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Thepaper focuseson the students’ perceptionof the roleof English as a foreign
language and the correlation between the perceived importance of English to
students’ motivation for learning English and the levels of foreign language
anxiety. The first part examines the theoretical aspects of foreign language
learning motivation and foreign language anxiety. The second part presents
the results of a study which was part of a larger-scale research carried out
among 673 students and six teachers. A mixed methods approach was used
to analyse quantitative and qualitative data. The results suggest that students’
perceptions of English have a considerable effect on their motivation and for-
eign language anxiety. As the study revealed, the perceived importance of the
English language can be a cause of high motivation for learning English, but
also one of the possible sources of foreign language anxiety among students.
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Introduction

In today’s society, an individual is required to have a wide repertoire of com-
petences and mastering a foreign language is undoubtedly one of them.
One of the primary objectives of the EU language policy is that every Euro-
pean citizen should master two other languages in addition to their mother
tongue (European parliament 2015). The most important foreign language
is undoubtedly English, which has become the dominant global language
(Pennycook 1999; Ryan 2006). According to Key data on teaching languages
at school in Europe (Eurydice 2017), the number of pupils learning at least one
foreign language in Slovenian primary schools rose by at least 25 between
the years 2005 and 2014, the number of students learning at least two for-
eign languages in lower secondary education increased by more than 30,
whereas the number of students learning at least two foreign languages in
upper secondary education remained relatively stable as it was already high-
er than95.Ahigher proportionof pupils and students learningoneormore
foreign languages is partly due to the changes in the education system, such

Bratož, S., A. Pirih, and A. Kocbek, eds. 2021. Pathways
to Plurilingual Education. Koper: University of Primorska Press.

https://doi.org/10.26493/978-961-7055-36-8.77-93



Mojca Žefran

as the implementation of compulsory foreign language learning in the 2nd
grade of primary school.
The Eurydice data also shows that despite the wide variety of languages

spoken in the EU, themost studied foreign language in Europe is English (Eu-
rydice 2017). The area of English as a lingua franca has become a discipline in
its own right which has been investigated from multiple perspectives (Bra-
tož and Žefran 2012; Crystal 2012; Čeh 2012; House 2003; Jenkins 2007; Kachru
1992; Seidlhofer 2005) and the Common European Framework for Languages
(CEFR) stresses thevalueof learningEnglish.Given thedominant statusof En-
glish in theworld aswell as in Slovenia, it is clear that our society places great
emphasis on the importance of learning English as a foreign language. What
is more, mastery of the English language is often taken for granted leading
to high expectations with respect to English language proficiency. As a re-
sult, language learners are often under pressure to perform in English which
may lead to foreign languageanxiety, fear from failure andnegative attitudes
towards language learning. Therefore, the aim of our research was to investi-
gate how students perceive the role of English as a foreign language and the
correlation between the perceived importance of English to students’ moti-
vation for learning English and the levels of foreign language anxiety.

Theoretical Background

Our research focuses on the area of individual differences in language learn-
ing which, according to Dörnyei and Ryan (2015, 2), involve all the charac-
teristics in which individuals may differ from each other. When considering
individual differences relevant in the field of language learning, the majori-
ty of authors in the field focus on relatively stable dimensions that fulfil two
criteria: are applicable to everyone and discriminate among individuals. Re-
searchon individual differences in language learningbeganwith the studyof
language aptitude – first in the 1930s with Symonds’ Foreign language prog-
nosis test and later in the 1950s and 1960s with Carroll and Sapon’s Modern
Language Aptitude Test (1959). At that time researchers also started focusing
on motivation; the most prominent authors of the time being Robert Gard-
ner andWallace Lambert who later presented a theory that identified several
social psychological factors affecting foreign language acquisition (Gardner
and Lambert 1972). This was the foundation of Gardner’s socio-educational
model of second language acquisition (Gardner 1985), which incorporates
covers several learner characteristics influencing foreign language acquisi-
tion, such as intelligence, language aptitude and language learning strate-
gies. In addition to these characteristics, Gardner’s model incorporates mo-
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tivation, language attitudes and language anxiety, which have lately been
researched and studied extensively by several authors.

Motivation

Foreign language learning motivation is undoubtedly one of the main fac-
tors affecting foreign language acquisition. As Dörnyei and Ryan (2015, 72)
put it, without sufficient motivation even individuals with exceptional abili-
ties cannot achieve long-term goals, whereas high levels of motivation can
compensate for lack of language aptitude or poor learning conditions. Con-
siderable attention has been dedicated to the topic of FL motivation in the
past fewdecades (seeApple, DaSilva, and Fellner 2013, Csizer andMagid 2014;
Dörnyei, MacIntyre and, Henry 2015; Dörnyei and Schmidt 2001; Dörnyei and
Ushioda 2009; Lasagabaster, Doiz, and Sierra 2014; Murray, Gao, and Lamb
2011; Ushioda 2013). One of the reasons why motivation is such an appealing
concept for researchers may be in the fact that it is a complex and dynam-
ic concept. As argued by Gardner (2006), motivation as a concept cannot be
measured with a single scale but in order tomeasure it, one can describe the
characteristics of a motivated individual. According to Gregersen and Mac-
Intyre (2014) definitions of motivation change depending on the theoretical
approach of the researcher. Regardless of the differences between different
definitions, variousmotivationmodels draw very similar conclusions and the
theories, most importantly, do not contradict each other but rather focus on
different concepts and processes (Gardner and Clément 1990).
Instead of examining the theoretical nuances of different models, Greger-

sen and MacIntyre (2014, 108–14), similarly to Dörnyei and Ryan (2015, 73–4),
look into the history of FL research which can be divided into three peri-
ods which examine the concept from different perspectives: ‘the social psy-
chological period,’ ‘the cognitive-situated period’ and ‘the process-oriented
period.’ The first period of FL motivation research (the social psychologi-
cal period) began in 1959 with Robert Gardner as the leading author of the
time. However, Gardner was not the only researcher looking intomotivation.
Several other theories and models were developed: Schumann’s accultura-
tion theory (Schumann 1978; 1986), Clément’s social context model (Clément
1980) and intergroup model by Giles and Byrne (1982). In the 1990s, we then
witnessed ‘the cognitive-situated period,’ which was the result of a consid-
erable conceptual gap in motivation studies between the fields of foreign
language acquisition and educational psychology. Authors tried to move
away from social psychology towards the cognitive theories originally devel-
oped in ‘non-L2-specific research,’ for example Deci and Ryan’s (1985; 2009)
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self-determination theory. And finally, following the cognitive-situated period,
there is ‘the process-oriented period’ or as Dörnyei and Ryan (2015) also call it
‘the socio-dynamic period,’ which understands motivation as a dynamic fac-
tor rather than a static characteristic of an individual. Research in this period
focuses on changes in motivation, particularly resulting from the interac-
tion between individuals and contexts also taking into account the concept
of temporal variation. Some of the theories developed in recent years are
the Process Model by Dörnyei and Ottó (1998), the person-in-context relation-
al view by Ushioda (2009), the ‘L2 motivational self’ system (Dörnyei 2005),
and the complex dynamics systemsperspectives (Ellis in Larsen-Freeman 2006;
Dörnyei 2009).

Foreign Language Anxiety

According toScovel (1991, 18) ‘anxiety is apsychological construct, commonly
describedbypsychologists as a stateof apprehension, a vague fear that is on-
ly indirectly associated with an object.’ Psychologists differentiate between
two types of anxiety: trait anxietywhich refers to a personality trait and a rel-
atively stable tendency to experience anxiety in various situations; and state
anxiety which represents temporary unpleasant emotional arousal related
to specific situations. Horwitz (2001) adds another category of anxiety, called
situation-specific anxiety which refers to anxiety caused by specific types of
situations or events, such as the experience of learning a foreign language
in the classroom. Although it can often be related to trait anxiety, research
has shown that foreign language anxiety is a distinct construct that needs
to be studied independently (Horwitz, Horwitz, and Cope 1986). Several re-
searchers have focused on foreign language anxiety (MacIntyre andGardner
1991) and its relation to foreign language achievement (Horwitz 2001; Matsu-
da and Gobel 2004; Mihaljević Djigunović 2012; Verma 2008; Vytal et al. 2012;
Žefran and Cencič 2013). Their results have indicated a significant correlation
between high levels of foreign language anxiety and poor foreign language
achievement.
One of the most notable instruments for measuring foreign language

anxiety is the thirty-three item Foreign Language Classroom Anxiety Scale
(FCLAS) developed by Horwitz, Horwitz, and Cope (1986).
Foreign language anxiety can stem froma variety of different sources. Hor-

witz, Horwitz, and Cope (1986) suggest communication apprehension, fear
from negative evaluation and test anxiety as the main sources. Similar con-
clusions have been drawn by Price (1991), whose research has shown a corre-
lation between foreign language anxiety and perceived language aptitude,
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certain personality traits, such as perfectionism and fear from public speak-
ing, and certain situations, e.g. speaking in front of peers (being afraid of
ridicule). Young (1991) also added learner and teacher beliefs about language
learning and teaching, especially if the students’ beliefs collide with those
of their instructors or with the reality of language learning. As other possi-
ble sources of foreign language anxiety Young (1991) cites instructor-learner
interactions, classroom procedures, and language testing. Some researchers
(Gregersen 2003; Young 1991) have found that error correction, if not handled
in learner-friendlyways, can also be a significant source of anxiety. Gregersen
andMacIntyre (2014)maintain that the relationship between errors and anxi-
ety is almost a vicious circle: themore errors learners make themore anxious
they become and anxiety then causes them to make even more errors, and
the learners become less willing to participate in an attempt to protect their
social image.
It has been shown timeandagain that foreign language anxiety negatively

affects language learningandacquisition (Horwitz 2001;MacIntyre andGard-
ner 1991; Vytal et al. 2012). GregersenandMacIntyre (2014, 6) note that ‘foreign
language classroom anxiety results in a litany of specific manifestations that
work together to debilitate learners’ progress’ and go on to suggest various
symptoms of foreign language anxiety that fall into four categories: physi-
cal (increased heartbeat, tension, trembling, less eye contact with the teach-
er, rigid posture), emotional/affective (fear of teacher correction, insecurity
about speaking, worry about being left behind in class, feelings of incom-
petence when comparing oneself with others, embarrassment in volunteer-
ing responses), cognitive/linguistic (inability to distinguish sounds and struc-
tures, forgetting linguistic information one has learnt, over-studyingwith no
significant gains), and interactional/social (less classroom participation, initi-
ating and participating in fewer conversations, speaking for shorter periods
of time, rarely interrupting others, avoiding activities in class). Being aware of
thesemanifestations can be of great value for teachers when trying to detect
anxious learners in the classroom.

Study Aims

The research presented in this paper focused particularly on the nature of
the connection between students’ perceptions of the importance of English
and their motivation for learning English and foreign language anxiety.
The aims of this study were:

– to identify students’ perceptions of the importance of English,
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– to determine the connection between students’ perceptions of English
and their levels of foreign language anxiety,

– to determine the connection between students’ perceptions of English
and their levels of motivation for learning English.

Sample

This studywas part of a larger-scale research carried out among 673 first-year
students of the university of Primorska. The sample was composed of 82.9
female and 17.1 male students. In the qualitative part of the research the
two focus groups each consisted of five students from the same sample: four
female and one male. The interviews were carried out among three prima-
ry school teachers and three secondary school teachers. The first primary
school teacher was female, an English teacher who has been teaching En-
glish in primary school for 10 years. The second interviewee was female, a
primary school teacher with English. She has been a primary school teach-
er for 17 years and has been teaching English in primary school for the past
13 years. The third interviewee was male, a teacher of English and German
with 16 years of teaching experience. For the first year he taught German in
primary school and has been teaching English and partly German in prima-
ry school for 15 years. During that time, he also taught in secondary school.
All three secondary school teachers of English were female. The first one has
been teaching English in secondary school for 15 years, most of that time also
in the last three years of primary school. The second teacher has 25 years of
teaching experience in secondary school. The last interviewee has 19 years
of teaching experience; the first three years she taught in a language school
and has been teaching English in secondary school for 16 years.

Methodology

In our research amixedmethods approach was used, combining both quan-
titative and qualitative data in order to ensure a greater degree of under-
standing of the connection between the concepts.
The quantitative part of the research was carried out with the help of a

questionnaire partly based on Gardner’s AMTB (Gardner 2004) and Horwitz’s
FLCAS (Horwitz 2001). The datawere analysed using SPSS (Statistical Package
for the Social Sciences). The validity and the reliability of the instrumentwere
confirmed in a previous study (Žefran and Cencič 2013; Žefran 2017), which
indicated that the instrument is fairly reliable.
In thequalitative part of the research two focus groups of ten students, five

in each group were interviewed, and interviews with three primary school
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teachers of English and three secondary school teachers of English were car-
ried out. Focus group interviews were used as the method provides partici-
pants the opportunity to add further information to others’ statements and
facilitates spontaneous and informal discussions about the participants’ ex-
periences and perceptions. The first focus groups interview lasted one hour
and 26minutes andwas facilitatedby a fellow researcher as the author of this
paper personally knew the participants andwanted to avoid the possible in-
fluenceon theoutcomesof thediscussion. The second focusgroup interview
was carried out by the author herself and lasted 55 minutes. The interviews
with the teachers were carried out by the author of this study and all lasted
between 30 minutes and one hour. Focus group discussions and the inter-
views were audio recorded and later transcribed. Participants’ names were
changed to ensure anonymity.

Results and Discussion

Before discussing the results of the study, we need to mention a significant
finding we had not foreseen prior to our research: when investigating mo-
tivation for learning English, we should differentiate between two types of
motivation, motivation for learning the language in informal vs. formal (i.e.
classroom) settings. The twonotions proved to be very distinctwith students
exhibitinghigh levels ofmotivation for learning the languagebut significant-
ly lower levels ofmotivation and negative attitudes towards learning English
in the classroom with 78.1 per cent of the students showing negative atti-
tudes, 17.1 per cent showing neutral attitudes and only 4.8 per cent showing
positive attitudes towards learning English in the classroom (Žefran 2017).
Results indicate an extremely high percentage of respondents exhibiting

high (49.4 per cent) and very high motivation (48.2 per cent) for learning En-
glish with only 2.4 per cent reporting low levels of motivation (Žefran 2017).
We expected such results as similar findings have already been laid out by

Juriševič and Pižorn (2013) who investigatedmotivation for learning a foreign
language among primary school pupils but we believed that the reasons for
such high levels of motivation should be looked for outside classroom set-
tings, in the perceived role and status of the English language in the eyes
of the students. The results from the interviews with the teachers as well as
in the focus groups confirmed our prediction. A primary school teacher of
English reported that learners’ motivation stems from the perceived impor-
tance of English among her learners:

Inmyexperience, Englishhasbecomeoneof themain languagesof the
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young people’s free time and it suddenly became closely connected to
their social image and their self-image. [Anita, primary school teacher
of English]

A similar view was presented by Kristina from the first focus group, who
confirms that English has become the language of their free time:

Aswegot older, it becamemore andmore important. It somehowwent
hand in hand with the development of the TV, the Internet, later also
smartphones. And when you hit puberty, you started looking for idols
and people to look up to and they were all singers and actors, mostly
Americans and the English, and it’s normal that also English became
more and more important. [Kristina, focus group 1]

When asked about what her motive for learning English was, she replied:

Well, first Iwanted toget goodgrades in thematurabecause the faculty
I wanted to study at had rather strict entry requirements. And the sec-
ond reason: I was a teenager andwanted to go live somewhere abroad.
[Kristina, focus group 1]

In the same focus groupManca added another role English played in their
lives; when talking about why it was important to speak English, she focused
on the social aspect:

When you go somewhere and meet a new friend, it is important that
you can communicate at least a little bit, so that you can at least make
contact with them and then keep in touchwhen you get home. And, of
course, you use English, which is a common language, because if you
come from different countries where the languages are very different,
you use English and not their or our language. I think that knowing you
mightmeet someone andget a chance to visit them is verymotivating.
And then again, youhave to be able to get themessage across . . . [Man-
ca, focus group 1]

Another student from the first focus group shared her experience which
showed how important foreign languages (Italian, Croatian) were in her
childhood and how English slowly took over as the main language one is
supposed to know:
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When I was a child, we learnt Italian andwhen I went to Italy and asked
something in Italian, I felt acceptedbecause I could communicate. Or in
summer, whenwewent on holidays to Croatia, we children also picked
up some Croatian and when we went to the shop or to get some ice-
cream, we could ask for things in Croatian and again we felt accepted.
Andwhenyouget older, you start travelling and then yourpoor English
becomes noticeable. Then you get that feeling: ‘Well, I can’t really go
anywhere as I can’t speak their language and I also can’t speak English
and I just won’t be able to get by.’ We could see how English developed
in all the countries and everyone started speaking English and if you
wanted to go somewhere, you just had to learn it if youwanted at least
to get the message across. [Metka, focus group 1]

Simon, a teacher of English in primary school observed significant differ-
ences in the status of English among his pupils compared to other foreign
languages, particularly Italian in the Primorska region:

In our region it is interesting how they absolutely don’t consider it ‘cool’
to speak Italian. Some of them speak English even before they enter
school, because they’re motivated or because their parents motivate
them. But in the coastal region it’s definitely ‘not-cool’ if you speak Ital-
ian, even though it is the language of the environment . . . well, the of-
ficial language, at least. Other languages of the environment are also
Serbian, Albanian . . . but English is simply ‘cool’ and their world is full
of English. The children prefer English computer games to Italian, and
they don’t watch Italian programmes on TV but English ones. [Simon,
primary school teacher of English]

Drawing on the experiences of Metka and Simon, we could conclude that
in the past Italian played a more important role in young people’s lives than
it does today. It is clear that English has taken over, whichwas also confirmed
by Anita:

English is very much present in their out-of-school activities, for in-
stance the Internet and films, whereas Italian in our region is losing
this role and has not only become less popular among teenagers of,
let’s say, the last three years of primary school, but there has been a
significant decrease in the level of knowledge. And Italian definitely
doesn’t have that influence . . . in the sense of their identity. [Anita, pri-
mary school teacher of English]
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A very illustrative observation on how important English is in the lives of
youngpeople in Sloveniawas offeredbyKarmen, a secondary school teacher
of English:

Everybody thinks that English is extremely important, and I have no-
ticed recently how they perceive this usefulness in terms of finding em-
ployment. It is crucial what you put in your CV. Language proficiency
comes first and it is no longer enough if you say you speak a language,
but you must specify how well you can speak it. Your employer will
want to know whether your proficiency level is C1 or C2, maybe. And
the students are aware of this and are seeking quality and in the end,
they also accept the fact that I am strict and demanding. [Karmen, sec-
ondary school teacher of English]

The prospect of better employment was also one of the reasons for learn-
ing English mentioned by Manca from the first focus group:

When you get older, you start thinking about getting a job, and very
often it is required that you speak a foreign language so English is defi-
nitely anoptionhere. And, yes, if youdon’t speak English, youare some-
how . . . , well . . . [Manca, focus group 1]

Karmen added another thought about the significance of English and the
effects of (not) speaking it:

Now I’m also tutoring the parents, who have to learn English in order to
keep their jobs. At themoment, I’mworkingwith a 48-year-oldwoman,
who is struggling with English. She’s learning English for finance and
accounting and the vocabulary is simply overwhelming for someone
who is still trying to grasp the basics of English. But she is forced to
learn if she wants to keep her employment. And this is the thing that
the childrendetect, these situations at home.Andwhenyouask them if
English is important, you can hear them reciting their parents: ‘We live
in a world where English is of utmost importance!’ [Karmen, secondary
school teacher of English]

The results presented above indicate how students perceive English as ex-
tremely important in relation to their social lives and possible future employ-
ment. As a result, they are highlymotivated for learning English. However, we
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have found that this perceived importance of English can also have a nega-
tive effect on individuals, as they exhibit high levels of foreign language anxi-
ety resulting from either internal or external pressure of having to reach high
levels of English language proficiency. Our research (Žefran 2017) has shown
that the respondents demonstrate relatively high levels of foreign language
anxiety with more than 37 per cent of the students experiencing strong or
very strong levels of FL anxiety.
When asked to comment on the high levels of foreign language anxiety

when learning English, Anita commented:

Because they are somuch exposed to English outside of the classroom,
the differences in their knowledge tend to grow, especially in terms
of their vocabulary and communicative skills, and when they become
aware of that, it can be a problem for some of them. And in my expe-
rience, English has become one of the main languages of the young
people’s free time and it suddenly became closely connected to their
social image and their self-image. It seems that if you’re not good at
English you’re in a way much more exposed than if you’re not good at
for example Chemistry or Mathematics. That’s my perception. [Anita,
primary school teacher of English]

According to Anita’s experience, English is no longer just a school subject
but has becomepart of young people’s identities, which can put children un-
der considerable pressure. If a general belief among teenagers is that know-
ing Englishmakes them important, then thosewho cannot speak it well, can
feel inferior and as a result experience anxiety.
In secondary school, Karmen observed that anxiety emerges when stu-

dents realise that English is a basic requirement if theywant to achieve some-
thing important in their lives:

Yes, I think it puts them under pressure. When they see they can get a
job because of this. Or even at the university, for example, if they want
to study medicine and realise that everything is in English and they
start asking themselves: ‘Howwill I manage if everything is in English?’
[Karmen, secondary school teacher]

The same view is shared by another secondary school teacher who, when
asked why foreign language anxiety is such a problem among students,
replied:
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Yes, I think it is. I believe everyone is aware of just how important En-
glish is. [Tamara, secondary school teacher]

Mark, a participant of our second focus group interview, also confirmed
that English is perceived to be extremely important:

Well, everyone thought that English is a must . . . that you absolutely
have to know English. [Mark, focus group 2]

Anita again compared English to Italian and in her experience, English is
the preferred language of her pupils, which is, as she points out, again a
source of anxiety in some learners:

English is very much present in their out-of-school activities, for in-
stance the Internet and films, whereas Italian in our region is losing this
role and has not only become less popular among teenagers of, let’s
say, the last three years of primary school, but there has been a signif-
icant decrease in the level of knowledge. And Italian definitely doesn’t
have that influence . . . in the sense of their identity. This is probably
why they feel more pressured to learn English and not so much Italian.
[Anita, primary school teacher]

Based on the above-mentioned reports of teachers and students alike, we
can conclude that theperceived importanceof English amongyoungpeople
in Slovenia can result in the emergence of foreign language anxiety. Howev-
er, in some cases, it might have just the opposite effect. This was explained
by one of our respondents, a primary school teacher, who believes that this
constant exposure to English can in fact decrease learners’ anxiety as it offers
extra support in language learning:

This is just my speculation, as I don’t have any direct experience, but
the learners who also learn a second foreign language tell me that they
don’t feel as anxious learning English compared to other languages be-
cause they are more exposed to English in so many other areas – they
watch cartoons and films which is a kind of scaffold for their learning
and because of that they’re less worried about English than about oth-
er languages where this exposure is not present. [Maja, primary school
teacher of English]

Maja’s view adds evidence of the complexity of the relationship between
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learners’ perceptions of English and their FL anxiety and calls for a more in-
depth research of the phenomenon.
As we have seen above, the results revealed complex relationships be-

tween students’ perceptionsof English and their learningmotivation and for-
eign language anxiety. On one hand, they are extremely motivated to learn
English as they perceive English as a language of power, whereas on the oth-
er hand, this same perception can lead to foreign language anxiety, as they
feel pressured to learn and speak English well.

Conclusion

The results of the study presented in this paper suggest that students’ per-
ceptions of English have a considerable effect on their motivation and for-
eign language anxiety. According to several respondents, English has be-
come an essential language of young people’s social lives and their free time:

When you go somewhere and meet a new friend, it is important that
you can communicate at least a little bit, [. . .] And, of course, you use
English . . . [Manca, focus group 1]

[. . .] English is simply ‘cool,’ and their world is full of English. [Simon,
primary school teacher]

[. . .] when you hit puberty, you started looking for idols and people to
look up to and they were all singers and actors, mostly Americans and
the English, and it’s normal that also English became more and more
important. [Kristina, focus group 1]

These findings are in line with Lamb (2004, 5) who argues that:

In the minds of learners, English may [. . .] be associated [. . .] with a
spreading international culture incorporating (inter alia) business, tech-
nological innovation, consumer values, democracy, world travel, and
the multifarious icons of fashion, sport and music.

Participants in the study, students and teachers alike, reported that high
motivation for learning English results from the perceived importance of the
English language,which is also claimedbyRyan (2006),whosepaper explains
the relationship between learning motivation and the role of English, ‘the
unquestioned language of globalisation,’ which the learners perceive as a
means to develop a new (global) identity.
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In addition, as our research has shown, the perceived status of English is
one of the possible sources of foreign language anxiety among students.
However, the relationship between the perceived importance of the English
language and foreign language anxiety is far from simple. The existing re-
search in the field of FL anxiety shows that the major sources of anxiety are
associatedwith somepersonal factors, such as self-esteem, attitudes andbe-
liefs (MacIntyre and Gardner 1991; Oxford 1999), as well as situational factors,
like classroom procedures, teacher-learner interactions, testing, and peer re-
actions (Gregersen 2003;Horwitz, Horwitz, andCope 1986; Price 1991; Horwitz
and Young 1991; Young 2001; Žefran 2017). We would like to argue that with-
in the scope of attitudes towards foreign languages and learner beliefs, the
perceived importance of English plays a significant part. Research done on
motivational orientations towards foreign language learning also indicates
that students often exhibit high levels of anxiety, but at the same time also
demonstrate relatively high learning motivation (Chambers 1998; Noels et
al. 2000; Dörnyei 2006). Similar findings have been offered by our study, with
the majority of respondents being highly motivated for learning English but
at the same timemany of them exhibiting considerable levels of foreign lan-
guage anxiety. The implications in this paper call for a more in-depth study
of the relationship between the perceived importance of English and mo-
tivation as well as foreign language anxiety and encourage us to consider
howgreater understanding of this relationship can contribute to foreign lan-
guage learning success.
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