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oktorska disertacija z naslovom Spodbujanje glasbene ustvarjalnosti v

osnovni Soli (Fostering Musical Creatvity in Primary School) razisku-

je uresni¢evanje in pomen glasbene ustvarjalnosti pri pouku glasbe-
ne kulture/glasbene umetnosti v osnovnosolskem izobraZevanju v Crni gori
in Sloveniji. Kontekst raziskave je bil dolo¢en na podlagi komparativne anali-
ze u¢nih naértov, med katero so bile ugotovljene Stevilne podobnosti obeh izo-
brazevalnih sistemov. Najpomembnejsi skupni znaéilnosti sta strukturna raz-
deljenost osnovnosolskega izobraZevanja na tri vzgojno-izobrazevalna obdobja
in koncept glasbenega pouka s tremi temeljnimi glasbenimi dejavnostmi: izva-
janjem, poslu$anjem in ustvarjanjem.

Korenine teh podobnosti segajo v leto 2001, ko se je v Crni gori zalela
obsezna reforma izobrazevalnega sistema, ki se je mo¢no opirala na sloven-
ske izku$nje. Implementacija postopnega prehoda z osemletne na devetletno
osnovno $olo se je zacela v $olskem letu 2004/2005. Metodologija oblikovanja
u¢nega nadrta za predmet Glasbena kultura v osnovni Soli je nastala v sodelova-
nju med ¢érnogorskimi in slovenskimi strokovnjaki. Ceprav je ustvarjanje opre-
deljeno kot ena izmed dejavnosti v vseh prejsnjih predmetnih u¢nih naértih
predmeta Glasbena kultura (Predmetni program Muzicka kultura, 2003; 2011
2013; 2017), doslej Se ni bilo izvedene raziskave o tem, v kolik$ni meri je ta glas-
bena dejavnost zazivela v ¢rnogorski osnovnosolski praksi. Raziskave o uresni-
¢evanju ustvarjanja kot glasbene dejavnosti v slovenskem splo§nem Solstvu po-
tekajo sporadi¢no (e. g. Creinovi¢ Rozman, 2009; Oblak, 1987; Rotar Pance in
Igli¢ar, 2017), zato je ta tema $e vedno pomembna in aktualna. Eden od glavnih
ciljev disertacije je bil preuiti stali§¢a in izkusnje uditeljev obeh drzav o udeja-
njanju glasbene ustvarjalnosti pri pouku.

Oblakova (1987) je v svoji disertaciji potrdila, da je spodbujanje glasbe-
ne ustvarjalnosti pomembno za otrokov ustvarjalni in celostni razvoj pa tudi
potrebo po nenehnem razvoju novih u¢nih metod. Z lastnim raziskovalnim
delom je znanstveno utemeljila inovativne spremembe, ki so zaZivele v slo-
venskem Solstvu skozi rezultate njenega eksperimentalnega pouka, ki je imel
daljnosezen vpliv na razvoj glasbene pedagogike v Sloveniji. Od takrat do da-
nes se v Sloveniji razvijajo u¢ne metode, u¢beniki in didakti¢na literatura, v ka-
terih glasbena ustvarjalnost vzbuja veliko pozornosti. V zadnjem desetletju je
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glasbena ustvarjalnost v slovenskem splosnem Solstvu dobila pomembno opo-
ro v Slovenski glasbeni olimpijadi (Rotar Pance, 2015; 2018; Rotar Pance in Ig-
li¢ar, 2017), manifestaciji, ki spodbuja glasbeno talentirane u¢ence k pridobiva-
nju prvih skladateljskih izkusen;j.

Teoreti¢ni del disertacije tvorijo Stiri poglavja. Uvodnemu poglavju sle-
di poglavje z naslovom »Explanation of Creativity« (sl. »Razlaga ustvarjal-
nosti«), ki vsebuje pregled interpretacij in opredelitev pojma ustvarjalnosti, in
sicer od zgodnjih mistifikacij do znanstvenih razprav, ki so intenzivno poteka-
le od druge polovice dvajsetega stoletja do danes (e. g. Albert in Runco, 1999;
Amabile, 1983; 1996; 2003; Csikszentmihalyi, 1990; 1996; 1999; 2006; Glive-
anu, 2010; Gliveanu in Kaufman, 2019; Runco in Jaeger, 20125 Simonton,
1999; Sternberg, 1999; 2003). Predstavljene so najpomembnejse raziskave, raz-
lage ustvarjalnega procesa in ustvarjalnega produkta ter nacini, kako ustvar-
jalnost spodbujati v izobrazevanju. Specifike ustvarjalnih procesov, ki sestav-
ljajo glasbeno ustvarjalnost, so predstavljene v tretjem poglavju »Explanations
of Musical Creativity« (»Razlage glasbene ustvarjalnosti«) s presckom mul-
tidisciplinarnih in interdisciplinarnih raziskav, predvsem na podro¢ju glasbe-
ne psihologije in glasbene pedagogike (e. g., Biasutti, 2012; Deli¢ge in Wiggins,
2006; Gabora, 2016; Habe, 2010; Lehmann , Sloboda in Woody, 2007; Slobo-
da, 198s; 2001; 2005). Otrosko glasbeno ustvarjanje ima posebne znadilnosti,
ki se odrazajo na razli¢ne nacine, kar je odvisno od otrokove starosti in glas-
benih drazljajev, ki ga obdajajo. Otroci ne ustvarjajo iz ni¢ (Chevalier, 1995).
Znanstveniki so njihovo naravno potrebo po glasbenem izraZanju preuceva-
li od spontanih melodij, ki jih otroci ustvarjajo v zgodnjem otro$tvu, do na-
¢inov ustvarjanja vedjih glasbenih celot v srednjem in poznem otrostvu (Che-
valier, 1995; Kratus, 1989; 1995; Moog, 1976; Moorhead in Pond, 1941; Cloud,
1987; 2000; 2001; Reinhardt, 1990; Rotar Pance in Igli¢ar, 2017; Swanwick in
Tillman, 1986; Young, 2002). Sodobna glasbena pedagogika glasbeno ustvar-
jalnost raziskuje z novimi pristopi, ki posledi¢no vodijo do izbolj$av u¢nih na-
¢reov (Burnard, 2006; Campbell, 2010; Hickey, 2009; Odena, 2016; Sundin,
2007; Webster, 2002). Podrobnejsi pregled, v katerem so predstavljene nekate-
re najpomembnejse teorije, npr. konstruktivisti¢na teorija v glasbeni vzgoji, je
podan v éetrtem poglavju »Creativity in Music Education« (»Ustvarjalnost
v glasbenem izobrazevanju«) (Abramo in Reyndols, 2015; Burnard in Mu-
rphy, 2017; Jordan in Carlile, 2013; Koutsoupidou, 2008; Oblak, 1987; 2000;
2001; Odena, 2016, Pesek, 1997; Rotar Pance, 2015, 2018; Sullivan in Willin-
gham, 2002). Vsebina petega poglavja »Music Education in Primary School«
(»Glasbena vzgoja v osnovni $oli«) vklju¢uje $irsi, evropski kontekst in speci-
fi¢ne primerjalne analize u¢nih naértov za predmeta Glasbena kultura v Crni
gori (Predmetni program Muzicka kultura, 2017) in Glasbena umetnost v Slo-
veniji (Ucni nacrt Glasbena vzgoja, 2011). Poglavje vsebuje tudi pregled interdi-
sciplinarnih povezav, integrativnega poucevanja, uporabe sodobnih tehnologij
in vloge uditeljev pri spodbujanju glasbene ustvarjalnosti.
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Empiricni del je sestavljen iz dveh delov, predstavljenih v $estem in sed-
mem poglavju. V $estem poglaviju so predstavljeni rezultati deskriptivne in kav-
zalno neeksperimentalne empiri¢ne raziskave, v kateri smo preudevali stalis¢a
in izkusnje utiteljev o glasbeni ustvarjalnosti v osnovnih $olah v Crni gori in
Sloveniji (IV = 154). Kot raziskovalni in§trument je bil uporabljen anketni vpra-
$alnik z ustreznimi merskimi karakteristikami. Raziskovalni rezultati so pred-
stavljeni v treh sklopih: odnos uciteljev do glasbene ustvarjalnosti, nacini ure-
sni¢evanja glasbene ustvarjalnosti v praksi in u¢iteljeve kompetence. Rezultati
so potrdili krovno hipotezo, da uditelji v svoji praksi namenjajo manj pozor-
nosti ustvarjanju v primerjavi z izvajanjem in s poslu$anjem glasbe. Pokazali so,
da slovenski u¢itelji uresni¢ujejo ve¢ ustvarjalnih dejavnosti v glasbi kot ¢rno-
gorski. Le-ti ve¢ino ustvarjalnih nalog uresnicujejo skozi prenos glasbenih iz-
kuSenj in dozivetij v druge medije (likovno izrazanje, besedno izrazanje). Ote-
zevalni okoli$¢ini, ki lahko vplivata na uresni¢evanje glasbene ustvarjalnosti
pri pouku, sta za obe skupini anketirancev identi¢ni: nezadostno $tevilo ur in
veliko $tevilo u¢encev v razredu. Slovenski uditelji so kot otezevalno okolis¢ino
navajali tudi preobsezen u¢ni naért predmeta, ¢rnogorski uéitelji pa pomanj-
kanje didakti¢ne literature in u¢nih sredstev ter nezainteresiranost uéencev za
ustvarjanje. Uditelji obeh drzav menijo, da so u¢enci ustvarjalno najproduktiv-
nejsi v drugem triletju osnovne Sole. Ob pregledu kompetenc ¢rnogorskih in
slovenskih uiteljev je bilo ugotovljeno, da visoko ocenjujejo lastno obvladanje
vseh izvedbenih faz pri vodenju glasbenih ustvarjalnih dejavnosti, da se pre-
poznavajo kot ustvarjalne osebe in da v veliki meri udejanjajo glasbeno ustvar-
jalnost pri lastnih izven3olskih dejavnostih. Crnogorski in slovenski uditelji
menijo, da med $tudijem niso pridobili dovolj znanj in ve$¢in na podrodju glas-
bene ustvarjalnosti. Slovenski uditelji so s programi stalnega strokovnega izpo-
polnjevanja bolj zadovoljni kot ¢rnogorski. Slovenski uditelji ocenjujejo, da jim
tovrstni programi omogocajo pridobitev potrebnih znanj in ve$¢in na podro-
¢&ju vodenja ustvarjalnih dejavnosti u¢encev. Uporaba informacijsko-komuni-
kacijske tehnologije je pri delu uditeljev prisotna na razli¢ne nadine. Slovenski
uc¢itelji nimajo enotnega mnenja o tem, ali uporaba sodobne tehnologije spod-
buja glasbeno ustvarjalnost u¢encev.

Raziskovalni rezultati omogocajo celovit pogled na glasbenoizobrazeval-
ni kontekst v osnovni $oli in odpirajo pot nadaljnjim raziskavam. Nakazujejo
tudi moZnosti za spremembe in izbolj$ave tako u¢nih naértov kot tudi progra-
mov za izobraZevanje uditeljev glasbe. Izrazajo tudi potrebo po zagotavljanju
pogojev, ki bodo omogotili bolj$o realizacijo ustvarjanja kot temeljne glasbene
dejavnosti v osnovni $oli.

V sedmem poglavju je predstavljen drugi del empiri¢ne raziskave. Izve-
den je bil kot akcijska raziskava, ki je potekala v $olskem letu 2017/2018 v enem
od petih razredov izbrane osnovne $ole v Crni gori. Raziskava, v katero je bilo
vklju¢enih 30 udenceyv, je potekla v dveh ciklih. V sklopu raziskave je bilo iz-
vedenih Sestnajst ur pouka pri predmetu Glasbena kultura, pri katerih se je
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glasbena ustvarjalnost u¢encev spodbujala z razli¢nimi dejavnostmi. Na osno-
vi kvalitativne analize podatkov so bile opredeljene naslednje kategorije: razu-
mevanje glasbenega znanja, razvijanje glasbenih ve§¢in, ucenje skozi resevanje
problemoyv, razvijanje kriti¢nega misljenja, kolaborativna ustvarjalnost s pod-
kategorijami vloga ucitelja, motivacija in integrativno poudevanje. Pridoblje-
no znanje ucencev se je gibalo od intuitivnega do konceptualnega (Kachub in
Smith, 2009): Postopnost je bila dosezena z dejavnostmi, ki so otroku pozna-
ne (Burnard, 2006), kot sta oblikovanje gibov in raziskovanje instrumentov.
Vkljuéene so bile tudi kompleksnejs$e dejavnosti, npr. ustvarjanje zvo¢nih slik,
oblikovanje melodije na dano besedilo in ustvarjanje javne predstave, za katero
so ucenci sami izbrali ustvarjalne produkte. V prvem ciklu akcijske raziskave
sta bila raziskovalec in razredni uditelj usmerjena v ustvarjalni proces, ki ustre-
za kategoriji »mini c« ustvarjalnosti. V drugem ciklu je bil poudarek tudi na
ustvarjalnem produktu, ki ga lahko Stejemo za prehod k spodbujanju »male
c« ustvarjalnosti (Kaufman in Beghetto, 2009). Predstavljeni raziskovalni re-
zultati spodbujajo implementacijo pristopov h glasbeni ustvarjalnosti v vsak-
danjo pedagosko prakso ter vkljuéitev novih u¢nih metod v pouk. Raziskava je
pokazala, da pridobljeno znanje in razvoj glasbenih spretnosti pozitivno vpli-
vata na uspe$nost ustvarjalnega procesa, prav tako pa so povratne informacije
ucencev prispevale k boljSemu sodelovanju u¢itelja z u¢enci. V drugem ciklu je
bil razviden razvoj kriti¢nega misljenja pri u¢encih. Obcasno integrativno po-
ucevanje v kombinaciji z razli¢nimi predmeti se je izkazalo kot u¢inkovita ob-
lika pouka, ki pozitivno vpliva na motivacijo u¢encev in u¢iteljev, vklju¢enih
v integrativno poucevanje. Tak pristop omogoca premostitev sicer$nje ¢asov-
ne omejitve pouka na 45 minut, kar pogosto ni dovolj za prehod skozi vse faze
ustvarjalnega procesa. Integrativno poucdevanje nikakor ne sme biti prevladu-
joce v zvezi z lo¢eno realizacijo pouka glasbe. To je le ena izmed oblik, ki se
uporablja, kadar integracija vodi v $iritev Ze pridobljenega glasbenega znanja
in spodbuja konstruktivisti¢ni ter holisti¢ni na¢in u¢enja. Manifestiranje glas-
bene izkus$nje z umetniskimi sredstvi je pokazalo, da u¢enci ustvarjajo likovne
upodobitve predvajane glasbe tako, da v njih lahko opazimo glasbeni pomen.
Glasba je kot stimulus spodbudila likovno ustvarjalnost u¢encev pri kreiranju
abstraktnih in polikromnih izdelkov.

Na zacetku in na koncu raziskave je bil uporabljen Webstrov test mzerje-
nje ustvarjalnega misljenja v glasbi (angl. Measure of Creative Thinking in Mu-
sic, MCTM — 11, 1994), ki meri $tiri dejavnike ustvarjalnega misljenja v glasbi:
glasbeno ekstenzivnost (GE), glasbeno fleksibilnost (GF), glasbeno original-
nost (GO) in glasbeno sintakso (GS). Rezultati meritev so pokazali, da so
ucenci, spodbujeni h glasbenemu ustvarjanju, znatno napredovali pri treh de-
javnikih od $tirih: najbolj v glasbeni fleksibilnosti (GF), nato v glasbeni sinta-
ksi (GS) in nekoliko manj v glasbeni originalnosti (GO).
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SPODBUJANJE GLASBENE USTVARJALNOSTI V OSNOVNI SOLI
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Abstract of doctoral thesis

The doctoral dissertation entitled Fostering Musical Creativity in Primary
School (s1. Spodbujanje glasbene ustvarjalnosti v osnovni soli) explores the enco-
uragement, realisation and importance of musical creativity in primary scho-
ol general education. The context of the research is the teaching of music in
the educational systems of the two countries, Montenegro and Slovenia, defi-
ned on the basis of a comparative analysis of the two curricula, during which
numerous similarities were noticed. The most important ones refer to the stru-
cture of the nine-year primary school, divided into three three-year cycles, as
well as to the concept of teaching music, which is realised through three musi-
cal activities: performing, listening and creating,

The roots of these similarities date back to 2001, when a comprehensive
reform of the education system in Montenegro began, which relied heavily
on Slovenia’s educational experience.The methodology for creating the pro-
gramme for the subject Music culture was, then, created in cooperation with
Montenegrin and Slovenian experts. Although creation had been defined in
all previous course programmes (Cowurse programme Music culture, 2003; 2011;
2013; 2017), there has been no research on how much this activity has taken
root in the practice of Montenegrin primary schools. Research on encourag-
ing musical creativity in Slovenian primary education has been sporadically
conducted (e.g., Créinovi¢ Rozman, 2009; Oblak, 1987; Rotar Pance & Iglicar,
2017), so this topic is still relevant for further research. One of the main goals
of the dissertation was to establish to what extent and in what way the crea-
tion, as a programme-defined musical activity, is realised in the regular teach-
ing of music in Montenegro and Slovenia by examining the experience and at-
titudes of teachers.

B. Oblak (1987) confirmed in her dissertation that the promotion of mu-
sical creativity is important for children’s creative and holistic development, as
well as the need for continuous development of new learning methods. With
her own research work, she scientifically substantiated the innovative chang-
es that came to life in Slovenian education through the results of her experi-
mental teaching, which had a far-reaching impact on the development of mu-
sic pedagogy in Slovenia. From then until today, teaching methods, textbooks
and didactic literature have been developed in Slovenia, in which musical cre-
ativity attracts a lot of attention. In the last decade, musical creativity in Slo-
venian general education has gained significant support in the Slovene Music
Olympiad (Rotar Pance, 20155 2018; Rotar Pance & Igli¢ar, 2017), a manifesta-
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tion that encourages musically talented pupils to gain their first composition-
al experience.

In order to have a more comprehensive and deeper understanding of the
practice and the possibility of systematically realising creative musical activ-
ities within regular classes, in real school conditions, a qualitative pedagog-
ical research was conducted with one fifth grade class within the Montene-
grin educational system. The methodology of action research was applied,
which proved to be effective in contemporary music pedagogy in order to
have a greater impact of research on changing of the teaching practice (Batlija
Susi¢, 2012; Conway & Borst, 2001; Hartwing, 2014; Holcar Brunauer, 2013;
Laprise, 2017; Pucihar, 2016; Rusinek, 2016; Veloso & Carvalho, 2016). The al-
lowed pluralism of methods provided the possibility of analysing a large num-
ber of collected data from several sources, in order to better understand the
possibilities of encouraging musical creativity and to understand the effects
that this activity exercised on pupils. As part of the action research, Webster's
(1994) test Measure of Creative Thinking in Music (MCTM - II) was applied
at the beginning and end of the research process, which measured four fac-
tors: musical extensiveness (ME), musical flexibility (MF), musical originality
(MO) and musical syntax (MS).

Empirical research relies on theories of musical creativity, presented in the
theoretical part of the dissertation, which consists of four chapters: Explana-
tion of creativity, Explanations of musical creativity, Creativity in music edu-
cation and Music education in primary school. The chapters contain the most
significant theories on creativity, a phenomenon that has been intensively re-
searched in psychology from the second half of the 20th century to the pres-
ent day (Albert & Runco, 1999; Amabile, 1983; 1996; 2003; Csikszentmihalyi,
1990; 1996; 1999; 2006; Gliveanu, 2010; Gliveanu & Kaufman, 2019; Run-
co & Jaeger, 2012; Simonton, 1999; Stcrnberg, 1999; 2003). The speciﬁcities of
musical creativity, as a domain of a certain construct, are presented from the
analysis of the process of music formation to the presentation of research on
the characteristics of children’s musical creation (e.g. Chevalier, 1995; Kratus,
1989, 1995; Moog, 1976; Moorhead & Pond, 1941; Oblak, 1987; 20005 2001; Re-
inhardt, 1990; Swanwick & Tillman, 1986; Young, 2002).

Intensive research over the past decade has led to a clearer definition of
the term musical creativity in music education. The need to modify and rede-
fine the Western European music educational concept means, above all, pro-
viding opportunities for each child to experience their own creative experi-
ence, from spontancous exploration of sounds to generating musical ideas into
meaningful musical wholes (Abramo & Reyndols, 2015; Burnard & Murphy,
2017; Jordan & Carlile, 2013; Koutsoupidou, 2008; Oblak, 1987; 2000; 2001;
Odena, 2016; Pesek, 1997; Sullivan & Willingham, 2002). This opportunity
was given to primary school pupils in Montenegro and Slovenia, through pro-
gramme-defined creative activities, which were presented through a compar-
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ative analysis of course programmes. The theoretical part also points out the
following: the application of constructivist theory in music education, inter-
disciplinary connections and integrative teaching, as well as the application of
modern information and communication technologies that are becoming an
important tool for encouraging creative music processes in music education.
The impetus for the research was, also, provided by contemporary reflections
on the importance of practice in a certain socio-cultural context (McPherson
etal, 2012).

The empirical part of the doctoral dissertation is presented in the sixth
and seventh chapters. The sixth chapter contains the results of a quantitative
empirical pedagogical research in which the attitudes and experiences of teach-
ers on musical creativity in primary schools in Montenegro and Slovenia were
examined (N = 154).

The results show that there are differences in achieving the goals of musi-
cal creativity between Montenegrin and Slovenian teachers. Slovenian teachers
achieve more goals in the field of creativity in music, while Montenegrin teach-
ers realise more verbal and artistic expression of musical experience, achiev-
ing a higher degree of intercourse connection. As aggravating circumstances,
teachers in Slovenia see, above all, an excessive course programme, while Mon-
tenegrin teachers state the lack of didactic literature, tools for work, but also
the lack of interest of pupils in creation. According to the teachers, pupils are
the most creatively productive in the second three-year educational cycle. In
the realisation of tasks, a significantly higher percentage of teachers pay more
attention to the creative process in relation to the creative product. Teachers
perceive themselves as creative people, both at school and outside, which con-
firms their involvement in various musical activities. Teachers highly value
their mastery of all stages of the implementation of creation in teaching prac-
tice. The research also examined the competencies of teachers in the field of
musical creativity, so both groups of respondents believe that they have not ac-
quired a high level of knowledge and skills in the field of musical creativity dur-
ing their studies, and that licensed professional development programs in both
countries contain elements of musical creativity. Slovenian teachers, unlike
Montenegrin ones, highly value the knowledge and skills they acquire within
these programmes. The use of modern information and communication tech-
nologies (ICT) is used equally in both countries, with Slovenian teachers in
this research being divided on whether or not technology encourages creativ-
ity. Research of attitudes and experiences of music teachers can, in addition
to scientific contribution, provide a deeper picture of the situation in teach-
ing practice, provide significant insights in future curriculum improvement,
both in primary schools and higher education music institutions, in order to
strengthen the competencies of future music teachers.

The seventh chapter presents a qualitative empirical pedagogical research,
conducted as an action research during the 2017/2018 school year with one
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fifth grade class (N = 30) in one primary school in Montenegro. The research
was conducted in two cycles, determined according to school semesters. Ac-
tion research shows that, in a clearly defined school framework, it is possible to
intensively realise creation as a musical activity, while overcoming certain limi-
tations, through clearly designed methodological procedures in the realisation
of a wide range of tasks. Some of the strategies that can be applied are: group
form of work in most activities, encouraging a constructivist way of learning
and the implementation of integrative teaching as an upgrade to the acquired
knowledge that achieves a holistic approach in music education. At the end of
the research, relational coding was performed to establish the connection be-
tween the categories: acquisition of musical knowledge, development of musi-
cal skills, development of critical thinking, learning through problem solving,
collaborative creativity, which highlighted the subcategory of teacher roles,
and integrative teaching and motivation.

Measurement by Webster’s (1994) MCTM - II test, demonstrates that
teaching in which creativity was encouraged contributed to the development
of three factors of creative thinking in music: musical flexibility, musical orig-
inality and musical syntax.

The dissertation aims to contribute to new knowledge of the importance
of the child‘s own creative processes for the child‘s development, as well as to
contribute to a deeper insight into the real state of practice, by examining atti-
tudes about musical creativity, ways of realisation and competencies from the
teacher's perspective.
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