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Introduction
Amongst the current global challenges is the need to ensure inclusive,
equitable, equal, and quality education, guaranteeing both universal ac-
cess and the fair distribution of opportunities for all. This goal aligns
with the fourth Sustainable Development Goal (sdg 4) of the 2030
Agenda, which aims to improve education systems worldwide and re-
duce gaps in access and learning (United Nations Sustainable Develop-
ment, n.d.). To advance toward this objective, it is essential to consider
a range of internal and external factors that impact educational devel-
opment, including each country’s context and the commitment of po-
litical leaders (Organisation for Economic Co-Operation and Develop-
ment, 2024).
At the institutional level, one of the key elements in improving edu-

cational quality is school leadership, which has a direct impact on stu-
dent learning outcomes and school management (Hallinger & Heck,
1998; Leithwood et al., 2008). Various studies have demonstrated that
school principals significantly influence the organizational culture of
educational institutions, teacher motivation, and the implementation
of effective pedagogical practices (Day et al., 2009).
In response to this evidence, numerous countries have developed ed-

ucational leadership regulatory frameworks that establish standards
and guidelines to strengthen school leadership teams and their impact
on education.These frameworks aim not only to professionalize school
management but also to ensure that leadership contributes to equity
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and the improvement of learning outcomes in diverse educational con-
texts (Pont et al., 2008).
This chapter reviews the educational leadership regulatory frame-

works implemented in Chile, Canada, Singapore, and Australia, coun-
tries that have developed specific models to guide school leaders in
managing their institutions. These frameworks define clear criteria
in key areas such as pedagogical leadership, resource management,
teacher professional development, and engagement with the educa-
tional community. Through this analysis, common elements among
these regulatory frameworks can be identified, offering a comprehen-
sive perspective on how different countries structure educational lead-
ership to enhance school management and learning outcomes.
Chile, for example, has developed the Framework for Good School

Leadership and Management, which aims to professionalize school
administration and promote the development of effective leadership
teams (Ministerio de Educación República de Chile, 2015). In Canada,
the province of Ontario has implemented the Ontario Leadership Fra-
mework, which has been key in reducing educational gaps and promot-
ing equity (Ontario Institute for Educational Leadership, 2013). Simi-
larly, Singapore has established the Leaders in Education Programme
(lep), a comprehensive programme that strengthens the training of
school leaders to improve student performance (Ng, 2013). Finally, Aus-
tralia has introduced the Australian Professional Standard for Princi-
pals, which sets clear guidelines for leadership development and evalua-
tion in schools (Australian Institute for Teaching and School Leadership
(aitsl), 2020).
Despite contextual differences among these countries, they have all

adopted a regulatory approach to educational leadership as a key strat-
egy for the continuous improvement of their education systems. This
study aims to examine how these frameworks are structured and which
leadership dimensions are prioritized in each model.
Thus, this research will help to understand the regulatory frame-

work on public education, providing evidence on the importance of hav-
ing clear guidelines for school management and their relationship with
learning improvement.

Theoretical Framework
Education is a fundamental pillar for the development of societies, and
its quality largely depends on the management and leadership of the
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school leadership teams. In this regard, educational leadership has been
widely studied as a key factor in improving learning, equity, and the ef-
ficiency of school systems (Leithwood & Day, 2008). Since school lead-
ership influences multiple dimensions of the educational system, it is
necessary to approach its study from a comprehensive perspective.This
theoretical framework analyses the fundamental concepts that under-
pin educational management and leadership in schools, in order to un-
derstand the impact of regulatory frameworks in the selected countries:
Chile, Canada, Singapore, and Australia. To this end, five key thematic
areas are presented: EducationalManagement, Educational Leadership,
Dimensions of School Leadership, Public Administration in Education,
and Regulatory Frameworks for Educational Leadership, which we will
explain below.

EducationalManagement
Educational management refers to the processes, strategies, and poli-
cies implemented to effectively administer school systems and ensure
learning quality. It encompasses the planning, organization, leader-
ship, and evaluation of resources and stakeholders involved in educa-
tion (Bush, 2020).The quality of education is directly linked to efficient
management, which must guarantee access, equity, and excellence in
learning outcomes (Fullan, 2020). Strong leadership within educational
management translates into better school administration and a posi-
tive impact on student achievement (Schleicher, 2021). In this regard,
management models vary across countries, depending on factors such
as the degree of decentralization and the regulatory framework govern-
ing public education.

Educational Leadership
Leadership is understood as the process of motivating and influencing
others to define and achieve common goals (Leithwood et al., 2006).
This concept recognizes that leadership is not limited to the princi-
pal’s role but is distributed among differentmembers of the educational
community. Furthermore, leadership is closely related tomanagement.
Although these two concepts have different meanings and scopes, they
complement each other to enhance institutional development.
Different leadership approaches have been identified, including:
• Transformational Leadership.This approachmotivates and empow-
ers the educational community to achieve institutional goals. It is
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Table 3.1 Synthesis of Key Dimensions of Leadership Practices

Synthesis of Key Dimensions of
Leadership Practices, according to
authors Leithwood et al. ()

Synthesis of Key Dimensions of Leadership
Practices, according to authors Robinson and
Gray ()

Setting a direction Set goals and expectations
Developing staff Promote and participate in teacher learning

and professional development
Redesigning the organization Obtain and maintain resources strategically
Managing instruction Plan, coordinate, and evaluate curriculum in-

struction

notes Adapted from Framework for Good School Leadership and Management (p. 12),
by the Ministerio de Educación República de Chile (2015).

based on a shared vision, the professional development of staff,
and the creation of a school environment that fosters academic
success (Leithwood & Jantzi, 2006).

• Distributed Leadership. In this model, influence and decision-mak-
ing emerge from the interactions among members of the organi-
zation rather than relying solely on individual leadership (Harris,
2008).

• Instructional Leadership.This approach focuses on improving teach-
ing and learning. Educational leaders (such as principals and in-
structional coordinators) ensure that teachers receive the nec-
essary support, resources, and guidance to implement effective
classroom strategies and enhance student outcomes (Robinson et
al., 2008).

In many countries, educational leadership has been formalized thro-
ugh regulatory frameworks that establish standards and expected com-
petencies for school administrators.

Dimensions of School Leadership
School leadership consists of multiple interrelated dimensions that im-
pact institutionalmanagement and student learning outcomes. Accord-
ing to Leithwood et al. (2019), there are five fundamental dimensions
of effective school leadership:

1. Setting Goals and Expectations. This involves defining clear and
achievable objectives that guide the work of the school commu-
nity and align teaching practices with the institutional vision.
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2. Strategic Allocation of Resources.This refers to efficiently distribut-
ing human, material, and financial resources to optimize teaching
and learning processes.

3. Ensuring Teaching Quality. This dimension focuses on three key
school leadership practices: developing a coherent instructional
framework, monitoring the impact of teaching on student out-
comes, and evaluating teachers.

• Coherent Instructional Framework.Analigned curriculum, teach-
ing strategies, and assessments ensure consistent instruction
and access to relevant content, leading to improved student
outcomes.

• Monitoring and Use of Evidence. School leaders should track
performance data and foster a culture that promotes trust in
evidence-based practices to enhance teaching effectiveness.

• Teacher Evaluation. Teacher assessment should be based on
clear evidence of student impact, emphasizing professional de-
velopment. The most effective evaluations focus on construc-
tive feedback, teacher involvement in the process, and building
trusting relationships.

4. Leading Teacher Learning and Development.This focuses on provid-
ing continuous professional development opportunities for teach-
ers and fostering educational innovation.

5. Ensuring an Orderly and Safe Environment.This dimension aims to
establish a positive school climate, reduce conflicts, and ensure op-
timal learning conditions. These dimensions have been identified
in multiple studies as key factors in improving educational quality
and equity in school systems (Robinson & Gray, 2019).

Public Administration in Education
Public administration in education refers to the management and gov-
ernance of educational policies within the public sector. It involves the
planning, organisation, and supervision of resources and activities nec-
essary to ensure the efficient functioning of educational systems and
the effective implementation of policies that promote educational qual-
ity. This concept encompasses both administrative management and
pedagogical leadership and is essential to ensuring that public policies
translate into better educational outcomes for students (Ball, 2008).
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According to Gairín Sallán (2024), educational administration within
the public framework has evolved toward a distributed leadershipmod-
el. This approach not only enhances resource management efficiency
but also encourages the active participation of all stakeholders, includ-
ing teachers, parents, and students, in the decision-making process.
This model of leadership is essential to ensuring that policies remain
adaptable and responsive to the specific needs of each educational com-
munity. Furthermore, transformational and collaborative leadership
plays a crucial role in fostering continuous improvement, innovation,
and sustainable development within educational systems.
In summary, public administration in education involves the gover-

nance of educational policies through leadership that integrates both
administrative and pedagogical aspects, focusing on equity, inclusion,
and continuous improvement. School leaders must be able to adapt
policies and educational practices to local needs, manage resources ef-
ficiently, and promote the active participation of all members of the
school community.

Regulatory Frameworks for Educational Leadership
Regulatory frameworks for educational leadership are official docu-
ments or guidelines established by national and international orga-
nizations that define the standards, competencies, and responsibilities
of school leaders. Their purpose is to guide school management to im-
prove teaching and learning, ensuring quality education based on eq-
uity, inclusion, and continuous improvement (Pont et al., 2008). These
frameworks not only establish criteria for the training and evaluation
of school principals but also provide guidance on how they shouldman-
age their institutions to achieve effective and transformative leadership
(Hargreaves & Fink, 2006).

Key Characteristics of Regulatory Frameworks for Educational Leadership
According to specialized literature, regulatory frameworks for educa-
tional leadership typically include the following key elements:

• Definition of standards and competencies. They establish clear cri-
teria regarding what is expected of educational leaders in terms
of school management and pedagogical development (Pont et al.,
2008).

• Focus on pedagogical leadership.They prioritize teaching and learn-
ing as the fundamental pillars of school management, promoting
evidence-based practices (Leithwood et al., 2017).
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• Professional development and continuous training.Theyprovide strat-
egies to enhance the training of school leaders, ensuring that edu-
cational leadership evolves in response to educational demands.

• Accountability and evaluation. They incorporate mechanisms to
measure the performance of school leaders and their impact on
the educational community (Hallinger & Heck, 2011).

• Adaptability to context.They are designed to respond to the specific
needs of each educational system, allowing their implementation
in diverse school settings (Hargreaves & Fullan, 2012).

Regulatory frameworks play a crucial role in guiding school principals,
establishing practices that strengthen educational quality and foster
the continuous improvement of school management processes.

Evaluation of School Leadership in Regulatory Frameworks

Theevaluation of school leadership is a fundamental component within
regulatory frameworks, as it allows for the monitoring and improve-
ment of school management over time. According to Hallinger and
Heck (2011), leadership evaluation should align with school improve-
ment goals, ensuring that educational leaders generate a positive im-
pact on teaching and learning.
Leithwood et al. (2017) argue that regulatory frameworks should

evaluate leadership based on its impact on student learning and teacher
development, establishing clear performance indicators. On the other
hand, Bush (2020) highlights that accountability mechanisms within
these frameworks enhance the quality of school leadership and its
alignment with educational policies. From a broader perspective, Har-
greaves and Fullan (2012) emphasize that leadership evaluation should
not be purely punitive but also formative. That is, regulatory frame-
works should not only measure outcomes but also support leadership
development through feedback processes and continuous support.
In this sense, the evaluation of school leadership in regulatory frame-

works contributes to:

• Enhancing the effectiveness of school principals, ensuring they
possess the necessary competencies to lead their institutions.

• Strengthening evidence-based decision-making, allowing educa-
tional systems to adjust their policies based on real data.

• Ensuring educational equity and quality, guaranteeing that all
schools benefit from efficient and learning-oriented leadership.
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Therefore, regulatory frameworks that incorporate rigorous leadership
evaluation processes directly contribute to improving educational sys-
tems and fostering the professional development of school leaders.

School Leadership Evaluation Policies

School leadership evaluation policies establish the criteria, procedures,
and tools used to measure the effectiveness and impact of school prin-
cipals in their institutions. These policies aim to ensure that leadership
in schools contributes to the continuous improvement of educational
quality, the professional development of leaders, and compliance with
established regulatory frameworks (Pont et al., 2008).
The evaluation of school leadership can focus on different aspects,

such as:

• Student learning outcomes. Analysing the relationship between
leadership practices and academic performance.

• School climate and culture. Evaluating how leadership influences
collaboration, community engagement, and the well-being of stu-
dents and teachers.

• Management and leadership practices. Examining the implementa-
tion of pedagogical and organizational leadership strategies.

• Professional development of school leaders. Considering ongoing
training and the growth of leadership competencies.

According to Murphy et al. (2017), leadership evaluation should be
based on professional standards and use multiple sources of informa-
tion to ensure improvements in both school management and student
learning.
At the international level, organizations such as the Organisation for

Economic Co-Operation andDevelopment have signed agreements and
memoranda to strengthen cooperation in the field of education. One
example is the Memorandum of Understanding (mou) signed on July
10, 2024, between theOrganisation for EconomicCo-Operation andDe-
velopment and the iipe-unesco, aimed at enhancing institutional ca-
pacities in countries to monitor and improve the quality of education
in the school sector (International Institute for Educational Planning,
2024). These agreements contribute to capacity-building programmes,
benefiting a larger number of countries and promoting accountability
and evidence-based decision-making.
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In this context, school leadership evaluation policies not only seek to
measure the effectiveness of school principals but also promote the en-
hancement of their competencies and their impact on student learning
(Darling-Hammond et al., 2022).

Comparison of Regulatory Frameworks in Chile, Canada
(Ontario), Singapore, and Australia Based on the Analysed
Dimensions
This section will analyse the educational leadership regulatory frame-
works of Chile, Canada (Ontario), Singapore, and Australia. The com-
parison will be based on the key dimensions of educational leadership,
highlighting how each country has integrated specific school leadership
practices and how these have influenced educational outcomes.

Chile: Framework for Good School Leadership andManagement
(mbdle)
In Chile, the ‘Framework forGood School Leadership andManagement’
(mbdle, by its Spanish acronym) has been implemented as a key tool
to professionalize school leadership.
This framework establishes that principals must be both pedagogi-

cal and strategic leaders, capable of making decisions that impact the
improvement of educational outcomes. It promotes leadership as a key
factor in educational quality while emphasizing teammanagement and
community engagement.
School leaders guide their work based on ethical principles and uni-

versal values, as expressed in the Institutional Educational Project.
These principles, such as trust and ethical conduct, shape their lead-
ership and management within the school community (Ministerio de
Educación República de Chile, 2015).

Objective
The mbdle aims to provide a conceptual framework that guides the
work of school leaders in Chile, promoting effective leadership practices
and fostering the continuous improvement of educational institutions.

Structure and Content
TheFramework forGoodLeadership andSchoolManagement (mbdle)
is organized around three fundamental components:

• Skills. Practical competencies essential for school leadership.
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Figure 3.1
mbdle
Dimensions
Diagram

notes Adapted
from Ministerio
de Educación
República de Chile
(2015, p. 19).
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• Principles. Ethical values and foundations that guide decision-
making.

• Professional Knowledge. Theoretical and technical foundation in
leadership and school management.

Based on these components, the mbdle defines five key dimensions
for effective school leadership:

• Shared Strategic Vision. Focused on building a common direction
that unifies the efforts of the educational community.

• Professional Capacity Development. Centred on promoting profes-
sional learning and strengthening pedagogical leadership.

• Leadership in Teaching and Learning.Related to teacher support and
the continuous improvement of pedagogical processes.

• Management of School Climate and Participation. Aimed at promot-
ing a positive, inclusive, and participatory school environment.

• Institutional Management and Organization. Concerning the effi-
cient administration of resources and institutional development.

These elements help guide the training, selection, and evaluation of
leadership teams by establishing clear criteria.
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Associated Programmes
• Training and Professional Development. The mbdle guides initial
training and ongoing professional development for school lead-
ers, defining key competencies and promoting effective leadership
skills.

• Selection and Evaluation of School Leaders.This serves as a reference
for selection and evaluation processes, ensuring that the criteria
align with the leadership practices defined in the framework.

Canada (Ontario): Ontario Leadership Framework (olf)
Ontario has been recognized as a global leader in educational reforms,
known for its focus on capacity building and the implementation of
strategies aimed at improving teaching. These reforms have been de-
signed and driven with the active participation of professionals within
the education system, ensuring their relevance and effectiveness (Mori-
coni & Bélanger, 2015). School principals are responsible for leading
teams, engaging the school community, and developing a shared vision.
This approach highlights the importance of pedagogical leadership that
is inclusive and fosters learning improvement through the participation
of all educational stakeholders.
Objective: To provide a comprehensive guide for school and system

leaders in Ontario, establishing effective leadership practices and the
personal resources necessary to promote student success and school
improvement.

Figure 3.2
olf Leadership Levels
Diagram

notes Adapted
from the Ontario
Ministry of Education
(2013, p. 7).

School-Level
Leadership

K-12 School
Effectiveness
Framework

District
Effectiveness
Framework

System-Level
Leadership
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Structure and Content

The olf outlines effective leadership practices and sets clear expecta-
tions for educational leaders in the province. It identifies four levels of
leadership:

• School-Level Leadership

• System-Level Leadership

• District Effectiveness Framework

• K-12 School Effectiveness Framework

It is worth mentioning that Level No. 1, ‘School-Level Leadership,’
establishes five fundamental dimensions that describe effective school
leadership practices:

1. Setting Directions. Develop and communicate a shared vision that
promotes high expectations and clear goals for student success.

2. Building Relationships and Developing People. Foster positive rela-
tionships and support the continuous professional growth of edu-
cational staff.

3. Developing the Organization to Support Desired Practices. Create a
school culture and organizational structures that support effective
teaching and learning.

4. Improving the Instructional Programme. Continuously monitor and
enhance teaching practices to improve student performance.

5. Securing Accountability. Take responsibility for student success and
ensure that staff do the same by using data and assessments to
inform decisions.

These dimensions are designed to guide school leaders in the contin-
uous improvement of education and learning within their institutions.

Associated Programmes

• Continuous Professional Development (olf) serves as the founda-
tion for training and professional development programmes for
educational leaders in Ontario, emphasizing the importance of
continuous improvement and evidence-based learning.

• Evaluation and Reflection provides tools for self-assessment and
professional reflection, helping leaders identify areas of strength
and opportunities for growth.
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Singapore: Leaders in Education Programme (lep)
Singapore, through the Leaders in Education Programme (lep), has
a highly specialized educational management strategy focused on the
continuous training of school leaders. The model is based on a high
level of specialization and adaptability among school administrators,
who must efficiently manage resources and promote academic excel-
lence within their school communities. The lep ensures that princi-
pals have a direct impact on improving teaching and learning, which is
a key factor in the success of Singapore’s education system.The Leaders
in Education Programme (lep) is a 6-month full-time programme de-
signed to prepare highly capable vice principals andministry officers in
Singapore for principalship (Jayapragas, 2016).The programme places a
strong emphasis on pedagogical leadership, viewing principals not only
as resource managers but also as facilitators of high-quality learning.
School leaders are expected to serve as role models of excellence, im-
plementing pedagogical best practices and also driving change and in-
novation within the education system.
The lep is built upon educational policies that prioritize continu-

ous improvement in education quality. The structured leadership de-
velopment policies align with the regulatory and political frameworks
described by Ball (2008), which address the impact of public policies on
education.

Learning to Conduct Futuring
• Handling real-life complexities
in school leadership

• Encouraging anticipation of trends
and challenges

• Balancing imagination
with pragmatism

Learning to Contextualize
• Adapting best practices to local
school contexts

• Gaining insights from global
education strategies

• Contextualizing leadership theories
and behaviours

Learning to be Adaptable and Flexible
• Emphasizing change management
• Balancing instructional
and stakeholder needs

• Handling multiple and conflicting
responsibilities

Learning to Collaborate
in a Self-Organizing Paradigm
• Relying on shared decision-making
• Enhancing instructional effective-
ness through teacher participation

• Networking and cross-border
collaboration

Figure 3.3 Leaders in Education Programme Diagram
notes Based on Jayapragas (2016).
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Objective
Todevelophighly skilled school leaders capable ofmanaging change and
improving educational quality through strategic and effective leader-
ship.

Structure and Content
The educational leadership model in Singapore is based on the continu-
ous training of school administrators and the development of key com-
petencies in:

• Learning to conduct futuring
• Learning to contextualize
• Learning to be adaptable and flexible
• Learning to collaborate in a self-organizing paradigm

Associated Programmes
• Leaders in Education Programme International (lepi). Building on
the success of the lep, the Leaders in Education Programme In-
ternational (lepi) was introduced in 2005 to extend its impact
globally. This programme offers school principals and education
officers worldwide the opportunity to explore contemporary ap-
proaches to educational leadership and gain first-hand experience
in Singaporean schools, observing successful practices and inno-
vative strategies in action (National Institute of Education, 2015).

• Management and Leadership in Schools (mls). Training for current
school leaders, with an emphasis on management and instruc-
tional leadership.

Australia: Australian Professional Standard for Principals
In Australia, the Australian Professional Standard for Principals pro-
vides a framework for the continuous improvement of school leader-
ship, focusing on pedagogical management, the professional develop-
ment of principals, and fostering a culture of ongoing enhancement.
This framework emphasizes the autonomy of principals in managing
their schools while adhering to clear professional standards aimed at
improving student learning outcomes (aitsl, 2020).
Research has shown that effective school leadership directly impacts

teaching quality and student performance (Leithwood et al., 2008). In
this regard, Fullan (2020) argues that educational leaders must act as
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Figure 3.4
Australian Professional
Standard for Principals
Diagram

notes Adapted
from Australian
Institute for Teaching
and School Leadership
(2020, p. 11).

• Leading teaching and learning
• Developing self and others
• Leading improvement, innovation and change
• Leading the management of the school
• Engaging and working with the community

• Vision and values
• Knowledge and
understanding

• Personal qualities,
social and inter-
personal skills

• Operational
• Relational
• Strategic
• Systemic

Professional
Practices
lens

Leadership
Emphasis

lens

Leadership
Require-
ments
lens

agents of change, promoting innovation and continuous improvement
within schools.

Objective
To define the essential competencies and practices for educational lead-
ership in the country, ensuring effective and equitable school manage-
ment.

Structure and Content
The Australian Professional Standard for Principals programme estab-
lishes three key areas of leadership:

• Educational Leadership. Improvement of teaching and learning
within the school.

• Organizational Leadership.Management of resources and adminis-
trative processes.

• Community Leadership. Connection with families and the school
community.

Associated Programmes
• Training and Professional Development for Principals. Based on the
national standard, aimed at the enhancement of school leaders.

• Self-assessment and Professional Reflection. A framework used by
principals to evaluate their strengths and areas for improvement.
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Summary of School Leadership Approaches and Dimensions
Table 3.2 and table 3.3 provide a comparative view of the educational
leadership frameworks in the analysed countries. The first table sum-
marizes the general approaches adopted by each country in relation to
the five key pillars of school leadership, such as educational manage-
ment, pedagogical leadership, and public administration. The second
table, meanwhile, provides a detailed breakdown of the specific dimen-
sions addressed by each school leadership programme, such as staffpro-
fessional development, resource management, and engagement with
the educational community. Together, they serve as a visual synthesis
of the approaches and dimensions discussed earlier, allowing for amore
direct comparison between the regulatory frameworks of the different
countries.
These tables offer a clear and concise representation of educational

Table 3.2 Summary of Regulatory Frameworks by Country

Axis Chile Canada Singapore Australia

Educational
Manage-
ment

Focus on strate-
gic manage-
ment for con-
tinuous im-
provement. Use
of data and self-
evaluation to
adjust pedagog-
ical practices.

Promotes re-
source manage-
ment to sup-
port student
performance
improvement
through collab-
oration.

Management
oriented to-
wards resource
efficiency, with
an emphasis on
continuous ed-
ucational im-
provement.

Encourages
principals’
autonomy in
school man-
agement under
clear national
standards.

Educational
Leadership

The mbdle
guides princi-
pals as pedagog-
ical and strate-
gic leaders.

The olf estab-
lishes collabora-
tive and peda-
gogical leader-
ship, focusing
on learning im-
provement.

The lep fosters
integral lead-
ership, empha-
sizing teaching
and learning
improvement.

The aps pro-
motes peda-
gogical leader-
ship centred on
learning and
continuous im-
provement.

Dimensions
of School
Leadership

Pedagogical
leadership,
management of
teaching teams,
and relation-
ships with the
educational
community.

Leadership in
school direc-
tion, staff de-
velopment, and
performance
improvement.

Promotion
of pedagogi-
cal leadership,
strengthening
of the school
community, and
organizational
management.

Leadership in
teaching, orga-
nizational man-
agement, and
development
of relationships
with the school
community.

Continued on the next page
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Table 3.2 Continued from the previous page

Axis Chile Canada Singapore Australia

Public Ad-
ministra-
tion in Ed-
ucation

Alignment with
national pub-
lic policies for
educational im-
provement. Pro-
motion of eq-
uity in access to
education.

Linked to
provincial and
federal policies,
focusing on in-
clusion and edu-
cational equity.

Direct insertion
of educational
policies aimed
at continuous
improvement
and educational
quality.

Clear standards
aligned with na-
tional education
quality policies
and principals’
responsibility.

Regulatory
Frame-
works
for Edu-
cational
Leadership

The mbdle es-
tablishes stan-
dards and crite-
ria for evaluat-
ing and training
school leaders.

The olf guides
the develop-
ment of leader-
ship practices
effectively.

The lep pro-
vides guidelines
for the train-
ing and devel-
opment of edu-
cational leaders.

The aps defines
key competen-
cies and prac-
tices for school
leaders.

Table 3.3 Dimensions of School Leadership in the Programmes of Each Country

Dimensions Chile Canada Singapore Australia

Pedagogical
Leadership

Emphasizes ef-
fective peda-
gogical manage-
ment, ensuring
that leadership
is focused on
the quality of
teaching.

Promotes a col-
laborative ap-
proach to ped-
agogical leader-
ship to improve
learning.

Highlights the
importance of
pedagogical
leadership in
improving ed-
ucational out-
comes.

Focuses on the
capacity of prin-
cipals to im-
prove pedagog-
ical processes
and school per-
formance.

Resource
Manage-
ment

Focuses on the
efficient allo-
cation of re-
sources to sup-
port teaching
and learning.

Highlights the
management
of human and
material re-
sources to opti-
mize school per-
formance.

Emphasizes ef-
ficient resource
management
in schools, en-
suring students
have access to
what they need.

Establishes
clear guidelines
for managing
resources, en-
suring they con-
tribute to on-
going improve-
ment.

Continued on the next page

leadership approaches and practices in Chile, Canada (Ontario), Singa-
pore, and Australia, to facilitate a visual comparison.

Conclusions
This study has focused on a comparative review of the regulatory frame-
works for educational leadership in Chile, Ontario (Canada), Singapore,
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Table 3.3 Continued from the previous page

Dimensions Chile Canada Singapore Australia

Professional
Develop-
ment

Emphasizes
ongoing train-
ing and profes-
sional develop-
ment of teach-
ing staff.

Stresses the
importance
of staff train-
ing and profes-
sional develop-
ment, including
principals and
teachers.

Highlights com-
prehensive
leader training,
with an empha-
sis on continu-
ous professional
development.

Promotes the
continuous pro-
fessional de-
velopment of
school leaders
as a key driver
for educational
improvement.

Change
Manage-
ment

Addresses the
need to manage
organizational
and pedagog-
ical change by
adapting to stu-
dent needs.

Emphasizes
leading change
through col-
laboration and
adapting to
evolving de-
mands.

Highlights man-
aging educa-
tional change in
response to so-
cietal shifts and
changes in the
educational en-
vironment.

Establishes that
leaders should
be agents of
change, promot-
ing innovation
and continuous
improvement
within schools.

School
Commu-
nity Devel-
opment

Emphasizes ac-
tive participa-
tion from the
educational
community, in-
cluding parents
and the broader
community.

Promotes
strong connec-
tions with the
school commu-
nity and par-
ents.

Stresses the im-
portance of col-
laboration with
the school com-
munity to fos-
ter a supportive
learning envi-
ronment.

Encourages col-
laborative work
with the educa-
tional commu-
nity, parents,
and other stake-
holders to im-
prove the school
climate.

Evaluation
and Re-
flection
on Perfor-
mance

Incorporates in-
ternal evalua-
tion and reflec-
tion practices to
improve leader-
ship.

Promotes self-
assessment and
evaluation of
school leaders’
performance.

Emphasizes on-
going evalua-
tion of leader-
ship and the im-
pact of school
leaders.

Includes contin-
uous reflection
on leadership
practices to en-
sure consistent
school perfor-
mance improve-
ment.

notes Author’s own elaboration.

and Australia, aiming to understand how these countries have struc-
tured school leadership to contribute to the improvement of educa-
tional quality. As stated in the introduction, educational leadership has
a significant impact on student learning outcomes and school manage-
ment (Hallinger & Heck, 1998; Leithwood et al., 2008). In this regard,
the regulatory frameworks implemented in each country seek not only
to strengthen school management but also to professionalize leader-
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ship roles and promote equity and continuous improvement in educa-
tion systems (Pont et al., 2008).
The five key areas that guided this analysis – Educational Manage-

ment, Educational Leadership, Dimensions of School Leadership, Pub-
lic Administration in Education, and Regulatory Frameworks for Edu-
cational Leadership – allowed for a structured comparison and a better
understanding of how each country addresses these essential aspects of
school leadership. Throughout this analysis, it has been observed that,
although the frameworks vary in their approach and context, they all
agree on the need for strong pedagogical leadership, effective resource
management, continuous professional development for teaching staff,
the ability tomanage change, and alignmentwith public education poli-
cies.
Pedagogical leadership has been a constant element across all the

analysed frameworks. As argued by Leithwood et al. (2008), educational
leaders play a key role in improving student learning outcomes. This
is clearly reflected in Singapore’s approach, where the Leaders in Ed-
ucation Programme (lep) emphasizes the importance of comprehen-
sive pedagogical leadership in enhancing student performance (Tan,
2023), as well as in Canada’sOntario Leadership Framework,which pro-
motes collaborative and pedagogical leadership to achieve better results
(Moriconi & Bélanger, 2015).
Educational management and resource management also stand out

as essential components for the success of education systems. As Ful-
lan (2020) notes, efficient resource management is crucial for achiev-
ing substantial improvements in schools. In all the studied countries,
the regulatory frameworks emphasize the need for the efficient alloca-
tion of both material and human resources to ensure equitable access
to quality education.
Professional development for school staff is identified as another

fundamental pillar, particularly in countries like Canada and Australia,
where the continuous training of principals and teachers is considered
crucial for educational improvement (Australian Institute for Teaching
and School Leadership, 2020;Moriconi&Bélanger, 2015). In this regard,
school leadership frameworks provide clear guidelines for fostering a
culture of lifelong learning among education professionals.
Additionally, change management is a recurring aspect across all the

frameworks analysed, as school leaders must be capable of effectively
leading both organizational and pedagogical changes.This skill involves
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not only adapting to new structures but also fostering innovation and
addressing resistance to change within educational institutions. This
is evident in the frameworks of Singapore and Australia, which em-
phasize adaptability and innovation within educational institutions
(Jayapragas, 2016; Australian Institute for Teaching and School Lead-
ership, 2020). However, Singapore’s programme also underscores that
the diverse values shaping school leadership are not always aligned,
highlighting the need for further research into the sources of tension
within school leadership (Tan, 2023).
Finally, public educational administration and leadership regulatory

frameworks highlight the crucial role of public policies in the success
of education systems. As Ball (2008) and Pont et al. (2008) conclude,
aligning leadership frameworks with national and local policies is es-
sential for educational improvement. This link is evident in the cases
of Chile and Canada, where regulatory frameworks are aligned with na-
tional public policies, ensuring that school leadership responds to social
and educational expectations.
In summary, the comparison of educational leadership frameworks

in these four countries demonstrates that, despite contextual differ-
ences, all agree on the importance of strong pedagogical leadership, effi-
cient resource management, continuous professional development, ef-
fective change management, and alignment with public policies. This
study, in alignment with the objectives of the 2030 Agenda (United
Nations Sustainable Development, n.d.), offers a comprehensive per-
spective onhow leadership regulatory frameworks enhance educational
quality and help reduce access and learning gaps. It reinforces that ef-
fective leadership is essential for the transformation and enhancement
of global education systems.
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