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The Languide Project as a Community
of Practice

Neva Cebron
University of Primorska, Slovenia
neva.cebron@fhs.upr.si

The Design of the LanGuide Project

The LanGuide project ran from September 2019 until August 2022 and was
funded under Erasmus+ KA2 - Strategic Partnerships programme of the
European Commission. LanGuide stands for ‘Language Guidance Tool for
Improving Language Knowledge’ and was an initiative of a European con-
sortium of 6 higher education institutions from 5 European countries: Uni-
verza na Primorskem — Universita del Litorale in Slovenia, Sveudiliste u
Rijeci and Sveudili§te u Zadru in Croatia, Universitatea Transilvania din
Bragov in Romania, Universidad de Castilla — La Mancha in Spain and Mae-
lardalens Hoegskola in Sweden.

The primary goal of the LanGuide project was to set up the LanGuide
Mobile App, which offers the stakeholders an opportunity to enhance their
language knowledge of English, Croatian, Italian, Romanian, Slovenian
and Spanish by just tapping on the mobile phone, without any charges,
at any time and everywhere. Students, academic and administrative staff,
the main target audience of the endeavour, are now able to choose among
a range of specialist language domains (academic, secretarial, mobility
and IT language) at various proficiency levels (basic, intermediate and
advanced), in order to practice their language skills in a self-study mode.

The main objectives of LanGuide Mobile App are:

- to offer stakeholders within the academia and to a larger public alan-
guage learning tool at their fingertips,

- to provide a set of exercises in a chosen foreign language that can
enhance their communicative skills by focusing on common commu-
nicative situations within the academic settings,

- to enable stakeholders easy access to language practice wherever they
are and whenever they may wish to spend a little time to improve
their language skills.

Cebron, N., Cergol Gabrovec, J., & Romanowski, P. (Eds.). (2022). LanGuide
project: Research and professional insights. University of Primorska Press.
https://doi.org/10.26493/978-961-293-174-2.7-13
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The registered users of the LanGuide Mobile App can easily move be-
tween languages, modules and levels of learning materials. They can take
advantage of a large number of exercises at three levels for the English
language, as well as of a compelling range of exercises for Croatian, Italian,
Romanian, Slovenian and Spanish at the basic or intermediate level.

The LanGuide Community of Practice

The Languide partners formed a Community of Practice (COP) as posited
by Wenger, McDermott and Snyder (2002, p. 4), namely, as ‘a group of peo-
ple who share a concern, a set of problems, or a passion about a topic, and
who deepen their knowledge and expertise in this area by interacting on an
ongoing basis. Having a common domain of interest, the partners in the
LanGuide project were able to combine their different competences and
learn from each other through discussion, team work and cooperation so
as to accomplish their common goal: the LanGuide Mobile App for Lan-
guage Learning.

The LanGuide cOP consisted, on the one hand, of the coordinating in-
stitution, the Faculty of Humanities (UP FHS) at the University of Pri-
morska (UP) in Slovenia, who were also involved in the LanGuide team
of language teaching practitioners and researchers, along with linguists
from the partner institutions from various universities: the Faculty of In-
formatics and Digital Technologies (FIDIT) at the University of Rijeka
(UNIRI) in Croatia, the Departments of Anglistics at the University of
Zadar (UN1zD) in Croatia, the Department of Theoretical and Applied Lin-
guistics (DeLTA) from the Faculty of Letters at the Transilvania University
of Bragov (UTDB) in Romania, and the University of Castilla-La Mancha
(ucL M) in Spain. The interactive software tool, on the other hand, was de-
vised by the LanGuide IT team of partners from three universities, i.e.,
the University of Castilla-La Mancha (UcLM) in Spain, the School of Inno-
vation, Design and Engineering (1D T) at Milardalen University (MDU) in
Sweden, and the Faculty of Informatics and Digital Technologies (FIDIT)
at the University of Rijeka (UNIRI) in Croatia.

Through consultations and discussions, as well as virtually, taking ad-
vantage of the new technologies, the two teams were able to share insights
and experience, so as to develop a common repertoire of resources, the
LanGuide Mobile App.

Work on the LanGuide project was deeply marked by the Covid-19 pan-
demic throughout its various stages, making it impossible to meet in per-
son during the crucial phases of the project, while also proving that ‘it is
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possible to communicate and interact productively via the Internet, the
Zoom, the Google Drive and other virtual resources, beyond the geograph-
ical boundaries of traditional communities’ (Beaven, 2009, p. 79).

The LanGuide Monograph

One of the aims of the LanGuide project is to share not just the LanGuide
Mobile App as a tool, but also the background thinking, considerations
and research that the partners in the project undertook as a community of
practice in order to deliver the envisaged results.

Thus, in this monograph, the partners describe their research, planning
and stages of production of the LanGuide Mobile App. The papers in this
book are meant for researchers of the mobile language learning, language-
teaching practitioners or software developers as well as for those aiming to
use the LanGuide Mobile App for self-guided study of the languages of the
partnership or English. Together, the articles form a collection of new and
relevant insights into interdisciplinary collaboration required to merge ap-
proaches to foreign language teaching and learning with new software de-
veloping pursuits.

The contents of the monograph are, however, divided into three parts;
the first part focuses on background theoretical perspectives and how
these can be translated into teaching methodology, while the second part
gives practical examples of the implementation of various activities at
different stages of the LanGuide project into the final result, i.e., the Lan-
Guide App. Multilingualism and multiculturality are two core values pro-
moted throughout all the activities of the LanGuide partnership. In keep-
ing with these core principles, the third part of the monograph offers read-
ers the opportunity to engage with the contents of the monograph in all
the languages of the partnership. Thus, the third part of the monograph
consists of lengthier summaries of all the papers in Croatian, Romanian,
Slovenian, Spanish and Swedish.

Part 1: Research Articles

There are three papers in the first part: ‘Background to LanGuide Language-
Learning Framework’ by Neva Cebron and Emma Beatriz Villegas Cunja,
‘What Kind of Lsp Does LanGuide Propose?’ by Andreea Nechifor and
Cristina Dimulescu, and ‘Mobile Learning of Language for Specific Pur-
poses: From Course Design to User Testing’ by Lucia Nacinovi¢ Prskalo,
Vanja Slavuj, and Marija Brki¢ Bakari¢.

In the paper ‘Background to LanGuide Language-Learning Framework’
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the authors first focus on the novelties introduced to foreign language
learning by Mobile Assisted Language Learning and mobile learning. By
giving an overview of recently published research into unique affordances
of mobile technologies the article analyses the implications these novel
approaches have for a new language learning methodology. Moreover, the
authors discuss the general framework for foreign language learning ma-
terials adapted to mobile devices, while also providing a description of the
possible structure of the language for specific purposes (hereafter LsPp)
modules for language for academic purposes, secretarial or administrative
purposes, mobility and IT language needs. The practical implications of
developing a range of language modules are also reviewed, highlighting
the fact that the LanGuide App could only be considered a direct result of
intertwining expertise of foreign language teachers and researchers with
IT developers and researchers. The conclusions of the paper lead to re-
evaluation of some teaching approaches and suggest recommendations for
teaching practitioners and materials developers engaging in mobile learn-
ing.

In the second study, entitled ‘What Kind of LsP Does LanGuide Pro-
pose?, the authors Andreea Nechifor and Cristina Dimulescu examine pos-
sibilities of intertwining LSP teaching approaches with intercultural issues
in the mobile learning mode. They discuss the linguistic technicalities in-
volved in developing a mobile application, along with the aspect of culture,
which can be included in such exercises. A very special approach to inte-
grating the cultural element in the language tasks designed for the mobile
applications is proposed. The resulting teaching materials are in perfect
accordance with the literature on Computer/Mobile-Assisted Language
Learning, intercultural pedagogy and harmonized with LSP principles.
Thus, the authors have managed to enhance in their study a number of
novel perspectives, which distinguish the results of the LanGuide project
from other language learning mobile applications, making it a teaching re-
source for foreign language learning par excellence, a worthy contribution
to language teaching in the digital era.

Like the contribution by Andreea Nechifor and Cristina Dimulescu, the
chapter ‘Mobile Learning of Language for Specific Purposes: From Course
Design to User Testing’ by Lucia Nacinovi¢ Prskalo, Vanja Slavuj, Marija
Brki¢ Bakari¢ deals with principles of integrating teaching LSp with learn-
ing on a mobile device. However, they first focus on describing a general
approach to developing an LsP course for the mobile context and then
present the web and mobile applications developed for the purpose of the

10
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LanGuide project. In the third section, the paper deals with the evalua-
tion of the LanGuide mobile app at UNIRI through unmoderated remote
usability testing conducted over a period of one month. The responses to
the testing were compiled in an extensive anonymous questionnaire, ad-
dressing users’ experience with the LanGuide mobile app, specifics of the
learning approach, and language-specific user experience. The results of
the testing were compiled and analysed, while the conclusions are reported
in this paper.

Part 2: Practical Examples

In the monograph, there are also four chapters with the practical exam-
ples of activities carried out within the LanGuide project. Two papers deal
with compiling and assessing teaching and learning activities, namely, ‘Re-
trieval and Use of Erasmus+-based Documents in Preparing LanGuide Aca-
demic Mobility Exercises’ by Ivo Fabijani¢ and ‘What Can We Improve: Sug-
gestions for Upgrading the Languide App for Slovenian Language’ by Nika
Pavleti¢, Klara Sumenjak and Jana Volk. Another two papers tackle the
issues of software design and development, namely, ‘LanGuide Content
Manager: Web-Based Platform to Support LSP Learning Content, a con-
tribution by Maria Dolores Lozano, Enrique Arias, and Pablo Bermejo, and
‘Mobile Application as a Learning Tool’ by Afshin Ameri, Philip Lindstedst,
and Radu Dobrin.

In his contribution to the LanGuide monograph, entitled ‘Retrieval and
Use of Erasmus+-based Documents in Preparing LanGuide Academic Mo-
bility Exercises,’ Ivo Fabijani¢ presents the stages of preparation of the ex-
ercises for the Mobility Module. Since the exercises are meant for three
groups of specific users (administrative staff, university teachers and stu-
dents), a considerable corpus of texts from the web pages of the European
Commission, dealing with various aspects of academic mobility, were first
compiled and sorted according to their topics. At the second stage, the
texts were classified according to the basic and transversal skills they could
enhance, while also improving knowledge of specific mobility terminology,
expressions and phrasemes, thus promoting better quality of socioeduca-
tional, cultural, intercultural and communicational capability of individual
users.

‘What Can We Improve: Suggestions for Upgrading the Languide App
for Slovenian Language’ Nika Pavleti¢, Klara Sumenjak and Jana Volk pre-
sented the development of the Slovenian Module from its inception. The
central part of the article thoroughly examines the Slovenian language

11
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exercises designed for the LanGuide project: the three levels of exercises,
their types, and the skills learners gain by doing them. Unlike other Slove-
nian language apps, the LanGuide App offers its users vocabulary and
grammar exercises for mobility, academic, IT, and administrative pur-
poses. However, the authors also give a critical evaluation of what can
be expected from this new resource, giving an honest account of the tech-
nical and content-related advantages and shortcomings of the LanGuide
App, as well as offering guidelines for further work and development of
language guidance apps in general.

The team from UCLM in Spain, Maria Dolores Lozano, Enrique Arias
and Pablo Bermejo in their article entitled ‘LanGuide Content Manager:
Web-Based Platform to Support LsP Learning Content’ focused on the
design and development of the LanGuide Content Management System.
This is a Web-based application, which seeks to help linguists who decide
to create language-learning exercises in different languages, but also deal
with various specialist domains and a range of language competence levels.
Therefore, the software application offers a wide variety of different types
of exercises in accordance with the specifications envisaged in the common
methodology and the exercise template defined in the LanGuide project.
The tool allows management of both authors and exercises with different
filters to ease searches, but also includes a preview function, which allows
linguists to check the exercise created prior to its publication. The paper
also reports on a small-scale testing of the Content Manager among the
authors of the exercises included in the LanGuide App.

The last contribution in the monograph, ‘Mobile Application as a Learn-
ing Tool’ was written by the Swedish team from M DU, Afshin Ameri, Radu
Dobrin, Philip Rautell Lindstedt. The paper discusses the final result of
the LanGuide project, i.e., the mobile application as it is presented to the
stakeholders. The tools and technologies used in the development are also
presented and the path forward for the possible development and improve-
ments of the LanGuide App are explored. Since accessibility and ease of in-
teraction with mobile devices have greatly increased in the past few years,
access to different online materials and resources has made them a con-
siderably useful tool for education. In view of the fact that mobile devices
nowadays contain the processing power of a small computer the set of ex-
ercises on the LanGuide App can in future be expanded by the present com-
munity of practice and new experts who may wish to join and contribute to
the project, because the software developed so far can accommodate many
new initiatives.

12
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Conclusions

The articles in this monograph are thus meant for teachers, 1T developers,
researchers and other practitioners interested in enhancing their profes-
sional work by devising mobile learning activities for language learning in
general. It was a challenge and a privilege to be able to participate to the
LanGuide project and to share the insights gained from its various pursuits
with a wider audience. Therefore, this book is meant as a contribution to
expanding the professional discourse regarding the place and role of mo-
bile learning of foreign languages within education to new pedagogical in-
sights, new IT developers’ designs and new interdisciplinary approaches.
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Emma Beatriz Villegas Cunja
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The paper focuses first on the novelties introduced to foreign language
learning by MALL and mLearning, thus drawing an overview of recently
published research into unique affordances they offer and implications they
have for a new language learning methodology. Secondly, we discuss the
framework for foreign language learning materials for 6 languages (English,
Croatian, Italian, Romanian, Slovenian and Spanish) adapted to mobile de-
vices, while also providing a description of the structure of the LSP modules
for language for academic purposes, secretarial or administrative purposes,
mobility and 1T language needs. The range and variety of modules represent
the core feature of the LanGuide App, which is a result of intertwining ex-
pertise of foreign language teachers and researchers with 1T developers and
researchers from 6 tertiary institutions in 5 EU countries (Slovenia, Croa-
tian, Romania, Spain and Sweden) within the international consortium of
the LanGuide Project.” The results of this enterprise lead to re-evaluation
of some teaching approaches and suggest recommendations for teaching
practitioners and materials developers engaging in mLearning.

Keywords: eLearning, mLearning, teaching approaches, LanGuide project,
multilingualism

Introduction

The objective of this paper is to examine the salient theory and research
about mobile learning (henceforth mLearning) in the field of foreign lan-
guage acquisition, so as to complement theoretical insights with examples
of implementation of the novel approaches. A related aim is to assess to
what extent lessons learned from earlier published research can inform

*This research was carried out as one of the activities within the LanGuide project (KA2-
HE/19, Strategic Partnerships), funded under the Erasmus+ programme of the European
Commission. The project ran between September 2019 and August 2022.

Cebron, N., Cergol Gabrovec, J., & Romanowski, P. (Eds.). (2022). LanGuide
project: Research and professional insights. University of Primorska Press.
https://doi.org/10.26493/978-961-293-174-2.17-36
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the design technology and pedagogy for mLearning of the new LanGuide
App, developed within the LanGuide project.

The language-learning materials developed within the project rely on the
presupposition that language usage in an internationalized academic en-
vironment is tightly connected to practical everyday situations of a so-
journer where an app can make a difference, for instance when seeking
to make themselves understood and communicate own meaning in typical
everyday situations within mobility exchanges. An app cannot solve all lan-
guage issues when engaging with a variety of situations in a new country
and a new academic institution. However, informal learning with content
that can be useful and shared with others, is suggested to enhance lan-
guage learning, add to the pace of integration and help provide a smooth
transition to a new studying or working environment.

After a lengthier analysis of earlier pertinent research, the paper dis-
cusses the framework that helped structure the language-learning mate-
rials within the LanGuide project and guided the technical design of the
LanGuide App. The approaches adopted in designing the language mod-
ules and the underlying pedagogy are presented, followed by a discussion
on the effectiveness and/or shortcomings of the methodology adopted. Fi-
nally, a few suggestions for further integration of eLearning methodology
and resources into practices of foreign language learning are also briefly
examined.

Learning with mobile devices is rapidly entering the mainstream of ed-
ucation (Johnson et al., 2014) and learning of foreign languages seems to
have a particularly prominent role in these endeavours. However, there
are still limitations imposed by technical affordances of the mobile devices
that can bound the pedagogical exploits of a resourceful language teacher.

Thus, the paper tries to answer the questions regarding the pedagogi-
cal principles, which should guide development of language-learning ma-
terials for mLearning, which approaches adopted in designing language-
learning materials for mLearning can be considered similar to those di-
recting textbook production, and summarizes the lessons, which can be
learned to successfully implement autonomous language learning on mo-
bile devices.

Considerations on Traditional Language Learning, eLearning
and mLearning

According to recent research on education in a technology-oriented world,
future learning in higher education will presume independence and in-

18
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dividualism (e.g. Laskova, 2021; Bower, 2019), thus teaching profession-
als should gear their pedagogy to promoting intrinsic motivation, agency,
self-direction, self-regulation and the principles of life-long learning. Such
developments are predicated also on the basis of recent practices, advanced
and exploited in the virtual learning environments during the pandemic,
in which educators strove to balance and encourage sustainable and inde-
pendent learning models. In view of the widespread use of smartphones all
over the world (Silver et al., 2019), mobile learning is bound to have a ma-
jor role in language learning evolution, since it can increasingly offer new
options for integrating real-life communication with learning incentives
by its multifaceted affordances.

However, a number of researchers still point out to a disconnect between
the world of education and the mobile technology, which learners inter-
act with mostly beyond the classrooms and lecture halls (e.g. Walsh, 2010;
Kukulska-Hulme et al., 2015; Jie et al., 2020), thus failing to integrate into
the learning process an important source of learner’s motivation. Further-
more, research identifies as a problem the lack of new pedagogical frame-
works that could guide educational endeavours for integration of mLearn-
ing into the curricula (e.g. Sharples, 2006; Bernacki et al., 2020). From re-
cent research into mobile pedagogy, it has also become clear that education
in the mobile age cannot replace formal education; rather it can offer a way
to extend, support and scaffold learning inside and outside the classroom
(Mutiaraningrum & Nugroh, 2021).

Moreover, studies evidence an important paradigm shift between the
traditional educational systems and mLearning. Namely, the primary goal
of the traditional educational system was effective transmission of can-
nons of scholarship in a formal educational setting, while the construction
of knowledge in a mobile era occurs as information processing in the in-
teraction through and with personal and mobile technology in a range of
environments (Sharples, 2006).

In terms of language acquisition, the traditional, well-paced acquisition
process requires persistence and stamina, since a ‘drip-feed approach [...]
often leads to frustration as learners feel they have been studying for years
without making much progress’ (Lightbown & Spada, 2006, p. 186). On
the other hand, mobile assisted language learning (henceforth MALL) and
mLearning® give students the opportunity to engage with language dur-

* mLearning refers to affordances of language tuition supplemented by informal learning on
smartphones, whereas MALL (mobile-assisted language learning) — a subfield of mLearn-
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ing lessons and between lessons with personalised, self-paced and learner-
centred activities (Viberg & Gronlund, 2012), thus allowing a more agile,
focused and needs-centred development of communicative skills in a for-
eign language.

Such a shift of goals and objectives calls for a thorough rethinking of
teaching and learning approaches, as well as requiring development of ef-
fective methods and teaching materials for mLearning. Technology itself
plays a role in reshaping people’s preferences, perceptions, and attitudes,
leading to the idea of a methodology co-constructed in a sociotechnical
system (Viberg & Gronlund, 2012) and drawing on lessons learned from
practices developed within distance learning and computer assisted lan-
guage learning (henceforth cALL), while also requiring adjustment to the
new demands, such as flexibility, portability and spontaneity (Mutiaran-
ingrum & Nugroh, 2021).

Narrowing the view to the main objective of the LanGuide project,
namely, to the design of a mobile app for language acquisition, it needs
to be observed that ‘there are apps for all aspects of language learning,
but very little consideration has been given to the pedagogical premises
that underpin the design of mobile apps’ (Brick & Cervi-Wilson, 2015,
p. 24). These apps provide a multifaceted capability that offers time and
space flexibility and adaptability that facilitate the changeable environ-
ment favoured by a variety of self-learners from students to professionals
(Ibacache, 2019), but the convenience of virtual learning and ‘the ubiquity
of mLearning options affect the manner in which one learns, as language
learning intertwines with users’ daily life activity and work’ (Kukulska-
Hulme, 2012, p. 10). Enhancing motivation of self-regulated learners still
seems to require a well-organized design, relevant content and clear scope
(Broadbent, 2017), as well as a learner and knowledge centred approach.
Successful mLearning of a foreign language should build on the skills and
knowledge of students, enabling them to reason from their own experi-
ence, while providing a structured syllabus of validated knowledge, taught
efficiently and with inventive use of concepts and methods (Sharples et
al., 2005; Elbabour & Head, 2020).

Consequently, the new medium entails also a shift in roles and respon-

ing - covers a broad range of activities for individual practice of language skills and knowl-
edge, including language courses and lessons, but also exploratory learning in urban set-
tings, collaborative and competitive language tasks, reference books and similar. eLearning
is based on a structured, formal course delivered or supported by learning materials pro-
vided on a website, it includes cALL (Computer-Assisted Language Learning).

20
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sibilities of teachers, thus Conole and Alevizou (2010, p. 44) highlight that
‘the boundaries between traditional roles (teacher and learner) and func-
tions (teaching and learning) are blurring. “Teachers” need to be learners
in order to make sense of and take account of new technologies in their
practices.” Teachers and materials writers need to be aware of the specific
ways in which digital devices can conveniently be used inside and outside
the classroom by their end-users, as well as of the specific sites and apps
students frequently access and the ways they plan to use their digital de-
vices (Brick & Cervi-Wilson, 2015).

We can conclude that mobile language learning has already changed the
approach to language acquisition to some degree, while a number of issues
still need to be addressed and analysed in order to provide a meaningful
and productive user experience on language-learning apps.

Research Framework

The main aim of our research was to examine recent developments in the
field of MALL and mLearning for second language acquisition (henceforth
SLA), in order to identify the salient pedagogical principles, which govern
the design and implementation of technology-mediated self-study materi-
als for foreign language acquisition, in particular the mLearning pedagogy.
Areview focusing mainly on pedagogical and linguistic aspects of the avail-
able mobile apps and a critical evaluation of their exploitation provided
the basis for the assessment of the language learning materials developed
within the LanGuide project, as well as for proposing recommendations
for possible future developments.
The following research questions guided our work:

- Which pedagogical principles guide development of language-learning
materials for mLearning?

- To what extent are the approaches adopted in designing language-
learning materials for mLearning similar or different from those di-
recting textbook production?

— What lessons can be learned for a successful implementation of au-
tonomous language learning on mobile devices?

Methodology

In order to acquire insights into recent developments in the field of MALL
and mLearning for SLA, a selection of self-study language learning apps
were first identified and briefly examined. Secondly, a corpus of articles
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reporting on research of current practices promoted by mobile-learning
pedagogy provided a framework for identifying some salient features and
affordances of this novel language learning environment. Finally, the cri-
teria derived from this research served as the basis for evaluation of the
practices introduced in the LanGuide Mobile App.

Insights from mLearning Models for Language Learning

Almost two decades ago Keegan (2002) suggested that mLearning, as a
subset of eLearning, would fashion the future of learning, since techno-
logical innovations and new devices offer learners the possibility to study
at their own convenience, wherever and whenever one wishes to exploit
the opportunities provided by the ubiquitous learning devices. So far, the
prediction seems to have come true only to a certain extent in the field of
language learning, namely, the language-learning apps have proliferated,
but there is scant research available that would confirm a revolutionizing
effect on practices of language acquisition.

For purposes of this article, mobile language apps are those accessed
through a website, as well as apps downloaded onto portable smartphones,
tablets, desktops, and laptops.

Examination of Some Technology-Mediated Self-Study Resources

For the purpose of this research, the following mobile apps have been
briefly examined: Duolingo,” Babbel,® Busuu,* Beelinguapp,® Memrise,® 50
languages,” HelloTalk,? Slonline® and Flax."® It was established that numer-
ous language-learning apps offer the possibility to engage with a wide
range of languages (50 languages: 5o different languages, Duolinguo: 38
languages, Memrise: 25 languages, HelloTalk: 150 languages, Babbel: 14 1an-
guages, and Busuu: 13 languages) and the choice is still growing. However,
except for Beelinguapp, they all offer the possibility of learning a foreign
language both on the mobile application and/or on the web platform. In

* https://www.duolingo.com.

® https://uk.babbel.com.

* https://www.busuu.com/en.

® https://beelinguapp.com.

® https://www.memrise.com.

" https://www.50languages.com/phrasebook/it/en.

® https://www.hellotalk.com.

® https://www.slonline.si.
**http://flax.nzdl.org/greenstones/flax.
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fact, the mobile apps regularly offer a limited selection of the resources
provided on their respective eLearning platforms. Some apps offer to focus
on a single language (for example Slonline for Slovenian, Flax for English)
and still combine the use of mobile devices with web platforms.

The great majority of resources for mLearning offer language learners
collections of exercises organized in a systematic way, i. e., complete lan-
guage courses focusing on the essential knowledge of grammar and vocab-
ulary, broadly following the main structure of textbooks for different levels
of mastery of individual languages. Due to somewhat limited possibilities
of interaction offered by the devices (e.g. multiple-choice exercises, drag-
and-drop exercises, quizzes, gap-fill exercises, jumbled-sentence exercises
and similar), the exercises tend to be somewhat repetitive, while offering
almost the same topics, vocabulary and grammar content. They provide
practice into developing the four skills, i.e., listening, reading, speaking
and writing skills. The learning approach suggested seems to be above all
based on constant repetition and recycling in order to help memorize a set
of vocabulary items or grammatical features or even entire sentences. They
do not provide any explicit grammatical explanations, expecting learners
to deduce the principles of grammar on their own. Some mobile language-
learning apps provide a glossary of key vocabulary items included in the
language course (e.g. Slonline).

However, there are also some notable initiatives proposing alternative
options to virtual language learning on mobile apps. We found the ex-
ample of Babbel interesting, because it links the exercises on the mobile
app to the language courses held by experts on their web platform, so
that the mLearning part seems to be meant as an incentive spurring the
learner to engage with foreign language learning thoroughly on the web
extension. Beelinguapp also introduces a novel approach by focusing only
on developing reading and listening skills in a foreign language. The mo-
bile app proposes to listen to a series of audiobooks while also reading
the text with a bilingual side-by-side method, presented in the learner’s
mother tongue and in the target language. Moreover, an innovative ap-
proach is proposed by HelloTalk that declares to be a ‘social language learn-
ing platform’ and offers learners the opportunity to learn a language di-
rectly from native speakers by pairing individuals from different language
backgrounds, thus forming a community of language learners, who study
in a highly personalized manner with the support of a virtual tutor. The
mobile app and the respective web site take advantage of affordances pre-
sented by the new technologies, such as interaction on video platforms,
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interactive whiteboards, video chats, messaging, photography, while also
using integrated tools for translation, pronunciation, transliteration and
correction. A novel language-learning approach is advanced by the Flax
(Flexible Language Acquisition) web platform and app, which focuses on fre-
quent collocations and graded reading of a bank of authentic texts, thus de-
veloping exercises on the principles of data-driven language-learning sys-
tems and academic vocabulary lists. The learning materials provided cater
to the needs of higher education students who wish to discover and learn
the domain-specific language features of their interests in the English lan-
guage.

While offering useful insights into available options to organize and
structure language-learning materials for mobile devices, this brief exami-
nation of the popular mobile apps helped us identify the following guiding
principles that inform delivery of language learning content:

— The resources can be organized as a collection of exercises organized
in a systematic way, i. e., complete language courses accessible on the
mobile device or web platform.

— The exercises available on the mobile app can serve a teaser to engage
with comprehensive language courses delivered by experts on their
web platforms.

- To engage in individualized language acquisition language learners
and tutors can form a virtual language learning community, which
exploits affordances offered by the new technology.

- Anarrow set of language skills can be developed by integrating learn-
ing resources based on language mining or bilingual text reading.

Research Analysing Language Learning Software Implementation

There is scant published research of actual use of language training soft-
ware applications for SLA. While these software packages are often mar-
keted as complete language learning solutions, a deeper evaluation points
to a few serious problems.

For example, in discussing approaches to learning grammar with Duolin-
go Nushi and Eqgbali (2017, p. 89) observe a number of problematic issues.
They make a claim that ‘technology gives learners the chance to see gram-
mar as a skill, not merely as a set of abstract rules, and [they] use that
skill to choose the appropriate language form for particular contexts and
meanings.” However, the authors also emphasize that lack of any gram-
mar notes, rules or explanations within the web platform can be problem-
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atic. Consequently, should the learners make a grammar mistake in the
language they learn, Duolingo indicates where the mistake occurred, but
learners must work out the rule on their own or refer to other sources,
such as dictionaries and grammar books. Another difficulty they observe
regards pronunciation of new words, which are sometimes presented only
in their written form without any audio input. In many languages (such as
English and French), homographs do not always have the same pronunci-
ation, which can create dilemmas for learners. In standard learning, when
introducing new vocabulary, the teacher must always accompany the writ-
ten shape of the word with its pronunciation (p. 95). Moreover, they also
point to a major downside to how Duolingo ‘uses one language to teach
another one’ (p. 95). If one wants to learn English, for example, it is neces-
sary to know the language of instruction for the English course, since the
course is delivered only in a few languages. This can limit the number of
the app’s users.

In fact, English is the language of instruction for the majority of other
target languages and this poses another problem. Namely, if learners learn
the target language through a second language, they are always prone to be
dependent on the second language and may never be fully able to express
themselves in the newly learned third language (Carreres, 2006). Further-
more, they suggest that the Duolingo app can go some way as extra practice
complimenting regular classroom instruction. However, its approaches de-
velop mainly a receptive language knowledge, which can collide with the
requirements for productive language use promoted in modern language
teaching (p. 97).

Similar observations are made by a number of researchers in regard
to other mobile apps. Loewen et al. (2020) discuss the Babbel language-
learning application and note that the tool can considerably improve users’
receptive second-language knowledge, while the degree of improvements
in productive and/or communicative language abilities remains less clear.
Indeed, considerable doubt has been expressed in the SLA literature on the
CALL pedagogy in general, as to whether meaningful development of oral
language abilities is possible in the context of commercial online language
learning platforms (e.g. Lord, 2015). To date, little is known about how well
technology-mediated self-study packages work or under what conditions
they can result in productive SLA resources.

In their findings, Sofkova Hashemi et al. (2017) also highlight that most
currently available packages for mobile language learning tend to be dom-
inated by behaviourist approaches to developing language skills, since the
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majority of exercises is formed by drills on vocabulary and grammar. The
approach mainly derives from the ease to program and implement such
software features. As a result, students using mobile language-learning
apps demonstrated low achievement scores due to insufficient linguistic
content provided by the device. What is more, such mLearning pedagogy
contrasts with the SLA principles, which emphasize the need for collabo-
rative and communicative language learning activities.

Such considerations are taken even a step further by Nielson (2011),
whose study reports on responses from adult language learners using
Rosetta Stone and Tell Me More — two popular, commercially available,
technology-mediated self-study packages. Her report on actual learners’
engagement with mLearning resources reveal a severe participant attri-
tion in spite of initial high motivation. The reasons listed include techni-
cal problems, but also a limited exposure to vocabulary and structures in
context, as well as a lack of genuine discourse provided by the software
packages. Indeed, their findings suggest that successful language learn-
ers included in their research group looked for help from native speakers
in their environment to enhance their learning achievements. The lack of
incentives to engage in genuine discourse is actually at odds with recent
theories of SLA, which call for exposure to contextually appropriate target
language discourse, both from an interactionist perspective (Gass, 2003;
Mackey, 2007; Long, 2017) and from a sociocultural perspective (Lantolf,
2000). However, in the author’s view the main obstacle to retaining learn-
ers’ interest is that independent learners using CALL or MALL require
support and guidance (Littlemore, 2001; Mozzon-McPherson, 2007), be-
cause ‘CALL should not be too closely associated with self-access or auton-
omy, and [. ..] teachers are needed to drive the CALL process’ (Jones, 2001,
p- 360). Therefore, teachers and materials writers should understand that
merely providing access to self-study materials does not guarantee usage
of mobile apps; additional resources to help users compensate for the inad-
equacies of stand-alone CALL and MALL products as well as face-to-face
support should be provided (Jones, 2001; Wegerif, 1998).

A critical examination of learning approaches adopted within eLearning
and mLearning thus provided the following insights:

- mLearning resources and self-study packages generate initial moti-
vation, but are susceptible to high attrition rates among learners.

- mLearning tools and resources develop mainly a receptive language
knowledge rather than a productive language knowledge.
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- mLearning pedagogy contrast with the SLA principles, due to alack
of communicative language learning activities.

- Alack of any grammar explanations and pronunciation indications
can hamper development of language skills.

- The languages of instruction within mLearning resources can limit
the number of learners studying a target language.

- For productive language acquisition, independent learners using
technology-mediated self-study packages to learn foreign languages
still need the guidance and support of teachers.

The LanGuide App

The LanGuide project seeks to exploit and advance the insights proposed
by the current research (e. g. Ibacache, 2019; Elbabour & Head, 2020) by
focusing on exploration of the new affordances of eLearning resources, as
well as drawing on new possibilities for acquisition of foreign languages as
a self-study life-long learning practice embedded in mobile technology (e.
g. Viberg & Gronlund, 2012; Kukulska-Hulme et al., 2015; Bernacki et al.,
2020).

The LanGuide Mobile App as an open-source package offers any user
an opportunity to enhance language knowledge of English, Croatian, Ital-
ian, Romanian, Slovenian and Spanish at any time and everywhere by just
tapping on the mobile device. It is designed for students, academic and
administrative staff, who wish to advance their knowledge of any of the
above target languages, while focusing on specific language domains, such
as language for academic purposes, secretarial or administrative purposes,
mobility and 1T language needs. In order to practice their language skills
in a self-study mode, learners can engage in studies at various proficiency
levels.

The main objectives of LanGuide Mobile App are the following:

- to offer stakeholders within the academia and to a larger public alan-
guage learning tool at their fingertips,

- to provide a set of exercises in a chosen foreign language that can
enhance their communicative skills by focusing on common com-
municative situations within the academic mobility and/or work set-
tings,

— to enable users easy access to language practice wherever they are
and whenever they may wish to spend a little time to improve their
language skills in one of the target languages.

27



Neva Cebron and Emma Beatriz Villegas Cunja

The registered users of the LanGuide Mobile App can easily move be-
tween languages, modules and levels of learning materials. The English
language module offers a large number of exercises at three levels: basic,
intermediate and advanced. The modules for Croatian, Italian, Romanian,
Slovenian and Spanish also provide a compelling range of exercises at the
basic and/or intermediate levels.

The LanGuide App is designed with the goal of promoting international-
isation of higher education through multilingualism and development of
multifaceted language skills, thus encouraging users to take advantage of
their ubiquitous hand-held devices in order to explore and practice ways of
communicating in the academic environments and beyond.

Approaches to Language Learning Materials Development

In terms of materials development, the initial idea was to design a range
of exercises accessible on the mobile app in order to provide convenient
foreign language practice enhancing the four language skills: listening,
reading, speaking and writing. Since the LanGuide project’s main objec-
tive was to promote internationalisation of higher education, the foreign
language needs of students and staff engaging in mobility activities were
mainly focused on. Thus, the four specialism domains were identified as
critical for smooth communication in a new linguistic and cultural envi-
ronment, namely, the language of international mobility, the language of
academic exchanges, the language for administrative needs of sojourners
and the language needed to access and use IT resources during sojourn
abroad. These considerations dictated also the vocabulary and grammar
structures incorporated in the modules, namely, those that are used fre-
quently in communication within the four above domains, since each va-
riety of language for specific purposes (henceforth LsP) entails a particu-
lar set of learner communication needs and usage demands (Basturkmen,
2006; Hyland, 2013). The core methodological approaches proposed by the
cLIL (Content and Language Integrated Learning) pedagogy (Coyle, 2005)
were also taken into consideration, because they are often applied within
the LSP field. In terms of the modules’ educational objectives Bloom’s tax-
onomy (Anderson, 2001) was consulted.

In order to gauge the learning materials to the suitable language pro-
ficiency level according to the Common European Framework of Refer-
ence for Languages (henceforth CEFR)," the Language Profile for each

* https://www.coe.int/en/web/common-european-framework-reference-languages.
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Table 1.1 Framework of the Language Modules

Modules Level 1 Level 2 Level 3

Students Basic Intermediate Advanced
Teachers Basic Intermediate Advanced
Administrators Basic Intermediate Advanced

target language was consulted. Thus the words, phrases and terminology
were identified that can be expected to be used by learners at each level
of CEFR, along with grammatical structures and pragmatic features most
frequently employed in determinate communicative situations, typical of
the four LSP domains. The Language Profile series in various languages
provided also a systematic specification of learning objectives for each lan-
guage module.

The expected outcomes in terms of competence reference levels are sup-
posed to reflect the forms of a given language (words, grammar and so
on), the mastery of which corresponds to the competences defined by the
CEFR.

The LsP Modules

The LanGuide team included a number of language teaching practitioners
and researchers from various universities in Croatia, Romania, Slovenia
and Spain. While taking into consideration the principles and guidelines
identified in a corpus of specialized literature, individual materials devel-
opers largely depended on their own expertise and long-standing teaching
practice in terms of structure and composition of their language modules.
Thus, the exercises constituting individual modules or sections of modules
are not uniform, but reflect a variety of pedagogical philosophies.

The core structure of all the modules followed a simple framework rep-
resented in Table 1.1, while the exercise types created depended mainly on
the possibilities offered by the choice of interactive options provided by
the software tool, which was devised by the LanGuide IT team of partners
from universities in Croatia, Spain and Sweden.

In terms of actual presentation of the exercises on the LanGuide App,
some modules are based on random sampling of a set of exercises, while
others follow a structured layout. A section of such a module for the Italian
language is presented in Tables 1.2 and 1.3.

Based on Neuner et al’s (1985) exercise typology, the ideal sequence of
exercises for LSP should be organized in a logical way and progress from
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Table 1.2 Italian Module: Students Mobility — Basic Level
Students Mobility - basic Topic: Choosing the destination Application
Content Skills Culture Communication Language Grammar Types of exer.
Countries Listening National Self- To sono Names of Spelling Matching
and nations  Speaking flags, sym-  presentation Lara/italiana/ countries, Gender (sin-  Multiple
and lan- bols rom- languages, gular) choice
guages ena/spagnola nations Gli articoli
Parlo lo determina-
sloveno/il tivi Deriva-
croato tion of adjec-
Io vengo tives/nouns
dalla Svezia
Travel Reading Capital cities Simple ques- Da dove sei? Country/City Presente Matching
Speaking tions/answers Dove vai? map Domande
Come vai? Street, road,
Quando vai? alley, square
Destinations Listening Tourist sites ~ Asking for Quando Means of Coniugazione Multiple
Speaking directions parte? transport Pronomi choice
Quando personali Matching
torna?
Quanto
costa?
Come si ar-
riva?
Review Quiz 0Odd man out
Numbers, Reading Asking/saying time&date Time&dates ~Numerals Matching
timetables,  Speaking Buying tickets Pronunciation
hours&days of language
special sounds
Name & Ad-  Speaking Giving information Telephone/ Jumbled
dress house/room sentences
numbers
Review Quiz Bingo
Campus: Reading Studentlife  Finding info Buildings Prepositions Matching
buildings (dorms,
canteen,
halls...
Halls/Offices Listening Level of for- ~ Addressing strangers Types of ser- Polite forms Matching
at UNI mality vices, titles ~ Verb-noun
collocations
Making Speaking Greetings Descriptions Accommo- Nouns (c, Drag and
friends and good- Asking for opinions dation, UN) drop
byes dorms
Quiz Close test

closed to open exercises, from receptive to productive ones and from pre-
dictable to unpredictable use of language. Due to limited technical possi-
bilities of creating different types of interactive exercises for mLearning,
mainly the stages from closed to open exercises (spelling exercises; transla-
tion, matching and exercises to rephrase meaning, or multiple choice exer-
cises and gap-filling exercises) and from receptive to productive use of lan-
guage (typical tasks include finishing sentences or texts, answering ques-
tions about a text or audio input) have been implemented.
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Table 1.3 Italian Module: Students Mobility — Intermediate Level

Students Mobility - interm. Topic: Choosing the destination ~ Application

Content Skills Culture Communicat.  Language Grammar Types of exer.

Courses Reading Politeness Asking for info  Types of Adjective-noun Multiple choice
Speaking strategies courses agreement

Consulting the Reading Degrees, Agreeing & Fields of study Passato Close test

student’s Speaking diplomas & disagreeing Levels of study Prossimo

brochure: certificates Modals

Study fields Verbi regolari

Motivation Reading Forms of Letter writing  revision Verbi ausiliari ~ Jumbled text

letter Writing address

Quiz Close test

Overall, the collection of exercises on the LanGuide App offers users to
practice and enhance their English knowledge by completing over 450 exer-
cises, learn and polish their Croatian by doing over 100 exercises, enhance
their Italian by going through over 250 exercises, study Romanian by ap-
plying themselves to over 100 exercises, dedicate themselves to learning
Slovenian by completing over 370 exercises and dipping into Spanish by
solving over 350 exercises.

Discussion

A first step in postulating a theory of mLearning is to distinguish what
is special about mLearning compared to other types of learning activities.
The obvious difference of language practice offered by mobile apps such as
LanGuide App is that it starts from the assumption that learners are con-
tinually on the move. We presuppose a learner who learns across space,
takes the ideas and learning resources gained in one location and applies
them in another. We all learn across time, by revisiting knowledge that
was gained earlier in a different context, and more broadly, through ideas
and strategies gained in early years that provide a framework for a life-
time of learning. We move from topic to topic, managing a range of per-
sonal learning projects, rather than following a single curriculum. We also
move in and out of engagement with technology, for example as we enter
and leave mobile phone coverage (Vavoula et al., 2007; Hyland, 2013). All
these principles are particularly true in international sojourn situations,
where unexpected communicative situations may require to be addressed
at once.

Therefore, the LanGuide App as a learning resource while based on con-
temporary accounts of practices that enable successful learning, such as
learner centred and knowledge centred approaches, it also seeks to address
the needs of communication in real-life situations. It builds on students’
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skills and knowledge, enabling them to transfer earlier language-learning
experience in confronting a new language or in improving the level of pro-
ficiency of a language studied earlier.

The collections of exercises for individual languages and segments of
modules are organized according to validated knowledge and with inven-
tive use of concepts and methods. Thus, some collections are organized in
a systematic way, while others build on random sampling criteria. In both
cases, the exercises available on the LanGuide mobile app should be consid-
ered as a teaser to engage with comprehensive language courses delivered
in a formal learning setting. Alternatively, the exercises can sometimes
be used as on the spot reference for tackling immediate communication
needs. Due to the constraints imposed by the software options only a nar-
row set of language skills can be efficiently developed within the LanGuide
virtual environment, while extended communication practice within an
extended mutually supportive language-learning community could not be
set up at this stage of the LanGuide project.

In terms of affordances of the mobile technology, the LanGuide App
builds on the core advantages of a personal, user-centred, mobile and
ubiquitous learning process mediated by technology. It takes into con-
sideration the requirements of nowadays learners to have access to knowl-
edge and independent learning at their fingertips anywhere and anytime,
whenever it is convenient, especially during the void spaces of time during
breaks, transfers and activity gaps. It also allows the user to have control
over the pace and style of interaction with the app and thus lends itself to
lifelong learning practices.

The preliminary testing of the LanGuide App among a batch of over a
hundred users seems to suggest that these collections of exercises can gen-
erate initial motivation and interest in learning new languages (see also
Cebron et al., 2021; Lozano et al. in Chapter 4 and Nadinovi¢ Prskalo et
al. in Chapter 2 of this monograph), but cannot predict levels of attrition
among learners at some further stage. Such an assessment will only be pos-
sible once the resources are tested for a longer period.

However, the problems of scant grammar explanations and pronuncia-
tion indications could only partly be overcome within this resource due to
the constraints inherent to the mobile technology. The language of instruc-
tion remained mainly English, or English in combination with the learner’s
target language, which could lead to frustration and even rejection of the
LanGuide App as a language-learning resource. Similarly, some of the sLA
principles such as communicative language learning activities and task-
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based learning activities could not be successfully implemented. Further-
more, the cycle of goal, action, feedback could only partly be respected.
All these considerations lead to the overall conclusion that the resources
on the LanGuide App would best be exploited as a set of complementary
practice opportunities supporting teacher led, formalized learning activi-
ties.

Conclusions

Mobile language learning has altered the approach to language acquisition
and the LanGuide App reflects these changes in a variety of ways. The mo-
bility, portability, and ubiquity of mobile apps have been taken into ac-
count in the structure of its modules and in the types of exercises provided.
The manner of language acquisition that provides a sense of freedom and
self-management seems to be the main motivating factors in mLearning,
however, the initial excitement upon discovering a new mobile app for lan-
guage learning may taper quickly and lead to attrition among learners at a
second stage. Thus, we conclude with the suggestion that productive for-
eign language acquisition should complement foreign language learning
based on technology-mediated self-study packages with guidance and sup-
port of teachers, or else be combined with structured language courses in
traditional setting at the present stage of technology development.

In future, particular attention should be devoted to further investiga-
tion of learning strategies and learning styles compatible with the use
of mobile technology. An exciting development may also be found in ex-
panding the interaction on mobile devices to its full range (e.g. chats,
e-mails, social media, video calls, e-libraries and similar), thus overcom-
ing the repetitive exercise typology restricting materials development at
present. At the same time, learning methodology could enhance produc-
tive forms of language learning. Such improvements can have a crucial
impact on both language instructors and learners of foreign languages, as
well as help materials writers and software developers to arrive at optimal
mLearning solutions. We are happy to consider the LanGuide App as a
small step in this direction.

References

Anderson, L. W., Krathwohl, D. R., Airasian, P. W., Cruikshank, K. A., Mayer,
R. E., Pintrich, P. R, Raths, J., & Wittrock, M. C. (Eds.). (2001). A taxon-
omy for learning, teaching, and assessing: A revision of Bloom’s Taxonomy
of Educational Objectives. Longman.

33



Neva Cebron and Emma Beatriz Villegas Cunja

34

Basturkmen, H. (2006). Ideas and options in English for specific purposes.
Lawrence Erlbaum.

Bernacki, M., Jeffrey, L., Greene, A., & Crompton, H. (2020). Mobile technol-
ogy, learning, and achievement: Advances in understanding and mea-
suring the role of mobile technology in education. Contemporary Educa-
tional Psychology, 60, 101827. https://doi.org/10.1016/j.cedpsych.2019
.101827

Bower, M. (2019). Technology-mediated learning theory. British Journal of
Educational Technology, 50(3), 1035-1048.

Brick, B., & Cervi-Wilson, T. (2015). Technological diversity: A case study
into language learners’ mobile technology use inside and outside the
classroom. In K. Borthwick, E. Corradini, & A. Dickens (Eds.), 10 years
of the LLAS elearning symposium: Case studies in good practice (pp. 21-30).
Research-publishing.net.

Broadbent, J. (2017). Comparing online and blended learner’s self-regulated
learning strategies and academic performance. Internet and Higher Ed-
ucation, 33, 24-32.

Carreres, A. (2006). Strange bedfellows: Translation and language teaching.
The teaching of translation into L2 in modern languages degrees: Uses
and limitations. In Sixth Symposium on Translation, Terminology and In-
terpretation in Cuba and Canada. Canadian Translators, Terminologists
and Interpreters Council. http://www.cttic.org/publications
_o6Symposium.asp

Cebron, N., Sorgo, L., & Villegas Cunja, E. B. (2021). Between traditional
and mobile language learning. Bulletin of The Transilvania University of
Bragov: Philology and Cultural Studies, 14(2), 19—29.

Conole, G., & Alevizou, P. (2010). A literature review of the use of Web 2.0 tools
in higher education. Higher Education Academy.

Coyle, D. (2005). Developing cLIL: Towards a theory of practice (APAC Mono-
graph 6). APAC.

Elbabour, E, & Head, M. (2020). Mobile learning and student engage-
ment in higher education: A review. In SIGHCI 2020 Proceedings, 2.
https://aisel.aisnet.org/sighci2o20/2

Gass, S. (2003). Input and interaction. In C. Doughty & M. Long (Eds.), The
handbook of second language acquisition (pp. 224-255). Blackwell Publish-
ing.

Hyland, K. (2013). Corpora and innovation in English language education. In
K. Hyland & L. Wong (Eds.), Innovation and change in language education
(pp. 248-262). Routledge.

Ibacache, K. (2019). Use of language-learning apps as a tool for foreign lan-
guage acquisition by academic libraries employees. Information Technol-
ogy and Libraries, 38(3), 22-33.



Background to LanGuide Language-Learning Framework

Jie, Z., Yu, S., & Puteh, M. (2020). Research on teacher’s role of mobile ped-
agogy guided by the zone of proximal developmen. In ICEIT 2020: Pro-
ceedings of the 2020 gth International Conference on Educational and Infor-
mation Technology (pp. 219—222). Association for Computing Machinery.

Johnson, L., Adams Becker, S., Estrada, V., & Freeman, A. (2014). NMC hori-
zon report: 2014 higher education edition. The New Media Consortium.

Jones, J. (2001). CALL and the responsibilities of teachers and administra-
tors. ELT Journal, 55(4), 360-367.

Keegan, D. (2002). The future of learning: From eLearning to mLearning. Fern
Universitat.

Kukulska-Hulme, A. (2012). Language learning defined by time and place: A
framework for next generation designs. In J. E. Diaz-Vera (Ed.), Left to
my own devices: Learner autonomy and mobile assisted language learning
(Innovation and Leadership in English Language Teaching, Vol. 6, pp.
3—20). Emerald Group Publishing.

Kukulska-Hulme, A., Norris, L., & Donohue, J. (2015). Mobile pedagogy for
English language teaching: A guide for teachers. British Council.

Lantolf, J. P. (2000). Sociocultural theory and second language learning. Oxford
University Press.

Laskova, K. (2021). 21st century teaching and learning with technology: A
critical commentary. Academia Letters. https://doi.org/10.20935
/AL209o.

Lightbown, P, & Spada, N. (2006). How languages are learned. Oxford Uni-
versity Press.

Littlemore, J. (2001). Learner autonomy, self-instruction and new technolo-
gies in language learning: Current theory and practice in higher educa-
tion in Europe. In A. Chambers & G. Davies (Eds.), I1CT and language
learning (pp. 3-60). Swets & Zeitlinger Publishers.

Loewen, S., Isbell, D,, & Sporn, Z. (2020). The effectiveness of app-based
language instruction for developing receptive linguistic knowledge and
oral communicative ability. Foreign Language Annals, 53(2), 209—233.

Long, M. H. (2017). Towards a cognitive-interactionist theory of instructed
SLA (1sLA). In M. H. Long (Ed.), Second language acquisition and task-
based language teaching (pp. v-X11). Wiley-Blackwell.

Lord, G. (2015). I don’t know how to use words in Spanish: Rosetta Stone and
learner proficiency outcomes. Modern Language Journal, 99(2), 401-405.

Mackey, A. (2007). Interaction as practice. In R. DeKeyser (Ed.), Practice in
second language learning: Perspectives from linguistics and psychology (pp.
85-110). Cambridge University Press.

Mozzon-McPherson, M. (2007). Supporting independent learning environ-
ments: An analysis of structures and roles of language learning advisers.
System, 35(1), 66—92.

35



Neva Cebron and Emma Beatriz Villegas Cunja

36

Mutiaraningrum, I., & Nugroh, A. (2021). Mobile assisted language learn-
ing application in higher vocational education in Indonesia. Journal of
English Education Society, 6(1), 26-34.

Neuner, G., Kriiger, M., and Grewer, U. (1985). Ubungstypologie zum kommu-
nikativen Deutschunterricht. Langenscheid.

Nielson, K. B. (2011). Self-study with language learning software in the
workplace: What happens? Language Learning & Technology, 15(3), 110-
129.

Nushi, M., & Egbali, M. H. (2017). Duolingo: A mobile application to assist
second language learning (app review). Teaching English with Technology,
17(1), 89—98.

Sharples, M. (Ed.) (2006). Big issues in mobile learning. Learning Sciences Re-
search Institute.

Sharples, M., Taylor, J., & Vavoula, G. N. (2005). Towards a theory of mobile
learning. In H. van der Merwe & T. Brown (Eds.), Mobile technology: The
future of learning in your hands. mLearn 2005 Book of abstracts, 4th World
Conference on mLearning (p. 58). mLearn.

Silver, L., Smith, A., Johnson, C., Jiang J., Anderson, M., & Rainie, L. (2019).
Mobile connectivity in emerging economies. Pew Research Center.

Sofkova Hashemi, S., Berbyuk Lindstrom, N., Bartram, L., & Bradley, L.
(2017). Investigating mobile technology resources for integration: The
technology-pedagogy-language-culture (TPLC) model. In Proceedings of
mLearn, Larnaca, Cyprus, 30 Oct-1 Nov 2017 (pp. 1-8). Association for
Computing Machinery.

Vavoula, G. N., Sharples, M., Rudman, P, Lonsdale, P,, & Meek J. (2007).
Learning bridges: A role for mobile learning in education. Educational
Technology Magazine, 47(3), 33-37.

Viberg, O., & Gronlund, A. (2012). Mobile assisted language learning: A liter-
ature review. In Conference proceedings: 11th World Conference on Mobile
and Contextual Learning (pp. 9-16). Center for Learning Sciences and
Technologies.

Walsh, M. (2010). Multimodal literacy: What does it mean for classroom
practice? Australian Journal of Language and Literacy, 33(3), 211—239.
Wegerif, R. (1998). The social dimension of asynchronous learning net-

works. Journal of Asynchronous Learning Networks, 2(1), 34—49.



What Kind of L.sP Does LanGuide
Propose?

Andreea Nechifor
Transylvania University of Brasov, Romania
andreeabratan@unitbv.ro

Cristina Dimulescu
Transylvania University of Brasov, Romania
cristina.dimulescu@unitbv.ro

This chapter aims at describing the peculiarities of the ESP practiced by Lan-
Guide referring to, on the one hand, the linguistic technicalities involved
for developing a mobile application for foreign language learning and as-
sessing, and, on the other hand, the aspect of culture imbued in the exer-
cises prepared. Thus, in what the former aspect is concerned, four different
specialized fields (academic, mobility, administrative, and 1T), six different
languages (English, Romanian, Slovenian, Italian, Croatian, and Spanish),
three different language levels (beginner, intermediate and advanced) and
three different learning personae (student, teacher and administrative staff
member) were targeted, while, in regard to the latter aspect, a very special
approach was used for integrating the cultural element in the tasks designed
for this mobile application. Consequently, in perfect accordance with the
literature review on Computer/Mobile-Assisted Language Learning, Lan-
Guide distinguishes itself from other language learning mobile applications
by not only harmonizing ESP to CALL/MALL, but also by combining the
communicative approach to teaching a foreign language with that of the
digital era.

Keywords: digital era, mobile applications, ESP, CALL, MALL, language
learning, computer science, cultural element, cultural literacy, cultural com-
petence, language skills, LanGuide

Introduction

The present chapter of the monograph is focused on describing the char-
acteristic features of the EsP (English for Specific Purposes) practiced by
LanGuide, including both the linguistic aspects and particularities that the
technical design and development of a mobile application for acquiring and
testing a foreign language entangle and the cultural element is infused in
the exercises prepared. Thus, the first attempt that the chapter makes is to
integrate the special fields considered by the project and its mobile that ap-
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plication into the greater field of ESP. The second attempt that the chapter
makes is to consider the place the cultural element has among the already
classicised language skills, especially in the field of ESP, but more promi-
nently, within the particular case of the exercises created for the LanGuide
mobile application. The third attempt that the current chapter makes is to-
wards CALL, and its sub-branch MALL, and its connection to ESP. Last,
but not least, what this chapter aims at is to bring all of the three above
mentioned approaches together and to offer a complete and complex pro-
file of the specificities encountered and required by the LanGuide mobile
application production and design.

Delivering specialized content to pupils, students and candidates to
learning new content alike, in various fields, is always supported by a
methodology that specifies and ensures its professional implementation
framework. Teaching foreign languages is a unique case in point because,
in accordance with the procedures, strategies, tasks, tools, and equipment
used, issues that may arise and possible solutions provided, goals pursued,
and interactions between and among actors, the approach has always been
a critical factor. As reviewed in the following section, language skills be-
gan with little relevance, evolved to be more important, and eventually
became the key focus in the communicative era, alongside culture, a pro-
jected prospective sth skill that must be properly placed among the lan-
guage knowledge a learner should be equipped with when acquiring a new
foreign language.

Regardless of the language under consideration, all modern techniques
nowadays agree that the cultural element must be present alongside the
two receptive and the other two productive skills as a basic part in the prac-
tice of attaining fluency in that respective language. But, as it will be seen
below, the very nature of the culture to be included in the discourse can be
a subject of controversy.

Literature Review

Profiling EsSP

Being well-established as a particular sub-branch of English as a Second
Language (ESL) or of English as a Foreign Language (EFL), English for
Specific Purposes (EsP) had been developing on its own, putting forth
many different other sub-branches, such as English for Academic Purposes
(EAP), or English for Occupational Purposes (EOP), thus establishing itself
as an important limb of the main body of EF/SL, catering for special needs
in the professional areas of work, but also in teaching.
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As the famous tree of English Language Teaching (ELT), drawn by
Hutchinson and Waters (1987, p. 17) shows, ESP can take three differ-
ent roads, dealing either with English for Science and Technology (EST),
or with English for Business and Economics (EBE), or, finally, with En-
glish for Social Sciences (ESS). EST, in its turn, can have two possible
sub-ramifications: English for Academic Purposes (EAP), dedicated to the
Medical Studies, and English for Occupational Purposes (EOP), focused
on English for Technicians, while EBE is further sub-divided into EAP,
catering for the needs of English for Economics, and EOP, speaking the
language of English for Secretaries. Last but not least, ESS has its own
sub-branched approach with EAP, associated to the English for Psychol-
ogy, and EOP reserved for English for Teaching. The EAP component, for
all three possible sub-types of EsP, in Hutchinson and Waters’ opinion,
retains a study-skills component, while EOP, also known as English for
Vocational Purposes (EVP), obviously emphasises more the practical ter-
minology of the fields it belongs to.

According to David Carter (1983), the division of ESP would be three-
fold, as follows: English as a Restricted Language, only used for specific
contexts, such as that of a waiter, or pilot, or flight attendant, or cabin
crew, etc, thus restricted to a well-defined community and not catering for
the needs of communication outside these specific contexts, English for
Academic and Occupational Purposes, addressing the specialised termi-
nology imbued in fields such as medical studies, the academia, engineering
and technical studies and English with Specific Topics, uniquely concerned
with anticipated future English needs, e.g. scientists requiring English for
postgraduate studies or attending conferences.

However, what really highlights the specifics of defining ESP in its char-
acteristic features are: the profile of the target audience, the focus of the
content, the skills considered, users’ motivation and users’ professional
background. Lorenzo Fiorito® first dealt with all these 5 items in 2006 and
kept revising their specificities until 2022 on UsingEnglish.com, in his ar-
ticle Teaching English for Specific Purposes (ESP) (2005). Thus, he is of the
opinion that (emphasis added)

ESP students are usually adults who already have some acquaintance
with English and are learning the language in order to communicate a set

! Lecturer in English Language and Linguistics at the University of Naples and European
projects manager for Aries Formazione.
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of professional skills and to perform particular job-related functions. An
ESP program is therefore built on an assessment of purposes and
needs and the functions for which English is required.

In regard to content focus, Fiorito (2005, emphasis added) says:

ESP concentrates more on language in context than on teaching gram-
mar and language structures. It covers subjects varying from ac-
counting or computer science to tourism and business management.
The EsP focal point is that English is not taught as a subject separated
from the students’ real world (or wishes); instead, it is integrated into a
subject matter area important to the learners.

This not only clearly places English in the context it addresses, but also
opens the discussion regarding other possible interpretations of context,
which represent the special case of the LanGuide project, as a facilitator
of a multi-cultural approach to English for Specific Purposes (Esp), Roma-
nian for Specific Purposes (RSP), Slovene/Slovenian for Specific Purpose
(slsp), Italian for Specific Purposes (1sP), Croatian for Specific Purposes
(csP) and Spanish for Specific Purposes (SpsPp).

Referring to the skills taught under Esp, Fiorito (2005, emphasis added)
is of the opinion that:

Asageneral rule, while in ESL all four language skills, listening, read-
ing, speaking, and writing, are stressed equally, in ESP it is a needs
analysis that determines which language skills are most needed by the stu-
dents, and the syllabus is designed accordingly. An ESP program, might,
for example, emphasize the development of reading skills in students
who are preparing for graduate work in business administration; or
it might promote the development of spoken skills in students who
are studying English in order to become tourist guides.

That is exactly why, in the LanGuide project and application, only certain
skills are predominantly addressed, based on the fields aimed at and the
target users considered, in this way their direct needs being primordially
catered for.

Considering users’ motivation, Fiorito (2005, emphasis added) places
ESP under Content and Language Integrated Learning (CLIL), as:

ESP combines subject matter and English language teaching. Such
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a combination is highly motivating because students are able to ap-
ply what they learn in their English classes to their main field of study,
whether it be accounting, business management, economics, com-
puter science or tourism. Being able to use the vocabulary and struc-
tures that they learn in a meaningful context reinforces what is taught
and increases their motivation.

As a direct consequence of this particular consideration, the LanGuide
mobile application aims at providing the users not only with a practical
means of testing their relative language level of knowledge, but also with
a resourceful instrument for further language improvement and learning.
Motivation is boosted once scores, feedback and explanations appear on
the screen, while resources are offered as additional links to certain exer-
cises.

Asfor students’ professional background, Fiorito (2005, emphasis added)
considers that:

The students’ abilities in their subject-matter fields, in turn, improve
their ability to acquire English. Subject-matter knowledge gives them
the context they need to understand the English of the classroom. In
the ESP class, students are shown how the subject-matter content
is expressed in English. The teacher can make the most of the students’
knowledge of the subject matter, thus helping them learn English faster.

That is why, the LanGuide mobile application tried to accommodate the
targeted users and their needs to the fields they are accustomed to, in-
terested in, good at or un/familiar with in terms of Erasmus+ exchanges,
classes taught, travelling experiences, computer aspects and cultural dif-
ferences in order to start from what is known and add new elements.

Summing up, still in Fiorito’s (2005, emphasis added) words:

The term ‘specific’ in ESP refers to the specific purpose for learning
English. Students approach the study of English through a field that is
already known and relevant to them. This means that they are able to use
what they learn in the ESP classroom right away in their work and studies.
The ESP approach enhances the relevance of what the students are
learning and enables them to use the English they know to learn even
more English, since their interest in their field will motivate them to
interact with speakers and texts. ESP assesses needs and integrates
motivation, subject matter and content for the teaching of relevant
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skills. And to a great extent this is what the whole LanGuide project
consisted of, but including minor cultures in its objectives, as well
as languages which otherwise would not have been in the interest of
such an intricate combination of ESP and MALL.

Outlining ‘Culturacy’

Fundamental concernslike: How can culture be identified and categorised?;
Is there a relationship between a people’s culture and the language they
speak?; Which culture, that of the candidates learning the language or
that of the language itself, should be taught during the process of teaching
a foreign language?; What exactly can be defined as the ‘cultural compo-
nent’?; How can culture be incorporated into the teaching process: as the
subject-matter of a distinct class or melted into the workout paste? and Is
it possible to escape clichés or are they unavoidable? identify the research
questions that the writers of this chapter, as producers of tasks for the Lan-
Guide phone application asked themselves, a mobile application which, in
its first phase, included activities for the English language, according to
the scope of the project. Furthermore, an issue such as the one Kramsch
posed about the cultural element’s fundamental nature: ‘how can we de-
velop in the learners an intercultural competence that would short-change
neither their own culture nor the target culture, but would make them into
cultural mediators in a globalized world?’ (Kramsch, 2013, p. 57, emphasis
added) was also an essential study premise for the difficulty of producing
English language assignments that target users of different cultural ori-
gins while also addressing various host-countries in whose communities
they may integrate themselves for a length of time.

The link between a social context and its cultural background was en-
visioned by T. S. Eliot (1973) as an incarnation, a superimposed fresco on
which bristles from both wings paint with mutual and harmonious strikes,
culture and society nurturing each other as a living and fully constructed
entity. As a result, while seeking to describe culture on a syntagmatic axis,
the paradigm of identifying qualities is founded in essential concepts such
as spirituality, past, literature, language, arts, morality, sports, geography,
entertainment, customs, and governance. And even though all this can be
reduced to preconceptions or platitudes that are frequently mistakenly or
hastily connected with a particular culture, they must be part of any for-
eign language teaching syllabus and thoroughly learned once they are in-
cluded in the teaching spectrum. Borca (2019) attempted to consider and
to include this in her collection of textbooks focused on teaching Roma-
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nian as a foreign language, adjusting the cultural aspect according to the in-
trinsic principle of mutual interdependence between language and culture.
Furthermore, in her article with Nechifor and Borca (2020), they stated
that while conveying linguistic knowledge to students, the cultural factors
that must be considered are those of the language taught, and not neces-
sarily those of the students’ origin. However, the special case provided by
the LanGuide project context may address both at the same time, as it will
be described in the next pages.

Proceeding with a more in-depth examination of the relationship gener-
ated between a society and its culture, the next unavoidable stop is where
an even more delicate interface can be detected, namely, the relationship
formed between a society’s culture and its language. Without expelling two
opposing ideas that either view culture through the lenses of language, as
noted by Hantrais (1989, p. 17): ‘culture is the beliefs and practices gov-
erning the life of a society for which a particular language is the vehicle
of expression, or, in a reversed manner, see language as the major cre-
ator element of culture, we are more intrigued by the inclusive frame-
work promoted by Kramsch (1998, p. 8), who observed the connection be-
tween language and culture from two concurrent viewpoints, diachronic
and synchronic, both echoing a historical and a sociological component,
while claiming that: ‘Language is intimately linked not only to the culture
that is and the culture that was, but also to the culture of the imagination
that governs people’s decisions and actions far more than we may think.’
Therefore, ‘people do not only express experience but they also create ex-
perience through language’ (p. 66), and consequently, ‘language embod-
ies cultural reality’ (p. 14), the term ‘embodies’ representing a very good
choice to express a comprehensive and inclusive way of looking at this phe-
nomenon.

Subsequently, as foreign language teachers, we must recognize the im-
portance of teaching not only structures, frameworks, lexicon items, and
language abilities, but also indispensable pragmatic elements of the tex-
tual lives of the people whose language the students are yet to learn, be-
cause their appropriate, powerful, and multifaceted perspective can only
be comprehensive if and when they perceive the real situation through the
cultural perspective of that society, regardless of the context in which they
are learning. As a result, we had to contemplate the idea of including el-
ements of Romanian culture and civilization in the activities and tasks
designed for the LanGuide mobile application for the English language,
as they are directed, in perfect accordance with the project’s main objec-
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tive, at users from foreign countries who may visit Romania as expats,
exchange students, teachers, or members of the administrative staff en-
gaged in Erasmus+ mobilities. But in this way, as a very particular case, we
also addressed the other perspective described above, the one according
to which native speakers of Romanian, who are familiar with their native
cultural background, can easily recognize within the tasks, icons belonging
to their own culture, enjoying, at the same time, the opportunity to polish
their English before going abroad.

However, the foreign users are offered the opportunity to learn, via the
same application, the basic words, in the same specialised fields, in Roma-
nian, but before they do this, they can cater for their desire to feel included,
or accepted, and they can address beforehand their sense of belonging to
the community they are supposed to be part of even for only a couple of
months beforehand, by dealing with the cultural element imbued within
the exercises designed for the English language as a pre-emptive move to-
wards the Romanian language:

To identify themselves as members of a community, people have
to define themselves jointly as insiders against others, whom they
thereby define as outsiders. Culture, as a process that both includes
and excludes, always entails the exercise of power and control (Ibid.,
p. 8).

The same opinion was shared by Allwright et al. (1991) who made the
connection between acquiring a new language and processing the acqui-
sition of a new culture, as well as by Byram (1989), who even argued that
teachers of a foreign language are also tutors and instructors of that cul-
ture, taking on abilities from sociology, geography, and history mentors to
convey this complex of information. Additionally, according to Leveridge
(2008), alanguage teacher’s job is to raise awareness of cultural differences
and to teach about it:

the cultural background of language usage, choose culturally appro-
priate teaching styles, and explore culturally based linguistic differ-
ences to promote understanding instead of misconceptions or prej-
udices. Language policy must be used to create awareness and un-
derstandings of cultural differences, and written to incorporate the
cultural values of those being taught.

Starting from the argument that ‘when academic knowledge and skills
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are situated within the lived experiences and frames of reference of stu-
dents, they are more personally meaningful, have higher interest appeal,
and are learned more easily and thoroughly’ (Gay, 2002, p. 106), still the
focus should be on the target language culture, if not out of methodolog-
ical reasons, then at least out of pragmatic ones, even under very atypical
circumstances as the ones provided by the LanGuide project, again, as ex-
plained above.

In Tomalin and Stempleski’s (1998, p. 5) opinion, to be culturally aware
encompasses ‘sensitivity to the impact of culturally-induced behaviour
on language use and communication’ and integrates the aspect of con-
sideration to the other’s culture in communication, thus inferring that
without it, the speaker may be deprived of what Stern (1992, p. 217) re-
ferred to as ‘the native speaker’s perspective.” In this way, what could be
built is the unwanted profile of the ‘fluent fool,” according to Barnlund’s
concept (1982, p. 6), i.e. the perfectly fluent and proficient user of a lan-
guage in laboratory terms, who lacks any trace of contextualised social
and cultural input. Thus, ‘learning the cultural roots of a language is es-
sential for meaningful fluency’ (Seelye, 1993, p. 275), which can be attained
only if the second step is taken, activating the concept of cultural compe-
tence. According to Nechifor and Borca (2020, p. 297), cultural competency
occurs when

on the one hand, as a student in a multicultural class, one can not
only be aware of differences and complexities, but can already know
how to deal with them, handle them, and respond to their specificity.
On the other hand, as an instructor, after becoming aware of the dif-
ficulty of teaching to a multicultural class exactly due to the same
differences and complexities, one can manage the entire process in
a professional way, having correct reactions, politically correct an-
swers, a lot of bibliography to cover from this point of view.

Starting from The New Dictionary of Cultural Literacy of 2002 which at-
tempts at profiling the American culture: ‘people, places, ideas, history,
politics, American literature, wireless technology, gene therapy, science
and technology, and events that shape the American cultural conversa-
tion” (Hirsch et al., 2002, p. viii), the most important concept is practically
defined, that of cultural literacy. This one actually represents the last mile-
stone on the road leading to the establishment of ‘culturacy,” a term coined
by Nechifor and Borca (2020, p. 298) referring to:
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cultural icons, mythology and folklore, proverbs, idioms, philosophy
and religion, literature, writing and speaking conventions, fine arts,
anthropology, psychology and sociology, business and economics,
physical sciences and mathematics, and even medicine and health
practices.

After exploring the above-mentioned stages and conceptual frame-
works, culturacy is also the notion that was fully taken into account when
creating the exercises for the LanGuide mobile application, as it is the
essential component that can make the process of learning a foreign lan-
guage comprehensive, from sounds, pronunciation and spelling to applied
linguistics, passing through vocabulary, morphological and syntactic char-
acteristics, as well as meaning, without making the subject of separately
distinct tasks or exercises focused on teaching culture predominately.

CALLing the MALL

Nowadays, when several aspects of our daily lives are becoming increas-
ingly digitalized, Computer-Assisted Language Learning (henceforth
CALL) is more and more widespread. In recent years, CALL has become
available to more and more language learners in various countries, making
it possible for students with different cultural backgrounds to connect and
engage in common learning experiences. At the same time, technology-
based language learning has also evolved in terms of its applicability for
the different parts of the curriculum in general and any given language
lesson in particular (Chapelle, 2010, p. 66).

From personal computers, to pocket-sized devices such as: mobile pho-
nes, MP3 and MP4 players, tablets and personal digital assistants, the
range of connectivity to linguistic information has grown considerably in
recent years, as, together with portability and accessibility, these gadgets
enable, ease and facilitate the access to not only sources of general knowl-
edge, but, especially to language frameworks of learning, reducing the time
and place barriers in language learning (Mosavi Miangah & Nezarat, 2012).
Consequently, it is not only that in today’s foreign language classroom
practice, instead of asking pupils and students to put their mobile phones
away or to turn them off, teachers can very diligently ask them to put
them to good use, but also, they can rely on the mobility this approach has
brought and surpass the physical limits of a room, assigning good practice
on the go.

However, even if technology is important for CALL, still the focus is on
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the human beings involved in the language learning process. The main ob-
jective of CALL is, in fact, to satisfy the needs of language learners and
teachers by means of computerized learning activities (Kohn, 1995, p. 5).
All the variables that define learners and teachers add yet another facet to
CALL as a theoretical and practical construct. For example, a good CALL
tool is tailored to the specific characteristics of individual learners: their
needs, their difficulties, or their learning style. When it comes to teachers,
they need cALL applications clearly to define what they have to do in the
classroom (Chapelle, 2008, pp. 588-589). Apart from the individuals that
are involved in language learning in a hands-on way, CALL is also shaped
by policy makers or institutions (Schulze, 2017, p. 302).

This focus on individuals or institutions brings another important factor
into the CALL equation: culture. Since the CALL tool under consideration
in this chapter is aimed at people who are to take part in a mobility pro-
gramme and hence to be exposed to a new culture, it was worth looking at
the concept of culture in more detail. Every person is born into a specific
linguistic and cultural context, whose nature shapes the person in all his or
her actions involving the action of learning a new language. Actually, ‘lan-
guage and consequently communication are essential elements of culture’
(Parmaxi & Zaphiris, 2016, p. 169).

For this reason, when learning a new language, one has to discover the
cultural specificities behind that language. As already confirmed by the lit-
erature review focused on this aspect, in order for a learner to be consid-
ered proficient in a language, being familiar with the culture of the com-
munity which speaks that language is just as important as the four skills
of reading, listening, writing and speaking. This is why it is important that
language learning experiences, the case of CALL being particularly con-
sidered, should contain tasks, drills and exercises that include cultural and
socio-linguistic-pragmatic features of the contextual reality of the native
speakers of thatlanguage. Moreover, cultural aspects are relevant not only
for the content of learning activities, but also for the design of CALL in-
terfaces (Parmaxi & Zaphiris, 2016, p. 169).

The importance of incorporating cultural elements into language teach-
ing materials is sometimes explicitly mentioned in state documents. For
instance, in the USA, creators of such materials are provided with a guide-
line that emphasises the inclusion of information about the speakers of
the target language and the contexts in which they speak that language.
This allows learners to become aware of linguistic and cultural aspects that
might be different from their own reality (Chapelle, 2010, pp. 71-72). In
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other words, CALL materials need to take into consideration the concept
of cultural literacy, as introduced above.

CALL and Culturacy

CALL specialists became increasingly interested in how learners inter-
act with one another and how they negotiate meaning. This was the time
when the importance of cultural elements was acknowledged. Interac-
tions sometimes took place between learners with different cultural back-
grounds, and for this reason issues like identity construction and inter-
cultural competence had to be taken into consideration. In other words,
interactionist and sociocultural approaches became the main theoretical
foundations of cALL (Chun, 2011, pp. 669-674). This development slowly
led to the emergence of the so-called integrative CALL, which revolves
around collaborative learning based on interactions between learners who
produce authentic discourse (Gruba, 2004, p. 629).

This theoretical evolution is reflected in the increasing complexity and
variety of CALL tools, ranging from simpler software like grammar drills,
pronunciation exercises, dictation (Garrett, 2009, p. 722) or digital flash-
cards (Obermeier, 2020, p. 26) to applications that make computer-medi-
ated communication possible: learners can interact with their peers, as well
as with teachers or even native speakers of their target language (Schulze,
2017, p. 303). Parmaxi and Zaphiris (2016, p. 175) explain that this kind
of online communication involves a number of specific issues if the par-
ticipants are people with different cultural backgrounds. Besides partici-
pants’ learning strategies and their linguistic competence, cultural differ-
ences also need to be taken into account in such cases. These challenges
can be overcome if intercultural engagement is encouraged. CALL tools
that address the needs of learners from different cultures and integrate the
specificities of those cultures can improve intercultural understanding.

When it comes to cultural aspects involved in CALL, Buendgens-Kosten
(2020, p. 307) highlights a phenomenon that she calls ‘the monolingual
bias’: the majority of CALL tools treat their users as if they were mono-
linguals, ignoring the fact that people who want to learn a new language
might already speak several other languages, which may prove to be valu-
able resources in the new learning process. There are, however, CALL ma-
terials that try to overcome the monolingual barrier. These are usually non-
commercial applications funded by organizations like the European Union
(p. 317). LanGuide is a case in point: it is created by specialists from vari-
ous countries for learners with different cultural backgrounds, and it can
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be used for learning several languages, promoting interculturality (Kom-
para Lukant¢i¢ & Fabijani¢, 2020, p. 44).

The creation of the exercises dedicated to both the English language and
the Romanian language which were included in the LanGuide app was
driven by the concept of cultural literacy, aiming at developing learners’
multicultural understanding (Kompara Lukanéi¢ & Fabijani¢, 2020, p. 44).
But in what the exercises for the English language were concerned, the cul-
tural aspects integrated in this language learning app required a novel ap-
proach from their creators, as elements of their respective cultures had
to be conveyed by means of the English language, which is the language
of the exercises. For example, the Romanian team introduced elements of
their local culture by using authentic institution names, proper names, to-
ponyms, or the real names of university classrooms at Transilvania Univer-
sity, their home university in Bragov. Furthermore, the exercises contain
Romanian phone prefixes, and even names of local companies. Addition-
ally, the team tried to go beyond such elements and introduced quite prag-
matic, down-to-earth aspects of Romanian culture, e.g. problems related
to bureaucracy. This can help the users of the application prepare for their
mobility in Romania (Nechifor & Dimulescu, 2021, pp. 96—97).

The example of the LanGuide application illustrates one of the chal-
lenges that CALL specialists are faced with: conveying language as a defin-
ing feature of the community which speaks it, and thus enabling learners
to uselanguage as an instrument for intercultural communication. But this
is not the only issue that is inherent to CALL. In what follows, the chapter
will focus on some other types of challenges that CALL must deal with.

The Evolution of CALL to MALL

M-learning is undergoing fast progress and expansion. Early approaches
did not quite address, in correct terms, the needs of the users while also
employing incipient know-hows that were not too widely accessible or too
well understood (Kukulska-Hulme et al., 2007). But these days, according
to Kukulska-Hulme and Shield (2008), hand-held gadgets such as mobile
phones and tablets with or without internet connection, e-dictionaries,
MP3/4 players with or without internet access have transformed into
learning devices, everywhere and at any instance, the most-handy seeming
to be the mobile phones (Kondo et al., 2012). And even though, according to
an experiment conducted by Stockwell (2007), which was meant to identify
the preferability of students in acquiring new vocabulary by means of us-
ing a computer versus using a mobile phone, the inclination of the subjects
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was in favour of the computer, as they complained about the small size of
the phone screens, about the necessity to overcharge the batteries, as well
as about the impracticality of switching from private use of the phone as
a phone to that of a learning device, in time, with the advancement of
the technological improvements brought to the mobile phone industry,
not only did the phone screens become bigger, the batteries start to last
longer and the switch among different functionalities become more prac-
tical, but the entire learning experience on such a device became fun and
easy to handle, letting alone the cost of such devices which has also greatly
contributed to the preference shift. And this happens to be an opinion also
shared by Kolb (2012) who considers that mobile phones can help students
learn more efficiently with pleasure and delight. She actually was the one
who stated, in 2008, that mobile phones are the modern toys that can be
converted into learning tools (Kolb, 2008).

The UK, the UsA, as well as Japanese universities were among the first
practitioners to have tuned into a MALL teaching approach considering
the fact that a good proportion of their students were equipped with such
devices (Kondo et al., 2012). Therefore, professors can use this to their ad-
vantage in order to initiate a curriculum and syllabus adjustment so that
a digital era be introduced alongside the communicative one at an institu-
tional and systemic level. But as mobile phones have become omnipresent,
students turned into universal learners prepared, exposed to and, conse-
quently, ready to use special applications for language learning with no-
ticeable results anywhere around the globe, not only inside educational
establishments. (Baleghizadeh and Oladrostam, 2010).

Moreover, MALL helps students be more autonomous. All four language
skills, as well as grammar and vocabulary are catered for within such mo-
bile applications, a variety of types of CALL-based vocabulary learning
strategies having already been provided to the users to the benefit of their
vocabulary improvement: multimedia package with vocabulary, written
text with electronic glosses, and dedicated vocabulary programs (Stock-
well, 2007; Tai & Ting, 2011), pronunciation integrated software (Tai &
Ting, 2011), listening dedicated tasks (Tai & Ting, 2011), writing profi-
ciency drills (Tai & Ting, 2011), reading comprehension exercises (Tai &
Ting, 2011).

The LanGuide app is an example that illustrates the application of MALL
for instruction centred on language for specific purposes. The fact that it
addresses different categories of learners i.e., university students, teach-
ers and administrative staff, as well as different fields i.e., administrative,
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mobility, academic and 1T, languages i.e., Romanian, Italian, Slovenian,
Croatian and Spanish, and language levels i.e., beginner, intermediate and
advanced, makes it a valuable tool for acquiring language for specific pur-
poses (Kompara Lukanci¢ & Fabijani¢, 2020, p. 42).

In terms of personal benefits that CALL users can enjoy, one must men-
tion increased learner autonomy and agency. The instant feedback that ap-
plications provide helps learners become aware of their own performance
and adjust their learning accordingly (Chapelle, 2008, p. 586). Further-
more, CALL materials usually react to learners’ answers and adapt the
learning input to their specific needs and difficulties (Bush, 2008, p. 465),
levelling the tasks up or down in order to make sure that every learner can
benefit from the tasks, irrespective of their current language level.

A well-designed CALL material, which acknowledges the importance of
cultural elements and incorporates them into the lessons, can also improve
learners’ ‘intercultural competence through communication with mem-
bers of the target culture’ (Chapelle, 2010, p. 70). Teaching cultural literacy
makes learners more tolerant and empathetic, it contributes to their cog-
nitive and emotional development, it provides learning motivation, and
it also prepares students for tackling the various contexts that they may
encounter in the country where their target language is spoken (Nechifor
& Dimulescu, 2021, p. 98). The LanGuide application can be considered a
good example in this respect, since its multilingual, multicultural design
makes it possible for users to improve their intercultural understanding
(Kompara Lukanci¢ & Fabijani¢, 2020, p. 44).

Speaking about online CALL materials, Parmaxi and Zaphiris (2016, p.
176) make a statement that can be applied to CALL in general, and sum-
marizes the essential prerequisite for such applications to reach their full
potential: ‘a synergy between technology, culture, and learning is needed
and is expected to inform the design of online environments.’ This is the
principle that underpins the learning activities in the LanGuide applica-
tion, which aims at balancing language instruction for specific purposes,
the conveyance of cultural elements, and the opportunities and challenges
inherent to technology.

The Languide Project: The Melting Pot of ESP, CALL and MALL
and Cultural Awareness

Good Practices of CALL and MALL

The LanGuide project started as a multicultural Erasmus+ project, gath-
ering two teams from two different fields: linguistic and 1T, each of them
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multinational. The linguists’ team was composed of teachers with experi-
ence in L2 teaching, teaching L1 as a foreign language and teaching L2
for specific purposes from Romania (Transilvania University of Bragov),
Slovenia (University of Primorska), Spain (University of Castilla-La Man-
cha) and Croatia (University of Zadar), while the IT team consisted of spe-
cialists in software development from Croatia (University of Rijeka) and
Sweden (Malardalen University).

The project results were approached according to a Gantt diagram plan-
ning, but were left open for completion, after each started, until the end of
the project, to make room improvement anytime on the way. Considering
the specificity of the project, they counted on a good relationship between
the two teams, as they were mainly intended to take place in joint meet-
ings. After each common workroom, the two teams would produce their
specifically discussed and agreed upon output, and on the occasion of the
next meeting they would harmonize, once again, the linguistic content-
production with the perspective brought by the computer science engi-
neers.

For this, a three-step approach was considered in the making of the exer-
cise’s continuum: firstly, linguists designed a general linguistic framework
of tasks production for the English language, for all the fields mentioned
above, which was subjected to review by peers. Then, the linguistic team
was in charge with the creation of the exercises per-se, both for English
and for their own languages, starting from the framework agreed upon, in
order to comply with the rule of internal consistency.

Secondly, the IT team created the digital framework or the Content
Management Platform, which represented the background matrix for the
future mobile application where the entire data basis of the exercises al-
ready created by the linguistic team was uploaded, according to the in-
structions received from the colleagues from the 1T team, to observe the
same rule of internal symmetry for the sake order, logical categorization
and coherence. Afterwards, the linguists uploaded the tasks created in the
Content Manager (cM) and in the depository accompanying it, where they
consigned any image and/or video/audio file that would accompany a cer-
tain exercise. At the same time, the template of the exercises was tailored
to fit frames devised for the mobile application: drag and drop, multiple
choice, and fill-in, the first two under the form of drop-down menus.

Thirdly, the IT specialists created the mobile application envisioned,
starting from the format in which the linguists molded into shape their
exercises, after extracting them from the cM. Mention needs to be made
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that all this was mapped out on Miro’s canvas, which served as the back-
bone of the mobile application, which was designed online with the help of
everyone engaged in the project, allowing the final product to benefit from
both linguists’ and software professionals’ viewpoints on: registration, in-
teraction, user options in terms of language targeted for practice, language
level, field of interest and personae, exercise display and traceability.

In the final stages before release, the application was subjected to in-
ternal and external trials, testing, and stakeholder feedback, which was
officially collected in the form of anonymous answers to an online Google
form questionnaire that aimed at collecting information on both the qual-
ity of the linguists’ exercises and the quality and user friendliness of the
application designed by the 1T specialists.

In this way, the LanGuide experts took into account Schulze’s (2017) as-
pects regarding the inter-dependence of the actors involved in CALL, as
well as the roles of interpersonal relationships and learner-environment
interactions. These are mirrored not only in the way the teams collab-
orated, as explained above, abiding by both current educational proce-
dures and their universities’ regulations, but also, and perhaps more im-
portantly, in the way the linguists constructed the exercises: appropriately
placing the users of the application, by means of each task instruction, in
meaningful situations, such as those of the academic field, of a mobility
exchange, of a clerical or institutional position.

In view of all of the above, the LanGuide methodology to foreign lan-
guage improvement fruitfully eliminates the aspect of disconnected, ab-
stract variables, which was stated earlier as one of the primary issues with
CALL, while the sociolinguistic element is beautifully accommodated at
the same time satisfying the scholarly prerequisites of drilling and perfect-
ing for language development and quality enhancement.

The Curious Case of ‘Culturacy’in the LanGuide English Exercises

Besides the characteristic of CALL on which the entire project approach
was based, another aspect was accounted for by LanGuide, i.e., the cultural
element. For the natives of the host-countries, who are offered the oppor-
tunity to polish their specialised vocabulary in English, in the specialised
fields that the LanGuide application contains, Gay’s approach to the cul-
tural element is addressed, as mentioned in the literature review section,
as they will be able to identify traces of their native countries’ cultural rep-
resentations and simply focus, in a familiar context, on the cognitive aim
of the exercises they drill.
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You are a student at the Faculty of Letters, “Transilvania” University of Brasov who has applied for an
Erasmus+ study mobility in Greece. The secretary of the Erasmus+ department has informed you about
the possibility of being disqualified from the competition, unless you bring the original papers needed
for the application file, but you seem to have problems submitting them in due time. You are in the
secretary’s office now and you have to defend your case. Prepare an oral account regarding this
situation, explaining why you cannot hand in the required papers before the deadline, asking for an
extension of the deadline and offering alternative solutions to the problem meanwhile. Consider using
an appropriate register, a wide variety of vocabulary items and grammatical structures, a well-organised
and coherent discourse. Provide personal arguments and examples. Talk for approximately 3 minutes.

Figure 2.1 Student/Advanced/Secretarial/Evaluating & Creating/Speaking/Tick
and Cross

But, as already mentioned before, the methodology for designing the
exercises for the English language was atypical, as the language of the ex-
ercises was English, but the cultural elements covered the field-reality of
Romania, Slovenia, Croatia, Spain and Sweden, [taly. Thus, a creative, yet
puzzling tandem of language and culture materialised, as cultural elements
of the minor languages targeted were inserted in the English language
exercises, an approach which hasn’t been used before and which consti-
tutes, from a linguistic perspective, a distinctive perspectivisation of cul-
turacy. So, practically, real-life interactions in administrative settings, real
examples of practices with institutional offices and personnel, aspects of
red-tape, as well as teaching practices of the host-countries were scattered
throughout the English tasks, in order for the beneficiaries of the appli-
cation (students, teachers or administrative staff) to immerse themselves
in these contexts via English, the language which within the application
addressed all levels and fields, for enabling familiarisation with the coun-
tries where an Erasmus+ mobility may take place for them, according to
the interinstitutional agreements signed by their universities.

Representative examples, extracted from the Romanian data base, por-
tray the inclusion of the cultural element either in the task environment of
the exercises (Figures 2.1-2.3), or within the body of the exercises (Figures
2.4-2.8). Representative examples of cultural element inclusion within the
body of the exercises themselves can be traced in Figures 2.4-2.8.

Transilvania University of Brasov, the Faculty of Letters, the Centre for
Learning Modern Languages, the Department of Continuous Education,
the Faculty of Business and Administration, the Erasmus+ Department,
as institutions included in the real context of the examples can provide a
true-to-life field representation of the institutional map of academic es-
tablishments for any guest in an Erasmus+ mobility visiting our city.
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You are student Silvana Enescu, you are in your second year of studies, first semester, at the Faculty of
Letters. Create the correct form of an application letter for an exchange Erasmus+ programme at
Granada Faculty of Letters, in Spain. You should consider:

e describing your profile and your interests

e inquiring about possible syllabus matches between your BA undergraduate programme and the

one of the targeted faculty

e asking to be selected for an interview

You will address the letter to the Erasmus+ department with your university, Mrs. Davidescu Lorena.

In order for you to achieve this task, please select the appropriate answer for each entry on this letter
from the dropdown menus available.

Figure 2.2 Student/Advanced/Secretarial/Creating/Writing/Multiple Choice
(drop-down)

As a student in the Erasmus+ programme, imagine you have to write to the Dean of the Faculty of
Letters to let him know about the problems you have regarding attending the second semester in
Brasov, Romania, according to the agreement. Put the parts of this formal letter in the correct order:

Figure 2.3 Student/Beginner/Secretarial/Applying/Writing/Ordering

Date: 11.05.2020 A.D.
TRANSILVANIA UNIV. OF BRASOV’S AD.

POSN.: Recep. / Sec. / OA - c. 25000 Ron p.a.

Famous university in RO, located in the heart of the country, is looking for a bright, hard-working,
dedicated, and ambitious Sec./OA for their busy Recep. area. Your day will be very varied, as well as the
duties and tasks that you will perform, i.e.: admin. support to a lively and famous teaching staff. You
must have a min. of 50 wpm, a knowledge of wp software (esp. Office Word, PP, .pdf), and min 2 yrs

exp. in reception.

For app., email Simona Columbeanu (sc@unitbv.ro), from HR, ASAP, quote ref. no. 96/G41 and encl. a
CV, but only after you read the T&C.

The date for the exam: TBA
FYI: For this position, an NDA is N/A

Tel: 004 789 300 202

P.S.: Even if OJT is offered, you still need at least one outstanding L/recomm.

Figure 2.4 Administrative Staff/Advanced/Secretarial/Analysing/Vocabulary/Fill-in

Silvana Enescu, Lorena Davidescu, Carolina Davidescu, Simona Colum-
beanu, Mr. Lazarescu, Doru Muntenescu, Cristiana Demetrescu, Cornelia
Dragu all stand as examples of genuine Romanian proper names, created
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1. | have made an appointment for you to see your Erasmus+ coordinator ..... 2 o’clock ...... Friday
the 16,

2. The person in charge with the incoming students is in China ..... the moment so I’'m unable to
make any arrangements for you to see her ..... she returns. She is away ..... two weeks, but .....
this time her duties are attributed to Ms. Carolina Davidescu, the Erasmus+ department
manager. She works ..... Thursdays. Would you like me to book a meeting for you ..... her this
week?

3. The Vice-Rector is due back in the office ..... a few minutes if the meeting ends ..... time.

Please don’t forget to bring all your papers for the Erasmus+ file ..... the next few days, ..... the
end of the week.

5. I'll confirm if your application file for the Erasmus+ study exchange programme for Germany is
complete ..... Tuesday morning ..... the latest.

Figure 2.5 Administrative Staff/Beginner/Secretarial/Grammar/Understanding/Fill-in

a. It's Mr. Lazdrescu, assistant professor,
1. Where’s the department photocopy Ph.D.

machine?

b. At her office, on Colina, room 1129.
2. What is the Dean’s telephone number?

c. My appointment with the Faculty
3. When is the Department meeting Erasmus coordinator is at 9:30 am.
regarding the situation of the

transferable credits?

d. The Erasmus+ coordinator, under whose

4. Who is the Dean of the Faculty? supervision you’ve been from the
beginning of the exchange.

e. I'msorry, we're not allowed to provide

5. When is your appointment with the it, but if you want, you can make an
Faculty Erasmus coordinator? appointment with him.

f. It isonJuly 4th,

6. Where can | find the coordinator of the
Erasmus+ programme of this
Department?

g. Itis upstairs, in room TI8.
7. Who will be in charge with checking my

student supplement before | return to
my home university?

Figure 2.6 Student/Basic/Secretarial/Understanding/Speaking/Matching

according to the lexical criterion which makes use of particular proper
noun suffixes (-escu) to form traditional Romania names. In this way, a
familiar phonetic atmosphere is created which enables to be easily iden-
tified as lexemes nominating persons in Romanian. Moreover, they actu-
ally represent versions of the actual names of the personnel mentioned
in the exercises, at the moment when the exercises were created by the re-
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TRANSILVANIA UNIVERSITY OF BRASOV
CENTRE FOR LEARNING MODERN LANGUAGES

Training for the future
Belonging to the Department of Continuous Education and offering courses taught by the
academic teaching staff of the Faculty of Letters and of the Faculty of Business and Administration,
CLML invites you to enrol for the following classes, stating the 15t March 2021:
Secretarial and Business courses
Bilingual courses:
English/Spanish
English/German
English/French
English/Japanese
Marketing and Advertising courses

L NN NN

So, if you are adults between 18 and 60 years old, registration is open on a permanent basis
on cilm.ro and the courses start when a group of minimum 8 persons is formed.

You can find us for further detail at 20 Eroilor Blvd, Brasov, Romania or you can call at:
0040734202020.

Figure 2.7 Student/Basic/Secretarial/Understanding & Applying/Reading/Fill-in

1 As anewly arrived Erasmus+ student at Transilvania University of Bragov, can you tell
me whom I should contact regarding my accomodation with the university?

2 Hello, I am looking for my Erasmus+ coordinator, Ms. Cristiana Demetrescu.

3 That would be very kind of you. And yes, as a matter of fact I would, as I haven’t eaten
since my arrival in Bragov, at noon.

4 What shall I take to get to my hotel, Mr. Dragu?

5 Good afternoon, Ms. May. I am Cornelia Dragu. I am the secretary of the Erasmus+
department at Transilvania University of Bragsov. Welcome to Brasov!

A Can I take your coat, Ms. May. Would you like a biscuit?

B I can call a taxi for you, Ms. May. We usually recommend Martax, as a private
company.

¢ Hello, can I help you?

D Good afternoon. My name is May, Dora May, and I am assistant lecturer at the
University of Manchester. I have just arrived for my teaching mobility at your
university. Is this the secretarial office of the Erasmus+ department?

E You'll have to speak to our vice-rector, Mr. Doru Muntanescu, who is responsible for
for any student-related matters, including room distribution in our university’s
hostels.

Figure 2.8 Administrative Staff/Beginner/Secretarial/Understanding/Speaking/Match

searchers participating in the project from the Romanian team, an element
which could be categorised as funnily contributing to a linguistic game for
possible guests who could recognize it as such.

The problems one may have with the application file ‘unless you bring the
original papers’ (Figure 2.1), writing to the Dean of the Faculty of Letters
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for certain problems ‘regarding attending the second semester in Bragov,
Romania’ (Figure 2.2), having the department to meet for analysing the
‘situation of the transferrable credits’ (Figure 2.6) all represent real situa-
tions one can encounter as a person in a mobility in Bragov. Moreover, in-
stitutionally related features, such as the institutional email and platforms
account extension: @unitbv.ro (Figure 2.4), the fact that courses start at
The Centre for Learning Modern Languages only when ‘a group of mini-
mum 8 persons is formed’ (Figure 2.7), reference to the person who should
be contacted for accommodation in case of newly arrived students from
abroad (Figure 2.8), all reflect unique characteristics of bureaucracy exclu-
sive to Romanian entities and are incorporated into the drills’ body so that
the users be exposed to various probable circumstances of the Romanian
administrative structures.

Nonetheless, toponyms such as: Bragov (correctly containing in spelling
the diacritical mark, for g), located in the heart of the country, Colina
(the place where the majority of the faculties have their classes), the ad-
dress of the Rectorate building: ‘20 Eroilor Blvd,’ all reflect placenames and
geographical indications that contribute to the creation of a recognizable
cultural milieu that one would identify after enjoying the language offer
provided by the mobile application.

Last but not least, other examples such as: classroom names: ‘T18, ‘1129’
- mirroring the room/laboratory reference in our university (where T
stands for building, 1 indicates the floor, and 8 pinpoints the actual class-
room), and the prefix in the telephone number which is valid for Romania:
004, and even the name of a trusted taxi company: Martax add to the
practical information one might benefit from if involved in a cultural ex-
perience in Romania, Brasov.

Conclusions

CALL has a variety of universal advantages, regardless of the classroom
setting in which it is used, and MALL, with its mobility instances, only
adds to the versatility of usage. One of their major advantages is the ability
to instantaneously adapt the learning input to the learner’s unique needs
(Bush, 2008, p. 465). CALL and MALL technologies, can give users im-
mediate feedback on their responses. As a result, every student is always
informed about his or her own performance (Chapelle, 2008, p. 586), even
in the case of spoken production, as self-assessment scales are provided
to the learners in order for them to be able to measure their own perfor-
mance against certain fix metrics or bands. This can help them monitor and
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modify their learning experience, resulting in increasing their acquisition
autonomy. All these aspects were well comprehended and implemented
by the authors of the LanGuide mobile application, since it effectively ad-
dresses all of these problems, as detailed in the sections above.

However, in addition to mentioning the advantages of using CALL, be-
ing culturally educated from both a psychological and an affective stand-
point must nowadays be incorporated into the process of designing foreign
language exercises. And there is also motivation to consider, as it was one
of Harmer’s (1991) foci, when he stated that a different language appeals
more to those who desire to be a part of its users’ society, as they are ‘more
attracted to the culture of the target language community’ (Harmer, 1991,
p- 4), thus prompting what Gardner and Lambert (1972) had named ‘inte-
grative motivation.’

Summarising the main aspects tackled by the present chapter, it would
be worth casting an eye over the theories regarding ESP, CALL and ‘cul-
turacy, but most of all at the connections that the present project enabled
to be created among them, by means of the LanGuide mobile application.
Thus, the conclusions would focus on the researchers’ authentic illustra-
tions and pinpoint how language can adapt to the needs of a sometimes-
complex reality, such as that of trainees, instructors, and members of the
administrative staff who want to gain knowledge or improve their English
in order to participate in various Erasmus+ mobility initiatives, while also
trying to become familiar with the language of the host country.
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This chapter presents the whole process of learning a language for specific
purposes (LSP) on a mobile device. First, a general approach to developing
an LSP course for the mobile context is described. Then, the web and mobile
applications developed for this purpose are presented. The proposed learn-
ing approach is thoroughly evaluated through unmoderated remote usabil-
ity testing of the mobile app conducted over a period of one month. Follow-
ing the testing phase, an extensive anonymous questionnaire is completed,
which includes sections on user demographics, user experience with the mo-
bile app, specifics of the learning approach, and language-specific user ex-
perience. Finally, the answers to the questionnaire are analysed and a con-
clusion is drawn.

Keywords: language learning application, mobile application, language learn-
ing, computer assisted language learning, language for specific purposes,
mobile learning

Introduction

This chapter describes the procedures for developing a language learning
application resulting from the EU-funded Language Guidance Tool for Im-
proving Language Knowledge (LanGuide),* and explains how the applica-

* The project involved six universities from five different countries. The coordinating insti-
tution was the Faculty of Humanities (FHS) at the University of Primorska (UP) in Slove-
nia, while the partner institutions were the School of Innovation, Design and Engineering
(1D T) at Milardalen University (MA) in Sweden, the Department of Computing Systems at

Cebron, N., Cergol Gabrovec, J., & Romanowski, P. (Eds.). (2022). LanGuide
project: Research and professional insights. University of Primorska Press.
https://doi.org/10.26493/978-961-293-174-2.63-83
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tion was tested and evaluated through an extensive questionnaire, by users
who tested the application. As a result of this project, a freely accessible
language learning application was created, which, in addition to English,
includes the languages of the participating institutions — namely Croatian,
Slovenian, Spanish, and Romanian — with the addition of Italian.

The LanGuide tool provides language exercises at three levels - basic, in-
termediate, and advanced. For each level there are language exercises or
tasks created for productive language skills (speaking and writing), tasks
for receptive language skills (listening and reading), grammar exercises,
and vocabulary exercises. There are three categories of target users (or
learning personas) considered by the tool — university students, univer-
sity teachers, and administrative staff. For each category of users, the tool
provides exercises that correspond to their proficiency level and the se-
lected language skill. The tool does not focus on language learning in gen-
eral, but on specific areas, which include language for Academic Purposes,
language for Administration or Secretarial Purposes, language for Mobil-
ity Purposes, and language for 1T Purposes. In this chapter, the authors
focus on the process of creating the language for specific purposes (LSP)
course related to English in English for Academic Purposes (EAP) and En-
glish for 1T Purposes (EITP), as they have been responsible for most of
the exercises that have been created in these two areas — namely EAP at all
three levels, and EITP at the intermediate and advanced levels.

In addition to describing the approach to course development in the sec-
ond section of this chapter, the third section also describes the procedures
for creating exercises and entering exercises into the Content Management
System. The fourth section describes how the application was tested and
analyses responses to the extensive questionnaires that users completed
after testing was performed. Again, only the results related to the areas
for which the authors of this chapter were responsible - EAP and EITP -
are processed. Final conclusions are given in the fifth section.

The LanGuide Approach to English for Specific Purposes

English for specific purposes (ESP) is an umbrella term used to cover var-
ious aspects of teaching and learning English, either as a second or a for-

the School of Computer Science and Engineering at the University of Castilla-La Mancha
(ucLM) in Spain, the Department of Theoretical and Applied Linguistics (DeLTA) at the
Faculty of Letters at the Transilvania University of Brasov (UTDB) in Romania, and two
Croatian institutions — the Department of Anglistics at the University of Zadar (UN1ZD)
and the Faculty of Informatics and Digital Technologies (FI1DIT) at the University of Rijeka
(UNIRI) in Croatia.
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eign language, to be used for communicative professional and academic
contexts (Paltridge & Starfield, 2013; Widodo, 2016). The English language
module of the LanGuide mobile application for language learning (or m-
learning) covers four broad topical areas of ESP (Slavyj et al., 2021), as
mentioned in the previous section. In this section, we focus specifically
on the description of the approach taken in designing the EAP and EITP
parts of the application, including the development of the language syl-
labus based on learner needs.

English for Academic Purposes and English for 1T Purposes

English for Academic Purposes and English for 1T can be considered sep-
arate, special genres of the English language and examples of English for
Specific Purposes (ESP). As such, they entail that the specific needs and
requirements of learners are reflected in the content to be taught (Gillet,
1989). They aim to develop a set of linguistic or other skills that a person
needs to function independently in an English-speaking academic environ-
ment (de Chazal, 2014), whether for study or work, usually in the context
of higher education (Gillet, 2011), while the latter enables the same within
the IT community. Although the focus is often only on academic writing,
a full EAP course should cover all four language skills (listening, reading,
speaking, and writing), as they are all used in a typical interaction in an
academic context. The same is true for EITP, where IT professionals and
users communicate orally and in writing, usually within the confines of a
particular genre that is evident in the text-types employed. In addition,
the vocabularies of EAP and EITP differ significantly from what is com-
monly referred to as ‘everyday English,” so special attention must be paid
to vocabulary found in these contexts as well.

Developing an ESP Course as Part of the LanGuide Mobile
Application
The process of developing any ESP course, including the one offered by the
LanGuide mobile application, should be a systematic endeavour. In design-
ing the EAP and EITP courses for the LanGuide language learning tool, we
have taken the following steps based primarily on the work of Bell (1981),
later adopted and adapted by many researchers (e.g., Frydrichova Klimova,
2015): (1) analysis of learner needs — (2) definition of course objectives —
(3) syllabus design — (4) development of course materials — (5) evaluation
of course materials — (6) implementation of materials into the tool — (7)
course delivery — (8) post-use evaluation.

The stages of the development process were executed as shown above, in
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a chronological order. The stages are tied by very strong links as the output
of each stage is taken to be the input for the one that follows.

The subsections to follow offer additional detail regarding the first three
stages and cover the design segment of the ESP course development. For
the description and thorough discussion of the stages pertaining to mate-
rials development and their implementation in the language learning ap-
plication, please see Slavyj et al. (2021).

Analysis of Language Learner Needs

The first stage of the ESP course development, as described by Bell (1981),
consists of gathering and analysing language learner needs with regards
to the specific topical area of interest. In order to do so, we applied the ap-
proach known in the relevant literature as Target Situation Analysis (TS A).
Based on this approach, course developers need to identify language prior-
ities for ESP education, having in mind necessities, lacks, and wants regard-
ing language skills, the teaching/learning situation, and the functions or
activities to be performed by the learners (i.e., users of language) (Elsaid
Mohammed & Nur, 2018). Necessities thus refer to the (language) skills
and knowledge a learner is expected to have in order to be able to func-
tion in a target situation. Lacks signify the difference between what learn-
ers currently know or can do with language, as opposed to what they will
have to know or do in order to perform in a target situation. Finally, wants
pertain to learners’ ideas of what they need in order to navigate the intri-
cacies of a target situation (Hutchinson & Waters, 1987). Over the years,
many researchers and practitioners have employed TSA and similar needs-
analysis-based approaches for the purpose of ESP course development,
including courses in the area of computer science (Irshad & Anwar, 2018),
business (Li, 2014), and law enforcement (Torregrosa Benavent & Sanchez-
Reyes, 2015; Javid et al., 2020).

In the case of the LanGuide ESP courses for EAP and EITP, this stage
was executed in three steps. In the first step, LanGuide course designers
made direct observations of the target situations in which language users
of different categories employed their language skills to do everyday tasks
in the academic and/or IT contexts. They shadowed students, teachers,
and the administrative staff in their daily activities at the Faculty of In-
formatics and Digital Technologies, University of Rijeka, over a period of
one week (in early 2020), marking down the activities, interactions, and
communicative endeavours of all three groups into a non-structured list.
In the second step, the designers arranged for informal consultations with
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the members of all three groups of learners in order to amend the list com-
piled in the previous step, thus adding new items to the list or removing
them if deemed unnecessary. In the last step, the list was analysed and
shaped to its final form.

The analysis of learner needs (i.e., necessities) was structured follow-
ing Munby’s (1981) model of linguistic needs and realised in the form
of a profile of needs. The profile includes several key categories that the
course designers are required to describe, keeping in mind the learners
and their needs, the learning context, and the learning outcomes: (1) par-
ticipants, (2) learning domain, (3) setting, (4) interaction patterns, (5)
medium and channel of communication, (6) target level(s), and (7) com-
municative events. The profile may be considered the most important step
of the course development process as it sets a clear standard against which
all future decisions are compared. The LanGuide profile of learner needs is
given in the subsections below.

Participants. In the case of the LanGuide approach, language learners are
also users of the LanGuide guidance tool who, among other, participate
in the Erasmus mobility scheme (whether before, during, or after the mo-
bility period) and use the English language for communication in an aca-
demic context at the tertiary level or for interaction with other English lan-
guage speakers within the 1T-related discourse. Given their position and
role within the academia, they may be divided into three distinct groups,
namely students, teachers, and administrative staff.

Domain. The domains within which participants operate using the English
language are EAP and EITP. There is no need to subdivide further these
domains into specific fields or areas, as they are aimed at general linguistic
competences found in usual academic and IT contexts.

Setting. Language learning within the context of the LanGuide application
is carried out using the support of a piece of software intended for mobile
devices such as smartphones and tablet computers. As such, it represents
a case of mobile learning during which learners may use the application
any time and any place convenient to them (as long as they have access to
the communication network).

Interaction. All three categories of learners are expected to use the applica-
tion for independent learning, without direct interaction with other par-
ticipants in the communicative process, including the language teacher.
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This reduces their interaction patterns to only those with the software:
learner to software and software to learner.

Medium and Channel of Communication. There are two basic media em-
ployed during the learning process within the LanGuide approach:

- spoken (includes listening as a receptive and speaking as a productive
skill, enriched with vocabulary and grammar elements);

— written (includes reading as a receptive and writing as a productive
skill, enriched with vocabulary and grammar elements).

The channel of communication is primarily provided by the technology
(i.e., device) used for language learning, without immediate, face-to-face
contact with other participants of a communicative endeavour. Instead,
technology serves as the generator of feedback for learners to act upon
during the learning process, and prompts language-oriented interaction
with the learner.

Target Levels. In the LanGuide guidance tool there are three basic levels
used to distinguish learners with different linguistic competences. The lev-
els are defined following the Common European Framework of Reference
for Languages (CEFR) (Council of Europe, 2001). However, following the
decision of the project partners, there was no need for finer-grained di-
vision of levels such as they appear in the CEFR, so the six levels of the
CEFR have been reduced to three levels only by omitting the higher and
lower interpretations of the classic CEFR division. This decision resulted
in the following division of levels:

— Basic level - includes A1 and A2 levels of the CEER scale;
— Intermediate level — includes B1 and B2 levels of the CEFR scale; and
— Advanced level — includes c1 and c2 levels of the CEFR scale.

In those instances where no explicit descriptors for the highest levels
(namely c1 and c2) were given in the CEFR, the LanGuide approach uses
B2 descriptors to specify the Advanced level, while the B1 descriptors
serve to define what is termed as Intermediate level. For example, there
are no C1- and c2-level descriptors given for planning oral production in
the CEFR, so descriptors for the B1 level were taken to correspond to the
intermediate level, while descriptors available for the B2 level were taken
to mark a more advanced usage of language.
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Table 3.1 Extract from the List of Communicative Activities in EAP: Cross-Skill
Overview

Reading - Read academic texts such as journal articles, textbooks, essays, and reports
for general understanding (skimming), specific points (scanning), or for in-
formation and argument.

+ Read texts related to academic studies such as syllabi, curricula, study pro-
grams, learning agreements, grant conditions, educational policies, or per-
sonal and institutional communication (e.g., email or memos), including
online content appearing on university/faculty website, in news bulletins,
public announcements and calls.

Read and follow instructions and guidelines related to their scope of work.

Listening « Attend and follow live lectures and talks on a variety of topics, including
highly specialised and technical ones related to their field of work.

Listen to digital recordings on a variety of topics, including highly spe-
cialised and technical ones related to their field of work.

Listen and follow instructions and guidelines related to their scope of work.

Writing  + Write texts of immediate concern to their work with students such as in-
structions, task descriptions, exam tasks, handouts, feedback messages,
evaluations, or grading guidelines.

Write shorter and longer academic texts related to their field of expertise,
including journal articles, books, book chapters, essays, and reports.

Write short communicative texts such as emails, queries, messages, forms,
or memos pertaining to their immediate working environment.

Speaking « Prepare and deliver live lectures and talks on a variety of topics, including
highly specialised and technical ones related to their particular field.
Give instructions and make announcements to students related to their

academic success including task explanations, activity expectations, and
feedback.

Explain the particulars of the subject matter during office hours and in
other contexts outside the usual class setting.

Converse with other speakers of English, including native speakers, in for-
mal and informal situations related to their academic context such as meet-

ings, goal-oriented co-operative activities, discussions, or interviews.

Communicative Events and Profile. Based on the gathered learner needs dur-
ing the previous steps of needs analysis, a detailed list of communicative
activities, performed by students, teachers, and administrative staff, has
been compiled. The list enumerates a wide array of possible activities in
which each target group of learners is predicted to participate, for each of
the four language skills separately.

An example from the list of teacher-related activities for all language
skills in EAP is given in Table 3.1. Similarly, Table 3.2 is illustrative of the
differences between teachers, students, and administrative staff regarding
communicative activities involved in reading. These communicative events
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Table 3.2 Extract from the List of Communicative Activities in EAP: Overview

of Differences in Reading Activities for Teachers, Students,
and Administrative Staff

Teacher

+ Read academic texts such as journal articles, textbooks, essays, and reports
for general understanding (skimming), specific points (scanning), or for in-
formation and argument.

+ Read texts related to academic studies such as syllabi, curricula, study pro-
grams, learning agreements, grant conditions, educational policies, or per-
sonal and institutional communication (e.g., email or memos), including
online content appearing on university/faculty website, in news bulletins,
public announcements and calls.

+ Read and follow instructions and guidelines related to their scope of work.

Student

+ Read academic texts such as journal articles, textbooks, essays, and reports
for general understanding (skimming), specific points (scanning), or for in-
formation and argument.

+ Read texts related to their academic study such as syllabi, curricula, study
programs, learning agreements, grant conditions, educational policies, or
personal and institutional communication (e.g., email or letter of accep-
tance), including online content appearing on university/faculty websites,
in news bulletins, public announcements and calls.

+ Read texts of immediate concern to their academic success such as instruc-
tions, activity/task descriptions, exam tasks, class notes, handouts, feed-
back, or grading guidelines.

Admin-
istrative
staff

+ Read communicative texts such as emails, notes, queries, messages, forms,
or memos pertaining to their immediate working environment and every-
day situations.

+ Read and follow instructions and guidelines related to their scope of work.

may be taken to represent what was earlier termed as necessities in the TSA

approach.

Definition of Course Objectives

Given the results of the needs analysis described in the previous section,
EAP and EITP courses within the LanGuide guidance tool have the follow-
ing general objectives:

1. Introduce learners to EAP and/or EITP and their prominent lexical,
syntactic, and semantic features so they are able to apply them in
daily (language) activities in the academic and/or IT contexts.

2. Expose learners to a wide variety of written texts that typically ap-
pear in the academic and/or IT contexts and enable them to under-
stand general points and specific information contained there.

3. Expose learners to a wide array of spoken texts that represent typ-
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ical aural communicative situations in academic and/or IT contexts
and facilitate both general understanding and understanding of finer
points and arguments, enabling them to (re)act accordingly.

4. Facilitate learner’s writing skills by focusing on formal aspects of a
variety of written texts found regularly in the academic and/or IT
contexts.

5. Facilitate learner’s speaking skills by focusing on interactive situa-
tions that require the participants to understand utterances and take
turns when appropriate.

6. Empower learners to use a range of specific vocabulary characteristic
of EAP and/or IT in written and oral forms, including both produc-
tive and receptive modalities.

7. Enable learners to become proficient in using the English language
for the purposes of research, study, teaching, and work within the
academic and/or IT contexts.

Taking these outcomes as the basis, together with the profile of needs
developed earlier, a general course syllabus was outlined.

ESP Course Syllabus

Within the LanGuide project approach, the ESP course syllabi are defined
in terms of can-do statements for each of the three proficiency levels (ba-
sic, intermediate, and advanced) and for each of the four language skills
(reading, listening, writing, and speaking). Furthermore, a separate syl-
labus is designed for students, teachers, and administrative staff, as they
differ, to a degree, depending on the (type of) work they do, language activ-
ities they participate in or are expected to participate in, as well as in their
other identified needs. For example, the syllabus intended for teachers fo-
cuses on the activities teachers perform during their classroom interaction
with students, but also on the activities related to their research activi-
ties (including e.g. writing of scientific papers and project proposals). On
the other hand, the syllabus for administrative staff revolves around their
communicative activities with teachers, students, and other members of
the university staff (e.g. writing emails, memos, and official documents re-
lated to the formal aspects of university day-to-day organisation).

The can-do statements reveal the target behaviour of language learners
using the English language, situations, and contexts in which they do so,
and additional conditions and constraints related to the actions they per-
form. The added value is that the statements give examples of target texts
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Table 3.3 Extract from the List of Can-Do Statements for Teachers: Cross-Skill
Overview

Reading - Can understand short, simple texts of a concrete type containing mainly
high-frequency vocabulary.

« Can understand basic, routine letters (queries, memos, confirmations).

« Can find specific, predictable information in simple, everyday materials
(timetables, website news, prospectuses, reference lists, notifications, etc.)
and isolate them.

Can identify specific information in simple informational texts (brochures,
letters, shorter articles), especially if provided visual support.

Can understand short, simple instructions related to his/her work.

Can recognize grammatical forms in the text appropriate for the level and
use them to construct general or specific meaning.

Listening « Can understand phrases and expressions in clearly articulated, slow speech
enough to meet the needs of a concrete type.

Can identify the main topic of a conversation between native speakers.
Can understand and pinpoint the most relevant information from short,
recorded texts on familiar, everyday topics.

Can recognize grammatical forms in a listening text appropriate for the
level and use them to construct general or specific meaning.

Writing  + Can connect simple phrases and sentences and organise them into a mean-
ingful whole using simple connectors.
Can recognise a topic sentence and a conclusion sentence in short, descrip-

tive essays.

Can use basic punctuation rules in short texts.

Can use basic quotations (X says/According to X) and reporting signals
without citations.

Can show limited control over a small repertoire of grammatical struc-
tures and sentence patterns and edit writing for mistakes given the level-

appropriate grammar.

Continued on the following page

or text-types on which the activities are performed, and which feature in
the materials prepared within the LanGuide project. The formulation of
the can-do statements closely follows the approach taken by the CEFR
(Council of Europe, 2001). In Table 3.3, examples of can-do statements for
teachers are given, focusing on all four language skills in EAP at the basic
level of proficiency.

Can-do statements across the three targeted groups of learners, namely
teachers, students, and administrative staff, generally do not differ signif-
icantly, except in details regarding the specifics of their profession. The
latter primarily include (job-related) activities they are required to under-
take on daily basis as well as the contexts in which these activities are car-
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Table 3.3 Continued from the previous page

Speaking « Can understand what is said slowly and clearly to him/her in simple con-
versations.

+ Can use simple everyday polite forms of greeting and address, respond to
invitations, suggestions and apologies, and express likes and dislikes.

+ Can use an idea of the overall meaning of short texts and utterances on fa-
miliar, concrete topics to derive the meaning of unknown words from con-
text.

+ Can identify the topic of discussion around him/her (and agree or disagree
with others).

+ Can follow changes in topic in formal discussion related to his/her field
conducted slowly and clearly.

+ Can understand what answer is expected of him/her following simple ques-
tions and statements in a conversation/interview.

+ Can show limited control over a small repertoire of grammatical struc-
tures and sentence patterns and edit speech for mistakes given the level-
appropriate grammar.

ried out. For example, a can-do statement for intermediate-level listening
for students emphasises the classroom environment (‘Can understand and
follow detailed instructions in the classroom setting, both abstract and
concrete, spoken in a standard dialect.’), while a comparable can-do state-
ment of the same level for teachers and administrative staff puts emphasis
on their respective professional environments (‘Can understand and fol-
low detailed instructions related to his/her work, both abstract and con-
crete, spoken in a standard dialect.”)

Creating and Entering Exercises in The Content Management
System

Following the procedure described in the second section, appropriate lan-
guage exercises were created and entered into the LanGuide Content Man-
agement System, which was specifically designed for the purposes of the
project. In this phase, suitable materials such as texts, audio and video files
were created or found and adapted to the needs of the defined approach.
When selecting or creating language learning materials aimed at perform-
ing language tasks, several criteria were considered, following the work of
Schader and Waibel (2016). These criteria consider, for example, the age of
the learners, the defined learning context, and the suitability for promot-
ing independent thinking of the learners.

The types of tasks to be included in the Content Management System
were agreed upon among project members, which required a close cooper-
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Figure 3.1 Example of an Exercise from EITP within LanGuide content Management
System

ation between language experts and the 1T team working on the project.
Three types of tasks were selected as appropriate: Multiple Choice tasks,
Cloze tasks, and Drag & Drop tasks. Other types of exercises were dis-
carded because they are not suitable for the automatic evaluation that the
LanGuide tool performs.

Once the exercises were complete, and prior to being included into the
Content Management System, they underwent initial evaluation as part
of the LanGuide approach to materials development. The exercises were
first evaluated by the project’s linguistic team. After receiving initial feed-
back on their materials, creators revised them as suggested and prepared
them for implementation in the Content Management System. The Con-
tent Manager also supports the integration of auxiliary materials needed
for the exercises, such as text files, videos, and images.

Figure 3.1 shows an exercise for practicing vocabulary: more specifically,
IT vocabulary regarding basic computer parts. It is intended for language
learners at the basic level of proficiency. It contains a link to a YouTube
video that is shown to the learner in the LanGuide app. After watching the
video, the learner has to fill in the blanks with the corresponding words
(parts of a computer).

Figure 3.2 shows an exercise for practicing reading comprehension in
EAP. It is intended for language learners at the basic level of proficiency.
The learner is required to read a text (an email) and answer comprehen-
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Figure 3.2 Example of an Exercise from EAP within LanGuide Content Management
System

sion questions in the form of multiple-choice items. Only one answer is
correct.

Testing and Evaluating the LanGuide App and the Exercises

After the exercises were entered into the LanGuide Content Management
System by their creators, they became available to users through the Lan-
Guide app. The LanGuide app is a native Android mobile app, consisting
of the login page, the home screen, the settings page, language exercises,
and basic statistics on the achieved results during language learning. These
are shown in Figure 3.3 as a series of screenshots taken directly from the
LanGuide app.

The testing phase was subsequently conducted in such a way that project
members invited students, administrative staff, and teachers from their
respective institutions to test the LanGuide app over a period of at least
one month. After a brief introduction and basic information about the app,
they were provided with detailed instructions on how to install and use the
app for language learning on their mobile devices.

After a one-month trial period, participants were given the opportunity
to evaluate the application and exercises using a comprehensive question-
naire devised by the members of the project consortium. The exercises and
application were then revised depending on the participant feedback, col-
lected in the period from December 20, 2021 to February 1, 2022.
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A total of 181 users completed the questionnaire. In this study, we consid-
ered only 32 users — participants from the University of Rijeka who com-
pleted the English language tasks. Feedback from other users of the app
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(and other languages) is analysed by our colleagues at partner institutions.
Of the 32 participants, 15 were female and 17 were male. Most of them are
students in the field of information technology with intermediate or ad-
vanced English skills. All 32 participants tested the exercises in the ‘Stu-
dent’ category. In addition, 7 participants tested the exercises in the ‘Ad-
ministrative Staff’ category and 7 in the “Teacher’ category.

Survey

The survey consisted of a total of 27 questions divided into 4 categories:

1. Questions about the participant (gender, home university, age, etc.);

2. Questions about the technical aspects of the LanGuide application
(functionalities, font size, colours, simplicity, etc.);

3. Questions about the participant’s approach to learning (prior expe-
rience with similar applications, learning routine, regularity of using
the application, etc.);

4. Questions about the general experience of learning English with the
LanGuide application (most useful modules, usefulness of a certain
type of exercises, etc.).

All project members agreed to the questions in the survey before its dis-
tribution.

The Analysis of the User Feedback
Questions about the Participants

The first group of questions was dedicated to general information regard-
ing the participants, with which we collected information about the age,
gender, home university, etc. of the participants. Based on this informa-
tion, we were able to filter out the participants whose home university was
the University of Rijeka and who solved English language tasks.

Questions about the Technical Aspects of the LanGuide Application

There were eight questions that evaluated the technical aspects of the Lan-
Guide app. A five-point Likert scale was used, and participants had to rate
the level of agreement with each of the 7 statements by selecting one of
the five options - strongly disagree, disagree, neutral, agree, and strongly
agree. The final item in this section was an open-ended question that asked
participants to provide additional comments about the app, particularly
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Table 3.4 The Results for the Group of Questions Assessing Technical Aspects

of the Application
Aspects @ @ G @ 6
Navigation 2 7 8 12 3
Ability to change the difficulty level 4 1 2 17 8
Ability to change the font size i 1 3 12 15
Understanding how to solve exercises 1 5 12 7 7
Tutorial about the app is helpful 3 6 8 14 1
It is easy to use LanGuide app 5 7 6 8 6
I like the colours and the layout 2 5 12 10 3

Notes Column headings are as follows: (1) strongly disagree, (2) disagree, (3) neutral, (4)
agree, (5) strongly agree.

on aspects that were not covered by the statements. The overall results for
this group of questions are shown in Table 3.4.

The results indicate that navigation through the application is satisfac-
tory, but could be further improved, as a significant number of participants
disagreed (21.9%) and strongly disagreed (6.3%) with the statement that
they could easily navigate through the app.

The statement about being able to change the difficulty of the exercises
scored better, as most participants strongly agreed (25%) or agreed (53.1%)
with the statement. However, there is a certain number of participants
who disagreed (3.1%) or strongly disagreed (12.5%) with the statement, so
it might be useful to further explain how the difficulty level can be changed
when a participant starts the application.

The next statement was related to the possibility of changing the font
size in the app. The results were satisfactory: 46.9% of the participants fully
agreed and 37.5% agreed with the statement.

The aspect of the app that was evaluated in the fourth statement requires
further attention. Namely, the statement referred to the ease of under-
standing the exercises and the ways to complete them. Most participants
(37.5%) were neutral (neither agreed nor disagreed with the statement),
21.88% of participants disagreed with the question and 21.88% strongly
disagreed. So, there is still a lot of room to figure out how to further ex-
plain ways to complete the exercises.

The next statement was about the tutorial in the app. Most participants
were satisfied with the tutorial (3.8% strongly agreed and 43.8% agreed that
tutorial helped them to understand the app), but at the same time the re-
sults reveal it can be improved.
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The seventh statement was related to the colours and layout of the pages
in the app. Most participants were neutral (38.7%), 32.2% agreed, and 6.5%
strongly agreed. Though satisfactory, it could be improved.

The last question in the group gave participants the opportunity to leave
comments. In addition to praise for the app, there was also some advice for
further improvements. One of the problems participants noted was that
some exercises were repeated several times, which can be annoying if you
have already solved the exercise correctly. Also, it is not possible to go to
the next exercise until all answers have been entered. Therefore, changes
that solve these problems should be introduced. Some participants also
reported that certain videos, images, and other files do not load properly,
which should be investigated further. In addition, they reported that some
drag and drop exercises had already been solved and they could not solve
some cloze tasks because the keyboard menu obscured the area where the
answer should be entered.

Questions about Participants’ Learning Approach

The next group of questions was devoted to the learning approach of the
participants. The analysis of the answers to the five questions shows that
the majority of the participants (78.1%) already had experience in learning
a language in a similar way. It also shows that most of the participants
(96.9%) did not have a learning routine when they tested the app, and that
most of them used the app once or twice a week (87.5%). Most participants
usually spent 15-30 minutes per day (43.8%) or less than 15 minutes per day
(40.6%) testing the app, and they tried all three levels of English language
proficiency.

Questions about Participants’ Experiences Learning English with the
LanGuide App

The final section of the questionnaire was devoted to assessing partici-
pants’ experience while learning a particular language with the LanGuide
app. As mentioned earlier, in this chapter we only considered the experi-
ence of learning English. There were 8 questions/statements in this group.
The first question revealed that 43.8% of the participants rated their En-
glish proficiency as advanced and 56.3% rated it as intermediate.

Next, most participants tried the ‘Academic Language’ and ‘1T Language’
modules, while some additionally tried ‘Secretarial Language’ and ‘Mobil-
ity Language.

The next two questions tested which language modules were most and
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Table 3.5 Which Area of Language Did the LanGuide App Help You Improve the Most?
Area 0 @ 3 @ 6

Reading 7 9 7 1
Writing 7 9 8 o
Listening 6 12 7 1
Speaking 14 6 8 4 o
Vocabulary 4 6 7 11 4
Grammar 4 10 7 10 1

Notes Column headings are as follows: (1) strongly disagree, (2) disagree, (3) neutral, (4)
agree, (5) strongly agree.

least useful to participants. The responses showed that participants found
the 1T Language’ module the most useful (68%), and then the ‘Academic
Language’ module (29%). Interestingly, 36.6% of participants also found
the ‘Academic Language’ module the least useful, followed by 24% of par-
ticipants who found the ‘Secretarial Language’ module the least useful.

Most participants (50.35%) strongly agreed or agreed that the instruc-
tions for the exercises were easily accessible and understandable. The re-
sults are satisfactory but could be improved.

The next statement assessed the usefulness of the app to practise and
improve participants’ language skills. Some participants (34.3%) strongly
agreed or agreed with the statement “The app helped me to practice my lan-
guage skills and improve them,’ 34.4% of them were neutral, and 31.3% of
participants disagreed or strongly disagreed with the statement. It should
be analysed why some participants did not find the app useful and how it
could be improved.

The last two questions in the group took the form of a scale in which
participants were asked to rate, on a scale of 1 to 5, the language skill that
the app helped them with the most (results are shown in Table 3.5), as well
as their overall experience with the LanGuide app (results are shown in
Table 3.6).

The analysis revealed that participants rated the ability to improve vo-
cabulary and grammar the highest, the ability to improve the skill of lis-
tening as neutral, they were most satisfied with the ability to improve the
skills of reading and writing, and they rated the ability to improve the skill
of speaking the lowest. This is understandable since there are no exercises
to improve speaking, as the automatic assessment is somehow difficult.

The last question about the participants’ satisfaction with the different
aspects of the application revealed that most participants are satisfied with
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Table 3.6 Please Answer the Following Statements Regarding Your Experience
with the LanGuide App by Putting a Tick in the Appropriate Slot

Statement @ @ G @ 6
Appropriateness 1 3 7 15 6
Variety 2 8 6 13 3
Vocabulary o 5 3 16 8
Terminology o 2 7 15 8
Grammar o 5 7 18 3
Feedback 9 5 11 5 2
Independency 3 4 5 16 4
Enjoyed 8 4 6 10 4

Notes Column headings are as follows: (1) strongly disagree, (2) disagree, (3) neutral, (4)
agree, (5) strongly agree.

the appropriateness of the exercises for the chosen language level. They
are also mostly satisfied with the exercises that introduced useful vocab-
ulary, terminology, and grammar. It also appeared that most participants
felt that the exercises promoted independent language learning. The low-
est rated aspects of the app, which need further consideration by the de-
velopment team, are the variety of exercises offered and the opportunities
for better self-monitoring and feedback.

Conclusion

This chapter describes the process of learning a language for specific pur-
poses on a mobile device. As a result of the EU-funded project Language
Guidance Tool for Improving Language Knowledge (LanGuide), a freely ac-
cessible learning application was created that includes English, Croatian,
Slovenian, Spanish, Romanian, and Italian. The tool offers exercises for ba-
sic, intermediate, and advanced levels of language knowledge. For each
level, there are exercises for developing speaking, writing, listening, and
reading skills, as well as grammar and vocabulary exercises. There are also
three different categories of target users: university teachers, university
students, and administrative staff. The specialist domains that the tool fo-
cuses on are language for academic purposes, language for secretarial pur-
poses, language for mobility purposes, and language for 1T. This chapter
described the process of creating and evaluating the modules for English
for Academic Purposes and English for IT.

The chapter includes the description of the modules for English for Aca-
demic Purposes and English for 1T as well as the development of an ESP
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course as part of the LanGuide mobile application, taking into account the
analysis of the language learners’ needs, the definition of the course objec-
tives, and the general course syllabus.

The process of creating and entering exercises into the Content Manage-
ment System developed for the LanGuide application is also described.

Finally, the chapter describes how the application was tested and eval-
uated by target users. Participants tested the application over a period of
at least one month. They then evaluated the application and exercises us-
ing a comprehensive questionnaire. The analysis of the results showed that
there are many good aspects of the application, such as the possibility to
improve the knowledge of vocabulary and grammar with the help of the
application. However, there are also aspects that need further revision and
improvement, such as the variety of exercises offered and the possibilities
for better self-monitoring and feedback. A second round of user testing
will test the impacts of the changes introduced after this initial feedback
was acquired. We will continue to analyse these and similar issues in our
future work and find ways to improve the LanGuide language learning app.
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The article presents the stages of preparation of academic mobility exer-
cises for the three groups of specific participating users of the LanGuide
app: administrative staff, university teachers, and students (undergraduate
and graduate) at different levels of linguistic competency (basic, interme-
diate, advanced), within the LanGuide - Erasmus+ project (KA2-HE-01/19),
by the use of a descriptive method. The LanGuide project is aimed at pro-
moting foreign language acquisition, inclusive education and excellence in
teaching. It offers a tool for language guidance, i.e. guidance in learning and
acquisition of languages for specific purposes. For this specific reason of de-
veloping a mobile phone application, our aim in preparing the exercises for
academic mobility was to accommodate as many documents and informa-
tion about mobility projects as possible, and to put a special emphasis on
teaching and improving the knowledge of specific academic mobility termi-
nology, expressions and phrasemes, promoting better and quality socioed-
ucational, cultural, intercultural and communicational issues, for both indi-
vidual and group users.

Keywords: LanGuide, Erasmus+ documents, language learning, academic
mobility, exercise preparation

Introduction

The LanGuide (abbreviated from language guidance) project’ is focused on
internationalisation of tertiary education, the growing use of digital learn-
ing and supporting the creation of flexible learning pathways, which are in
line with the users’ needs and objectives (Kompara Lukanci¢ & Fabijanic,
2020, p. 34). EU language policy (European Union 2022) promotes interna-
tional mobility (Schenk & Schmidt, 2018; Standley, 2015) and intercultural
understanding, language acquisition and multilingualism, thus represent-
ing the crucial elements in learning and maintaining of two foreign lan-
guages in addition to learners’ use and knowledge of their mother tongue

*https://languide.si/en.

Cebron, N., Cergol Gabrovec, J., & Romanowski, P. (Eds.). (2022). LanGuide
project: Research and professional insights. University of Primorska Press.
https://doi.org/10.26493/978-961-293-174-2.87-100
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(Jaekel et al., 2017; Romaine, 2013). The project aims at supporting indi-
viduals in the vertical frame of higher education environments, focusing
on students, teachers and administrative staff. It offers a tool for language
guidance, i.e. guidance in learning and acquisition of languages for specific
purposes.

The scope of the article is to present the stages of preparation of Mo-
bility Exercises for the three groups of specific users of the LanGuide app
- administrative staff, university teachers, and students (undergraduate
and graduate), at different levels of linguistic proficiency (basic, intermedi-
ate, advanced), within the LanGuide — Erasmus+ project (KA2-HE-01/19),
funded by the European Commission. For this specific reason of develop-
ing a tool for learning and improving language skills, as well as for improv-
ing digital technology skills, our aim in preparing exercises based on (in-
ternational) academic mobility was to accommodate as many documents
and information about different previous mobility projects as possible,
which were initiated, supported and funded by the European Commission
(found mainly within the Erasmus+ projects), and to put a special empha-
sis on teaching and improving the knowledge of specific mobility terminol-
ogy, expressions and phrasemes, promoting better and quality socioedu-
cational, cultural, intercultural and communicational issues, for both indi-
vidual and group users.

LanGuide Project

The LanGuide project’s main objective is to facilitate ‘the acquisition of
LsP for different fields, difficulty levels and languages’ (Kompara Lukanci¢
& Fabijani¢, 2020, p. 42). It brought together multinational linguistic and
IT teams and partners, in order to prepare the exercises for learning for-
eign languages and improving language skills in foreign languages (in writ-
ing, speaking, listening, and reading). Linguistic teams are represented by
the partners from Romania (Transilvania University of Bragov), Slovenia
(University of Primorska), and Croatia (University of Zadar and Univer-
sity of Rijeka), while the IT teams are represented by the partners from
Spain (University of Castilla-La Mancha), Croatia (University of Rijeka),
and Sweden (Milardalen University). Three categories of the LanGuide
mobile learning/m-learning (or learning which happens in the context of
change of location and takes advantage of learning opportunities provided
by portable technologies) application users were considered in the prepara-
tion of language learning exercises: university students, university teach-
ers, and university administrative staff. For each category of users, the tool
was supposed to contain and provide language exercises appropriate to
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their proficiency level and within the scope of a selected language skill (ba-
sic, intermediate and advanced proficiency levels; writing, speaking, listen-
ing, and reading skills, with the additional exercise type related to vocab-
ulary learning). Since the LanGuide tool was focused on learning English
for specific purposes (ESP), along with several other European languages
(Croatian, Slovenian, Romanian, Italian, Spanish), four areas were chosen
to achieve this goal — academic English, administrative or secretarial En-
glish, mobility English, and 1T English. In this paper, the focus will be on
the preparation of ESP exercises for the purpose of international mobility
of students, academic and administrative staff, covered within the frame
of proficiency levels and language skills, found and retrieved from the Eu-
ropean Commission’s (E C) official website.” For more detailed information
on the methodological issues of exercise preparation and their implemen-
tation into the app for other covered areas within the LanGuide project, see
also: Dimulescu and Nechifor (2021, p. 11); Nechifor and Dimulescu (2021);
Slavuyj et al. (2021, pp. 35—38), Fabijani¢ and Malenica (2021). More about
the LanGuide project can be found on the project’s web site.’

Methodology and Research Steps Used in the Research

The principal method used in this article is a descriptive one, and its aim is
to present and describe the details of preparation of mobility exercise, as
well as their implementation in the LanGuide app. The main idea for the
inclusion of such information from different projects funded by the Eu-
ropean Commission was to promote those important, valuable and highly
appreciated data in order to improve quality socioeducational, cultural, in-
tercultural and communicational issues, which can also be understood as
highly valuable ones within the mobility of students, teachers/researchers,
and administrative staff employed at higher education institutions. In this
regard, four steps in exercise preparation were considered and planned: (1)
exploration and familiarization with the website, (2) suitability of the con-
tent for the exercise preparation, (3) exercise preparation and evaluation,
and (4) inclusion of exercises into the LanGuide app.

The first step was to become familiarized with the contents of the Eu-
ropean Commission’s website, i.e. with the pages containing the relevant
information about mobility, education, opportunities for studying abroad,
Erasmus+ application opportunities, project results and proposal submis-
sion procedures, projects for the improvement of European educational,

*https://ec.europa.eu/info/index_en.
® https://languide.si/en.
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cultural or sports alliances, European cultural heritage projects, improve-
ment of skills in career development, resources and tools within specific
European networks, etc. The second step was to obtain a deeper under-
standing of the contents of the web pages and their suitability for the
preparation of exercises at different levels, either according to users — stu-
dents, teachers and administrative staff, or according to the level of their
linguistic competence, i.e. basic, intermediate and/or advanced level. The
third step was the preparation of specific exercises and their evaluation.
The fourth and the final step involved the implementation of the prepared
and evaluated exercises in the LanGuide app.

Exploration of the European Commission’s Official Web-Site

and Deciding on The Content Suitability for Exercise Preparation
The official website of the European Commission® provides access to in-
formation about its political priorities, policies and services. It has been
designed to provide the easiest possible access to the content needed. On
this web page, users are directed to find links to other websites containing
further information from the Commission departments and services, as
well as to reach the list of topics covered by the European Commission’s
interests, within which the topic of education and training further leads
to the link of Erasmus+. Having explored the Erasmus+ web page and the
information in it, we were able to classify and order the material which we
found valuable for the later step of academic mobility exercise preparation,
which means that the idea of topics and subtopics, as ordered in the next
subchapter, was proposed by the author of this article.

According to the topic covered, the material was classified into the
groups of topics which would be of interest to the aforementioned app
users — students, academic staff and administrative staff. The following
groups of topics were identified: (1) Erasmus+ projects’ dissemination,
(2) Erasmus+ programme related documents, (3) the European Commis-
sion’s initiatives, (4) Specific terminology related to mobility documents
and projects, (5) Educational skills, and (6) Specific features of different
languages, which has only one subtopic of language gestures.

Within the first topic of Erasmus+ projects’ dissemination (1), thirty-five sub-
topics were identified, i.e.:

— Vocational learning

* https://ec.europa.eu/info/about-european-commissions-web-presence_en.
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- Math and music

— Sustainability, ecology, environment, world of tomorrow
— Accessibility and inclusion/usability in public spaces

- Finding job and employment

- Professional internship Master’s programme organization
- Advanced courses and research training in neuroscience
- Doping prevention and peer learning

- Anti-doping fight through fitness and exercise

- Master’s in fire safety engineering

— Sustainable partners for apprenticeship

— Teenagers getting inspired by working with the Zoom application
- Sport fans against violence

- Becoming and staying an active member in the society

- Non-formal learning

- Social integration

- Social inclusion of visually-impaired people

— Consequences of the 1st World War

— Cooperation of European conservatoires

- Erasmus+ project results

— Primary school language projects

- Fostering inclusiveness and authenticity in learning environments
- Chess in students’ skills

- Building a more livable city

— Building a city of tomorrow

— Public policies

— Importance of sports in the life of people with disabilities
- Youth creative training

- European cultural heritage

- Job hunters, employees and employers

- The Erasmus student network

- Erasmus Mundus Alumni’s academic study abroad

- Erasmus+ Ambassadors autumn training

- Apprenticeship and sustainability

- Teaching climate change with eTwinning

The topic of Erasmus+ programme-related documents (2) revealed fifty-six re-
lated subtopics:

- Strategic partnership
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Knowledge alliances

Sector skills alliances

Sector skills alliance work

Capacity building (higher education)
Capacity building (youth)

Opportunities of capacity building (youth)
Sport actions: A collaborative partnership
Not-for-profit European sport events
Small collaborative partnerships
Erasmus+ master degree loans

Platforms and networks

eTwinning

School education

Studying abroad

Duration of study

Conditions of study

Academic recognition

Financial support

Problems during the mobility

Welcome days

Adult education staff mobility model application forms
Training opportunities for staff

Erasmus+ programmes (in general)
Erasmus+ related abbreviations

Skills and competences, qualifications and occupations
Informal groups of young people

Higher education reform expert

Content licensing

Calls for proposals

Learning mobility

Adult education staff mobility model application forms
Extraordinary Erasmus calls

Coronavirus epidemic consequences
Erasmus+ supports for teaching periods
Europass

Diploma supplement

MOOC

ESCO

Application mobility form
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- Blended learning

— VET

- Erasmus+ learning agreement

- Learning agreement for studies: Commitment
- Learning agreement for studies: Guidelines

- Learning agreement for traineeships: Guidelines
— Registration of organizations

- Erasmus+ VET Mobility Charter

- Erasmus+ opportunities for studying abroad
- Conditions for studying abroad

- Applying for an Erasmus+ programme

- Staff mobility for training form

— Staff mobility for teaching form

- Added value of mobility

- Student mobility for studies form

- Learning agreement for studies form

The topics of the European Commission’s initiatives (3) brought up eleven
subtopics:

Youth entrepreneurship

— Open educational resources

- Early school leaving

- Solidarity corps mobility activities: Impact of Coronavirus epidemic
- Mobility and cooperation in higher education
- Bologna process, 3.7

- Jean Monnet

- Erasmus+ network Eurodesk

— Erasmus+ EPALE platform

- Erasmus Mundus joint master degrees

— Erasmus+

The topics of specific terminology related to academic mobility documents and
projects (4), brought up five subtopics:

Project proposal

Common terms related to mobility projects
- Common mobility-related vocabulary

- A Motivation letter — university

— A motivation letter for a job application
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The final two topics of Educational skills (5), and Specific features of different
languages (6) pointed to three subtopics in total:

— Types of skills
- Types of learning
— Language gestures

The aforementioned topics and subtopics were chosen because they can
all be easily used in the preparation of academic mobility-related exercises
for different specific users, i.e. students, academic staff and administrative
staff. In some cases, the same topic(s) or subtopic(s) may be used for the
preparation of exercises for two or even all three groups of app users. For
example, valuable materials for preparation of exercises for students were
found within the topics of mobility-related documents and forms, like Ap-
plication mobility form, Learning agreement for traineeships, or Academic
recognition of the mobility, etc. As to the academic staff, topics of their
interest might be: Capacity building, Opportunities of capacity building,
Staff mobility for training or for teaching forms, etc. Due to their daily
administrative tasks within the academic milieu, the administrative staff
might be interested in the areas of the following topics: Academic recog-
nition, Adult education staff mobility model application forms, Common
terms related to mobility projects, etc. Naturally, since these topics and
subtopics are closely connected to higher education, the majority of them
might be of interest not only to one group of app users, but also to at least
two or even all three groups of users.

Preparation and Evaluation of Exercises and Their Inclusion
into The LanGuide App

The third step was the preparation of academic mobility exercises. The
preparation of exercises was preceded by a further closer inspection of
the mobility-related texts and materials found on the aforementioned Ec
web pages. The resources and their content were tabulated to transpar-
ently present their use in the preparation of the teaching/learning material
related to academic mobility. The table is organized in six columns, pre-
senting the following data: ordinal number of the resource (the total of 99
sources used), its title, source and homepage, language of the material and
its short description. The web pages, homepages and links were visited in
the second half of 2020 and the first half of 2021. The copyright issues were
addressed via the Content Manager of the LanGuide app.
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-

LanGuide

LANGUAGE TOOI

Activity categorisation

form

activity is intended

Task ID IF-005

Source of the text 3.2. Vocabulary
Text authenticity authentic

Level for which the | advanced

Skill

2.2. vocabulary

Activity type

3.2.1. Multiple choice

Learning persona student

Field mobility English

Cognition Analysing, Applying

Instructions Find an appropriate antonym for the words ending in —ee.
Text trainee, employee, absentee, attendee,

Text source authentic

(copyright)

4) attendee -

Find an appropriate antonym for the words ending in —ee:

1) trainee - a) expert, b) pupil, ¢) learner
2) employee - a) workman, b) trainee, apprentice, c) hired man
3) refugee - a) traveller, b) visitor, ¢) citizen

Task

a) absentee, b) quitter, c) escapee

(bolded words represent solutions)

Figure 4.1 An Example of Activity Categorization Form Used for Preparing an
Advanced Level User (Student) Exercise

For the purpose of exercise compilation, a special Activity Categorisation
Form (see Figure 4.1) was used, produced in accordance with the LanGuide
Methodology. Since the aim of this article is to describe the steps taken in
the preparation of academic mobility exercises alone, the general theoret-
ical issues of the LanGuide methodology will not be tackled here.

Besides the textual and instructional parts of exercises, various other
information is provided in it, e.g. the identification index of the task (e.g.
1F-o01 for Ivo Fabijani¢, exercise number 1), source and authenticity of the
text (original, adopted and adapted), the intended levels the activity was
prepared for (basic, intermediate, advanced), skill type (reading, listening,
writing, speaking, and vocabulary), activity type (e.g. matching, spelling,
cloze test, etc.), a learning person (student, academic staff, administrative
staff), the field (academic, administrative, mobility, and 1T), cognitive skill
type (remembering, understanding, applying, analysing, evaluating, creat-
ing). The part dealing with the actual activity/exercise being prepared con-
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Part 1: Exercise identification
Task ID
Field
Level
Learning persona
Activity type
Skill
Cognition
Part 2: General assessment

Adequate: Yes/No Alternative suggestion or comment

Field
Level
Learning persona
Skill
Cognition
Instructions

Part 3: CLIL (leave out the questions that are not addressed in the exercise)
What are the teaching aims and are they
clearly identified?
What are the intended learning
outcomes?
What language functions are introduced?
(e. g. identifying, describing, offering,
inviting...)
Which segment of vocabulary is
developed?
What grammar structures are
introduced?
What aspects of culture are in focus?
How much time it takes to complete?

Part 4: Learning style

Not at all somewhat completely

Do the materials encourage independent language
learning?

Do the materials allow self-monitoring and feedback?

Is there an explicit and conscious focus on rules and
explanations or are there opportunities for the learners to
discover the patterns in the first place?

Are the materials well contextualized?

Are the grammatical explanations adequate?

Do the materials teach accurate terminology?

Do the materials use complex metalanguage?

Is the exercise interesting and topical enough to hold the
attention of learners?

Is the focus on the product or the process of learning or
both?

Do the activities allow the learner to go beyond a merely
superficial understanding of the text/discourse and require
interpretive and inferential skills that call for higher-order
critical thinking?

Part 5: Final comments

[ Which are the features you liked best? | |
| Which are the features you liked least? | |

Figure 4.2 LanGuide Materials Evaluation Grid

tains the sections on the text of the activity, instructions for completing
the activity, and possible sources or copyright. The final part of the grid was
left for the actual layout of the task. Figure 4.1. presents an example of ac-
tual use of the Activity categorization form used for preparing an advanced
level vocabulary task for students within the field of mobility English.
Academic mobility exercises were evaluated by three groups of research-
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[B LanGuide project -

Title: Mobility abbreviations

Mobility abbreviations “ o a Activity simulation e

> O = M ™ os Wl ik ® s2rcouty ARG B

Figure 4.3 Mobility Task on Abbreviations (Basic Level, Vocabulary, Students)

ers/experts in linguistics acting as partners involved in the LanGuide
project — researchers from the University of Primorska (Koper, Slovenia),
the University of Rijeka (Croatia) and the University of Bragov (Romania).
Their comments were taken into consideration for the final implementa-
tion of the exercises in the mobile app. For the evaluation of exercises, a
LanGuide materials evaluation grid was used, which was prepared by Neva
Cebron and adapted from Tomlinson (2003, pp. 48-54). This instrument
was used in evaluating all LanGuide exercises (academic English, adminis-
trative or secretarial English, mobility English, and 1T English), produced
by all project members from the linguistic teams. The grid is divided into
five sections: (1) Exercise identification, (2) General assessment, (3) Con-
tent and Language Integrated Learning (CLIL), (4) Learning style, and (5)
Final comments.

The fourth and the final step involved the implementation of prepared
and evaluated exercises in the LanGuide app. It was done via the Content
Manager Application.” Figure 4.3. shows an example of the included Mobil-
ity abbreviations task for vocabulary skills produced for the students with
the basic level of English language proficiency. The left side of the Con-
tent manager displays the formal features of the task, i.e. author, language,
level, learning person, field, skill, text-type, exercise source and activity
type, whereas the right side presents the actual wording of the task, i.e.

® https://languide.si/en.
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instructions, text of the task and the possibility of either seeing/checking
the answers, resetting or editing the task.

Approximately 420 mobility exercises were produced and inserted into
the LanGuide app. The total number of inserted exercises for all three levels
and all three groups of users, distributed according to the specific skills is
as follows: 50 exercises for speaking, 92 for listening, 57 for writing, 88 for
reading, and 136 for vocabulary.

Conclusion

The paper presented the stages of preparation of academic mobility exer-
cises for the three groups of specific users of the LanGuide app - adminis-
trative staff, university teachers/academic staff, and students at different
levels of linguistic competence (basic, intermediate and advanced), within
the LanGuide Erasmus+ project. The aim was to show and describe the
details of preparation of the mobility exercise, as well as their implemen-
tation in the LanGuide app. The main idea for the inclusion of such in-
formation from different other projects funded by the European Commis-
sion was to promote important, valuable and highly appreciated data for
improving better and quality socioeducational, cultural, intercultural and
communicational issues, which can also be understood as highly valuable
within the academic mobility of students, teachers/researchers and ad-
ministrative staff working at the higher education institutions. Four steps
in exercise preparation were considered and planned: (1) exploration and
familiarization with the Ec website, (2) deciding on the content suitabil-
ity for exercise preparation, (3) exercise preparation and evaluation, and
(4) the implementation of exercises in the LanGuide app. Having explored
the Erasmus+ web page and the information in it, the material which was
found valuable for the later step of exercise preparation was classified and
ordered. According to the topic covered, the material was classified into
the groups of topics of interest to app users. The topics were: (1) Eras-
mus+ projects’ dissemination (with 35 related subtopics), (2) Erasmus+
programme related documents (with 56 related subtopics), (3) the Euro-
pean Commission’s initiatives (with 11 related subtopics), (4) Specific ter-
minology related to academic mobility documents and projects (with 5 re-
lated subtopics), (5) Educational skills (1 related subtopic), and (6) Spe-
cific features of different languages (2 related subtopics). Preparation of
the exercises was preceded by a further closer inspection of the academic
mobility-related texts and materials on the EC web pages. The resources
and their content were tabulated to transparently present their use in the
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preparation of the teaching/learning material related to international aca-
demic mobility. For the purpose of exercise compilation, a special Activity
Categorisation Form was used, which was produced in accordance with the
LanGuide Methodology. Academic mobility exercises were evaluated by
the three groups of researchers/experts involved in the LanGuide project.
Their comments were taken into consideration for the final implementa-
tion of the exercises in the mobile app. For the evaluation of exercises, the
LanGuide materials evaluation grid was used. The implementation of the
prepared and evaluated exercises into the LanGuide app was done via the
Content Manager Application. Approximately 420 mobility exercises were
inserted into the app for all three levels and all three groups of users.
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According to research studies and the growing number of foreign users of
Slovenian, interest in the Slovenian language has been increasing in the last
few years. It can, therefore, be claimed that the Slovenian Module within the
LanGuide project is timely and should be considered a welcome resource for
exploitation on the mobile devices. The paper seeks to present the Slove-
nian Module from its inception, but it also gives a critical evaluation of
what can be expected from this new resource. The theoretical part of the
present article gives an overview of language guidance apps for learning
foreign languages, including the ones for learning Slovenian, as well as mak-
ing a comparison between apps and textbooks. The central part of the arti-
cle thoroughly examines the Slovenian language exercises developed within
the LanGuide project: the three levels of exercises, their types, and the skills
learners gain by doing them. Unlike other Slovenian language apps, the Lan-
Guide App offers its users — students, university professors, and adminis-
trative workers — vocabulary and grammar exercises for mobility, academic,
IT, and administrative languages. As LanGuide App is relatively new, a sub-
stantial part of the article focuses on the evaluation of the app, namely, the
technical and content-related advantages and shortcomings of this app, as
well as offering guidelines for further work.

Keywords: Slovenian as a second/foreign language, learning Slovenian, lan-
guage guidance apps, LanGuide

Introduction

A fast pace of life and rapid technological development have changed peo-
ple’s lives in modern times. The Internet, computers, and smartphones

Cebron, N., Cergol Gabrovec, J., & Romanowski, P. (Eds.). (2022). LanGuide
project: Research and professional insights. University of Primorska Press.
https://doi.org/10.26493/978-961-293-174-2.101-119
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have become a ubiquitous part of our lives and thus affecte all segments of
human activity and pursuits — including learning foreign languages.

The authors of the articlejoined the LanGuide project at the beginning
of 2021, when the project was already in full swing, to design the Slove-
nian language exercises." We encountered numerous difficulties already at
the beginning. The mobile app was one of the predicted outcomes of the
project,” but nobody knew with certainty what type of exercises can be de-
signed for the app, how they will look and appear on the mobile app.

The exercises are divided into four specific domains, i.e. mobility, aca-
demic language, IT language, and administrative language. Limiting the
exercises to specific domains is quite demanding, therefore certain exercise
topics are more general and not necessarily connected only to the fields in
question, while still retaining a common thread.

The Slovenian language exercises were initially designed at three levels
(A1, A2 and B1), although to unify our exercises with those of other lan-
guages, the exercises had to be divided into only two levels, i.e. the begin-
ner and the intermediate level. From our perspective, this was not a good
solution as most of the A2 exercises are too difficult for the beginner level
and too basic for the intermediate level. We have, nevertheless, decided to
present all three levels of exercises in the article as the app offers the pos-
sibility of checking exercises at three levels, and because we believe that a
third level will be added in the future. Each of the three authors prepared
exercises for one of the levels, but for the exercises to complement and
reinforce each other, we have first prepared the exercises at the level A1,
followed by those at the level A2 and finally proceeding to the level Ba.

We have already thoroughly described the process of exercise design in
Pavleti¢ et al. (2021), therefore the present article does not focus on mate-
rials development. It deals mainly with the evaluation of exercises, point-
ing out their advantages and shortcomings, offering some suggestions for
improvement, as well as discussing the reasons why these exercises are a
suitable tool for traditional learning and less appropriate for independent
learning.

(Slovenian) Language Guidance Apps

For users to stay up to date and learn foreign languages by adjusting the
time, manner, and level of learning to their needs, language guidance

* The exercises were also developed for English, Croatian, Italian, Romanian and Spanish.
*Visit https://languide.si/en to find out more about the project.
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apps have been developed. Some of the most popular apps on the market
are for example Duolingo, Memrise, Busuu, Mango Languages, Brainscape
(Drazumeri¢, 2017), and 50 Languages, which offer guidance for several
foreign languages. The number of apps specializing in learning Slovenian
as a second/foreign language, e.g. Slovens¢ina za vsak Zep (Jurkovi¢, 2015),
Slonline, ZNAM, 505 slovens¢ina, Hotel Slovenstina, has been increasing in
the recent years. These apps mostly offer exercises enhancing vocabulary,
phraseology, and practicing dialogues at a basic level (A1-A2 according
to CEFR). The LanGuide project resulted in a language guidance app that
focuses on four specific domains (mobility, academic, IT and administra-
tive languages) and is aimed for three specific target groups (students,
academic staff and administrative workers). The process of designing the
exercises was described in Pavleti¢ et al. (2021), where we presented the
steps and challenges in developing mobile app exercises. In addition to
that, when designing the LanGuide exercises we built on insights from
Nechifor and Dimulescu (2021), who emphasize the culturological com-
ponent, which is crucial for successful communication, yet often remains
unnoticed while learning foreign languages. In a study by Cebron et al.
(2021), the authors discuss the levels, motives and frequency of mobile
apps usage for learning foreign languages and emphasize that the major-
ity of learners decide to use a mobile app due to its availability everywhere
and at any time. Thus, it is crucial to carefully choose and develop learn-
ing strategies when designing language guidance mobile apps, as they can
significantly influence the process of foreign languages learning.
Textbooks and apps have the same goal, i.e. to enable the learning of a
foreign language, but differ in regards to structure and method of trans-
mitting information. Foreign language textbooks and textbook sets can
consist of several parts, namely textbooks, workbooks, teacher’s guides,
audio, graphical and other materials (role-play, dialogues, cards, etc.), as
well as additional grammar exercises and tables. Textbooks are relatively
large, as they comprise 10 to 30 lessons on average. They include detailed
tables of content, tables, thematic word lists, vocabularies, phonetic tran-
scriptions, tests, and exercise keys. Textbooks consist of simplified texts
and authentic texts that form a whole together with illustrations, pho-
tographs and audio recordings, in order to encourage and develop various
forms of learning: visual, auditory and logical. (Markovi¢ & Pirih, 1997, pp.
294-296). If compared to designing traditional textbooks, a language guid-
ance app development is based on different principles. For maximum ef-
ficiency, didactics and foreign language teaching methodology need to be
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considered when designing a language guidance app. In terms of didac-
tics of the Slovenian language for elementary schools, the book Didaktika
slovenskega jezika v osnovni $oli, Zagar (1996) proposes nine didactic prin-
ciples, which need to be considered to a certain extent, when designing
a language guidance app for learning Slovenian as a second/foreign lan-

guage:

104

1. The principles of suitability of lessons for the individual developmen-

tal stage of students and graduality require that new knowledge be
introduced gradually, i.e. from simple to complex, from known to un-
known, from concrete to abstract, while considering students’ phys-
ical and psychological abilities. (Ivanu$ Grmek & Mithans, 2021, p.
35) The latter proved to be difficult to consider as we lack the infor-
mation on target audiences and decisions are based on the authors’
assumptions.

. The principles of individualization and differentiation of lessons are

based on the individual needs of each student (Ivanu$ Grmek &
Mithans, 2021, p. 36) that is already difficult to attain for the teacher
in the classroom, but almost impossible when creating and devel-
oping an app. Thus, an app needs to be as universal as possible, i.e.
suitable for the widest possible range of users.

. The principle of clarity is one of the most important principles in

learning and acquiring a foreign language, as learners encounter ab-
stract concepts and rules, especially in grammar (Ivanu$ Grmek &
Mithans, 2021, p. 36). Clarity is even more important when using
an app. In the absence of a teacher’s explanation, it is crucial for
the learner to independently understand and successfully master the
materials. This concerns not only the clarity of interpretation but
also the adequacy of visual materials, the appearance of exercises, the
combination of colours, the size of the fonts, layout, etc. (Jurkovig,
2015, p. 26).

. The principles of activity and awareness focus on active involvement

of learners, their motivation and practical use of the acquired knowl-
edge. It is imperative that the materials provided are not too easy for
learners, as this can affect their motivation and the quality of lessons
(Ivanus Grmek & Mithans, 2021, p. 37). The app should therefore con-
tain different types of exercises, which must be interactive and en-
courage a problem-based approach and critical thinking, while de-
veloping all the components of communicative competence. Due to
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unpredictable target audience, it is important that the app offers dif-
ferent levels of exercises so that users can choose them according to
their needs.

5. The principle of relying on students’ experience can only be realized
in the classroom in contact with a teacher, who encourages students’
oral and written expression (Ivanu$ Grmek & Mithans, 2021, p. 37),
which cannot be monitored and assessed with language guidance
apps. This includes creating a relaxed atmosphere, trust and accep-
tance, therefore the content included in the app should not be dis-
criminatory, exclusive or offensive.

6. The principle of leaning standard language in everyday use by stu-
dents is relevant especially for the didactics of Slovenian as the first
language, as each student enters school with an accent (or colloquial
language) and should be introduced to the standard variety gradually
(Ivanu$ Grmek & Mithans, 2021, p. 38). When learning a foreign lan-
guage, the standard variety should present the base for learning, with
a special emphasis on language usage. For foreign speakers it is of the
utmost importance to be able to communicate in Slovenian as soon
as possible, so the app must offer them to learn the most common
everyday phrases, vocabulary and communication patterns, thus en-
hancing communicative skills.

7. The principle of priority of the spoken language over the written va-
riety recommends that the teacher guides learners from spoken to
written language (Ivanu$ Grmek & Mithans, 2021, p. 38). The speech
component is the most problematic in learning a foreign language on
an app, as a dialogue is possible only if speakers receive appropriate
answers or feedback, which is difficult in the absence of a teacher.
A language guidance app thus primarily enables the development of
passive communicative skills (i.e. reading, grammatical ability, and
listening), while there are fewer options for learners’ language pro-
ductions (i.e. writing and speaking), due to app limitations.

8. The principles of scientific and systematic methodology require from
the teacher to teach in accordance with the findings of modern Slove-
nian studies, and present contents in a way that students can later
upgrade and meaningfully link to (Ivanu$ Grmek & Mithans, 2021, p.
38). This principle should also be considered when designing an app,
as the exercises have to be based on the findings of modern Slovenian
studies. Hence, authors must have the necessary knowledge and be
properly trained. In addition to relevant knowledge, practical expe-
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rience in teaching homo- and heterogeneous language groups also
plays an important role.

9. The principles of sustainable knowledge and continuous autonomous
learning require that the knowledge acquired be permanent and use-
ful. This can only be achieved through practice and recycling (Ivanus
Grmek & Mithans, 2021, p. 39). When learning a foreign language on
an app, the fulfilment of this principle predominantly depends on
users and their decision about what to consolidate and repeat besides
the exercises on the app and to what extent.

In terms of content, the intercultural component, which brings knowl-
edge of the Slovenian culture, customs, literature, etiquette, etc., should
also be considered when designing an app, in addition to the didactic prin-
ciples. It has been very demanding to combine all these components, in-
cluding the intercultural component, with the numerous limitations of the
LanGuide app in such a short period of time. Therefore, in what follows, the
authors present the exercises included in the LanGuide app, their short-
comings and the inadequacies of the app, and most importantly the pos-
sibilities for upgrading and improving the app.

Design and Presentation of Exercises

The Slovenian language exercises were created between February and
September 2021. They are divided into four fields and designed to acquire
language knowledge at three CEFR levels, i.e. A1, A2, and A3. At the be-
ginning of the project, we were not aware of future limitations and created
numerous exercises, which were not included in the app due to technical
restrictions. Each author prepared exercises for one of the levels, but for
the exercises to complement and gradually raise difficulty levels, we first
prepared the exercises at the level A1, followed by those at the level A2 and
finally at the level B1. The expected achievements of students at different
levels of CEFR are as follows (Ministrstvo RS za $olstvo in §port, Urad za
razvoj $olstva, 2011, p. 46):

— Level A1 speakers can understand and use frequent everyday expres-
sions and very basic phrases to meet concrete needs; can introduce
themselves and others as well as ask and answer questions about per-
sonal details, such as where they live, about people they know and
things they have; can interact in a simple way provided the other
speaker talks slowly and clearly and is prepared to help.
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- Level A2 speakers can understand sentences and frequently used ex-
pressions related to basic areas (e.g. basic personal and family infor-
mation, shopping, local geography, employment); can communicate
in simple and routine tasks requiring a simple and direct exchange
of information on familiar and routine matters; can describe them-
selves and their immediate environment in simple terms as well meet
their immediate needs.

— Level B1 speakers can understand the main points of clear standard
input on familiar matters regularly encountered at work, school,
leisure, etc.; can handle most of the situations that arise frequently
while travelling in the country where the language is spoken; can pro-
duce simple connected texts on topics which are familiar or of per-
sonal interest; can describe experiences and events, dreams, hopes
and ambitions as well as briefly give reasons and explanations for
opinions and plans.

The level A1 has 60 exercises that are designed in such a way that learn-
ers without previous knowledge, or with minimal knowledge of Slovene,
can successfully do them, thus gaining key communication competences
at entry level. The level A1 exercises focus primarily on basic vocabulary,
which is essential for successful communication in the Slovenian language.
The majority of these exercises are performed by matching and choosing
the correct answer, as the level A1 learners normally have no or minimal
knowledge of Slovenian. We have avoided using type-in exercises, as such
tasks suit better learners at higher levels.

The A1 level exercises have been, within the possibilities of the app, de-
signed to enable learners to develop grammar skills and acquire basic vo-
cabulary.

The grammar exercises cover the following topics:

1. The Present Tense form of verbs (regular and irregular forms) in singular
and plural: introducing basic verbs, essential for survival communi-
cation, i.e. be, have, study, buy, call etc. (sl. biti, imeti, studirati, kupiti,
telefonirati);

2. The feminine and masculine forms of nouns and adjectives: certain exer-
cises draw attention to the feminine and masculine forms of nouns
and adjectives, e.g. to recognize the feminine suffix -, to fill in miss-
ing feminine/masculine forms, etc.;

3. The 1st declension nouns in singular in the accusative, locative and instru-
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mental case: the cases are not treated systematically but in typical
phrases, e.g. Grem v Solo., Sem pri banki., Vozim se z avtobusom., etc.,
used on the app mostly in multiple-choice exercises;

4. The 1st declension nouns in singular in the nominative case: the nomina-

tive case of singular and plural nouns is introduced - the dual is left
out at level A1 as basic communication is possible without the dual
forms.

Exercises for vocabulary acquisition and expansion cover the following
topics:

1. Personal identity and presentation: the exercises contain vocabulary

3.

and patterns that enable learners to introduce themselves, their fam-
ily and give personal data (name, surname, gender, address, city,
country, telephone number, e-mail address, languages mastered);

. Greetings: learners get familiar with formal and informal Slovenian

greetings, e.g. good morning, hello, goodbye, good afternoon, etc. (sl.
dobro jutro, Zivijo, nasvidenje, dober dan, etc.);

Nationality and countries: exercises contain vocabulary needed to de-
scribe the European countries near Slovenia and their nationals;

4. Numbers: exercises include numbers from 1 to 100, and are intro-

duced to a counting pattern up to a million;

. Time and days: vocabulary exercises introduce the names of the days

of the week, while only the basic pattern of giving time is presented,
i.e. the hour and minutes, e.g. It’s nine and thirty (sl. Ura je devet in
trideset minut.);

. Computer and e-mail parts: the basic parts of the computer and an e-

mail are presented, e.g. mouse, keyboard, message, subject, etc. (sl.
miska, tipkovnica, sporocilo, zadeva, etc.);

7. Abbreviations of academic titles: only scientific and academic abbrevi-

8.

9.

ations for university employees are included, e.g. dr., asist., izr. prof.,
etc.;

University and college matters: the basic vocabulary is presented, like
premises, studies and employees, e.g. administration, dean, lecture
hall, hallway, etc. (sl. referat, dekan, predavalnica, hodnik, etc.);
Travel: introduces vocabulary and patterns linked to buying tickets,
booking, bus schedule, etc.

The level A2 has 188 exercises that are designed for users who met
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linguistic and communication objectives at the level A1 or speakers of
other inflectional Slavic languages, which have grammatical case in their
language system. The majority of level A2 exercises deal with grammar
(typing-in the correct forms of nouns, adjectives, or verbs). We have de-
vised nearly all the exercises as type-in exercises, because this was the
only template, which we were certain to function properly on the app. The
level A2 exercises enable users to check and consolidate their grammatical
knowledge for the following:

1. 1st declension nouns: at the level A2, exercises deal with feminine,
masculine and neuter nouns of the 1st declension, as these are mostly
non-specific (other declensions are discussed in the level B1 exer-
cises);

2. Singular and plural: exercises for nouns with adjectives and exercises
for verbs are prepared only for singular and plural because dual, a spe-
cific characteristic of Slovenian, proved to be one of the most difficult
forms to master in Slovenian;

3. Distinguishing between accusative (where to) and locative (where): both
accusative and locative cases can be followed by the same proposi-
tions (v, na), so an exercise to raise awareness between the two cases
was included;

4. Adjectives: adjectives are not treated independently but are acquired
together with nouns;

5. Verb expressing present, past and future activities: tenses are not com-
plicated in Slovenian, so all tenses are covered in the exercises at the
level A2, however irregular verbs are mostly excluded;

6. Impersonal verbs — the infinitive and the supine: in Slovenian, the infini-
tive ((Zelim) delati, (moram) delati) is used next to modal verbs, and
the supine ((grem) delat) is used after verbs of motion. Because the
rule is simple, exercises are included at the level A>.

Exercises for acquiring and expanding the vocabulary are included in the
grammar exercises tailored to each domain, whereas the following topics
are discussed separately:

1. Personal identity and presentation: covers the necessary vocabulary for
personal presentations and talking about interests, while refreshing
the distinction between the genitive and the accusative;

2. Numbers: users learn to spell out numerals up to a hundred;
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3. Time: at the level A2 only the basic forms of time expressions are in-

cluded, e.g. 10.45 is ten and forty-five minutes (sl. deset in petinstiri-
deset minut), but not fifteen minutes to eleven (sl. petnajst minut do
enajste) or a quarter to eleven (sl. éetrt do enajste);

. Abbreviations of academic titles: masculine and feminine forms of aca-

demic titles are learned (e.g. lektor and lektorica, asistent and asisten-
tka);

. Seasons: emphasises the distinction between nouns e.g. winter (sl.

zima) (what) and adverbs, e.g. in the winter (sl. pozimi) (when);

. Holidays: as part of recycling, users are asked to discover the dates of

important holidays in Slovenia and identify the difference between
various forms: What is the date today? Today is the Eighth of Febru-
ary. On which day do we celebrate Preseren’s Day? Preseren’s Day is
celebrated on the Eighth of February. (sl. Kateri dan je danes? Danes
je osmi februar. Katerega dne praznujemo Presernov dan? Presernov dan
praznujemo osmega februarja.)

The level B1 contains 89 exercises that expand exercises at level A1 and

A2 in terms of content and grammar, while also focusing on more difficult

grammatical issues and peculiarities of the Slovenian language. Sample ex-

ercises show peculiarities in word stress, use of the dual, and the two possi-

ble case forms in the declension of names of countries and regions ending
with suffixes -ska or -$ka. Sentences used can be slightly longer, within the
technical possibilities of the app, but still comprehensible for users who

had already gained level A2 proficiency. The level B1 exercises can be of

various types, but multiple-choice and type-in exercises predominate. The

level B1 exercises include the following topics:

110

1. Users/learners of Slovenian definitely have the most problems mas-

tering the dual forms. B1 exercises, therefore, expand their knowl-
edge from levels A1 and A2 by introducing the use of verbs in the
dual form for all three genders and persons, in the affirmative and
negative forms. The exercises include names of Slovenian and Euro-
pean cities and nationals, thus linking to the vocabulary at levels A1
and A2.

2. At the beginner’s level, users only learn regular forms of declensions

for nouns of masculine, feminine and neuter gender. The intermediate
level also includes irregularities, e.g. the feminine nouns doktor with
-j- (doktorja), deletion of schwa in the noun minister (written with
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an -e: minister — ministra), extension of the noun dom in the dual and
plural forms: with -ov- (dom — domovi) ...

3. Some nouns show irregularities in certain forms - the suppletion of
noun ¢lovek in plural (stem Jjud-), mixing of singular and plural stems
(nominative ¢loveka, genitive fjudi .. .).

4. The irregular declension of the feminine noun gospa.

5. Some nouns only have the plural form (e.g. olala, vrata .. .), the exer-
cises also include plurals of Slovenian or foreign geographical names,
e.g. Brezice, Trbovlje, Firence, Benetke.

6. Names of countries and regions ending in -ska or -$ka, which have two
inflexion forms and show irregularities among feminine nouns. With
the question ‘where’ (sl. Kje?), the correct inflexion form uses the
suffix -em, e.g. na Hrvaskem, na MadZarskem; while with the question
‘about what’ (sl. O ¢em?) the correct inflexion form uses the suffix -ski,
e.g. o Primorski, o Koroski ... Users select the correct form according
to the context.

7. Formation of the feminine forms from masculine nouns is very inter-
esting or difficult due to different suffication options (e.g. using the
suffix -ka in forming the feminine form $tudentka from the masculine
noun Student, or using suffix -ica in forming the feminine form lek-
torica from the masculine noun lektor). Learners also learn to form
the feminine forms from names of nationalities.

8. Learners acquire the vocabulary regarding the names of countries
and regions by forming adjectives for traditional Slovenian dishes,
derived from the names of regions/countries.

9. Users of Slovenian struggle with transcription of numerals, especially
in the case of more complex consonant sets, e.g. Sestinsestdest is often
misspelled as SestinSesdeset.

10. Some verbs have irregular forms in the Present, Past and Future
Tense, e.g. metati — mecem, reci — je/bo rekel/rekla; similarly in the
imperative mood, e.g. te¢i — teci.

11. Speakers of other/South Slavic languages stress incorrectly those
words, which are phonemically related/similar, due to the nega-
tive linguistic transfer. Exercises for acquiring/refreshing the cor-
rect stress placement offer the incorrect solution, very commonly
used by Slovenian learners, and the correct solution, i.e. the correctly
stressed word.

12. Words with different meanings but a similar sound or spelling can cause
difficulties even to Slovenian native speakers, e.g. trenirka (en. sweat
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suit) — trenerka (en. female coach). App users identify the correct
meaning of these terms from the context.

Advantages and Shortcomings of the App

In the following paragraphs, the authors wish to present the advantages
and shortcomings of the Slovenian language learning exercises devised for
the LanGuide app based (also) on the results of two questionnaires: the
questionnaire Learning languages with the LanGuide App — Feedback Form,®
a survey for the app testers and the LanGuideSL0* survey prepared by
Pavleti¢, Sumenjak, and Volk for testing the Slovenian module.

The users filled in the survey Learning languages with the LanGuide App
— Feedback Form after they had finished testing the app. The questionnaire
asked the users for demographic data, user’s experience feedback and eval-
uation of the various features in terms of the teaching approach adopted,
as well as their assessment from a linguistic point of view (for more infor-
mation on the questionnaire see Na¢inovi¢ Prskalo et al., 2022 and Cebron
& Sorgo, forthcoming). The survey was filled by 181 users, 11 answers relate
to the Slovenian module. More users tried to test the app for the Slove-
nian language but were unable to do so due to various, mainly technical,
reasons. Therefore, the authors of the article made a shorter LanGuidesSL 0O
questionnaire to determine why users were not able to test the app. The
LanGuideSL O questionnaire first asks demographic questions and later fo-
cuses on the reasons why users were not able to test the app. The question-
naire was filled by 28 users, 64% of which were not able to install the app
as they used the 10S operating system, 29% were able to install it but the
app did not work, and 7% were not able to install the app at all.

The authors of this article evaluated critically the results of the surveys,
based on their personal observations. The shortcomings of the app can
roughly be divided into two types, i.e. those related to technology and
those related to content.

Technical Shortcomings
1. The fact that the app was not accessible for all types of operational
systems has proved a major technical shortcoming of the app accord-
ing to both surveys (the official Learning languages with the LanGuide

® https://docs.google.com/forms/d/e/1FAIpQLSctMQISg8zcok2SEi
-ZgooZZl1T51wKpbiH1yKugFqoWogg_3w/viewform?fbzx=2149545419454557096.

*https://docs.google.com/forms/d/1QMcILi
_ammV8Mz6dPokrfJTgoU8ouk2tUbUtkvw47GQ/edit.
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App - Feedback Form survey for app testers and the LanGuideSL O sur-
vey prepared by Pavleti¢, Sumenjak, and Volk for Slovenian testers).
The Slovenian language was tested by 39 users altogether. 28 users
were not able to download the app, out of which 64% were not able
to install it as they use the 10S operating system, while the rest were
not able to install or run the app.

2. The exercises were displayed randomly by the app even though some
of them were planned to appear one after another, because they were
related to previous exercises and formed a comprehensive unit.

3. Exercises could include a short explanation about the aims of each ex-
ercise and what grammar rules needed to be mastered for completing
the task. Grammar tables should also be available to users as a short-
cut visible in each grammar exercise. Such tables can be helpful for
users.

4. The instructions for individual exercises should be displayed at all
times, as it is distracting to search for them continuously.

5. At the beginning of the project, it was not clear what type of exer-
cises would be supported by the software, thus, by the app was final-
ized, we had already prepared numerous exercises that were later not
included, because of technical limitations of the app. Consequently,
we decided to predominantly design exercises of three types: type-in,
multiple-choice and matching exercises. For this reason, reading and
listening comprehension exercises, as well as those for independent
text production are still missing. Such types of exercises require the
app to enable suitable mechanisms for multiple answer selection and
can check the answers.

6. For the same reason, the majority of exercises focus on grammar, as it
was not clear whether the app would support using images, videos,
and sound tapes. The lack of multimedia usage possibilities is defi-
nitely a content-related shortcoming of the app.

7. The exercises should also be accessible from the desktop computers as
smartphones often offer poor visibility, thus some users prefer using
computers to smartphones. We suggest establishing both mobile and
desktop versions of the app in the future.

8. All the instructions for the exercises are in Slovenian, due to the orig-
inal agreements among project partners, which proved to be hardly
appropriate, especially for non-Slovenian speakers. According to sur-
veys, this resulted in users not being able to do the exercises and
therefore the English translations will be added in the future.
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Name the components of the e-mail. Use the words from the box (sl. Poimenujte sestavne
dele elektronskega sporocila. Uporabite besede iz okvirja.).

subject line (sl. zadeva) attachment (sl. priponka) e mail address (sl. elektronski naslov)
salutation (sl. nagovor) send (sl. poslji) e-mail body (sl. sporocilo) greetings (sl. pozdrav)
signature (sl. podpis)

Kp

Sestanek

Urnikdocx
W]

Maja,
Jutri ob 10.00 imamo sestanek na fakulteti.
V priponki vam posiljam urnik. li
Lep pozdrav,
Tomaz Primc

Fi .
igure 5.1 ¥ b .

=
i
I
Ll
1l
[
[l

Example of an Exercise

Podlji | v Zavrzi [ = @ £ 56
at the Level A2

Content-Related Shortcomings

1. One of the main shortcomings in terms of content are too many
grammar exercises, this fact is also conditioned by the technical
shortcomings of the app.

2. As a result, the exercises tend to be dull and serve mainly to con-
solidate and develop grammar, which is an important component of
language courses, but definitely not the only one, hence exercises for
listening, reading, and written communication are missing.

3. Grammar exercises should also include exercises on adjective com-
parison, exercises for practising the difference between the genitive
and accusative case, reviewing the difference between the locative
and accusative case, use of modal verbs, the imperative mode and
personal pronouns in the 1st, 2nd and 4th case.

4. The exercises are not equally represented at different levels; most of
them suit the level A2, however, many A2 exercises could be used at
the level A1, which we intend to change in the future.

In figures 5.1, 5.2, and 5.3 you can find examples of exercises suitable for
all three levels that could not be included in the app.

Comments on the Exercises. These exercises could be included in the app, but
with limitations. They should first be adapted to a suitable type of exercise
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Put the contents of the email in the correct order (sl. PoveZite vsebino elektronske
poste v pravilnem vrstnem redu).

Recipient: tecajnik@gmail.com 1
(sl. Prejemnik: tecajnik@gmail.com)

Thank you and best regards, 2
(sl. Hvala in lep pozdrav,)

I would like to inform you that the LanGuide project team will meet on Monday, 3
March 1, 2021, at 10:00. (sl. Obveséam vas, da bo sestanek projektne skupine LanGuide
v ponedeljek, 1. 3. 2021, 0b 10.00.)

Please confirm your presence by Monday, February 22, 2021. 4
(sl. Prosim, da do ponedeljka, 22. 2. 2021, potrdite svojo prisotnost.)

Sender: languide@fhs.upr.si 5
(sl. Posiljatelj: languide@fhs.upr.si)

I am sending you all the necessary documentation related to the project and the 6
planned topics of the meeting in the attachment. (sl. V priponki vam posiljam vso
potrebno dokumentacijo v zvezi s projektom in predvidene teme sestanka.)

Dear Asst Prof Maja Novak, PhD, 7
(sl. Spostovana doc. dr. Maja Novak!)

LanGuide Team 8
(sl. ekipa LanGuide)

Subject: Meeting 9

(sl. Zadeva: Sestanek)

Figure 5.2 Example of an Exercise at the Level B1

Find and correct the mistakes in the text (sl. V besedilu pois¢ite in popravite napake).

Posiljatelj: languide@fhs.upr.si

Prejemnik: tecajnik@gmail.com

Zadeva: Sestanek

Postovana docent doktor Novak Maja!

Obves¢am vas, da bo sestanek projetkne skupine Languide v pondeljek, 1.3.2021, ob 10.00 uri.
V priponki posliem vam vso potrebno dokumentacijo v vezi projektom i predvidene

teme sestanka.

Prosim da do pondeljka 22.2.2021 potrdite svojo prisutnost.

Hvala in ljep pozdrav,

ekipa Langudie

Figure 5.3 Example of an Exercise at the Level B1 (the exercise cannot be translated
due to the specifics of the language and exercise)

(A1 and A2 drag and drop), and then shortened, as the app does not sup-
port lengthy texts, i.e. does not show them correctly. The app furthermore
does not support drag and drop exercises with graphic material, therefore
the exercise for A1 should be changed by converting the graphic material

115



Nika Pavleti¢, Klara Sumenjak, and Jana Volk

into text. In that case, it would be best to use type-in templates, requiring
learners to independently type in words or names of individual parts of
an e-mail. Because the app does not support exercises for correcting mis-
takes, the B1 exercise should be completely transformed and a new type
of exercise should be added to the app selection - correcting mistakes.

Advantages

We see the main advantage of the LanGuide app in its existence, as there
are not many apps specific for learning Slovenian. It includes grammar ex-
ercises which can, with teachers’ help, present a solid basis for refreshing
knowledge, preparing for exams, etc. When eliminating its technical short-
comings, namely its accessibility on all types of mobile phones, the main
advantage of the LangGuide app is the possibility of its usage on mobile
phones, which is especially useful if one cannot use a computer.

Improvement Suggestions

The suggestions for improvements of the app can also be roughly divided
into two types, i.e. those related to technology and those related to con-
tent.

Technical Improvements

1. The first and most important improvement suggestion is to make the
app accessible for all mobile and desktop operating systems, thus pro-
viding a better experience for all users (some of them prefer working
with a computer while others prefer smartphones).

2. The exercises should be displayed in the order set by the author and
not randomly chosen by the app as is the case now. A thoughtfully
arranged structure of exercises, as opposed to random exercises, is
much better for learning a language as it allows users to gradually
build their knowledge in terms of grammar and content.

3. The visual image of the app should be graphically and chromatically
refined, the instructions highlighted, bubbles with instructions or ta-
bles added, and a list with exercises order included. A simpler way of
downloading the app to smartphones would also contribute to a bet-
ter user experience.

Content-Related Improvements

1. Exercises should also have a description indicating what the exercise
is testing and its objectives, as well tables with certain grammatical
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forms (for example, when testing grammatical cases, a user should
have the possibility of looking at suffixes and declension rules at all
times).

2. Adding exercises for listening, reading, and written communication
would improve the app, because it is crucial that all communication
skills are developed equally when learning foreign languages.

3.In Slovenian, the placement of stress is not fully predictable and
stress must be learned along with new words. In order for learners
to acquire correct sentence stress, recordings of correct pronuncia-
tion need to be included in the app.

4. Learners at the level B1 can understand texts from domains of their
interest and grasp the basic point of texts related to their profes-
sional/study fields. To achieve these goals, the app should include
exercises, which check reading comprehension.

5. Exercises for testing and developing listening comprehension should
also be included, as learners at the level B1 can already express their
opinions and give advice on selected topics, and especially take part
in everyday conversations.

6. Exercises reviewing text formation principles (written and spoken)
are needed to achieve the objective of describing experiences, events,
dreams ... as well as opinions or plans in brief, and should be added
to the app.

7. When writing a text independently, learners often make spelling
and/or grammatical mistakes. Exercises that help users correct/elim-
inate the most common spelling and/or grammatical errors would
certainly be interesting and useful. Such exercises should be based
on a corpus of frequently occurring errors in texts produced by the
app users.

Conclusion

Mobile apps and e-learning systems will not be able to supersede or replace
the traditional way of learning foreign languages - in a classroom with
textbooks and teachers - they can however play a crucial role in enhancing
gained knowledge, developing communication competences, and gaining
command of foreign languages interactively. In addition to all the advan-
tages mentioned above, such apps are, unlike traditional forms of learning,
always available everywhere and itis not surprising that their number is in-
creasing. In the present article, the authors made an effort to evaluate the
Slovenian language guidance app developed within the LanGuide project.
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The process of developing the exercises brought forth numerous technical
and content-related limitations that resulted in including on the app a lim-
ited range of exercises (match, type-in, multiple choice) of limited length
and scope, while ordering of the exercises according to didactic principles
was not possible (randomly selected by the app). One of the shortcomings
of the exercises is the fact that users mostly develop grammar abilities,
while communication activities - listening, reading and independent writ-
ing - are very limited, as they are not enabled by (or have numerous re-
strictions in) the app. We agree with the opinion of the users who tested
the app that the instructions should be easily accessible and visible while
doing the exercises, without constantly returning to the instructions icon.
A short explanation of the tested exercise and a text describing the aims
of each lesson, along with a brief presentation of the basic grammar fea-
tures would enhance understanding of the structure and functioning of
the Slovenian language and have a positive impact on the overall learning
experience. Users would, moreover, benefit from tables presenting gram-
mar rules, which should be accessible at their fingertips, as a shortcut in
the grammar exercise. We believe that the app is a suitable accessory com-
plimenting traditional learning, but consider it less appropriate for inde-
pendent learning of the Slovenian language.

References

Cebron, N., & Sorgo, L. (Forthcoming). Dall'apprendimento tradizionale
delle lingue all'apprendimento in modalit? m-learning. Folia linguistica
et letteraria.

Cebron, N., Sorgo, L., & Villegas Cunja, E. B. (2021). Between traditional
and mobile language learning. Bulletin of the Transilvania University of
Bragov: Philology and Cultural Studies, 14(2), 19—28.

Drazumerié¢, B. (2017). Razvoj mobilne aplikacije za sprotno uéenje tujih jezikov.
Fakulteta za informacijske $tudije v Novem mestu.

Ivanu$ Grmek, M., & Mithans, M. (2021). Vloga didakti¢nih naéel pri u¢enju
jezika. In D. Haramija & S. Pulko, Pogledi na slovenscino kot neprvi jezik v
zgodnjem izobrazevanju (pp. 29—62). Univerza v Mariboru, Univerzitetna
zalozba.

Jurkovi¢, A. (2015). Slovenstina za vsak zep: rac¢unalniska aplikacija za zacetno
ucenje slovenscine kot drugega/tujega jezika [Unpublished master’s the-
sis]. Univerza na Primorskem.

Nacinovié¢ Prskalo, L., Slavuj, V., & Brki¢ Bakari¢, M. (2022). Mobile learning
of language for specific purposes: From course design to user testing.
In N. Cebron, P. Romanowski, & J. Cergol Gabrovec (Eds.), LanGuide

118



What Can We Improve

project: Research and professional insights (pp. 63-83). University of Pri-
morska Press.

Pavletié, N., Sumenjak, K., & Volk, J. (2021). Challenges in designing the
Slovene module for the LanGuide project. Bulletin of the Transilvania
University of Brasov: Philology and Cultural Studies, 14(2), 65-82.

Markovi¢, A., & Pirih, N. (1997). Seminar in delavnica »Tujejezi¢no u¢benisko
gradivo in aplikacija na slovenséino«. Jezik in slovstvo, 42(7), 293—306.

Ministrstvo RS za $olstvo in $port, Urad za razvoj $olstva. (2001). Skupni
evropski jezikovni okvir: uenje, poucevanje, ocenjevanje.

Nechifor, A., & Dimulescu, C. (2021). Integrating culture in teaching ESP via
the LanGuide mobile application. Bulletin of the Transilvania University
of Bragsov: Philology and Cultural Studies, 14(2), 83—-100.

Zagar, F. (1996). Didaktika slovenskega jezika v osnovni Soli. Obzorja.

119






LanGuide Content Manager: Web-Based
Platform to Support LsP Learning
Content

Maria Dolores Lozano
University of Castilla-La Mancha, Spain
maria.lozano@uclm.es

Enrique Arias
University of Castilla-La Mancha, Spain
enrique.arias@uclm.es

Pablo Bermejo
University of Castilla-La Mancha, Spain
pablo.bermejo@uclm.es

In this chapter we present the LanGuide Content Management System. It
has been designed and developed as a Web-based application and it is aimed
at linguists who want to create exercises in different languages, fields and
levels for learning purposes. This software application offers a wide variety
of different types of exercises according to the common methodology and
exercise template defined in the LanGuide project. In addition, it is comple-
mented with a common repository of resources to store and share comple-
mentary materials for the exercises, such as videos, texts, audio files and pic-
tures. The tool allows the management of both authors and exercises with
different filters to ease searches. In addition, it includes a preview function
which allows linguists to check the resulting exercise created and simulate
its behavior to check inconsistencies before its final publication. We also
present the assessment of the tool with real users which proves its useful-
ness within the LanGuide project.

Keywords: Content management system, Web-based tool, LanGuide re-
sources repository

Introduction

One of the outputs of the LanGuide project was the preparation of digital
technology and a mobile app to put the language guidance tool into a frame
of up-to-date digital technologies for language guidance and language ac-
quisition. At present, a similar tool which can give the users an insight into
their knowledge plus the guidance on how to improve their knowledge and,
in addition, completely free of charge, is not currently available. Thus, one

Cebron, N., Cergol Gabrovec, J., & Romanowski, P. (Eds.). (2022). LanGuide
project: Research and professional insights. University of Primorska Press.
https://doi.org/10.26493/978-961-293-174-2.121-136
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of the main goals of the LanGuide project is to develop a set of software
applications that will be freely available on the web site of the project.

This chapter presents the LanGuide Content Manager, a Web-based ap-
plication developed to allow linguists and experts in language teaching to
create exercises and activities in different languages allowing LSP learn-
ing, according to the methodology defined in the LanGuide project. In ad-
dition, the Content Manager includes a repository of resources — such as
pictures, videos and audio files — generated by the authors, that can be used
by any author to be integrated in the design of the exercises.

During the development of the Content Manager, it has been taken into
account that the collection of exercises created by linguists will have to be
displayed in the mobile application developed in the project to be finally
performed by the target end users of the app, who are students, teachers
and administrative staff. Communication between the Content Manager
and the mobile app is supported through the corresponding API and a ro-
bust and reliable client-server architecture, as described further on in the
chapter. The system was initially deployed on the free online Heroku server.
Currently, the project is deployed on a new and definitive server, hosted in
and managed by the University of Primorska, as coordinators of the Lan-
Guide project.’

The Content Manager has been assessed twice by the linguists who have
used it to create exercises in different languages. The feedback received in
the first assessment has allowed us to improve the system and fix some
bugs, thus obtaining an improved version which was assessed again to
proof its validity as a robust Content Management System.

LanGuide Content Manager Architecture and Technologies

In this section we describe the client-server architecture used for the im-
plementation of the Content Manager, indicating the different technolo-
gies used both for the front end and the back end, as shown in Figure 6.1.

Front End and Back End Implementation

The front end has been developed using Pug Template Language, which is
a very powerful tool to create templates in a uniform and robust manner
(Hibbard, 2019).

We have used Node.js for the development of the whole back end and
the corresponding API to communicate with the mobile app. Node.js is an

*https://cm.]anguide.si.
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and Technologies

open-source, cross-platform, back-end JavaScript runtime environment
that executes JavaScript code outside a web browser (Orsini, 2013). Node.js
lets developers use JavaScript to write command line tools and for server-
side scripting-running scripts server-side to produce dynamic web page
content before the page is sent to the user’s web browser. Consequently,
Node.js represents a JavaScript everywhere’ paradigm (Scott, 2020) unify-
ing web-application development around a single programming language,
rather than different languages for server-side and client-side scripts.

Database Implementation

The database of the Content Manager has been implemented in MongoDB,
a NOSQL database system (Bradshaw et al., 2019). It is hosted online at
MongoDB Atlas to facilitate the deployment of the project and its man-
agement over the Internet.

LanGuide Content Manager Appearance and Functionality

This section presents the appearance and functionality of the Content
Manager as it is in its final version, after performing some iterations for
improvements and extensions.

Accessing the Content Manager

Access to the Content Manager is restricted to linguists or experts in lan-
guage teaching who should previously have been registered into the system
by the system administrator. The current version of the Content Manager
is not open for external users unless invited by the LanGuide project coor-
dinators.

To access the Content Manager, authors should sign in with the creden-
tials provided, as shown in Figure 6.2. This functionality includes the pos-
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Content Manager
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sibility of recovering forgotten passwords through the system administra-
tor.

Main Functionality

The main functionality of the Content Manager can be accessed through
the menu options on the left-hand side of the main window. Users can
search for specific exercises or create new exercises, as shown in Figure 6.3.
Users can search exercises by author or filter exercises according to differ-
ent categorization fields. The system allows the creation of four types of
exercises: Multiple choice, Select, Type in the gap and Drag and drop, as
shown in Figure 6.4. It has been designed for users to be able to view all
exercises, but they only can edit or delete the exercises created by them-
selves.

The system includes a dashboard, which has been designed as a notice
board, to present updates or new features of the content manager that
the authors need to be aware of when creating exercises or multimedia
resources in the repository. The dashboard also provides access to the ex-
ercises and list of authors, as shown in Figure 6.5.
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Dashboard

Authors. This function allows the visualization of the list of authors reg-
istered in the system, as shown in Figure 6.6. We can consult their name,
email, and view the exercises created.

Exercises. This function allows the visualization of the list of exercises
created in the Content Manager by the different authors. They can be
sorted according to different categories (author, skill, level, etc.), as shown

125



Maria Dolores Lozano, Enrique Arias, and Pablo Bermejo

i= LanGuide project & Dot/ Al Authors @ LanGuide project

Author st Author Detail

Author List
uthortis Author: Cebron, Neva

Authors information Email: neva.cebron@fhs.upr.si
Listof people using the Web-based Content Managertocreate exercses February 19th, 2021 -
Exercises

o February 19(h,2021.-)
pr NC 001 - EN MOB greetings 001a
« Cebron, Neva (February 19th, 2021 - ;
Cristna (February 23rd, 2021-) NC002- ENMOB greetings 0015
NC 003 - EN MOB greetings 002
NC 004 - ENMOB greetings 003a
NC 005 - EN MOB greetings 003b
NC 006 - ENMOB greetings 004a
NC 007 - ENMOB greetings 004b
NC 008 - EN MOB greetings 004c
A NC009- ENMOB greetings 005
. ia une 10th, 2021-)
+ Rautel, Phip (March 4th, 2021.-) NC010-ENMOB soclalizing O11a
« Sebastian, Gabriel (February 15th, 2021-) NC011 - ENMOB socializing 011b
NC 012 - ENMOB socializing 012a
NC013- ENMOB socializing 012b
« User, Administrator January 29th, 2021-)
+ Villegas Emma 8. (February 19th, 2021-) NC014-ENMOB soclalizing 013
+ Volk Jana (May 7tn, 2021-) NC015 - ENMOB socializing 014a
1 apiuser (February 17t,2021-) NC 016 - ENMOB socializing 014b

Jelena (June 10th, 2021 ) NC 017 - EN MOB socializing 015
(May7th,2021-)

Figure 6.6

List of Authors
and Author Details i

NC 020 - ENMORB numbers and dates 001

Exercise List

You have to know that...

You can see all the exerises, but you can only edit the exercises created by you.

Show 10~ entres Search
Excercise title Author sl Level Learner Language 1 Activity type
Suffes (1) Dimulescu,Cristina  Vocabulary  Basic Stucent Engish type.in_the.gap
Suffnes (2 Dimulescu.Cristina  Vocabulary  Basic Stucent Engiish type.in the gap
Suffes (3 Dimulescu, Cristina  Vocabulary  Basic Student Engish type.in the gap
V5002 EAP_Stu_Bas Wiiting Siawi, Vania Writing Basic Student Engiish type.in the gap
VS013 EAP_Tea_Bas Reading Siavu, Varja Reading  Basic Teacher Engish type.in_the gap
V5017 EAP_Tea_Bas Wting Siaw, Varja Writing Basic Teacher Engisn type.in_the gap
Aco0aVI BrideB.Marfa  Vocabulary Intermediate  Administrator  Engiish type.in_the.gap
ACO0sWE BrdeB.Marja  Writng  Intermediate  Administrator  Engiish type.in_the.gap

Figure 6.7 ANCD Nechifor, Andreea  Vocabulary  Intermediate  Administrator  English type_in_the_gap
Applicationforajob Fabijanic, Ivo Writing  Intermediate  Administrator  Englsh type.in_the gap

179 Next

List of Exercises with —
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in Figure 6.7. When choosing an exercise from the list, the exercise sheet
is shown. As depicted in Figure 6.8, the exercise sheet is composed of the
following parts:

- Exercise categorization;
— Exercise simulation;
- Operations to edit, duplicate or delete the exercise.

The exercise categorization corresponds to the one defined in the Lan-
Guide Methodology.

The Content Manager includes a feature to simulate the behavior of the
exercises created and allows authors to check any mistake that could have
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been introduced during the definition of the exercise. Figure 6.9 shows the
simulation interface of a Multiple-choice exercise, highlighting the main
options of this interface. This way, we can see the final layout of the exercise
and check its correctness before publishing it.

Creating and Modelling Exercises with The Content Manager

When creating an exercise, the Content Manager shows at the beginning
the warnings and notices that the authors should take into account during
the exercise configuration. This information is different depending on the
type of exercise. Figure 6.10 shows an example of the information provided
before the creation of a Multiple-Choice exercise.

Firstly, authors must define the Exercise Categorization (shown in Fig-
ure 6.11) by typing in and selecting the different options, which correspond
to the categorization of exercises defined in the LanGuide Methodology.
This categorization is the same for all types of exercises.
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Figure 6.12 Detail of Some Options from the Exercise Categorization

Some details of the categorization options are shown in Figure 6.12,
where we can see the number of available Languages in which authors can
create exercises, the Fields, Skills and Learning person, to show but a few.

In addition to the categorization fields, the exercises are modelled with
a series of metadata that define their presentation and final behaviour.
Authors have the possibility to include a link to a YouTube video, insert an
image, text or audio file from the repository of multimedia resources.

As an example, next we show the metadata definition of a ‘Type in the
gap’ exercise (see Figure 6.13).
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Another example is shown in Figure 6.14, where we can see the exercise
configuration for a Drag and Drop exercise. The look and feel of that exer-
cise can be seen in the activity simulation, which is shown in Figure 6.15.
It is important to note that the simulation of the Drag and Drop exercises
cannot offer the real interaction experience for the final users. This will be
possible when performing the exercise in the mobile app. In this case, the
simulation is useful to check the correctness of the exercise created.

Functionality of The Administrator Role in The Content Manager

The Content Manager includes the role of Administrator with specific func-
tionality for the management of the target users of the system, who are the
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authors of the exercises. The main functionality of the Administrator is the
following:

- Register new users with the role of author (Figure 6.16)
— Edit the data of a user with the role of author (Figure 6.17)
— Delete a previously created user with the role of author (Figure 6.18)

Common Repository for Multimedia Resources

The Content Manager integrates a shared repository to store multimedia
resources, such as pictures, YouTube videos, audio files or long texts. Au-
thors can access to the repository directly through the Content Manager,
as shown in Figure 6.19. Figure 6.20 shows some of the resources created
by the linguists of the project to be used in the exercises.

The repository of multimedia resources has been configured in such a
way that anyone can use the resources of any author but can only delete
or modify the resources created by themselves. Authors can associate a
resource stored in the repository to a specific exercise in the corresponding
exercise configuration form, as shown in Figure 6.21.

Evaluation of The LanGuide Content Manager

The Content Manager has been assessed twice. The first assessment took
place after the first fully operational version was released and deployed in
the definite server® and the linguists of the project had used it to create
the first exercises with the tool.

*https://cm.languide.si.

130



@ LanGuide project 1 Al hhors | Author Detall
o Detil

Author: Sebastian, Gabriel

Email: gabriel. sebastian@ucim.es
February 19th 2021

Drag and érop exercise MATCHING)
Ty 1 the gap (Second Langusge Lesrring)

Figure 6.18
Deleting and Updating Authors by the
Administrator Role

LanGuide Content Manager

& LanGuide project dashboard & / Deshboard
Language guidance tool for improving language

‘Welcome to the LanGuide Content Manager dashboard!

ontent Manager

New notices for authors

« "Multiple choice 1 exercises are now called "Multiple choice". And “Multiple choice 2°
exercises are now called "Select”
. i the exercises, can only be a

Access to DRIVE LanGuide repository

toDRIVE La pository. Remember that you must be logged in
‘with your Gmail account. Click on the link below.

Access to DRIVE LanGuide repository

EXERCISES AUTHORS
1785 23

Figure 6.19
Direct Access to the LanGuide Repository
of Multimedia Resources

B = m
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The evaluation was focused on the quality in use, usability and learnabil-
ity of the Content Manager and was performed with 12 participants with
the role of authors who used the system to create and manage exercises
for some time before the assessment. All participants have user-level of-
fice skills and experience in using some everyday web applications.

Nine out of the 12 participants were women and 3 of them were men. All
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Table 6.1 suUs Questionnaire

S1 [ think that I would like to use the Content Manager frequently.
s2 Ifound the Content Manager unnecessarily complex.
s3 Ithought the Content Manager was easy to use.

S4 I think that I would need the support of a technical person to be able to use the
Content Manager.

S5 Ifound the various functions in the Content Manager were well integrated.

s6 Ithought there was too much inconsistency in the Content Manager.

s7 Iwould imagine that most people would learn to use the Content Manager very
quickly.

$8 Ifound the Content Manager very cumbersome to use.

S9 Ifeltvery confident using the Content Manager.

s10 I needed to learn a lot of things before I could get going with the Content Manager.

of them had a basic understanding of the tool before starting the evalu-
ation. All participants were provided with their credentials and access in-
structions, as well as a simple user manual on how to use the functionality
of the application.

We have based the evaluation on the widely used method called System
Usability Scale (sus) (Brooke, 1996). The sUS scale consists of a set of
10 questions, as shown in Table 6.1. In the questionnaire, odd-numbered
items are positive, while even-numbered items are negative, in order to re-
duce acquiescence response bias. Participants were asked to respond in a
Likert scale of five points — from 1 to 5 — representing respectively: ‘strongly
disagree, ‘disagree, ‘neutral, ‘agree’ and ‘strongly agree.’ After applying the
corresponding formula to the answers, as defined by Brooke (1996), the
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Table 6.2 Results of the Content Manager Evaluation

Participant S1 S2 S3 S4 S5 S6 S7 S8 S9 Si0 (1) (2) (3)
1 5 1 5 2 4 2 4 1 4 2 85,0 87,5 75,0
2 5 3 4 1 5 2 4 1 4 2 8,5 813 875
3 2 5 2 4 3 4 2 4 4 3 32,5 31,3 37,5
4 3 4 3 5 2 3 4 4 2 3 37,5 40,6 25,0
5 5 1 5 2 5 1 5 1 5 1 97,5 100,0 87,5
6 4 4 3 4 4 3 4 2 4 3 575 625 375
7 3 1 5 1 2 1 5 4 5 1 80,0 75,0 100,0
8 4 2 4 2 4 2 4 2 4 1 77,5 750 875
9 4 1 4 2 5 2 4 1 5 1 875 875 875
10 5 1 5 1 5 1 5 1 5 1 100,0 100,0 100,0
11 5 1 5 2 5 1 5 1 5 2 95,0 100,0 75,0
12 3 2 4 1 2 3 4 2 4 1 70,0 62,5 100,0
Average 75,2 75,3 75,0

Notes Column headings are as follows: (1) sSUS, (2) usability, (3) learnability.

result is a number between o and 100, whose meaning is shown in Figure
6.22. The results of the assessment are shown in Table 6.2, which lists the
scores of the ten statements of the questionnaire. In the last columns, the
overall SUS score (Sus), the Usability factor score (Us.), and the Learn-
ability factor score (Le.) are listed separately. The sUS score is 75.2 which
is considered between ‘good’ and ‘excellent’ according to the adjective rat-
ings (Bangor et al., 2009) defined for the sUS scale (see Figure 6.22). The
SUS results for the 12 participants are shown in Figure 6.23.

We have also investigated the assessment of usability and ease of learn-
ing based on two sets of factors. Statements 4 and 10 of the SUS question-
naire (Table 6.1), contribute to the evaluation of the ease of learning, while
the remaining statements of the questionnaire contribute to the evalua-
tion of the usability (Lewis, 2009). Adding the scores of statements 4 and
10 and multiplying by 12.5 we can evaluate the system learnability, which
is shown in the last column of Table 6.2. The average score regarding learn-
ability is 75.0 out of 100, which means that this tool has a high degree of
learnability, requiring just a little bit of time and help. The usability score
is calculated by adding the score of the other statements and then multi-
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Figure 6.24 Usability Results

plying all by 3.125. The average score regarding usability is 75.3 out of 100,
which indicates a very good attitude of the users towards the LanGuide
Content Manager.

The results obtained for usability and learnability are shown in Figure
6.24 and Figure 6.25, respectively. As we can see in the different charts,
most users have high scores, except two users (3 and 4) who show the low-
est scores, even below 50. But in general, from the above analysis, we can
conclude that most of the users are quite satisfied with the Content Man-
ager as a tool to create and manage exercises within the LanGuide project
and show a very good attitude towards the usability and learnability of the
LanGuide Content Manager.

Conclusions and Final Remarks

This chapter presents the LanGuide Content Manager, one of the IT tools
developed within the LanGuide project to provide a system for linguists to

134



LanGuide Content Manager

1 755
2 87.5
3 37.5
4 25.0
5 87.5
6 37.5
7 100.0
8 87.5
9 87.5
10 100.0
11 75.0
12 100.0

Figure 6.25 Learnability Results

create learning exercises in different languages, levels and fields according
to the LSP and methodology defined in the project.

The Content Manager has been developed as a Web-based application
applying the latest development technologies to allow users to access the
tool in an easy way through any browser. During the development of the
Content Manager, the current usability criteria have been followed to pro-
vide the users with a good interaction experience and reduce the learning
curve that any IT tool has. In addition, the Content Manager has been en-
riched with a repository of multimedia resources to allow users to create
and share multimedia resources to be included in the exercises.

The Content Manager includes all the features defined during the project
and includes the possibility of previsualizing the exercises created for the
authors to check that they had been correctly created.

The linguists of the project have used the LanGuide Content Manager
to create the more than 1500 exercises currently available in the system.
After along period of using the system, we have performed a formal eval-
uation applying one of the most widely used evaluation methods, the Sys-
tem Usability Scale (sUs). The evaluation results have been very positive,
providing a result between good and excellent. So, we can conclude that
the LanGuide Content Manager fulfills the needs defined in the project to
support linguists during the creation of LSP learning exercises.
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With advancements in computing and mobile technologies, mobile devices
nowadays contain the processing power of a small computer. Accessibility
and ease of interaction with mobile devices alongside their access to dif-
ferent online material and sources has made them a considerable tool for
education. There have been different lines of research for development of
mobile applications that are used for teaching/learning sports (Zhang et al.
2018), clinical nursing (O’Connor & Andrews, 2018), medicine (Bhatheja et
al., 2018), ethics (Liu & Xu, 2021), etc. (Berger & Klimov4, 2019; Dore et al.,
2019; Pereira & Terra, 2018). This work presents a mobile application (Lan-
Guide App) for learning/practicing different languages in the context of Eu-
ropean mobility programs for academic institutions. The aim is to use this
mobile application for the students and academic staff that move to another
European country as part of different mobility programs. LanGuide App is
built around a set of exercises developed by linguistic experts. The set of ex-
ercises can be expanded by the community and new experts who wish to join
the project. LanGuide App supports Croatian, English, Spanish, Italian, Ro-
manian, and Slovenian languages. It includes exercises specifically designed
for students, teachers, and administrative staff in four distinct categories:
Academic, Mobility, Secretarial & IT (Information Technology). In this pa-
per we discuss the design and development process of the LanGuide App
and its features. The tools and technologies used in the development are
also discussed, and finally the path forward for development and improve-
ments to the LanGuide App are explored.

Keywords: user interface, mobile application, language learning

Introduction

Widespread use of mobile devices makes them a viable tool for teaching
different subjects. The ease of use and availability of these devices means

Cebron, N., Cergol Gabrovec, J., & Romanowski, P. (Eds.). (2022). LanGuide
project: Research and professional insights. University of Primorska Press.
https://doi.org/10.26493/978-961-293-174-2.137-145
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that the learners can perform different learning tasks at various times and
locations during the day as it does not require them to sit in a specific place
(i.e., at their computer desk).

Mobile technologies have been used in teaching different subjects. Ying-
jie and Cuihua (2008) have used a mobile application for teaching basket-
ball to the students of a Chinese university (Zhang et al. 2018), the design
follows a flipped classroom approach. Their results show that using the
mobile app has increased the students’ learning quality and understand-
ing. Similarly, Liu and colleagues (2021) have used a mobile app in teaching
moral education. Their findings support the findings of Yingjie and Cuihua
(2008), in which the students’ learning efficiency has improved through
the use of mobile apps.

The students’ approach on learning through mobile applications in a
nursing class has been the subject of research by O’'Connor and Andrews
(2018). They found out that only half of the students use these tools for
their studies. They recommend deeper educational content and a person-
alized mobile app as ways to improve the student involvement with using
the app.

Following O’Conner’s advice on designing the app in a more personal-
ized way, in this work we have designed the app in a way that the student
has control over the topics, difficulty of the content and type of the exer-
cises that they want to practice. They also can change different visual styles
of the app to fit into their preferences. Finally, they can get personalized
feedback on their progress through another tool in LanGuide project called
the LanGuide Result Analysis Tool.

The rest of this document is organized as follows: in the second section
the interface design for the mobile app is discussed. The third section fo-
cuses on the development process and the fourth section presents the final
app. Finally, in the fifth section conclusion and discussions are presented.

User Interface Design for The Mobile Application

In order to design the User Interface, current commercial language learn-
ing applications (Duolingo, Babbel, Rosetta Stone) and the user feedback
through comments on those apps were studied. Several meetings were also
held with LanGuide linguistic experts to analyse the user needs. During
the meetings Miro environment was used to gather the information and
structure the design process. The features which were deemed necessary
from the viewpoint of LanGuide linguistic experts were also discussed in
these meetings. The studies and the meetings with experts were used to
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generate a set of standalone features to be developed by the development
team. The features were then organized in distinct categories, and a devel-
opment time plan was generated. Figure 7.1 shows the Miro board gener-
ated through these meetings.

The feature set and the resulting development plan allowed us to divide
the development into three distinct areas, where one partner would be re-
sponsible for developing the feature set. The feature sets and responsible
teams are as follows:

- LanGuide Content Manager Application. This is a web-based applica-
tion that can be used by language experts to add new exercises to the
system. The team is managed by UcLM, Spain. The content manager
is discussed in a separate document.

- LanGuide Mobile Application. This is a mobile application for Android
devices that allows the learners to view and practice the exercises on
their mobile devices. This team is managed by MDU, Sweden.

- LanGuide User Manager. This application analyses a user’s progress
through a period of time. The responsible team is managed by UNIRI,
Croatia.

Development of The Mobile Application

An agile development strategy was employed in the development of the
LanGuide Mobile Application. At each stint, a set of features were selected
and developed. The result would then be shared with the LanGuide part-
ners for performing initial tests and reporting feedback to the develop-
ment team.

The LanGuide mobile application is developed on Flutter' Development
Kit. The database is developed on MySQL Server hosted by MDU and Fire-
base® is used for error reporting and App distribution among partners.
Through the internal testing and feedback from partners, the user inter-
face has gone under some revisions and small bugs have been eliminated
to provide a good User eXperience (UX) to the learners.

LanGuide Mobile Application

Upon running the mobile application, a login screen is presented to the
user (Figure 7.2). The user can login with an existing account or register a

*https://flutter.dev.
* https://firebase.google.com.
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ona

Actions

Figure 7.1 Miro Board with Application Feature Requirements Gathered from
LanGuide Language Experts

new account. A valid email address, and a password are needed when reg-
istering a new account. The registration process requires the user to verify
their email address. This means that the mobile app sends an email to the
provided email and the user will need to click a link in the email to verify
their account. After the user login, the application will remember the user
and will login automatically in the future to make it more convenient.

The first time that a user logs in to the application, they are greeted with
a welcome page. Through the welcome screen the user is asked to provide
some initial settings for the application. These settings include: (1) the lan-
guage to practice and the (2) learner’s field of study, (Figure 7.3). These op-
tions can later be changed in the settings menu in the app if needed. After
this step, a short tutorial will be presented to the user to teach them how
to get started with the application (Figure 7.4).
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The home screen (Figure 7.5), contains four different icons. Each of the
icons represents a different set of exercises for different fields. These fields
include Academic, Mobility, Secretarial and 1T. With these fields the users
can specify what kind of exercises they want to practice. The difficulty level
of the exercises can also be set by doing a long press on the icon. This will
change the coloured circle around the icon to indicate the difficulty level:
Green (Basic), Orange (Intermediate) and Red (Advanced) (Figure 7.4 and
Figure 7.5). This is used to teach the basics of using the application to the
user.

Pressing on one of these icons means that the user wants to practice
with exercises in that specific field. Upon choosing a field of study, the
LanGuide App will fetch an exercise, based on the user’s personal settings,
from the LanGuide Content Manager Application. The LanGuide App sup-
ports three different kinds of learning activities: Multiple Choice (Figure
7.6), Type in the Gap (Figure 7.7) and Drag and Drop (Figure 7.8). When
the user sees the learning activities for the first time, a short tutorial will
explain how the specific type of exercise should be performed, (Figure 7.9).
If the user exits an exercise before finishing it, the state of the exercise is
saved and the option to continue the exercise at a later time is available to
the user (Figure 7.10).

In order to perform an exercise, the user has to finish all the tasks in
the exercise. It is only then that the submit button is unlocked (presented
in green colour). This is so that the user cannot submit an exercise before
completing it, and to indicate that they have filled in all the required fields.
After submitting the answer, the result screen is shown (Figure 7.11). The
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result screen shows the number of correct answers and total number of
tasks in the exercise; it also gives the option to see a detailed list of results
for the exercise where each answer is marked as correct or incorrect. While
viewing the detailed answers list, the user can toggle to the correct answer
by pressing on an eye icon next to the answer (Figure 7.12).

Test Results

The mobile application was assessed with 181 participants which were in-
structed to download and use the app with one of the supported languages.
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Figure 7.13 Age Distribution of the Participants
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Figure 7.15 Navigation within the App
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Figure 7.16 Using the Tutorial
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Strongly disagree 4%
Figure 7.17 Usefulness of the App

The participants were from all ages, but mostly (82%) are between the ages
of 18 and 24, and are female (Figure 7.13 and Figure 7.14). After using the
app for several days, the participants are asked to fill-in a questionnaire
which includes questions on the usability of the app.

Most of the participants find it easy to navigate through the app and can
easily use its functionalities (Figure 7.15). They also think that the tutorials
which are designed to teach them how to use the app were helpful and
made it easy to understand how to use the application (Figure 7.16).

Finally, most of the participants (60%) have a positive view on the use-
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fulness of the app as a learning tool, while 23% are neutral about this sub-
ject. There is only 14% negative feedback on this matter (Figure 7.17).

Conclusion and Discussion

Based on the test results we can argue that the design of the LanGuide mo-
bile app is well perceived by the users and the built-in tutorial has helped
them to understand the user interface and its functionalities to a level
that allows them to easily use the application and its features. It should be
noted that in line with O’Connor’s and Andrew’s findings (2018), the stu-
dents’ approach to learning also affects the results and therefore maybe a
long-term study of the user’s behaviour while using the app, can be done
in future; where the student engagement and use of the app is studied in
a 6- or 12-month period.

Based on the text feedback received from the participants, some minor
graphical adjustments can help improve the visual appearance of the ap-
plication. These visual improvements in conjunction with continuous addi-
tion of new exercises to the app, can make LanGuide a dynamic and useful
tool for practicing language skills.

In conclusion we believe that LanGuide can be used as a learning tool
that focuses on improving students’ language skills by allowing them to
learn through exercises and practicing their knowledge of the language.
With this goal in mind, it is important to keep the development cycles
of the application ongoing through adding new features and more impor-
tantly expanding the exercise database with new exercises from the com-
munity.
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Sazetci na hrvatskom

Pozadina LanGuide okvira za ucenje jezika

Neva Cebron i Emma Beatriz Villegas Cunja

Uvod

Cilj ovog rada je ispitati teoretske i prakti¢ne pristupe u istrazivanjima mo-
bilnoga ucenja ili u¢enja uz pomoé mobilnoga aparata (pametnoga tele-
fona; u daljnjem tekstu mLearning), u podrudju usvajanja stranih jezika
te nadopuniti teorijske spoznaje primjerima primjene novih pristupa. Do-
datni cilj je procijeniti u kojoj mjeri pouke naudene iz ranije objavljenih is-
trazivanja mogu dati informaciju o tehnologiji dizajna i pedago$kom pris-
tupu za mLearning uz pomo¢ nove aplikacije LanGuide, razvijene u sklopu
projekta LanGuide.

Materijali za ucenje jezika razvijeni u okviru projekta oslanjaju se na
pretpostavku da je upotreba jezika u internacionaliziranom akademskom
okruZenju usko povezana s prakti¢nim svakodnevnim situacijama osobe
koja privremeno boravi u odredenom okruzenju, u kojima Ce joj aplikacija
olaksati komunikaciju, na primjer kada Zeli razumjeti i prenijeti vlastito
znacdenje u tipi¢nim svakodnevnim situacijama. Aplikacija ne moze rije-
§iti sve jezi¢ne probleme u razli¢itim situacijama u zemlji privremenoga
boravka i novoj akademskoj instituciji. Medutim, predlaze se neformalno
ucenje sa sadrzajem koji moze biti koristan i kojeg je moguce podijeliti s
drugima kako bi se poboljsalo uéenje jezika, ubrzao tempo integracije i po-
moglo u osiguravanju neometanog prijelaza u novo okruZenje za ulenje.

Nakon dulje analize ranijih relevantnih istraZivanja, u radu se raspravlja
o okviru koji je pomogao strukturirati materijale za uenje jezika i stvoriti
tehnicki dizajn aplikacije LanGuide. Ilustrirani su pristupi usvojeni u obli-
kovanju jezi¢nih modula i temeljne pedagogije te se raspravlja o njihovoj
u¢inkovitosti ili nedostatcima. Naposljetku, donosi se i nekoliko razmatra-
nja za daljnju integraciju metodologije i resursa e-ucenja u praksi uenja
stranih jezika.

Ucenje s mobilnim uredajima sve vie postaje glavnim na¢inom u suvre-
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menom obrazovanju (Johnson i dr., 2014)" i ¢ini se da ucenje stranih je-
zika ima posebno istaknutu ulogu u tim nastojanjima. Medutim, jo§ uvijek
postoje ogranicenja koja namecu tehnicke moguénosti mobilnih uredaja, a
koje mogu ogranititi pedagoske podvige snalazljivog nastavnika jezika.

Stoga se u radu poku$ava odgovoriti na sljedeca pitanja: Koja pedagoska
nacela trebaju voditi razvoj materijala za ucenje jezika za mLearning? U
kojoj su mjeri pristupi usvojeni u dizajniranju materijala za ucenje jezika
za mLearning sli¢ni ili razli¢iti od onih koji se koriste u izradi udzbenika?
Koje se lekcije za uspjesnu implementaciju autonomnog udenja jezika na
mobilnim uredajima mogu nauditi?

Razmatranja o povezanosti tradicionalnog ucenja jezika, e-ucenja
imLearninga

Prema nedavnim istraZivanjima o obrazovanju u svijetu orijentiranom na
tehnologiju, buduce u¢enje u visokom obrazovanju pretpostavljat ¢e neo-
visnost i individualizam (npr. Laskova, 2021; Bower, 2019), stoga bi pro-
fesionalci u poucavanja trebali svoje pedagoske pristupe usmjeriti na pro-
micanje intrinzi¢ne motivacije, posredovanja, samopouzdanja, pravca, sa-
moregulacije i nacela cjeloZivotnog u¢enja. Takav se razvoj temelji na no-
vim, naprednim praksama koje su se koristile u virtualnim okruzenjima
za ulenje tijekom pandemije korona virusa cOVID19, u kojima su nastav-
nici nastojali uravnoteziti i potaknuti odrZive i neovisne modele ucenja.
S obzirom na rasirenu globalnu upotrebu pametnih telefona (Silver i dr.,
2019), mobilno ucenje zasigurno ¢e imati glavnu ulogu u evoluciji u¢enja
jezika, buduéi da nudi inovativne moguénosti za integraciju komunikacije
u stvarnom Zivotu s novim poticajima za ucenje.

Medutim, brojni istrazivadi jo§ uvijek ukazuju na nepovezanost izmedu
svijeta obrazovanja i mobilne tehnologije s kojom uéenici komuniciraju
uglavnom izvan ufionica i predavaonica (npr. Walsh, 2010; Kukulska-
Hulme i dr., 2015; Jie i dr., 2020), ¢ime se u proces ucenja ne uspijeva in-
tegrirati vazan izvor motivacije u¢enika. Nadalje, istrazivanje kao problem
identificira nedostatak novih pedagoskih okvira koji bi mogli usmjeravati
obrazovne napore za integraciju mLearninga u kurikulume (npr. Sharples,
2006; Bernacki i dr., 2020). Iz nedavnih istraZivanja o mobilnoj pedago-
giji takoder je postalo jasno da obrazovanje u mobilnom dobu ne moze
zamijeniti formalno obrazovanje — umjesto toga moze ponuditi na¢ine za
prosdirenje, podriku i unaprijedenje ucenja unutar i izvan u¢ionice (Mu-

* Pogledati bibliografiju na str. 33-36.
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tiaraningrum i Nugroh, 2021). Stovise, studije dokazuju vaznu promjenu
paradigme izmedu tradicionalnih obrazovnih sustava i mLearninga. Na-
ime, primarni cilj tradicionalnog obrazovnog sustava bio je u¢inkovit prije-
nos zakonitosti u¢enja u formalnom obrazovnom okruzenju, dok se kons-
trukcija znanja u mobilnoj eri dogada kao obrada informacija u interakciji
osobne i mobilne tehnologije u razli¢itim okruzenjima (Sharples, 2006).

Sto se ti¢e usvajanja jezika, tradicionalni proces usvajanja s kvalitetno
zamiljenim postupcima, zahtijeva upornost i izdrzljivost, buduéi da tzv.
»drip-feed pristup [...] éesto dovodi do frustracije jer u¢enici osjeéaju da su
godinama u¢ili bez puno napretka« (Lightbown i Spada, 2006, str. 186). S
druge strane, ucenje jezika uz pomo¢ mobilnih uredaja (u daljnjem tekstu
MALL) i mLearning’” pruZaju u¢enicima priliku da se bave jezikom tijekom
nastave i izmedu predavanja s personaliziranim aktivnostima koje su us-
mjerene na ucenike (Viberg i Grénlund, 2012), a ¢ime se omogucuje agilniji
i usmjereniji pristup razvoju komunikacijskih vje$tina na stranom jeziku.

Takav pomak u ciljevima zahtijeva temeljito preispitivanje pristupa po-
ucavanju i uéenju, kao i unaprjedenje u¢inkovitih metoda i nastavnih ma-
terijala za mLearning. Tehnologija ima veliku ulogu u preoblikovanju pre-
ferencija, percepcija i stavova ljudi, $to dovodi do ideje o metodologiji koja
je sukonstruirana u sociotehni¢kom sustavu (Viberg i Grénlund, 2012), te
oslanjajudi se na prakse razvijene u okviru ucenja na daljinu i uéenja je-
zika potpomognutog ra¢unalom (od sada CALL), ona istovremeno zahti-
jeva prilagodbu novim zahtjevima, kao $to je fleksibilnost, prenosivost i
spontanost (Mutiaraningrum i Nugroh, 2021).

Ako se usredoto¢imo na glavni cilj projekta LanGuide, naime, na stvara-
nje mobilne aplikacije za uéenje jezika, potrebno je uzeti u obzir ¢injenicu
da »postoje aplikacije za sve aspekte ucenja jezika, ali vrlo malo se razmis-
lja o pedagoskim prostorima na kojima se temelji dizajn mobilnih aplika-
cija« (Brick i Cervi-Wilson, 2015, p. 24). Ove aplikacije pruzaju visestruke
mogucnosti u vremenskoj i prostornoj fleksibilnosti i prilagodljivosti koje
olaksavaju izmjenu okruZenja, i koje su na visokoj razini prioriteta suvre-
menim korisnicima, od u¢enika do profesionalaca (Ibacache, 2019). One

? mLearning se odnosi na mogué¢nost poduc¢avanja jezika potpomognutog neformalnim uce-
njem na pametnim telefonima, dok MALL (ucenje jezika uz pomo¢ mobilnog uredaja) -
potpodrudje mLearninga — pokriva $irok raspon aktivnosti za individualno vjezbanje jezi¢-
nih vjedtina i znanja, uklju¢ujudi jezi¢ne tecajeve i lekcije, ali i istrazivacko u¢enje u urba-
nim sredinama, suradnicke i natjecateljske jezi¢ne zadatke, priru¢nike i sli¢no. eLearning
se temelji na strukturiranom, formalnom teaju koji se provodi ili podrzava materijalima
za uenje na web stranicama, a uklju¢uje CALL (ulenje jezika potpomognuto ratunalom).
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takoder pruzaju prakti¢nost virtualnog u¢enja i »sveprisutnost mLearning
opcija koje utje¢u na nadine ucenja, jer se ucenje jezika ispreplice sa svakod-
nevnom Zivotnom aktivno$¢éu i radom korisnika« (Kukulska-Hulme, 2012,
str. 10). Cini se da ja¢anje motivacije kod u¢enika koji se sami instruiraju
i dalje zahtijeva dobro organiziran dizajn, jasan opseg i relevantnost sadr-
zaja (Broadbent, 2017), kao i pristup usmjeren na ucenje i znanje. Uspjesno
ucenje stranog jezika trebalo bi se nadovezati na vjestine i znanja ucenika,
omogucujudi im da uée na osnovi vlastitog iskustva, pruzajuéi im pritom
strukturirani nastavni plan i program utvrdenog znanja koji se poducava
ucinkovito i inventivno (Sharples i dr., 2005; Elbabour i Head, 2020).

Slijedom toga, novi medij podrazumijeva i promjenu uloga i odgovor-
nosti ucitelja, pa Conole i Alevizou (2010, str. 44) isti¢u da su »granice iz-
medu tradicionalnih uloga (utitelja i u¢enika) i funkcija (pouc¢avanja i uce-
nja) nejasne. >Uditeljic moraju uéiti i biti uéenici kako bi u svojem radu ra-
zumjeli i uzeli u obzir nove tehnologije.«

Uciteljiiautori materijala za u¢enje moraju biti svjesni specifi¢nih na¢ina
kojima se krajnji korisnici mogu koristiti s digitalnim uredajima, unutar i
izvan u¢ionice, kao i odredenih mreznih stranica i aplikacija kojima uéenici
Cesto pristupaju te nacine koristenja uredaja (Brick i Cervi-Wilson, 2015).

Mozemo zakljutiti da je ucenje jezika preko mobilnoga uredaja ve¢ u
odredenoj mjeri promijenilo pristup uéenja jezika, iako jo§ uvijek ima niz
otvorenih pitanja koje je potrebno rijesiti i analizirati kako bi korisni¢ko
iskustvo s aplikacijama za ulenje jezika bilo razumljivije i produktivnije.

Metodologija

Kako bi se stekao uvid u recentan razvitak u podru¢ju MALL-a i mLear-
ninga za stjecanje drugog jezika (u nastavku SLA), ponajprije se navode
i ukratko opisuje odreden broj aplikacija za samostalno uéenje jezika. Po-
tom se navode radovi u kojima se izvjestava o provedenim istraZzivanjima
kojima se promice mobilna pedagogija uenja te pruZa okvir za prepozna-
vanje nekih istaknutih znadajki i priudtivosti takvog okruZenja za uenje
novog jezika. Naposljetku, kriteriji proizasli iz ovog istrazivanja posluzili
su kao osnova za evaluaciju praksi koridtenih u mobilnoj aplikaciji LanGu-
ide.

Spoznaje o mLearning modelu za ucenje jezika

Prije gotovo dva desetlje¢a Keegan (2002) je sugerirao da ¢e mLearning,
kao podskup e-u¢enja, oblikovati buduénost uéenja, s obzirom da tehnolo-
ke inovacije i novi uredaji u¢enicima nude mogucnost studiranja po vlas-
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titoj zelji, gdje god i kad god Zele, koriste¢i se moguénostima koje pruzaju
ti sveprisutni uredaji. Cini se da se predvidanje do sada ostvarilo samo u
odredenoj mjeri i to u podruéju uéenja jezika, jer su se aplikacije za uéenje
jezika brzo proéirile, a s druge strane, dostupna su rijetka istrazivanja koja
bi potvrdila revolucionarni u¢inak takvih modela uéenja jezika.

Za potrebe ovog rada, mobilne jezi¢ne aplikacije su one kojima se pris-
tupa putem mrezne stranice i aplikacije preuzete na prijenosne pametne
telefone, tablete, stolna racunala i prijenosna ra¢unala.

Ispitivanje resursa za samoucenje uz pomoc tehnologije

Za potrebe ovog istrazivanja ukratko su ispitane sljede¢e mobilne aplika-
cije: Duolingo, Babbel, Busuu, Beelinguapp, Memrise, 50 languages, HelloTalk,
Slonline i Flax. Utvrdeno je da brojne aplikacije za ucenje jezika nude mo-
guénost interakcije sa $irokim rasponom jezika (50 languages: 50 razli¢itih
jezika, Duolinguo: 38 jezika, Memrise: 25 jezika, HelloTalk: 150 jezika, Be-
elinguapp: 14 jezika, Babbel i Busuu: 13 jezika) i izbor jo$ uvijek raste. Me-
dutim, osim Beelinguappa, svi oni nude moguénost ucenja stranog jezika
kako na mobilnoj aplikaciji, tako i/ili na mreznoj platformi.

U stvari, mobilne aplikacije redovito nude ograni¢en izbor resursa dos-
tupnih na njihovim platformama za e-u¢enje. Neke aplikacije omogucavaju
usredotocenje na jedan jezik (na primjer Slonline za slovenski, Flax za en-
gleski) ijos uvijek kombiniraju upotrebu mobilnih uredaja s mreznim plat-
formama.

Velika vecdina resursa za mLearning ufenicima jezika nudi zbirke vjezbi
organiziranih na sustavan naéin, odnosno kompletne tecajeve jezika s na-
glaskom na znanje gramatike i vokabulara, prateci glavnu strukturu udz-
benika za razli¢ite razine ovladavanja pojedinim jezicima. Zbog donekle
ograni¢enih mogu¢nosti interakcije koje nude uredaji (npr. vjezbe s vises-
trukim izborom, vjezbe povladenja i ispustanja, kvizovi, vjezbe popunjava-
nja praznina, vjezbe s pomije$anim refenicama i sli¢ne), vjeZbe se obi¢no
ponavljaju, a istovremeno nude gotovo iste teme, vokabular i gramaticki
sadrzaj. One omogucuju razvitak Cetiriju vjestina (slusanja, ¢itanja, govora
i pisanja). Cini se da se predloZeni pristup u¢enju prije svega temelji na
stalnom ponavljanju kako bi se zapamtio vokabular, gramaticke znacajke
ili ¢ak cijele recenice. One ne daju nikakva eksplicitna gramati¢ka objas-
njenja, o¢ekujudi od u¢enika da sami zakljuce gramaticka nacela. Neke mo-
bilne aplikacije za ucenje jezika sadrze rje¢nik kljuénog vokabulara uklju-
¢enog u tedaj jezika (npr. Slonline).

Medutim, ima i inicijativa koje predlaZu alternativne nacine virtualnog
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ulenja jezika na mobilnim aplikacijama. Primjer Babbela bio nam je za-
nimljiv, jer povezuje vjeZbe na mobilnoj aplikaciji s te¢ajevima jezika koje
odrzavaju stru¢njaci na svojim mreZznim platformama, tako da se ¢ini da
je mLearning dio zamisljen kao poticaj za temeljitije uklju¢ivanje u uce-
nje stranih jezika u progirenom mreZnom okruzenju. Beelinguapp takoder
uvodi novi pristup usredotoéujudi se samo na razvoj vjeStina ¢itanja i slu-
$anja na stranom jeziku. Mobilna aplikacija predlaZze slusanje niza audi-
oknjiga, a istovremeno ¢itanje teksta dvojezi¢nom usporednom metodom,
predstavljenom na materinskom jeziku i na ciljnom jeziku u¢enika. Sto-
vi$e, HelloTalk predlaZe inovativan pristup koji za sebe kaze da je »plat-
forma za u¢enje drustvenih jezika« i nudi u¢enicima priliku da nauce jezik
izravno od izvornih govornika uparivanjem pojedinaca iz razli¢itih jezi¢-
nih sredina, formirajuéi tako zajednicu ucenika jezika, koji u¢e na visoko
personaliziran naéin uz podrsku virtualnog uditelja. Mobilna aplikacija i
odgovarajuéa mrezna stranica iskori$tavaju prednosti pristupacnosti koje
uvode nove tehnologije, kao $to su interakcija na video-platformama, in-
teraktivne ploce, video-chatovi, poruke, fotografije, a istovremeno koriste
integrirane alate za prevodenje, izgovor, transliteraciju i ispravljanje. Novi
pristup uéenju jezika unapreduje internetska platforma i aplikacija Flax
(Flexible Language Acquisition), koja se usredotocuje na Ceste kolokacije
i ocjenjivanje ¢itanja korpusa autenti¢nih tekstova, razvijajudi tako vjezbe
na nacelima sustava ucenja jezika temeljenih na podatcima i akademskom
vokabularu. Materijalima za ulenje zadovoljavaju se potrebe studenata u
sklopu visokog obrazovanja, onih koji Zele otkriti i nauditi jezi¢ne znadajke
specifi¢ne za domenu svojih interesa na engleskom jeziku.

Aplikacija LanGuide

Projekt LanGuide nastoji iskoristiti i unaprijediti saznanja prethodnih is-
trazivanja (npr. Ibacache, 2019; Elbabour i Head, 2020) usredotocujudi se
naistrazivanja pristupacnosti resursa u e-ucenju, kao i na nove moguénosti
za stjecanje znanja stranih jezika u sklopu cjelozivotnog ucenja koriste-
njem mobilne tehnologije (npr. Viberg i Grénlund, 2012; Kukulska-Hulme
idr., 2015; Bernacki i dr., 2020).

Mobilna aplikacija LanGuide kao otvoreni paket, nudi svakom korisniku
priliku da poboljsa jezi¢no znanje engleskog, hrvatskog, talijanskog, ru-
munjskog, slovenskog i $panjolskog jezika, u bilo koje vrijeme i svugdje, i
to tipkanjem na mobilnom telefonu. Namijenjen je studentima, akadem-
skom i administrativnom osoblju, koje Zeli unaprijediti znanje bilo kojeg
od gore navedenih ciljnih jezika, usredotocujuéi se pritom na odredene je-
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zi¢ne domene, kao $to su jezik u akademske svrhe, tajnicke ili administra-
tivne svrhe, mobilnost i unutar 1T domene. Kako bi uvjezbali svoje jezi¢ne
vjeStine samostalni u¢enjem, ucenici se mogu usavr$avati na razli¢itim ra-
zinama strucnosti.

Registrirani korisnici mobilne aplikacije LanGuide mogu jednostavno bi-
rati jezike, module i razine materijala za u¢enje. Modul engleskog jezika
nudi veliki broj vjezbi na trima razinama: osnovnoj, srednjoj i naprednoj.
Moduli za hrvatski, talijanski, rumunjski slovenski i §panjolski takoder
pruZzaju uvjerljiv raspon vjezbi na osnovnoj i/ili srednjoj razini.

Aplikacija LanGuide osmi$ljena je s ciljem promicanja internacionaliza-
cije visokog obrazovanja kroz viejezi¢nost i razvoj visestrukih jezi¢nih vje-
§tina, poti¢udi tako korisnike da iskoriste svoje pametne telefone kako bi
istrazili i prakticirali na¢ine komunikacije u akademskom okruzZenju, ali i
Sire.

Pristupi razvoju materijala za ucenje jezika
Sto se tie razvoja materijala, pocetna ideja bila je osmisliti niz vjezbi dos-
tupnih na mobilnoj aplikaciji kako bi se unaprijedila prakti¢na strana uce-
nja stranih jezika, koja unaprjeduje ¢etiri jezi¢ne vjestine: sluanje, ¢itanje,
govorenje i pisanje. Bududi da je glavni cilj projekta LanGuide promica-
nje internacionalizacije visokog obrazovanja, uglavnom su bile usmjerene
prema potrebama povezanim sa stranim jezicima studenata i osoblja uklju-
¢enih u aktivnosti mobilnosti. Stoga su ¢etiri specijalisticke domene iden-
tificirane kao kriti¢ne za neometanu komunikaciju u novom jezi¢nomikul-
turnom okruZenju, a to su jezik medunarodne mobilnosti, jezik akadem-
skih razmjena, jezik za administrativne potrebe putnika i jezik potreban
za pristup i koristenje IT resursa tijekom boravka u inozemstvu. Ova raz-
matranja takoder su diktirala vokabular i gramaticke strukture ugradene u
module, odnosno one koji se ¢esto koriste u komunikaciji unutar éetiri spo-
menute domene, buduéi da svaka raznolikost jezika za posebne svrhe (u
nastavku LSP) uklju¢uje odredeni skup komunikacijskih potreba i zahtjeva
ucenika prilikom koristenja (Basturkmen, 2006; Hyland, 2013). Temeljni
metodologki pristupi koje je predlozio pedagosgki pristup cLIL (Content
and Language Integrated Learning) (Coyle, 2005) takoder su uzeti u obzir,
jer se Cesto primjenjuju u podrudju Lsp-a. U pogledu obrazovnih ciljeva
modula konzultirana je Bloomova taksonomija (Anderson i dr., 2001).
Kako bi se materijali za ulenje procijenili s odgovaraju¢om razinom
znanja jezika u skladu sa Zajedni¢kim europskim referentnim okvirom
za jezike (u daljnjem tekstu CEFR), pregledan je jezi¢ni profil za svaki
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ciljni jezik. Tako su identificirane rijedi, fraze i terminologija za koje se
moze oCekivati da ¢e ih ucenici koristiti na svakoj razini CEFR-a, zajedno
s gramatickim strukturama i pragmatickim karakteristikama koje se naj-
Ce$ce koriste u odredenim komunikacijskim situacijama, tipi¢nim za Cetiri
LSP domene. Serija Jezi¢ni profil (Language Profile) na razli¢itim jezi-
cima takoder je pruzila sustavnu specifikaciju ciljeva u¢enja za svaki jezi¢ni
modul.

Ocekivani ishodi, u smislu referentnih razina kompetencija, trebali bi
odrazavati strukture odredenog jezika (rije¢i, gramatika i tako dalje), ¢ije
ovladavanje odgovara kompetencijama definiranim CEFR-om.

LSP moduli

Tim LanGuidea ukljudivao je niz prakticara i istraziva¢a u nastavi jezika s
raznih sveudilidta u Hrvatskoj, Rumunjskoj, Sloveniji i Spanjolskoj.

Uzimajuéi u obzir nacela i smjernice identificirane u korpusu specijali-
zirane literature, pojedini izradivaci materijala uvelike su ovisili o vlastitoj
stru¢nosti i dugogodisnjoj nastavnoj praksi u pogledu strukture i sastava
svojih jezi¢nih modula. Dakle, vjeZzbe koje ¢ine pojedine module ili dijelove
modula nisu ujednacene, ve¢ odrazavaju razlic¢ite pedagoske filozofije.

Osnovna struktura svih modula slijedila je jednostavan okvir prikazan
u tablici 1.1, dok su kreirane vrste vjeZzbi uglavnom ovisile o moguénos-
tima koje nudi izbor interaktivnih opcija softverskog alata, kojeg je osmis-
lio LanGuide IT tim partnera sa sveudilista u Hrvatskoj, Spanjolskoj i Sved-
skoj.

Sto se ti¢e stvarnog prikaza vjezbi u aplikaciji LanGuide, neki se mo-
duli temelje na nasumi¢nom uzorkovanju skupina vjezbi, dok drugi slijede
strukturirani izgled. Dio takvog modula za talijanski jezik prikazan je u
tablicama 1.211.3.

Na temelju tipologije vjezbi Neunera i dr. (1985), idealan slijed vjezbi za
LSP trebao bi biti organiziran na logi¢an nacin i napredovati od zatvore-
nih do otvorenih vjezbi, od receptivnih do produktivnih i od predvidljive
do nepredvidljive upotrebe jezika. Zbog ograni¢enih tehni¢kih moguénosti
izrade razli¢itih vrsta interaktivnih vjezbi za mLearning, uglavnom su im-
plementirane faze od zatvorenih do otvorenih vjezbi (pravopisne vjezbe;
prijevod, podudaranje i vjezbe za preformuliranje znacenja ili vjezbe vi-
Sestrukog izbora i vjeZbe popunjavanja praznina) i od receptivne do pro-
duktivne upotrebe jezika (tipi¢ni zadatci uklju¢uju dovrsavanje recenica ili
tekstova, odgovaranje na pitanja o tekstu ili audio-unosu).

Sveukupno, zbirka vjezbi u aplikaciji LanGuide nudi korisnicima uvjez-
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bavanje i unaprijedivanje svojeg znanja engleskog jezika ispunjavanjem
preko 450 vjezbi, ulenja i pobolj$anja znanja hrvatskog rjesavajuéi preko
100 vjezbi, usavr$avanja talijanskog kroz vise od 250 vjezbi, u¢enja rumunj-
skog preko 100 vjezbi, uéenja slovenskog ispunjavanjem preko 370 vjezbi
te u¢enjem Spanjolskoga jezika rjeSavajuci preko 350 vjezbi.

Kljucne rijeci: e-uenje, pristupi u¢enju, LanGuide projekt, visejezi¢nost

Kakav jezik za posebne namjene predlaze LanGuide?

Andreea Nechifor i Cristina Dimulescu

Cilj poglavlja »Kakav jezik za posebne namjene predlaze LanGuide?« jest
opisati posebnosti engleskog jezika za posebne namjene koji se koristi u
aplikaciji LanGuide i koji se odnosi na jezi¢ne aspekte razvoja aplikacije za
mobilne telefone za u¢enje stranih jezika, kao i na kulturoloske aspekte ko-
jima su proZete vjezbe pripremljene za potrebe izrade aplikacije. Po tom su
pitanju razvijena Cetiri specijalizirana polja (akademski, administrativni i
informaticki jezik te jezik mobilnosti), $est razli¢itih jezika (engleski, ru-
munjski, slovenski, talijanski, hrvatski i $panjolski), tri razli¢ite jezi¢ne ra-
zine (temeljni, samostalni i napredni korisnik) te tri razli¢ita tipa koris-
nika (student, nastavnik i administrativni djelatnik), dok je po pitanju kul-
turoloskog aspekta koristen poseban pristup za integriranje dijelova kul-
ture u zadatke razvijene za ovu mobilnu aplikaciju. Zbog toga se u skladu
s postojecom literaturom o uenju potpomognutom ra¢unalom, LanGu-
ide razlikuje od drugih aplikacija za mobilno u¢enje ne samo po pitanju
uskladivanja potreba jezika za posebne namjene s u¢enjem potpomognu-
tim ra¢unalnom/mobilnom tehnologijom (engl. Computer-Assisted Langu-
age Learning/Mobile-Assisted Language Learning, CALL/MALL), veipo in-
tegriranju komunikativnog pristupa ucenju stranog jezika s pristupom koji
je karakteristi¢an za digitalno doba.

Prvi je cilj ovog poglavlja integracija polja obuhvacenih projektom i na-
vedene mobilne aplikacije u $ire podrudje engleskog za posebne namjene
(engl. English for Special Purposes, ESP). Engleski za posebne namjene pred-
stavlja potpodru¢je unutar engleskog kao drugog jezika (engl. English as a
Second Language, ESL) ili engleskog kao stranog jezika (engl. English as
a Foreign Language, EFL) te se unutar njega konkretiziraju druga potpo-
drugdja, poput engleskog za akademske namjene (engl. English for Academic
Purposes, EAP) ili engleskog za poslovne namjene (engl. English for Occu-
pational Purposes, EOP), a se na taj nadin uspostavlja vazna karika unutar

157



Sazetci na hrvatskom

polja engleskog kao drugog/stranog jezika kojom se pokrivaju posebne po-
trebe u podru¢juradaipoucavanja. Unutar njega razvija se poseban sadrzaj
za ulenike, studente i opcenito kandidate za ucenje novog sadrzaja u raz-
li¢itim poljima, a podupire ga metodologija kojom se definira i osigurava
okvir njegove implementacije u radnom okruZenju. Pou¢avanje stranih je-
zika predstavlja poseban slucaj zato §to, u skladu s koristenim postupcima,
strategijama, zadatcima, alatima i dodatnim materijalima, moze do¢i do
poteskocda s ponudenim rje$enjima, zacrtanim ciljevima i medudjelovanju
ukljucenih entiteta, pri ¢emu je pristup uvijek glavni ¢imbenik. Kako je na-
vedeno u pregledu literature, jezi¢ne vjeStine u samom pocetku nisu bile
usko povezane s jezikom za posebne namjene, no s razvojem ovog polja
one dobivaju na znacaju i u komunikacijskom dobu te zajedno s kulturom
kona¢no dobivaju sredi$nji status. Kultura potencijalno ¢ini petu vjestinu
koja stoji rame uz rame s ostalim vje$tinama.

Drugi je cilj ovog poglavlja analizirati poloZaj elemenata kulture u tradi-
cionalnim jezi¢nim vjestinama i unutar engleskog za posebne namjene, a
posebice unutar vjezbi stvorenih za potrebe mobilne aplikacije LanGuide.
Neovisno o promatranom jeziku, sve su suvremene metode poucavanja je-
zika suglasne oko toga da elementi kulture moraju biti prisutni uz dvije
receptivne i dvije produktivne vjestine, kao osnovni dijelovi ostvarivanja
kompetencija u odredenom jeziku. Medutim, kao §to je i opisano u ostatku
ovog poglavlja, priroda kulturologkih elemenata koji bi bili ukljuceni u di-
skurs moze biti izvor neslaganja.

Tredi cilj ovog poglavlja odnosi se na ucenje potpomognutog ra¢unalom
(cALL)iucenje potpomognutog mobilnom tehnologijom (MALL), njegova
uklju¢ena potpodrucja te njihove poveznice s jezikom za posebne namjene.
U danasnje vrijeme u kojem su mnogi dijelovi nase svakodnevne rutine
postali izrazito digitalizirani, CALL postaje sveprisutna pojava te je u po-
sljednje vrijeme postao dostupan sve vecem broju potencijalnih uéenika
stranih jezika iz razli¢itih zemalja i time omogudio ucenicima raznolikih
kulturoloskih pozadina da se ukljuce i sudjeluju u sli¢nim i zajednickim
pristupima uéenju. Istovremeno se izrada kurikuluma i silaba, a samim
time i materijala za nastavnike, u sve vecoj mjeri temelji na tehnologiji,
pri ¢emu CALL ima sve vedi utjecaj na planiranje i provedbu predavanja u
nastavi stranih jezika. Stoga se CALL moZe promatrati kao prilika za uce-
nje koja podrazumijeva uporabu ra¢unala u postupku usvajanja jezika, ali i
svako ukljucivanje bilo kojeg digitalnog alata u neko predavanje, §to uklju-
¢uje CD-ove, softver za prikazivanje video i audio zapisa s interaktivnim i
dinami¢nim jezi¢nim vjezbama, poveznice na internetske stranice ili elek-
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tronicke rje¢nike, korpuse, ili odredenu referencu, e-postu, blogove, vlo-
gove, ¢lanke na Wikipediji i brojne druge sadrzaje dostupne putem razli¢i-
tih platformi, uredaja, servera itd.

Posljednji, ali ne manje vazan cilj ovog poglavlja je integriranje prethod-
nih ciljeva u koherentnu cjelinu i pruZanje cjelokupnog, kompleksnog pro-
fila svih posebnosti s kojim je izrada mobilne mobilne aplikacije LanGuide
bila suocena. To se ne odnosi samo na vjezbe za ucenje jezika posebno iz-
radene za jezike i polja obuhvacéene projektom ve¢ i na softverska rjesenja
potrebna za takav zadatak, uz izazove, probleme i pronadena rjesenja kao
rezultat zajedni¢kog rada dvaju timova, §to ¢ini osnovni preduvjet za pot-
punu integraciju tehnologije u proces ucenja.

Nakon minucioznog uspostavljanja teorijskog okvira pristupa po pitanju
istrazivacke perspektive, istrazivackih pitanja i ciljeva, u ovom ¢emo po-
glavlju iznijeti analizu konkretnih primjera vjezbi pripremljenih za engle-
ski jezik, s naglaskom na nacin na koji su unutar njih integrirani odredeni
kulturolosgki elementi drzava koje su sudjelovale u projektu, uz naglasak na
profil ciljanih korisnika i primjere iz rumunjskog jezika.

Projekt LanGuide zapoceo je kao multikulturalni projekt u sklopu pro-
grama Erasmus+ u kojem su ukljuceni timovi iz dvaju razli¢itih polja - je-
zi¢nog i informatickog, pri ¢emu su oba polja ukljucivala timove iz razli¢i-
tih drzava. Jezi¢ni tim sastojao se od nastavnika s iskustvom u poucava-
nja stranih jezika, pou¢avanju materinskoga kao stranog jezika te pouca-
vanju jezika za posebne namjene iz Rumunjske (Transilvanijsko sveuciliste
u Brasovu), Slovenije (Sveudili$te na Primorskom), gpanjolske (Sveudiliste
Castilla-La Mancha) i Hrvatske (Sveuciliste u Zadru), dok se informaticki
tim sastojao od stru¢njaka za razvoj softvera iz Hrvatske (Sveudiliste u Ri-
jeci) i Svedske (Sveuciliste Milardalen).

Za potrebe izrade kontinuuma vjezbi koristen je trodjelni pristup. Naj-
prije je jezi¢ni tim izradio op¢i okvir za pripremu zadataka na engleskom
jeziku za sva navedena polja i taj je okvir poslan na recenziju. Potom je je-
zi¢ni tim bio zaduZen za stvaranje samih vjezbi, kako za engleski jezik tako
iza druge materinske jezike, imajuéi u vidu dogovoreni okvir kako bi vjezbe
bile medusobno dosljedne.

U drugom je koraku informati¢ki tim stvorio digitalni okvir, odnosno,
platformu Content Manager, koja je ¢inila pozadinu buduée mobilne apli-
kacije, pri éemu su sve vjezbe koje je prethodno napravio jezi¢ni tim bile
unesene u bazu podataka u skladu s uputama informati¢kog tima, kako bi
se postovala nacela unutarnje simetrije, redoslijeda, logicke kategorizacije
i koherentnosti. U daljnjem su radu ¢lanovi jezi¢nog tima unijeli zadatke u
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Content Manager i popratni repozitorij, zajedno sa svim slikovnim, zvu¢-
nim i video zapisima za pojedine vjezbe. Istovremeno su predlosci vjezbi
prilagodeni kako bi odgovarali okviru izradenom za mobilnu aplikaciju: za-
datci s povladenjem i ispustanjem, zadatci s vie ponudenih odgovora, i za-
datci s ru¢nim unosom odgovora, pri ¢emu su prva dva koristila moguénost
padajuceg izbornika.

U trec¢em je koraku informaticki tim izradio zamisljenu mobilnu aplika-
ciju, pocevsi od formata u kojem je jezi¢ni tim oblikovao svoje vjezbe, na-
kon njihova preuzimanja iz ¢ M-a. Valja istaknuti kako je sve ovo bilo skici-
rano u aplikaciji Miro, koja je posluzila kao kostur mobilne aplikacije izra-
dene pomocu interneta i svih sudionika u projektu. Zbog toga je konaé¢ni
proizvod bio unaprjeden i poboljan prijedlozima jezi¢nog i informatickog
tima po pitanju registracije, interakcije, mogué¢nosti korisnika u vidu jezika
koji se koristi u vjezbama, jezi¢ne razine, ciljanog podrucja i osoba, prikaza
vjezbi i sljedivosti.

U kona¢noj je fazi prije samog objavljivanja, aplikacija bila podvrgnuta
internoj i eksternoj provijeri i ispitivanju te su potencijalni korisnici dali
svoje misljenje koje je sluzbeno prikupljeno putem anonimne ankete i ser-
visa Google Forms. Tom su anketom prikupljeni podatci o kvaliteti vjezbi
i kvaliteti i prilagodenosti aplikacije korisnicima.

Ovom su metodom struénjaci na projektu LanGuide uzeli u obzir me-
dusobnu povezanost aktera uklju¢enih u cALL, kao i ulogu medusobnih
odnosa i interakcije izmedu u¢enika i okruzenja. Ovo nije vidljivo samo iz
nacina na koji su timovi suradivali, pridrzavajudi se suvremenih obrazov-
nih postupaka i pravila na svojim institucijama, ve¢ i iz na¢ina na koji su
jezi¢ni stru¢njaci izradivali vjezbe, smjestajudi korisnike aplikacije putem
uputa u smislene situacije, kao i one u akademskom ili administrativnom
podrudju ili u podrudju mobilnosti.

Po ovom je pitanju metodologija za pobolj$avanje znanja stranog jezika
kori$tena na projektu LanGuide uspje$no eliminirala pitanja nepovezanih,
apstraktnih varijabli koje su ranije navedene kao neke od glavnih problema
ucenja potpomognutog ra¢unalom. Istovremeno je sociolingvisti¢ki ele-
ment elegantno inkorporiran, ¢ime su zadovoljeni preduvjeti uvjezbavanja
i usavr$avanja za razvijanje jezi¢ne kompetencije i povecanje njene kvali-
tete.

Nakon istrazivanja navedenih u prethodnim koracima odredenih kon-
ceptualnih okvira, »kulturalnost« je bila iduéi element koji je uzet u obzir
pri izradi vjezbi za mobilnu aplikaciju LanGuide, bududi da je to klju¢na
komponenta koja moZe proces ucenja stranog jezika uciniti sveobuhvatni-
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jim. Ovo uklju¢uje zvukove, izgovor i pravopis, leksi¢ke, morfologke, sin-
takticke znacajke i znacenje, bez pretezite usmjerenosti pou¢avanja poje-
dinih kategorija na poucavanje kulture.

Zbog togje razloga kod u¢enja novog jezika potrebno otkriti aspekte kul-
ture zajednice koja govori neki jezik, bududi da je upoznatost s kulturom
jednako vazna kao i vjedtine ¢itanja, pisanja, slusanja i govorenja, da bi se
osoba smatrala naprednim govornikom tog jezika. Od klju¢ne je vaznosti
da iskustva ucenja jezika, §to uklju¢uje i CALL, sadrze aktivnosti koje nisu
samo usmjerene na gramatiku, vokabular i ¢etiri navedene vjestine, ve¢ i
kulturologke i pragmaticke aspekte stvarnog svijeta kako ga dozivljavaju
izvorni govornici odredenog jezika. Nadalje, kako je navedeno u pregledu
literature, aspekti kulture nisu vazni samo za sadrzaj nastavnih aktivnosti
vec i za razvoj sucelja u kojima se odvija CALL.

To omogucuje ucenicima da postanu svjesni jezi¢nih i kulturoloskih as-
pekta koji mogu biti drugadiji od onih u njihovoj stvarnosti. Drugim rije-
¢ima, u materijalima za CALL potrebno je uzeti u obzir pojam kulturolo-
gke pismenosti, tako da je kod promisljanja o kulturologkim elementima
ideja o uklju¢ivanju elemenata rumunjske kulture i civilizacije u aktivnosti
i zadatke za engleski jezik razvijene za mobilnu aplikaciju LanGuide, bila
logi¢an slijed razmisljanja. Medutim, vjezbe su, s jedne strane, usmjerene
na korisnike iz drugih zemalja koji posje¢uju Rumunjsku kao studenti, nas-
tavnike ili administrativne djelatnike uklju¢ene u program mobilnosti Era-
smus+, $to je u skladu s glavnim ciljem projekta, te s druge strane, na iz-
vorne govornike rumunjskog jezika, koji su upoznati s kulturoloskom po-
zadinom vlastite drzave i jezika te mogu prepoznati elemente koji pripa-
daju njihovoj vlastitoj kulturi i istovremeno poboljsati svoje znanje engle-
skog jezika, prije odlaska u inozemstvo.

Prva skupina korisnika moZe putem aplikacije nauciti osnovne rijeci
rumunjskog jezika. Medutim, prije nego $to naprave prve korake u tom
smjeru, mogu utaZiti svoju potrebu za povezano$c¢u i usmjeriti se na svoj
osjecaj pripadnosti zajednici ¢iji bi dio trebali biti barem nekoliko mjeseci,
razmatranjem kulturoloskih elemenata kojima su proZete vjezbe razvijene
za engleski jezik kao svojevrsni pripremni korak prema u¢enju rumunjskog
jezika.

Zbog toga LanGude predstavlja zanimljiv slu¢aj za promatranje. Razvili
su ga stru¢njaci iz razli¢itih drzava s razli¢itim kulturoloskim pozadinama
te se moze koristiti za u¢enje nekoliko jezika i promicanje interkultural-
nosti. Pojam kulturologke pismenosti ¢ini pozadinu stvaranja sadrzaja u
aplikaciji LanGuide ¢iji je cilj razvijanje razumijevanja multikulturalnosti
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i integracije aspekata kulture u aplikaciju za udenje jezika. Ovo je iziski-
valo novi pristup onih koji su stvarali sadrzaj, bududi da su elementi nji-
hove vlastite kulture trebali biti zastupljeni na engleskom jeziku kao jeziku
vjezbi.

Primjerice, rumunjski je tim uveo elemente vlastite kulture uporabom
stvarnih naziva institucija (Transilvanijsko sveudiliste u Brasovu, Filozof-
ski fakultet, Centar za ulenje suvremenih jezika, Odjel za cjelozivotno
uclenje, Fakultet za poslovno upravljanje, Odsjek za program Erasmus+),
osobnih imena (Silvana Enescu, Lorena Davidescu, Carolina Davidescu,
Simona Columbeanu, Mr. Lazarescu, Doru Muntenescu, Cristiana Deme-
trescu, Cornelia Dragu, pri ¢emu su sva imena primjeri stvarnih rumunj-
skih imena, nastalih uporabom sufiksa -escu za stvaranje tradicionalnih
imena na rumunjskom jeziku, ¢ime se postize prepoznatljivo fonolosko
okruZenje i omogucuje prepoznavanje tih imena kao imena autenti¢nih
osoba na rumunjskom jeziku), toponima (Bragov »smjesten u sredistu dr-
zavec, koji sadrzi ispravan dijakriti¢ki znak g), ili stvarnih naziva predava-
onica na sveudili$tu (T18, 1129 — §to odrazava upucivanje na predavaonice
laboratorije na naem sveucilistu, pri ¢emu T oznacava zgradu, I oznacava
kat, a 8 oznacava broj predavaonice). Vjezbe takoder sadrze rumunjske po-
zivne brojeve, a ¢ak i nazive lokalnih tvrtki — adresa rektorata »20 Eroilor
Blvd, pozivni broj oo4 koji se koristi u Rumunjskoj, Colina kao mjesto gdje
se odrzava nastava za ve¢inu fakulteta, Martax kao naziv popularnog taksi
prijevoznika, odraZavaju nazive imena i geografske oznake koje doprinose
stvaranju prepoznatljive okoline koju je moguce prepoznati koristenjem
mobilne aplikacije.

Nadalje, tim je poku$ao oti¢i korak dalje i uvesti pragmati¢ne i re-
alne aspekte rumunjske kulture, poput problema vezanih uz birokraciju,
$to korisnicima aplikacije moze olak3ati pripremu za mobilnost u Ru-
munjskoj. Ovo ukljucuje situacije poput problema s prijavom »ako osoba
nema izvorne dokumentec, pisanje dekanu Filozofskog fakulteta radi odre-
denih poteskoca »s pohadanjem drugog semestra u Bragovus, sastanka
odjela radi analiziranja »situacije s prenosivim ECTS bodovimac, te situ-
acije karakteristi¢ne za odredenu ustanovu, poput institucijske ekstenzije
@unitbv.ro za e-postu i ra¢une na internetskim platformama, ¢injenice
da predavanja u Centru za ucenje suvremenih jezika poéinju samo kad se
»oformi skupina od najmanje 8 polaznika«, upuéivanje na osobu koju je
potrebno kontaktirati za smjestaj novopridoslih studenata iz inozemstva.
Sve ove situacije odraZzavaju jedinstvene znacajke birokracije u rumunj-
skim ustanovama te su ukljucene u sadrZaj vjezbi kako bi korisnici bili
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izloZeni moguéim situacijama unutar rumunjskih administrativnih struk-
tura.

Kao pregled glavnih pitanja obuhvaéenih ovim poglavljem, bitno je istak-
nuti teorije koje se ti¢u engleskog jezika za posebne namjene, uéenja pot-
pomognutom ra¢unalom i »kulturalnost, ali ponajvi§e poveznice izmedu
njih, uspostavljene ovim projektom putem mobilne aplikacije LanGuide.
Stoga su zakljudci usmjereni na autenti¢ne prikaze i na¢ine na koji se jezik
moze prilagoditi potrebama katkad slozene stvarnosti pripravnika, nas-
tavnika i ¢lanova administrativnog osoblja koji Zele produbiti svoja znanja
ili pobolj$ati poznavanje engleskog jezika, kako bi sudjelovali u razli¢itim
inicijativama mobilnosti unutar programa Erasmus+ i istovremeno se bo-
lje upoznati s jezikom zemlje koja ¢e im biti domadin.

Moze se ustvrditi kako projekt LanGuide omogucuje multikulturalni
pristup engleskom, rumunjskom, slovenskom, talijanskom, hrvatskom i
$panjolskom jeziku za posebne namjene. Upravo je zbog toga ¢itav projekt
LanGuide u svoje ciljeve ukljucio jezike i kulture koje inace ne bi bili pred-
metom interesa tako kompleksne kombinacije elemenata engleskog jezika
za posebne namjene i u¢enja potpomognutog ra¢unalom.

Ako se u obzir uzme motivacija korisnika, engleski jezik za posebne na-
mjene moZe se promatrati unutar podruéja u¢enja koje integrira sadrzaj i
jezik (engl. Content and Language Integrated Learning, CLIL) te, posljedi¢no
tome, cilj mobilne aplikacije LanGuide nije pruziti korisnicima samo prak-
tican nadin ispitivanja njihove relativne razine jezi¢ne kompetencije, ve¢ i
koristan instrument za daljnje pobolj$avanje i u¢enje jezika. S pojavom po-
vratne informacije i objadnjenja na zaslonu povecava se i motivacija, dok
se resursi nude kao dodatne poveznice na odredene vjezbe.

Po pitanju obrazovne pozadine studenata, mobilna aplikacija LanGuide
pokusava se prilagoditi svojim ciljanim korisnicima i njihovim potrebama
putem polja na koja su navikli, koja ih zanimaju, u kojima se bolje snalaze
ili s kojima su upoznati putem razmjena unutar programa Erasmus+, pu-
tem odslusanih kolegija, njihovih iskustava u putovanjima, ra¢unalnih as-
pekata i kulturologkih razlika, kako bi se postoje¢em znanju pridodali novi
elementi. Ovo nacelo ¢ini pozadinu aktivnosti u¢enja u aplikaciji LanGuide
kojom se Zeli uspostaviti ravnoteza izmedu uputa za posebne svrhe, pre-
nodenja elemenata kulture, prilika i izazova koji su integralni dio koristene
tehnologije.

Aplikacija LanGuide primjer je koji prikazuje primjenu ucenja potpo-
mognutog ra¢unalom/mobilni uredajima na jezik za posebne namjene.
Cinjenica da je aplikacija usmjerena na razli¢ite kategorije u¢enika (po-
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put studenata, nastavnika i administrativnog osoblja), razli¢ita polja (po-
put administrativnog, akademskog i informatickog jezika te jezika mobil-
nosti), razli¢ite jezike (poput rumunjskog, talijanskog, slovenskog i hrvat-
skog) te razli¢ite jezi¢ne razine (temeljni, samostalni i napredni korisnik),
¢ini ga vrijednim alatom za ucenje jezika za posebne namjene.

Klju¢nerijeci: digitalno doba, mobilne aplikacije, jezik za posebne namjene,
ucenje potpomognuto ra¢unalom, u¢enje potpomognuto mobilnim ureda-
jem, uéenje jezika, ra¢unalne znanosti, elementi kulture, kulturologka pi-
smenost, kulturologka kompetencija, jezi¢ne vjestine, LanGuide.

Mobilno ucenje jezika za posebne namjene:
od dizajna do korisnickog testiranja

Lucia Na¢inovié Prskalo, Vanja Slavuj i Marija Brki¢ Bakarié

Rad predstavlja cjelovit proces ucenja jezika za posebne namjene koristeéi
mobilni uredaj. Najprije je opisan opcenit pristup razvoju jezi¢nog tecaja
posebne namjene u kontekstu mobilnog u¢enja. Zatim su predstavljene
mreZna i mobilna aplikacija, posebno razvijene za navedene potrebe. Pred-
loZeni pristup ucenju detaljno je vrednovan koriste¢i nenadzirano testira-
nje uporabljivosti mobilne aplikacije, koje je provedeno u periodu od jed-
nog mjeseca. Nakon faze testiranja, uslijedilo je anonimno ispunjavanje de-
taljnog anketnog upitnika, koji uklju¢uje poglavlja o demografiji korisnika,
korisni¢tkom iskustvu s mobilnom aplikacijom, detaljima pristupa u¢enju i
iskustvu korisnika vezano za jezi¢ni aspekt. Na kraju su analizirani odgo-
vori na pitanja iz anketnog upitnika i predloZeni su zakljuéci.

Projekt »Language Guidance Tool for Improving Language Knowledge«
(LanGuide) usmjeren je na razvoj besplatnog alata za unaprjedenje jezi¢-
nog znanja i vjestina, a poduprt je sredstvima programa Erasmus+ Stra-
teska partnerstva za visoko obrazovanje (Strategic Partnerships for Higher
Education). Alat LanGuide uzima u obzir Zajednicki europski referentni ok-
vir za jezike (ZEROJ) i nudi jezi¢ne vjezbe za tri stupnja — osnovni, srednji
i napredni. Jezi¢ne vjezbe ili zadatci izradeni su za sva tri stupnja produk-
tivnih jezi¢nih vjestina (govor i pisanje), receptivnih jezi¢nih vjestina (slu-
$anje i ¢itanje), gramatike i vokabulara. Postoje tri kategorije ciljnih koris-
nika alata - sveudilisni studenti, sveucilidni nastavnici i administrativno
osoblje. Za svaku kategoriju korisnika, alat nudi vjezbe koje odgovaraju
njihovoj razini jezi¢nih sposobnosti i odabranoj jezi¢noj vjestini. Alat nije
usmjeren na uéenje opceg jezika, ve¢ na ucenje jezika za posebne namjene.
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Razvijena mobilna aplikacija za u¢enje jezika (ili m-uéenje) obuhvacéa Zetiri
giroka tematska podrudja engleskog jezika za posebne namjene. Ona uklju-
¢uju engleski jezik za akademske potrebe (nadalje EJAP), engleski jezik za
administrativne i tajni¢ke potrebe, engleski jezik za potrebe mobilnosti i
engleski jezik za IT potrebe (nadalje EJITP).

Ovaj rad usmjeren je na proces razvoja te¢aja jezika za posebne namjene
povezanog s EJAP-om i EJITP-om. Preciznije govoredi, rad je usmjeren
na opis pristupa koji je primijenjen pri dizajniranju EJAP i EJITP aspe-
kata aplikacije, uklju¢ujudiirazvoj planaiprograma jezi¢nog tecaja. EJAP i
EJITP mogu se smatrati zasebnim i posebnim Zanrovima engleskog jezika.
Stoga se specifitne potrebe ucenika jezika trebaju odrazavati i u sadrzaju
koji se poucava. Cilj je razviti skup jezi¢nih i inih vjestina koje su pojedincu
potrebne kako bi se samostalno snalazio u akademskom okruZenju u ko-
jem se govori engleski jezik (za EJAP) te unutar IT zajednice (za EJITP).
Cjeloviti EJAP ili EJITP tecaj trebao bi obuhvacati sve Cetiri jezi¢ne vje-
Stine (slusanje, ¢itanje, govor i pisanje) jer se nalaze u tipi¢noj interakeiji
unutar obaju konteksta. Dodatno, vokabular EJAP-a i EJITP-a znacajno
se razlikuje od onoga §to se Cesto naziva »svakodnevnim engleskimg, stoga
je posebna pozornost dana vokabularu koji nalazimo u navedenim kontek-
stima.

Proces dizajniranja tecaja za EJAP i EJITP u sklopu alata za udenje je-
zika LanGuide sastoji se od osam faza: analiza potreba u¢enika jezika, defi-
niranje ciljeva tecaja, dizajn plana i programa, razvoj materijala za ucenje,
vrednovanje materijala za ucenje, implementacija materijala za uéenje u
alat, izvodenje tecaja (koristenje materijala za u¢enje) te vrednovanje ma-
terijala za u¢enje nakon perioda koristenja.

Za potrebe prve faze razvoja tecaja jezika za posebne namjene, koja se
sastoji od prikupljanja i analize potreba uéenika jezika, koristen je pristup
poznatiji kao Analiza ciljne situacije (engl. Target Situation Analysis, TSA).
Kod toga pristupa, identificiraju se jezi¢ni prioriteti u sklopu edukacije en-
gleskog jezika za posebne namjene, imajuéi na umu potrebe, nedostatke i
Zelje vezane za jezi¢ne vjestine, kontekst poucavanja/ucenja te funkcije ili
aktivnosti koje ¢e u¢enik izvravati. Potrebe se odnose na (jezi¢ne) viestine
iznanja za koja se o¢ekuje da bi ucenici trebali imati kako bi se mogli snala-
ziti u ciljnoj situaciji. Nedostatci ozna¢avaju razliku izmedu onoga $to uce-
nici trenutno znaju ili mogu napraviti koristeéi jezik, i onoga sto Ce tre-
bati znati ili moéi napraviti kako bi djelovali u ciljnoj situaciji. Na kraju,
Zelje se odnose na ideje koje ucenici imaju o tome §to im je potrebno kako
bi uspjesno savladali sloZenosti ciljne situacije. U slucaju te¢ajeva EJAP i
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EJITP u sklopu LanGuidea, ta je faza izvedena u tri koraka. U prvome ko-
raku izvrdeno je neposredno motrenje ciljnih situacija u kojima govornici
jezika razlic¢itih kategorija koriste vlastite jezi¢ne vjestine prilikom obav-
ljanja svakodnevnih zadataka u akademskom i/ili 1T kontekstu. Studenti,
nastavnici i administrativno osoblje praéeni su u svojim svakodnevnim ak-
tivnostima na Fakultetu informatike i digitalnih tehnologija Sveuéilista u
Rijeci tijekom jednog tjedna. Aktivnosti, interakcije i pokusaji komunika-
cije za svaku od triju kategorija potom su zapisani u nestrukturirani po-
pis. U drugom koraku izvr$ene su neformalne konzultacije s pripadnicima
svih triju kategorija korisnika s ciljem dorade popisa koji je izraden u pret-
hodnom koraku. Tako su, po potrebi, na popis dodani novi elementi ili su
postojedi uklonjeni. U posljednjem koraku popis je analiziran i dovrsen.

Analiza potreba ucenika jezika rezultirala je izradom profila potreba, koji
se moZe smatrati najvaznijim korakom u procesu razvoja tecaja jer postav-
lja jasne standarde na temelju kojih ¢e se vrednovati sve buduce odluke.
Profil uklju¢uje nekoliko klju¢nih znacajki koje su opisane u odnosu na
ucenike i njihove potrebe, kontekst u¢enja i ishode u¢enja. Kategorije obu-
hvacaju sudionike, domenu, okruZenje, interakciju, komunikacijski medij
i kanal, ciljne stupnjeve te komunikacijske dogadaje i profile.

Sudionici su studenti, nastavnici i administrativno osoblje koji sudjeluju
u Erasmus programima mobilnosti i koriste engleski jezik za komunikaciju
u akademskom kontekstu tercijarnog obrazovanja ili za interakciju s dru-
gim govornicima engleskog jezika unutar 1T diskursa. Domene u kojima
sudionici djeluju koriste¢i engleski jezik su EJAP i EJITP. OkruZenjem
se smatra mobilno uéenje. Bududi da se ocekuje da sve tri kategorije uce-
nika koriste aplikaciju za samostalno ucenje, bez izravne interakcije s os-
talim sudionicima komunikacijskog procesa, njihova je interakcija ograni-
¢ena samo na onu s programskom potporom: korisnik — programska potpora
i programska potpora — korisnik. Dva temeljna medija koja se primjenjuju u
procesu ucenja kod LanGuideova pristupa su govoreni i pisani. Dok prvi
ukljucuje slusanje kao receptivnu i govor kao produktivnu vjestinu, poto-
nji ukljucuyje ¢itanje kao receptivnu i pisanje kao produktivnu vjestinu. Oba
su medija obogacena elementima vokabulara i gramatike. Komunikacijski
kanal prvenstveno pruza tehnologija, to¢nije uredaj koji se koristi pri uce-
nju jezika. Ciljni stupnjevi temeljeni su na ZEROJ-u, no pojednostavljeni
su na tri stupnja zanemarujuci vi$u i niZu interpretaciju koju nalazimo u
originalnoj podjeli. Komunikacijski dogadaji mogu se poistovijetiti s potre-
bama iz pristupa Analiza ciljne situacije. Temeljem prikupljenih potreba
ulenika jezika, izraden je detaljan popis komunikacijskih aktivnosti koje
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izvode studenti, nastavnici i administrativno osoblje. Popis sadrzi $iroku
lepezu mogucih aktivnosti za koje se predvida da ¢e u njima sudjelovati
pripadnici svake od ciljnih skupina korisnika, i to posebno za svaku od Ze-
tiriju jezi¢nih vjestina.

Ishodi u¢enja temeljeni su na analizi potreba. Cilj je ishoda ué¢enja uéeni-
cima predstaviti EJAP i/ili EJITP injihove najvaZznije leksicke, sintakticke
i semanticke znacajke kako bi ih mogli primijeniti u svakodnevnim aktiv-
nostima unutar akademskog ili 1T konteksta, izlazu¢i ih velikom broju raz-
licitih pisanih i govorenih tekstova koji se uobic¢ajeno pojavljuju u odrede-
nim kontekstima, omoguéavajudi i opce razumijevanje i razumijevanje spe-
cificnih informacija i argumenata te odgovarajuce reakcije i ponasanja koja
se temelje na njima. Dodatno, ishodi su usmjereni na unaprjedivanje vje-
$tine pisanja u¢enika upudivanjem na formalne aspekte raznolikih pisanih
tekstova koji se uobi¢ajeno susre¢u unutar akademskogili 1T konteksta, na
unaprjedivanje vje$tine govora u¢enika upucivanjem na interaktivne situ-
acije koje zahtijevaju od sudionika razumijevanje izgovorenog i prikladnu
govornu interakciju, na osnazivanje uenika da koriste $irok raspon voka-
bulara posebne namjene koji je znac¢ajan za akademski ili 1T kontekst u
pisanom i govorenom obliku te na osposobljavanje u¢enika da postanu vje-
§ti u koristenju engleskog jezika pri istraZivanju, u¢enju, poucavanju i radu
unutar akademskog i/ili 1T konteksta.

Planovi i programi tecajeva engleskog za posebne namjene definiraju se
u obliku deskriptora u¢eni¢kih mogucnosti za svaki od triju stupnjeva vje-
$tina i za svaku od ¢etiriju jezi¢nih vjestina ovisno o kategoriji korisnika,
jer se razlikuju u utvrdenim potrebama. Deskriptori mogucnosti otkrivaju
ciljno ponasanje uéenika jezika koji se koriste engleskim jezikom, situacije
i kontekste u kojima to ¢ine te dodatne uvjete i ograni¢enja povezana s nji-
hovim djelovanjem. Dodana je vrijednost §to deskriptori pruzaju primjere
ciljnih tekstova ili tipova tekstova na kojima uéenici djeluju, a koji se po-
javljuju u materijalima pripremljenima u sklopu projekta LanGuide.

Odgovarajuce jezi¢ne vjezbe izradene su i prenesene u LanGuideov sus-
tav za upravljanje sadrzajem (engl. content management system). U ovoj su
faziizradeni odgovarajuéi materijali poput tekstova, zvu¢nih datoteka i vi-
deo datoteka, ili su preuzeti gotovi materijali i prilagodeni ranije defini-
ranim potrebama. Vrste zadataka za koje je procijenjeno da su prikladni i
kojima je dodijeljen visoki prioritet za implementaciju jesu zadatci vises-
trukog odabira, zadatci nadopunjavanja te zadatci rasporedivanja.

Kao dio LanGuideova pristupa razvoju materijala, vjezbe su vrednovane
i prije njihova unosa u sustav za upravljanje sadrzajem. Vjezbe su najprije
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vrednovali ¢lanovi projektnog tima zaduZeni za jezi¢ni dio izvedbe. Nakon
$to su zaprimili pocetne povratne informacije o materijalima, autori mate-
rijala revidirali su ih prema dobivenim uputama i pripremili za implemen-
taciju u sustavu za upravljanje sadrZajem.

Prema rezultatima o iskustvu kori$tenja sustava, objavljenim u inter-
nom projektnom izvjeséu, LanGuideov sustav za upravljanje sadrzajem,
koji su razvili ¢lanovi projektnog tima zaduzeni za IT dio izvedbe, ocije-
njen je kao funkcionalan i jednostavan za koristenje. Sustav za upravljanje
sadrzajem omogucava i integraciju dodatnih, pomoé¢nih materijala koji se
koriste u vjezbama, poput tekstnih datoteka, videozapisa, slika itd. Vjezbe
koje su prenesene u sustav za upravljanje sadrZzajem postaju dostupne ko-
risnicima putem nativne Android mobilne aplikacije LanGuide.

Faza testiranja provedena je tako da su ¢lanovi projekta pozvali studente,
administrativno osoblje i nastavnike s vlastitih institucija na testiranje
aplikacije LanGuide u trajanju od barem jednog mjeseca. Nakon kratkog
uvodnog dijela i pruzanja temeljnih informacija o aplikaciji, sudionicima
su dane detaljne upute o tome kako instalirati i koristiti aplikaciju za uce-
nje jezika koriste¢i mobilni uredaj. Nakon perioda od jednog mjeseca, su-
dionici su dobili priliku vrednovati aplikaciju i vjezbe koristeéi detaljni an-
ketni upitnik koji su sastavili ¢lanovi projektnog tima. Anketni upitnik sas-
toji se od nekoliko dijelova, to¢nije od dijela s opéim informacijama, dijela
za evaluaciju LanGuide aplikacije, dijela o ispitanikovu pristupu uéenju te
dijela o iskustvu ispitanika tijekom uéenja odredenog jezika. Nakon toga,
vjezbe i sama aplikacija revidirane su temeljem zaprimljenih povratnih in-
formacija ispitanika.

U ovom radu predstavljena je i detaljna analiza dijela rezultata ispita-
nika. Predstavljeni podskup rezultata izdvojen je temeljem kriterija pri-
padnosti visokom uéili$tu te kriterija jezika. Pritom su u obzir uzeti samo
odgovori ispitanika koji pripadaju Sveucilistu u Rijeci i koji su testirali za-
datke za u¢enje engleskog jezika. Ukupno 15 Zenskih i 17 muskih ispitanika
zadovoljavaju navedene uvjete.

Analiza je napravljena u svrhu odredivanja prednosti aplikacije te onih
aspekata aplikacije koje treba poboljsati. Rezultati ukazuju da je naviga-
cija kroz aplikaciju zadovoljavaju¢a, no da se moze i dodatno poboljsati,
jer se gotovo treéina ispitanika uglavnom ili u potpunosti ne slaze s iz-
javom da su se jednostavno mogli kretati aplikacijom. Izjave da su mogli
promijeniti tezinu vjezbi i veli¢inu fonta, kao i one povezane s uputama
o koristenju aplikacije i vizualnoj prezentaciji sadrzaja, ostvarile su bolje
rezultate jer se vedina ispitanika u potpunosti ili uglavnom slaZe s pove-
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zanim izjavama. No, kako postoji nekoliko ispitanika koji se nisu slozili s
navedenim izjavama, dodatna objagnjenja mogla bi se pokazati korisnima.
Dijelovi koji se odnose na jednostavno razumijevanje vjezbiina¢ina na koji
se trebaju rjesavati, kao i tezina aplikacije, zahtijevaju dodatno razmatra-
nje. Posljednje pitanje u prvom dijelu anketnog upitnika omogucavalo je
ispitanicima unos komentara. Ono je bilo posebice korisno jer je omogu-
¢ilo pronalazenje problema koji se odnose na pojedina¢ne vjezbe. Neki od
problema koje su ispitanici istakli odnose se na ponavljanje iste vjezbe ne-
koliko puta, nemogucnost preskakanja vjezbe bez njezina rjesavanja, ne-
mogucnost pregleda videozapisa, slika i ostalih datoteka, automatski pri-
kaz rjesenja vjezbi rasporedivanja zbog nedostatka prostora te tipkovnica
koja pokriva podrugje za upis odgovora u zadatcima nadopunjavanja. Na-
vedeni bi se problemi trebali dodatno istraziti i rijesiti.

Sljedeca skupina pitanja otkrila je da veéina ispitanika ve¢ ima prethod-
nog iskustva u uéenju jezika sli¢nim pristupom i da nisu uspostavili rutinu
ulenja tijekom perioda testiranja aplikacije ve¢ da su je koristili jednom ili
dvaput tjedno. Vecina ispitanika uobi¢ajeno je provodila 15 do 30 minuta
na dan ili manje u koristenju aplikacije.

Posljednja skupina analiziranih pitanja odnosi se na iskustvo ispitanika
u ucenju engleskog jezika koristeéi aplikaciju LanGuide. Odgovori otkri-
vaju da 43,8 % ispitanika procjenjuje vlastito znanje engleskog jezika na
naprednom stupnju, a 56,3 % ispitanika na srednjemu stupnju. Nadalje, ve-
¢ina je ispitanika testirala module za u¢enje akademskog jezika i IT jezika,
dok ih je nekolicina dodatno testirala i module za u¢enje administrativnog
jezika i jezika za potrebe mobilnosti. Odgovori ukazuju na to da gotovo tri
Cetvrtine ispitanika smatra modul za ulenje IT jezika najkorisnijim mo-
dulom. Modul za uéenje akademskog jezika najkorisnijim smatra gotovo
tredina ispitanika, dok ga isto toliko ispitanika smatra i najnekorisnijim
modulom. Podijeljeno misljenje takoder se ocituje i kada se odlucuje o ko-
risnosti aplikacije. To je najznacajniji aspekt koji je potrebno dodatno is-
traziti. lako polovica ispitanika upute za rje$avanje vjezbi smatra lako dos-
tupnima i razumljivima, o¢ito je da postoji mnogo prostora za njihovo po-
boljsanje. Kad se govori o jezi¢nim vjestinama za koje ispitanici smatraju
da mogu najvie unaprijediti koriste¢i aplikaciju, analiza otkriva da su vo-
kabular i gramatika ocijenjeni najvi$im ocjenama. Sposobnost poboljsanja
vjedtine sluganja ocijenjena je kao neutralna, a ispitanici su najzadovoljniji
mogucéno$céu pobolj§anja vjestina ¢itanja i pisanja, dok je mogucénost po-
bolj$anja vjestine govora ocijenjena najnizim ocjenama. Takvi su rezultati
razumljivi ako se uzme u obzir da ne postoje vjezbe kojima se izravno po-
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boljsava vje$tina govora jer se one ne mogu automatski evaluirati. Na kraju,
vedina ispitanika zadovoljna je prikladno§c¢u vjezbi za pojedini jezi¢ni stu-
panj, kao i vjezbama koje uvode koristan vokabular, terminologiju i grama-
tiku. Stovise, ve¢ina ispitanika smatra da vjezbe poti¢u samostalno u¢enje
jezika. Najlo$ije ocijenjeni aspekti aplikacije, koji zahtjevaju dodatnu po-
zornost razvojnog tima, jesu raznolikost vjezbi i nedostatak prilika za bo-
ljim pracenjem vlastita napretka i povratnih informacija.

U ovome radu opisan je proces ucenja jezika za posebne namjene pri-
mjenom mobilnoga uredaja i uz pomo¢ besplatne aplikacije za u¢enje koja
ukljucuje vjeZzbe za engleski, hrvatski, slovenski, $panjolski, rumunjski i
talijanski jezik. Alat nudi vjezbe za osnovni, srednji i napredni stupanj. Za
svaki stupanj postoje vjeZbe za poboljsanje vjestina govora, pisanja, slusa-
nja, ¢itanja te gramatike i vokabulara. Takoder, razlikuju se tri kategorije
ciljnih korisnika - sveu¢ili$ni nastavnici, sveu(ili$ni studenti i administra-
tivno osoblje. Alat je usmjeren na ucenje jezika za posebne namjene u ¢eti-
rima razli¢itim podrudjima, tj. u akademskom, tajnickom, podruéju mobil-
nosti i IT podrué¢ju. Prvi dio ovog rada opisuje proces stvaranja i vredno-
vanja vjezbiza EJAP i EJITP. Predstavljen je cjelokupan proces razvoja te-
¢aja engleskog jezika za posebne namjene koji se temelji na analizi potreba
ucenika jezika, definiciji ciljeva tecaja te opéem planu i programu tecaja,
nakon ¢ega slijedi postupak stvaranja i unosa vjezbi u sustav za upravlja-
nje sadrzajem koji je razvijen za potrebe aplikacije LanGuide. Drugi dio
rada opisuje fazu testiranja. Izvedeno je nenadzirano, udaljeno testiranje
uporabljivosti aplikacije, nakon kojeg je uslijedilo popunjavanje obuhvat-
nog anketnog upitnika kako bi se detaljno vrednovala aplikacija i vjezbe.
Analiza rezultata pokazuje da postoje mnogi pozitivni aspekti aplikacije,
primjerice moguénost pobolj$anja znanja vokabulara i gramatike. No, ta-
koder postoje i aspekti koji zahtjevaju dodatnu reviziju i poboljsanje, poput
uvodenja dodatnih tipova vjezbiimoguénosti za pradenje vlastita napretka
i povratne informacije. Dobiveni bi se rezultati trebali usporediti s rezulta-
tima ostalih kategorija ispitanika i sumarnim rezultatima kako bi se mogli
donijeti konkretniji zakljudci. Sljededi ciklus korisnickog testiranja bit ce
usmjeren na utjecaj izmjena koje su uvedene temeljem dobivene pocetne
povratne informacije, sve s ciljem prilagodavanja korisnicima, povecanja
korisnosti i odrzivosti alata LanGuide razvijenog u sklopu projekta.

Klju¢ne rijeci: aplikacija za ucenje jezika, mobilna aplikacija, u¢enje jezika,
ra¢unalom potpomognuto ulenje jezika, jezik za specifi¢ne namjene, mo-
bilno ucenje.
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Dohvacanje i koristenje dokumenata temeljenih na programu
Erasmus+ u pripremi vjezbi mobilnosti za projekt LanGuide

Ivo Fabijanié¢

Cilj rada je prikazati faze u pripremi vjezbi mobilnosti za tri grupe speci-
fiénih korisnika aplikacije LanGuide — administrativno osoblje, sveucilisne
nastavnike i studente (preddiplomskog i diplomskog programa), na razli¢i-
tim razinama znanja jezika (temeljni, samostalni, napredni), u sklopu Lan-
Guide - Erasmus+ projekta (KA2-HE-01/19) financiranog od strane Europ-
ske komisije. Iz ovog specifitnog razloga razvoja vjestina uz pomo¢ digi-
talne tehnologije, u pripremi vjezbi za mobilnost cilj je bio obuhvatiti §to
viSe dokumenata i informacija o razli¢itim prijasnjim projektima mobil-
nosti koje je pokrenula, podrzala i financirala Europska komisija (uglav-
nom u okviru programa Erasmus+ projekata), a na taj nacin staviti pose-
ban naglasak na poucavanje i usavr$avanje specifitnih znanja vezanih za
terminologiju, izraze i frazeme na temu mobilnosti, promicanje boljih i
kvalitetnijih socioobrazovnih, kulturnih, interkulturalnih i komunikacij-
skih pitanja, kako za pojedina¢ne tako i za grupne korisnike. Projekt Lan-
Guide okupio je multinacionalni tim partnera i stru¢njaka iz lingvistike i
informatike, kako bi pripremili vjezbe za uenje stranih jezika i za poboljsa-
nje specifi¢nih jezi¢nih vje$tina na stranim jezicima (u pisanju, govorenju,
sluganju i ¢itanju). Lingvisticke timove ¢ine partneri iz Rumunjske (Tran-
silvania Sveucilidte u Bragovu), Slovenije (Sveudiliste Primorska, Kopar) i
Hrvatske (Sveudiliste u Zadru i Sveudiliste u Rijeci), dok IT timove pred-
stavljaju partneri iz Spanjolske (Sveuciliste Castilla La Mancha), Hrvatska
(Sveuciliste u Rijeci) i Svedska (Sveuciliste Malardalen). U pripremi vjezbi
za ufenje jezika razmatrane su tri kategorije aplikacije LanGuide za mo-
bilno uéenje (m-learning): sveucilidni studenti, sveu¢ili$ni nastavnici i sve-
u¢ilisno administrativno osoblje. Za svaku kategoriju korisnika, alat (apli-
kacija) je trebao sadrzavatiipruzatijezi¢ne vjeZbe primjerene razini znanja
korisnika i odabranoj jezi¢noj vjestini (tj. temeljnoj, samostalnoj i napred-
noj razini znanja, te vjeStinama pisanja, govorenja, slusanja i ¢itanja, uz
dodatnu vrstu vjezbi koja se odnosi na uéenje specifitnog vokabulara, pre-
ciznije - specifi¢ne terminologije). Bududi daje alat LanGuide bio usmjeren
na ucenje engleskog jezika za posebne namjene (ESP), uz nekoliko drugih
jezika (hrvatskog, slovenskog, talijanskog, rumunjskog i $panjolskog), za
postizanje cilja odabrana su letiri podruéja — akademski engleski, admi-
nistrativni engleski, engleski jezik mobilnosti i engleski u informacijskoj
tehnologiji. U ovom radu fokus je bio na pripremi ESP vjeZbi za potrebe
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mobilnosti, obuhvacéenih u okviru spomenutih razina znanja i jezi¢nih vje-
tina, pronadenih i preuzetih sa sluzbene mreZne stranice Europske ko-
misije (EK).> Osnovna metoda koristena u ovom ¢lanku je deskriptivna, a
cilj joj je predstaviti i opisati pojedinosti pripreme za vjezbe za mobilnost,
kao i njihovo uklju¢ivanje u aplikaciju LanGuide. Glavna ideja uklju¢ivanja
takvih informacija iz razli¢itih projekata financiranih od strane Europske
komisije bila je promicanje tih vaznih i vrijednih podataka kako bi se po-
boljsala kvaliteta socioobrazovnih, kulturnih, interkulturalnih i komuni-
kacijskih pitanja, koja se takoder mogu shvatiti kao vrlo vrijednim u okviru
mobilnosti studenata, nastavnika/istraziva¢a i administrativnhog osoblja
na visokoskolskim ustanovama. S tim u svezi, razmatrana su i planirana
Cetiri koraka u pripremi ESP vjezbi: (1) istraZivanje i upoznavanje s mrez-
nim stranicama EK-e, (2) odlu¢ivanje o prikladnosti sadrzaja za pripremu
vjezbi ESP-a, (3) pripreme i evaluacije vjezbi te (4) uklju¢ivanje vjezbi u
aplikaciju LanGuide.

Prvi korak bio je upoznavanje sa sadrZajem mreZnih stranica Europske
komisije odnosno sa stranicama koje sadrze relevantne informacije o mo-
bilnosti, obrazovanju, moguénostima studiranja u inozemstvu, moguc¢nos-
tima prijave za Erasmus+, rezultatima projekata i postupcima podnose-
nja prijedloga, projektima za unapredenje europske obrazovne, kulturne
ili sportskih alijansi, projektima o europskoj kulturnoj bastini, usavrsava-
nje vjestina u razvoju karijera, resursa i alata unutar specifi¢nih europskih
mreZa, itd. Drugi korak bio je daljnje upoznavanje s konkretnim sadrza-
jem mreZnih stranica i njihovom prikladno$cu za pripremu vjezbi na raz-
li¢itim razinama, bilo prema korisnicima - studentima, nastavnicima i ad-
ministrativnom osoblju, bilo prema razini njihove jezi¢ne kompetencije,
odnosno temeljnoj, samostalnoj ili naprednoj razini. Tre¢i korak odnosio
se na pripremu konkretnih vjezbi i njihovu stru¢nu evaluaciju. Posljednji
Cetvrti korak uklju¢ivao je unosenje pripremljenih i evaluiranih vjezbi u
aplikaciju LanGuide.

Sluzbena mrezna stranica Europske komisije* omogucuje pristup in-
formacijama o njezinim politickim prioritetima, politikama i uslugama.
OsmiSljena je kako bi omogucio najlaksi mogudi pristup potrebnom sadr-
zaju. Na ovoj mreznoj stranici korisnici se upu¢uju na pronalaZenje povez-
nica na drugim mreZnim stranicama koje sadrze daljnje i detaljnije infor-
macije iz djelokruga rada odjela i sluzbi Komisije, kao i na teme obuhvacene

® https://ec.europa.eu/info/index_en.
* https://ec.europa.eu/info/about-european-commissions-web-presence_en.
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interesima Europske komisije, unutar kojih su teme obrazovanja i usavrsa-
vanja, posebno povezanih s Erasmus+ programom. Nakon §to smo istrazili
Erasmus+ mreZnu stranicu i informacije na njoj, mogli smo klasificirati i
izdvojiti materijale koji su nam bili vrijedni u kasnijim koracima priprema
vjezbi. Prema obradenoj temi sveukupni materijal se moze podijeliti u te-
matske skupine koje bi bile od interesa za navedene korisnike aplikacije
- studente, akademsko osoblje i administrativno osoblje. Prepoznate su
i koritene informacije unutar sljedec¢ih tematskih skupina: (1) disemina-
cija projekata Erasmus+, (2) dokumenti vezani uz program Erasmus+, (3)
inicijative Europske komisije, (4) specifi¢na terminologija vezana uz doku-
menteiprojekte mobilnosti, (5) obrazovne vjestine i (6) specifi¢ne znacajke
razli¢itih jezika.

Unutar prve teme diseminacije Erasmus+ projekata (1) identificirano je
trideset i pet podtema, tj. 1.1. strukovno obrazovanje, 1.2. matematika i
glazba, 1.3. odrzivost, ekologija, okolis, svijet sutradnjice, 1.4. pristupac-
nost i uklju¢enost/upotrebljivost u javnim prostorima, 1.5. pronalaZenje
posla i zaposlenja, 1.6. stru¢na praksa unutar diplomskih programa, 1.7.
napredni tedajevi i istrazivacka obuka u neuroznanosti, 1.8. prevencija do-
pinga i vrinjacko ucenje, 1.9. borba protiv dopinga fitnessom i vjeZbanjem,
1.10. diplomska razina za inZenjere u zastiti od pozara, 1.11. odrzivo part-
nerstvo u zanatstvu, 1.12. tinejdZeri koji se inspiriraju radom s aplikaci-
jom Zoom, 1.13. ljubitelji sporta u borbi protiv nasilja, 1.14. kako postati i
ostati aktivnim ¢lanom drustva, 1.15. neformalno ucenje, 1.16. integracija
u drustvo, 1.17. socijalna uklju¢enost slabovidnih osoba, 1.18. posljedice 1.
svjetskog rata, 1.19. suradnja europskih konzervatorija, 1.20. rezultati pro-
jekta Erasmus+, 1.21. jezi¢ni projekti osnovnih §kola, 1.22. poticanje uklju-
Cenosti i autenti¢nosti u okruZenjima za u¢enje, 1.23. §ah u ucenickim vje-
$tinama, 1.24. izgradnja grada pogodnijeg za Zivot, 1.25. grad sutra$njice,
1.26. javne politike, 1.27. znacaj sporta u zivotu osoba s invaliditetom, 1.28.
kreativni trening mladih, 1.29. europska kulturna bastina, 1.30. traZenje
posla, zaposlenici i poslodavci, 1.31. studentska mreza Erasmus, 1.32. aka-
demski studij Erasmus Mundus Alumni u inozemstvu, 1.33. jesenski tre-
ning Erasmus+ poslanika, 1.34. zanatstvo i odrzivost, 1.35. podu¢avanje o
klimatskim promjenama uz eTwinning.

Tema dokumenata vezanih uz program Erasmus+ (2) otkrila je pedeset i
gest povezanih podtema: 2.1. stratesko partnerstvo, 2.2. udruzenja znanja,
2.3. udruZenja za sektorske vjestine, 2.4. aktivnosti udruzenja za sektorske
vjestine, 2.5. izgradnja kapaciteta (u visokom obrazovanju), 2.6. izgradnja
kapaciteta (za mlade), 2.7. mogu¢nosti izgradnje kapaciteta (za mlade), 2.8.
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sportske akcije: suradni¢ko partnerstvo, 2.9. neprofitna europska sport-
ska dogadanja, 2.10. mala suradnic¢ka partnerstva, 2.11. Erasmus+ zajmovi
za diplomske studije, 2.12. platforme i mreZe, 2.13. eTwinning, 2.14. skol-
sko obrazovanje, 2.15. studiranje u inozemstvu, 2.16. trajanje studija, 2.17.
uvjeti studiranja, 2.18. akademsko priznavanje, 2.19. financijska potpora,
2.20. problemi tijekom mobilnosti, 2.21. dani dobrodoslice, 22.2. prijavni
obrasci modela mobilnosti osoblja u obrazovanju odraslih, 2.23. mogu¢-
nosti osposobljavanja osoblja, 2.24. Erasmus+ programi (opéenito), 2.25.
skracenice povezane s Erasmus+ programom, 2.26. vjeStine i kompeten-
cije, kvalifikacije i zanimanja, 2.27. neformalne skupine mladih, 2.28. strué-
njak za reformu visokog obrazovanja, 2.29. licenciranje sadrzaja, 2.30. po-
zivi za dostavu projekatnih prijedloga, 2.31. mobilnost u¢enja, 2.32. prijavni
obrasci modela mobilnosti osoblja u obrazovanju odraslih, 2.33. izvanredni
Erasmus pozivi, 2.34. posljedice epidemije korona virusa, 2.35. Erasmus+
potpore za nastavna razdoblja, 2.36. Europass, 2.37. dopunski dokument di-
plomi, 2.38. MOOC, 2.39. ESCO, 2.40. obrazac zahtjeva za mobilnost, 2.41.
mjeSovito ucenje, 2.42. VET, 2.43. Erasmus+ sporazum o ucenju, 2.44. ugo-
vor o studijskom ucenju: obveza, 2.45. ugovor o studijskom ucenju: smjer-
nice, 2.46. ugovor o ucenju za pripravniStvo: smjernice, 2.47. registracija
organizacija, 2.48. Erasmus+ povelja o mobilnosti VET-a, 2.49. Erasmus+
mogucnosti studiranja u inozemstvu, 2.50. uvjeti za studiranje u inozems-
tvu, 2.51. prijava za program Erasmus+, 2.52. obrazac za mobilnost osoblja
u osposobljavanju, 2.53. obrazac mobilnosti osoblja u nastavi, 2.54. dodana
vrijednost mobilnosti, 2.55. obrazac mobilnosti studenata za studij, 2.56.
obrazac ugovora za studiranje.

Teme inicijativa Europske komisije (3) i specifi¢noga vokabulara vezanog
uz dokumente i projekte mobilnosti (4) dotaknute su unutar jedanaest, od-
nosno pet podtema: 3.1. poduzetni$tvo mladih, 3.2. otvoreni obrazovni re-
sursi, 3.3. prijevremeno napustanje $kole, 3.4. aktivnosti mobilnosti unutar
Solidarity Corps: utjecaj epidemije koronavirusa, 3.5. mobilnost i suradnja
u visokom obrazovanju, 3.6. Bolonjski proces, 3.7. Jean Monnet, 3.8. Era-
smus+ mreza Eurodesk, 3.9. Erasmus+ EPALE platforma, 3.10. zajedni¢ki
Erasmus Mundus diplomski studiji, 3.11. Erasmus+; 4.1. predlaganje proje-
kata, 4.2. uobicajeni pojmovi vezani uz projekte mobilnosti, 4.3. uobi¢ajeni
vokabular vezan za mobilnost, 4.4. motivacijsko pismo — sveudiliste, 4.5.
motivacijsko pismo za prijavu za posao. Posljednje dvije teme obrazovnih
vjestina (5) i specifi¢nosti razli¢itih jezika (6) upuéivale su na ukupno tri
podteme: 5.1. vrste vjedtina, 5.2. vrste uenja, i 6.1. jezi¢ne geste.

Prethodno navedene teme i podteme odabrane su jer se mogu jednos-
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tavno koristiti u pripremi vjezbi vezanih uz mobilnost ESP-a za razli¢ite
specifi¢ne korisnike ili se ponekad ista (-e) tema(-e) ili podtema(-e) mogu
koristiti u pripremi vjezbi za najmanje dvije ili ¢ak sve tri skupine koris-
nika aplikacije (studente, akademsko osoblje i administrativno osoblje).
Na primjer, u pripremi vjeZbi za studente vrijedan materijal pronaden je
u temama dokumenata i obrazaca vezanih uz mobilnost (kao $to je obra-
zac za prijavu mobilnosti), onih koji se odnose na studiranje u inozemstvu
ili Ugovora o uenju za pripravni$tvo: smjernice, smjernica za ispunjavanje
Ugovora o ucenju za studije, ili u dokumentima o Akademskom priznava-
nju mobilnosti, obrazac mobilnosti studenata za studij, obrazac Ugovora o
ucenju za studij, financijska potpora tijekom mobilnosti, problemi tijekom
mobilnosti i tako dalje.

Sto se ti¢e akademskog osoblja, teme njihovog interesa bile su: izgrad-
nja kapaciteta (visokoskolsko obrazovanje mladih), mogucnosti izgradnje
kapaciteta (za mlade), prijava za program Erasmus+, obrazac za mobil-
nost osoblja radi osposobljavanja, obrazac za mobilnost nastavnoga osob-
lja, registracija organizacije, Erasmus pozivi, vjestine i kompetencije, kva-
lifikacije i zanimanja, itd. Administrativno osoblje najée$ce je zainteresi-
rano za podrudja sljedeéih tema: akademsko priznavanje, rezultati projekta
Erasmus+, partnerstva za suradnju, Erasmus+ programi (opéenito), pozivi
za podnosenje prijedloga, obrasci za prijavu modela mobilnosti osoblja u
obrazovanju odraslih, obrazac za mobilnost osoblja radi obuke, uobicajeni
pojmovi vezani uz projekte mobilnosti, uobi¢ajeni vokabular vezan za mo-
bilnost, motivacijsko pismo za sveuciliste, motivacijsko pismo za prijavu
za posao, itd. Bududi da su ove teme i podteme usko povezane s visokim
obrazovanjem, veéina njih mogla bi biti zanimljiva ne samo jednoj grupi
korisnika aplikacije, ve¢ najmanje dvjema skupinama ili ¢ak svim trima ko-
risni¢kim skupinama.

Tredi korak bila je priprema vjezbi mobilnosti. Pripremi vjezbi pretho-
dio je daljnji pomniji pregled tekstova i materijala vezanih uz mobilnost
koji se nalaze na spomenutim mreznim stranicama EK. Resursi i njihov
sadrzaj predstavljeni su u tablicama kako bi se transparentno prikazala
njihova upotreba u pripremi nastavnog/nastavnog materijala vezanog uz
mobilnost. Tablica je organizirana u Sest stupaca u kojima se nalaze slje-
dedi podatci: redni broj izvora (ukupno 99 kori$tenih izvora), njegov nas-
lov, izvorna adresa i poletna stranica, jezik na kojem je materijal napisan
i odgovarajuéi kratak opis. MreZne stranice, poletne stranice i poveznice
posjecene su u razdoblju druge polovice 2020. i prve polovice 2021. godine.

Za potrebe izrade konkretnih vjezbi koristen je poseban obrazac za ka-
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tegorizaciju aktivnosti koji je izraden u skladu s metodologijom LanGu-
ide, tj. s vodi¢em za pripremu zajednitke metodologije i smjernica. Osim
tekstualnih i nastavnih dijelova zadataka/vjezbi, u njemu se nalaze i drugi
podatci, npr. identifikacijski indeks zadatka (npr. 1F-001), izvor i auten-
ti¢nost teksta (izvorni, usvojeni i prilagodeni), predvidene razine za koje
je aktivnost pripremljena (temeljni, samostalni, napredni), vrsta vjestine
(¢itanje, slusanje, pisanje, govor i vokabular), vrsta aktivnosti (npr. matc-
hing, spelling, cloze test, itd.), osoba koja uéi (student, akademsko osoblje,
administrativno osoblje), polje (akademsko, administrativno, mobilnost i
IT), tip spoznaje (pamdenje, razumijevanje, primjena, analiza, evaluacija,
stvaranje). Dio koji se bavi stvarnim aktivnostima/vjezbama koje se pri-
premaju, sadrzi odjeljke o tekstu aktivnosti, upute za njezino izvodenje,
te moguce izvore ili autorska prava. Zavréni dio obrasca predviden je za
predstavljanje kona¢noga izgleda zadatka.

Vjezbe mobilnosti ocjenjivale su tri skupine istrazivaa/stru¢njaka iz po-
drugja jezikoslovlja, uklju¢enih u projekt LanGuide - oni sa Sveudilista Pri-
morska (Koper, Slovenija), Sveudilita u Rijeci (Hrvatska) i Sveudilita u
Bragovu (Rumunjska). Njihovi komentari i prijedlozi uzeti su u obzir u
konaénom uvr§tavanju vjezbi u aplikaciju. Za evaluaciju vjezbi koristena
je prilagodena tablica za ocjenjivanje LanGuide materijala za ocjenjivanje
svih Languide vjezbi (akademski engleski, administrativni ili tajnicki en-
gleski, engleski mobilnostii I'T engleski), koje suizradili svilingvisti unutar
partnerstva. Tablica je podijeljena u pet dijelova: (1) identifikacija vjezbe,
(2) opca ocjena, (3) CLIL, (4) stil uéenja i (5) zavrsni komentari. Posljed-
nji éetvrti korak uklju¢ivao je unogenje pripremljenih i evaluiranih vjezbi
u aplikaciju LanGuide. To je napravljeno uz pomoé Content Manager apli-
kacije.® U aplikaciju je uneseno priblizno 420 vjezbi mobilnosti. Za sve tri
razine i sve tri skupine korisnika ukupan broj unesenih vjezbi prema odre-
denoj vjestini je sljededi: za govorenje — 50 vjezbi, za slusanje — 92 vjezbe,
za pisanje — 57 vjezbi, za Citanje — 88 i za vokabular - 136 vjeZbi.

Cilj ovog rada bio je prikazati i opisati pojedinosti pripreme za vjezbe
mobilnosti, kao i njihovo uklju¢ivanje u aplikaciju LanGuide. Osnovna
ideja za ukljucivanje takvih informacija iz razli¢itih drugih projekata finan-
ciranih od strane Europske komisije bila je promovirati vazne i vrijedne po-
datke za poboljsanje kvalitete drustveno-obrazovnog, kulturnog, interkul-
turalnog i komunikacijskog pitanja, $to se takoder moze shvatiti kao vrlo
vrijedne koncepte u okviru mobilnosti studenata, nastavnika/istrazivaca i

® https://languide.si/en.
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administrativnog osoblja na visokoskolskim ustanovama. Razmotrena su
i planirana cetiri koraka u pripremi ESP vjezbi: (1) istraZivanje i upoznava-
nje s internetskim stranicama EK, (2) odlutivanje o prikladnosti sadrzaja
za pripremu vjezbi ESP, (3) priprema i evaluacija vjezbi i (4) uklju¢ivanje
vjezbi u aplikaciju LanGuide. Nakon $to je istrazena Erasmus+ mreZna
stranica i informacije u njoj, materijal, vrijedan u kasnijim koracima za
pripremu vjezbi, preuzet je i koridten. Prema obradenoj temi, materijal je
razvrstan u tematske skupine od interesa korisnicima aplikacije. Teme su
bile: (1) diseminacija Erasmus+ projekata (s 35 povezanih podtema), (2)
dokumenti vezani uz program Erasmus+ (s 56 povezanih podtema), (3)
inicijative Europske komisije (s 11 povezanih podtema), (4) specifi¢ni rjeé-
nik vezan za dokumente i projekte mobilnosti (s 5 povezanih podtema),
(5) obrazovne vjestine (1 povezana podtema) i (6) specifi¢nosti razli¢itih
jezika (2 povezane podteme). Pripremi vjezbi prethodio je detaljniji pre-
gled tekstova i materijala vezanih uz mobilnost koji se nalaze na mrez-
nim stranicama EK. Resursi i njihov sadrzaj postavljeni su unutar tablica
kako bi se transparentno prikazala njihova upotreba u pripremi nastav-
nog/nastavnog materijala vezanog uz mobilnost. Za potrebe sastavljanja
vjezbi koristen je poseban Obrazac za kategorizaciju aktivnosti koji je iz-
raden u skladu s metodologijom LanGuide, tj. s metodoloskim vodi¢em
i smjernicama za pripremu zajednicke metodologije. VjeZbe mobilnosti
ocjenjivale su tri skupine istraZziva¢a/stru¢njaka u lingvistici i uklju¢ene u
projekt LanGuide. Njihovi komentari uzeti su u obzir za konaé¢no uvrsta-
vanje vjezbi u aplikaciju. Za evaluaciju vjezbi koristena je LanGuide tablica
za evaluaciju materijala. Uklju¢ivanje pripremljenih i evaluiranih vjezbi u
aplikaciju LanGuide izvr$eno je uz pomo¢ Content Manager aplikacije.

Klju¢ne rije¢i: LanGuide, Erasmus+ dokumenti, vjezbe, mobilnost, pri-
prema vjezbi, unos vjezbi u aplikaciju.

Sto moZemo unaprijediti: prijedlozi za poboljsanje aplikacije
languide za slovenski jezik
Nika Pavletié¢, Klara Sumenjak i Jana Volk

Prema istrazivanjima i rastu¢em broju neizvornih govornika slovenskog
jezika, zanimanje za slovenski jezik je u posljednjih nekoliko godina u po-
rastu. U posljednje su vrijeme ubrzani Zivotni ritam i sve veéi tehnolo-
ki napredak promijenili Zivote ljudi. Internet, ra¢unala i pametni telefoni
postali su neodvojivi dio nasih Zivota koji utjec¢e na sve segmente ljudskih
aktivnosti, $to ukljucuje i u¢enje stranih jezika.
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Kako bi korisnici ostali u toku i uéili strane jezike, prilagodavajuéi taj
proces svojem slobodnom vremenu, nadinu i razini znanja, razvijene su
aplikacije za vodeno uéenje jezika. Neke od najpopularnijih aplikacija tre-
nutno na trzi$tu su Duolingo, Memrise, Busuu, Mango Languages, Brainscape
(Drazumeri¢, 2017),° i 50 Languages, koje nude vodeno ucenje za nekoli-
cinu stranih jezika. U posljednjih se nekoliko godina povecao broj aplika-
cija specijaliziranih za uenje slovenskog kao stranog/drugog jezika, poput
Slovenstina za vsak Zep (Jurkovié, 2015), Slonline, ZNAM, SOS slovenstina,
Hotel Slovenscina. Ove aplikacije uglavnom nude vjezbe vokabulara, fraza i
dijaloga na osnovnoj razini (A1-A2 prema ZEROJ-u).

Za razliku od drugih aplikacija za vodeno ucenje slovenskog jezika i
sli¢no kao kod aplikacije Hotel Slovens¢ina, aplikacija LanGuide usmje-
rena je na jezik za posebne namjene (engl. English for Specific Purposes,
EsP). Aplikacija svojim predvidenim korisnicima — studentima, sveuilis-
nim nastavnicima i administrativnom osoblju - nudi vjezbe vokabulara i
gramatike iz domene mobilnosti, akademskog, informaticko-tehnoloskog
i administrativnog jezika. VjeZbe su napravljene prema trima razinama
jezi¢ne kompetencije (A1, A2 i B1) i osmisljene tako da omogucuju napre-
dovanje po pitanju poznavanja gramatike i leksi¢kog sadrzaja. U ovom se
radu daje kriticki osvrt na vjezbe temeljene na rezultatima anketa i ispi-
tivanjima aplikacije, predstavljaju tehnicki i sadrzajni nedostatci vjezbi te
nude smjernice za daljnji rad i razvijanje aplikacije.

Vjezbe za slovenski jezik napravljene su izmedu veljace i rujna 2021. go-
dine. Podijeljene su u ¢etiri polja i osmisljene za stjecanje znanja na trima
razinama prema ZEROJ-u — A1, A2 i B1. Na pocetku projekta nismo bili
svjesni moguéih ogranicenja te smo stvorili velik broj vjezbi koje nisu bile
uklju¢ene u aplikaciju zbog tehni¢kih nemoguénosti. Svaki je autor pripre-
mio vjezbe za jednu razinu, ali smo prvo izradili vjezbe za razinu A1, pa
razinu A2 ina kraju razinu B1 kako bi se vjezbe medusobno dopunjavale i
pruzale dodatno unaprjedenje znanja. Za druge su jezike osmisljene vjeZbe
za dvije razine (temeljni i samostalni korisnik) te smo radi unificiranja na-
$ih vjezbi s onima za druge jezika spojili razine A2 i B1 u vjezbe srednje
razine. Mi§ljenja smo kako ovo nije bila najbolja odluka buduéi da sve tri
navedene razine imaju svoje specifi¢nosti te smatramo kako bi bilo bolje
da je zadrzana izvorna struktura vjezbi.

Razina A1 obuhvaca 60 vjezbi napravljenih tako da ih korisnici bez imalo
prethodnog znanja ili s minimalnim znanjem jezika mogu rijesiti te tako

¢ Pogledati bibliografiju na str. 118-119.

178



Sto mozemo unaprijediti

stjecati klju¢ne komunikacijske vjestine na pocetnoj razini. Na ovoj su ra-
zini upute dvojezi¢ne, odnosno, pisane na slovenskom i engleskom jeziku,
dok su na drugim razinama upute pisane samo na slovenskom. Vjezbe za
razinu A1 uglavnom su usmjerene na osnovni vokabular, bududi da je ta
vjestina klju¢na za uspje$nu komunikaciju na slovenskom jeziku. Veéinu
ovih vjezbi rjeava se povezivanjem i odabirom to¢nog odgovora, bududi
da osobe koje uce jezik na razini A1 obi¢no nemaju nikakvo predznanje ili
imaju minimalno predznanje slovenskog jezika. Izbjegavali smo koristiti
greske s ru¢nim unosom odgovora budu¢i da takve vjezbe bolje odgova-
raju ufenicima s barem osnovnim znanjem na vi$im razinama. Vjezbe na
razini A1 omogucuju korisnicima da razvijaju svoje poznavanje gramatike
i unaprijede svoj vokabular.

Razina A2 sadrzi 188 vjezbi koje su namijenjene za korisnike koji su os-
tvarili jezi¢ne i komunikacijske ciljeve razine A1 ili govornike flektivnih
slavenskih jezika koji sadrze padezZe. Vecina vjezbi na razini A2 su grama-
tickog tipa (unos to¢nih oblika imenica, pridjeva ili glagola). Gotovo sve
vjezbe razvijene su kao vjezbe s ru¢nim unosom to¢nog odgovora, buduéi
da je to bila jedina vrste vjezbe za koju smo bili sigurni da ¢e ispravno raditi
u aplikaciji. Vjezbe razine A2 omogucuju korisnicima da provjere i utvrde
svoje poznavanje gramatike.

Razina B1 ukljuéuje 89 vjezbi kojima se unaprjeduju vijezbe poznavanja
leksika i gramatike na razinama A1 i A2 te se stavlja veéi naglasak na teze
gramaticke konstrukcije i posebnosti slovenskog jezika. Ogledni primjeri
vjezbi prikazuju posebnosti naglasaka, uporabu dvojine, te dva moguca pa-
deZna oblika pri deklinaciji naziva drzava i regija koje zavr$avaju sufiksima
-ska ili -$ka. Relenice mogu biti nesto dulje, unutar tehni¢kih moguénosti
koje aplikacija dopusta, ali dovoljno razumljive korisnicima koji su stekli
jezi¢nu razinu A2. Vjezbe na razini B1 mogu ukljuéivati razli¢ite tipove za-
dataka, pri ¢éemu prevladavaju zadatci s viSe ponudenih odgovora i zadatci
s ru¢nim upisom odgovora. VjeZzbe na razini B1 omogucuju korisnicima
da provjere, utvrde i unaprijede svoje poznavanje gramatike, uklju¢ujudi i
osnove fonetike.

Pri izradi zadataka, imali smo u vidu tehnicka ograni¢enja koja su bila
izvorom brojnih nedostataka vjezbi. Oni se mogu podijeliti u dvije vrste —
tehnicke i sadrzajne nedostatke.

Prema objema anketama (sluzbenoj anketi Learning languages with the
LanGuide App — Feedback Form za testere aplikacije i anketi koju su za pro-
jekt LanGuide priredili Pavleti¢, Sumenjak i Volk za testere za slovenski je-
zik), ¢injenica da aplikacija nije dostupna na svim operativnim sustavima
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predstavlja njezin znacajan nedostatak. Vjezbe za slovenski jezik ispitalo
je ukupno 39 korisnika, kod ¢ega 28 korisnika nije moglo preuzeti aplika-
ciju. Od toga 64 % ispitanika nije moglo instalirati aplikaciju zato $to koristi
sustav 10S dok ostali nisu mogli instalirati ili pokrenuti aplikaciju.

Aplikacija prikazuje vjezbe u nasumi¢nom redoslijedu iako su neke od
vjezbi osmisljene tako da budu povezane s prethodnim vjezbama i da ¢ine
koherentnu cjelinu. Ovo predstavlja dodatan tehnicki nedostatak buduéi
da bi te vjezbe trebale biti prikazane u to¢no odredenom redoslijedu.

Vjezbe bi trebale ukljucivati kratke upute kojima se pojasnjava $to se
kojom vjeZbom ispituje te kojim je gramati¢kim pravilima potrebno ovla-
dati kako bi se rijesio zadatak. Tablice s gramati¢kim podatcima takoder bi
trebale biti dostupne korisnicima putem precaca vidljivog u svakoj vjezbi,
bududi da bi mogle biti od pomo¢i korisnicima. Upute bi trebale biti pri-
kazane u vjezbi kontinuirano buduéi da opetovano trazenje uputa ometa
korisnika. Na poc¢etku ovog projekta nije bilo jasno koje ¢e vrste vjezbi apli-
kacija podrzavati te kako smo prethodno pripremili velik broj vjezbi koje
nisu bile implementirane u aplikaciju zbog tehnic¢kih ograni¢enja, odlu¢ili
smo pretezito koristiti zadatke s ru¢nim unosom odgovora, zadatke s vise
ponudenih odgovora i zadatke uparivanja. Zbog ovoga nedostaju vjezbe
razumijevanja ¢itanja i pisanja te vjezbe samostalnog oblikovanja teksta.
Za takve je vrste vjezbi potrebno da aplikacija omogucuje mehanizme za
odabir vise odgovora i provjeravanje rjedenja. Iz istog su razloga veéina
vjezbi gramaticke prirode, bududi da nismo znali hoce li aplikacija podr-
zavati slike, videozapise i zvu¢ne zapise. Nedostatak moguc¢nosti uporabe
multimedije svakako predstavlja sadrzajni nedostatak aplikacije. Vjezbe bi
takoder trebale biti dostupne u inadici za stolna ra¢unala buduéi da pa-
metni telefoni ne nude dovoljnu vidljivost te neki korisnici radije koriste
ra¢unala umjesto pametnih telefona. Stoga u daljnjem radu preporu¢amo
izradu inacice za stolna ra¢unala uz inaéicu za mobilne telefone.

Jos jedan znacdajan nedostatak jest prevelik broj vjeZzbi iz gramatike, 3to
je uzrokovano tehni¢kim nedostacima same aplikacije. To vjezbe ¢ini mo-
notonima i namijenjenima isklju¢ivo utvrdivanju i razvijanju gramatickog
znanja, kao vaznu komponentu ulenja jezika, ali svakako nije jedina, te
zbog toga nedostaju vjezbe slusanja, ¢itanja i pisanja. Gramatickim bi vjez-
bama takoder trebalo pridodati vjezbe komparacije pridjeva, vijezbe za ut-
vrdivanje razlika izmedu genitiva i akuzativa, izmedu lokativa i akuzativa,
vjezbe uporabe modalnih glagola, imperativa i osobnih zamjenica u nomi-
nativu, genitivu i akuzativu. Nadalje, vjezbe nisu podjednako rasporedene
po razli¢itim razinama — dok vecina vjezbi najvise odgovara razini A2, velik
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broj vjezbi razine A2 moZe se koristiti na razini A1, §to ¢emo promijeniti
u buduc¢nosti.

Samo postojanje aplikacije LanGuide njezina je glavna prednost, bududi
da ne postoji velik broj aplikacija za u¢enje slovenskog jezika, a posebice
onih koje nude smjernice za uéenje jezika za posebne namjene. Uz pomo¢
nastavnika, takve vjezbe mogu ¢initi évrstu podlogu za utvrdivanje znanja,
pripremanje za ispite i sl.

Sve navedeno moguce je unaprijediti te smatramo kako bi nadogradnja
aplikacije LanGuide bila prikladna. PredlaZemo unaprjedivanje tehni¢kih
i sadrZajnih aspekata aplikacije. Prva i glavna preporuka za unaprjediva-
nje bila bi omoguéivanje pristupa aplikaciji za sve mobilne telefone i ope-
rativne sustave stolnih ra¢unala, ¢ime bi se olaksalo koristenje aplikacije
svim korisnicima (neki korisnici vise vole raditi na ra¢unalu dok su dru-
gima draZi pametni telefoni). Vjezbe bi trebale biti prikazane prema re-
doslijedu koji je zadao autor a ne nasumiéno, kako je to trenutno slucaj. U
usporedbi s nasumi¢nim odabirom vjezbi, pomno organizirana struktura
vjezbi puno je bolja za uenje jezika buduéi da se njome korisnicima omo-
guduje unaprjedivanje svojeg znanja iz gramatike ileksika. Izgled aplikacije
trebalo bi dotjerati po pitanju grafike i boja, potrebno je dodatno naglasiti
upute, dodati oblatice za upute ili tablice, te redoslijed vjezbi. Jednostav-
niji naéin za preuzimanje aplikacije za pametne telefone takoder bi bio od
velike koristi za bolje korisni¢ko iskustvo.

Vjezbama je potrebno dodati opis sadrzaja koji se ispituje odredenom
vjezbom te dodati njene ciljeve. Takoder je potrebno dodati prikaz odrede-
nih gramatic¢kih oblika koji bi, primjerice, omoguéio korisnicima da u sva-
kom trenutku mogu pretraziti odredene sufikse i pravila konjugacije kod
gramatickih vjezbi.

Dodavanjem vjezbi za sludanje, ¢itanje i pisanje, aplikacija bi bila zaokru-
zenija i pobolj$ana, buduéi da je podjednak razvoj svih komunikacijskih
vjestina klju¢an kod ulenja stranih jezika. Takoder bi bilo potrebno dodati
vjezbe za ispitivanje i unaprjedivanje slusanja buduéi da govornici razine
B1 mogu izrazavati svoje misljenje, davati savjete o odredenim temama
i sudjelovati u svakodnevnim razgovorima. Nadalje, ove bi vjezbe trebale
sadrzavati snimke ispravnog izgovora. VjeZbe za provjeru pravilnog obli-
kovanja pisanih i govorenih tekstova za opis iskustava, dogadaja, snova i
planova svakako je potrebno ukljuciti u aplikaciju. Kod samostalnog obli-
kovanja tekstova, osobe koje uce strani jezik ¢esto rade greske u gramatici
i/ili pisanju. Vjezbe koje omogucuju korisnicima da isprave/uklone naj-
Ce$ce vjezbe u pisanju i/ili gramatici svakako bi bile zanimljive i korisne.
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Takve bi se vjezbe temeljile na korpusu najc¢e$c¢ih gresaka koje naprave ko-
risnici aplikacije pri stvaranju pisanih i govorenih tekstova.

Aplikacije za mobilne telefone i sustavi za e-u¢enje nece moé¢i nadomjes-
titi ili u jednakoj mjeri zamijeniti klasi¢ni na¢in ucenja stranih jezika — u
predavaonici s knjigom i nastavnikom — no mogu odigrati bitnu ulogu u
dodatnom utvrdivanju usvojenoga znanja, prosirenju komunikacijskih vje-
$tina i interaktivnom ovladavanju stranim jezikom. Smatramo kako je ova
aplikacija prakti¢an dodatak klasi¢nom ucenju, no smatramo ju manje prik-
ladnom za samostalno uéenje slovenskog jezika.

Klju¢ne rijeci: slovenski kao drugi/strani jezik, poucavanje slovenskog,
aplikacija za ucenje jezika, LanGuide,

LanGuide Content Manager: Web platforma za podrsku
upravljanja sadrzajem za ucenje jezika specificne namjene

Maria Dolores Lozano, Enrique Arias i Pablo Bermejo

U ovom poglavlju predstavljen je LanGuide Content Management System
- sustav za upravljanje sadrZajem. Dizajniran jeirazvijen kao web-bazirana
aplikacija i namijenjen je lingvistima koji Zele kreirati vjezbe na razli¢itim
jezicima, podrudjima i razinama u svrhu ucenja. Ova aplikacija nudi $i-
roku paletu razli¢itih vrsta vjezbi kreiranih prema zajednickoj metodologiji
i predlocima vjezbi definiranih u projektu LanGuide. Osim toga, nadopu-
njena je zajednickim repozitorijem resursa za pohranu i dijeljenjem kom-
plementarnih materijala za vjezbe, kao §to su video zapisi, tekstovi, audio
datoteke i slike. Alat omogucuje upravljanje i autorima i vjezZbama s razli-
¢itim filterima za olak3avanje pretraZivanja. Osim toga, uklju¢uje funkciju
pregleda koja omogucuje lingvistima da provjere kreiranu vjezbu i simu-
liraju njezino ponaganje prije kona¢ne objave kako bi provjerili postoje li
kakve nedosljednosti. Takoder je predstavljena evaluacija alata od strane
stvarnih korisnika koja dokazuje njezinu korisnost u sklopu LanGuide pro-
jekta.

Uvod

Jedan od rezultata projekta LanGuide bila je priprema digitalne tehnolo-
gije i mobilne aplikacije za stavljanje alata za ucenja jezika u okvir suvre-
menih digitalnih tehnologija za vodenje ucenja jezika i usvajanje jezika.
Trenuta¢no nije dostupan sli¢an alat koji korisnicima moze pruziti uvid
u svoje znanje i upute kako unaprijediti svoje znanje, a uz to je potpuno
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besplatan. Stoga je jedan od glavnih ciljeva projekta LanGuide razviti skup
softverskih aplikacija koje ¢e biti besplatno dostupne na web stranici pro-
jekta.

Ovo poglavlje predstavlja LanGuide Content Manager, web-baziranu
aplikaciju razvijenu kako bi se lingvistima i stru¢njacima za poucavanje
jezika omogucdilo stvaranje vjezbi i aktivnosti na razli¢itim jezicima koji
omogucuju ucenje jezika specifi¢ne namjene, prema metodologiji definira-
noj u projektu LanGuide. Osim toga, Content Manager ukljucuje repozito-
rij resursa — kao $to su slike, video i audio datoteke — koje generiraju autori,
a koje moze koristiti bilo koji autor kako bi integrirao sadrzaj u vjezbe.

Tijekom razvoja Content Managera uzeto je u obzir da ¢e zbirka vjezbi
koju su izradili lingvisti morati biti prikazana u mobilnoj aplikaciji razvi-
jenoj u projektu kako bi je koristili ciljni krajnji korisnici aplikacije, a to su
studenti, nastavnici i administrativno osoblje. Komunikacija izmedu Con-
tent Managera i mobilne aplikacije podrzana je kroz odgovaraju¢i API i
robusnu i pouzdanu arhitekturu klijent-posluZitelj, kao $to je opisano da-
lje u poglavlju. Sustav je u pocetku bio postavljen na besplatnom online
Heroku posluzitelju, a trenutno je postavljen na novom posluzitelju, kojim
upravlja Sveudiliste Primorska, kao koordinator projekta LanGuide.’

LanGuide Content Manager dvaput su ocjenjivali lingvisti koji su ga ko-
ristili za izradu vjezbi na razli¢itim jezicima. Povratne informacije dobivene
u prvoj procjeni omogucdile su nam da pobolj$amo sustav i ispravimo neke
propuste, §to je rezultiralo pobolj§anom verzijom koja je ponovno proci-
jenjena kako bi se dokazala njegova valjanost kao robustnog sustava za
upravljanje sadrzajem.

LanGuide Content Manager: arhitektura i tehnologije

U ovom poglavlju opisana je arhitektura klijent-posluzitelj koja se koristi
za implementaciju Content Managera, ukazujuéi na razli¢ite tehnologije
koje se koriste i za prednji dio aplikacije (engl. Frontend) i za pozadinski
dio aplikacije (engl. Backend), kao $to je prikazano na slici 6.1.

Implementacija frontenda i backenda

Frontend je razvijen pomocu Pug Template Language, koji je vrlo mocdan alat
za izradu predlozaka na ujednacen i robustan nacin (Hibbard, 2019).?

" https://cm.languide.si.
® Pogledati bibliografiju na str. 135-136.
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Za razvoj backenda i odgovarajueg API-ja za komunikaciju s mobilnom
aplikacijom, koristili smo Node.js. Node.js je viseplatformsko, JavaScript
okruZenje otvorenog koda za razvoj pozadinskog dijela aplikacije koje izvr-
$ava JavaScript kdéd izvan web-preglednika (Orsini, 2013). Node.js omogu-
¢uje programerima da koriste JavaScript za pisanje alata naredbenog retka
i za skriptiranje na strani posluZitelja — pokretanje skripti na strani poslu-
Zitelja za kreiranje dinamickog sadrzaja web stranice prije nego $to se stra-
nica posalje u korisnikov web preglednik. Posljedi¢no, Node.js predstav-
lja paradigmu »JavaScript posvuda« (Scott, 2020) koja objedinjuje razvoj
web-aplikacije oko jednog programskog jezika, umjesto razli¢itih jezika za
skripte na strani posluzitelja i klijenta.

Implementacija baze podataka

Baza podataka Content Managera implementirana je u MongoODB - NO-
SQL sustavu baza podataka (Bradshaw i dr., 2019), koji se nalazi online na
MongoDB Atlasu kako bi se olaksalo postavljanje projekta i upravljanje
njime putem interneta.

LanGuide Content Manager - izgled i funkcionalnosti

Ovo poglavlje predstavlja izgled i funkcionalnosti Content Managera u nje-
govoj konac¢noj verziji, nakon izvodenja nekih iteracija za pobolj$anja i pro-
Sirenja.

Pristupanje Content Manageru

Pristup Content Manageru ogranicen je na lingviste ili stru¢njake za po-
ucavanje jezika koji prethodno trebaju biti registrirani u sustavu od strane
administratora. Trenutna verzija Content Managera nije otvorena za vanj-
ske korisnike osim ako ih ne pozovu koordinatori projekta LanGuide.

Za pristup Content Manageru, autori se trebaju prijaviti s dobivenim ko-
risni¢kim podacima. Ova funkcionalnost uklju¢uje i moguénost oporavka
zaboravljene lozinke putem sustava administratora.

Glavne funkcionalnosti. Glavnim funkcionalnostima Content Managera
moze se pristupiti putem opcije izbornika na lijevoj strani glavnog pro-
zora. Korisnici mogu traZiti odredene vjezbe ili mogu kreirati nove vjeZbe.

Korisnici mogu pretraZivati vjezbe po autoru ili filtrirati vjezbe prema
razli¢itim poljima kategorizacije. Sustav omogucuje izradu Cetiri tipa vjezbi:
Visestruki izbor, Odaberi, Upisi u prazninu i Povuci i ispusti, kao $to je prika-
zano na slici 6.4. Osmisljen je tako da korisnici mogu vidjeti sve vjezbe, ali
mogu uredivati ili izbrisati samo vjezbe koje su sami kreirali.
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Sustav uklju¢uje nadzornu plocu, koja je dizajnirana kao oglasna ploc¢a za
predstavljanje azuriranja ili novih znacajki upravitelja sadrzaja kojih autori
moraju biti svjesni prilikom izrade vjezbi ili multimedijskih resursa u re-
pozitoriju. Nadzorna ploca takoder omogucuje pristup vjezbama i popisu
autora.

Authors. Ova funkcija omogucuje vizualizaciju popisa autora registrira-
nih u sustavu. Mozemo pregledati imena autora, njihove e-mail adrese i
pregledati izradene vjezbe.

Exercises. Ova funkcija omogucuje vizualizaciju popisa vjezbi koje su u
Content Manageru stvorili razli¢iti autori. Mogu se razvrstati prema razli-
¢itim kategorijama (autor, vjestina, razina itd.).

Prilikom odabira vjezbe s popisa, prikazuje se stranica s vjezbama. Kao
§to je prikazano na slici 6.8, stranica s vjezbama sastoji se od sljedecih di-
jelova:

- kategorizacija vjezbe,
- simulacija vjezbe,
- operacija za uredivanje, dupliciranje ili brisanje vjezbe.

Kategorizacija vjezbi odgovara onoj definiranoj u metodologiji LanGu-
ide.

Content Manager uklju¢uje simulaciju ponasanja stvorenih vjezbiiomo-
gucuje autorima da provjere ima li pogresaka koje su se mogle dogoditi
prilikom definiranja vjezbi. Slika 6.9 prikazuje simulacijsko sucelje vijezbe
videstrukog izbora, naglasavajuéi glavne opcije tog sucelja. Na taj nacin
mozemo vidjeti kona¢ni izgled vjeZzbe i provjeriti njezinu ispravnost prije
objave.

Kreiranje i modeliranje vjezbi uz pomo¢ Content Managera

Prilikom izrade vjeZbe, Content Manager na pocetku prikazuje upozorenja
i obavijesti koje bi autori trebali uzeti u obzir tijekom konfiguracije vjezbe.
Ovi se podaci razlikuju ovisno o vrsti vjezbe.

Prvo, autori moraju definirati kategorizaciju vjezbi upisivanjem i oda-
birom razli¢itih opcija, koje odgovaraju kategorizaciji vjezbi definiranoj u
metodologiji LanGuide. Ova kategorizacija je ista za sve vrste vjezbi.

Uz polja kategorizacije, vjezbe su modelirane nizom metapodataka koji
definiraju njihovu prezentaciju i kona¢no ponasanje. Autori imaju mogud-
nost uklju¢ivanja poveznice na YouTube video, umetanja slike, teksta ili
audio datoteke iz repozitorija multimedijskih resursa.
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Funkcionalnosti uloge administratora u Content Manageru

Content Manager uklju¢uje ulogu Administratora sa specificnim funkci-
onalnostima za upravljanje ciljnim korisnicima sustava, koji su autori koji
kreiraju vjezbe. Glavne funkcionalnosti Administratora su sljedeée:

- registriranje novih korisnika u ulozi autora,
— uredivanje podataka korisnika u ulozi autora,
- brisanje prethodno kreiranog korisnika u ulozi autora.

Zajednicki repozitorij za multimedijske resurse

Content Manager integrira zajednicki repozitorij za pohranu multimedij-
skih resursa, kao $to su slike, YouTube videozapisi, audio datoteke ili dugi
tekstovi. Autori mogu izravno pristupiti repozitoriju putem Content Ma-
nagera. Slika 6.20 prikazuje neke od resursa koje su kreirali lingvisti pro-
jekta koji ¢e se koristiti u vjezbama.

Repozitorij multimedijskih resursa konfiguriran je na nacin da svatko
moze koristiti resurse bilo kojeg autora, a brisati ili mijenjati samo one re-
surse koje je sam stvorio. Autori mogu povezati resurs pohranjen u repo-
zitoriju s odredenom vjezbom u odgovarajuc¢em obrascu za konfiguraciju
vjezbe.

Evaluacija LanGuide Content Managera

Content Manager evaluiran je dvaput. Prva evaluacija provedena je nakon
$to je prva potpuno operativna verzija objavljena i postavljena na posluzi-
telju,’ a lingvisti na projektu koristili su je za izradu prvih vjezbi s alatom.

Evaluacija je bila usmjerena na kvalitetu koristenja, upotrebljivost i la-
kocu ulenja koristenja Content Managera, a provedena je na 12 sudionika
u ulozi autora koji su neko vrijeme koristili sustav za kreiranje i upravljanje
vjezbama prije ocjenjivanja. Svi sudionici imaju uredske vjestine na razini
korisnika i iskustvo u koritenju web aplikacija. U evaluciji je sudjelovalo
9 zenskih i 3 muska sudionika. Svi su imali osnovno razumijevanje alata
prije pocetka evaluacije. Svi sudionici su dobili svoje korisni¢ke podatke i
upute za pristup, kao i jednostavan korisnicki priru¢nik za koristenje funk-
cionalnosti aplikacije.

Evaluacija se temeljila na $iroko koristenoj metodi pod nazivom Skala
upotrebljivosti sustava (SUS) (Engl. System Usability Scale) (Brooke, 1996.).
SUS ljestvica se sastoji od skupa od 10 pitanja, kao §to je prikazano u tablici

® https://cm.languide.si.
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6.1. U suUSs upitniku, neparne stavke su pozitivne, dok su parne stavke ne-
gativne, kako bi se smanjila pristranost odgovora. Sudionici su zamoljeni
da na Likertovoj ljestvici od pet bodova odaberu vrijednost od 1 do 5 koje
predstavljaju: »uopce se ne slazemc, »ne slazem se«, »neutralan/na samg,
»slazem se«i»u potpunosti se slazem«. Nakon primjene odgovarajuce for-
mule na dane odgovore kako je definirano u (Brooke, 1996), rezultat je broj
izmedu o i 100, ¢ije je znalenje prikazano na skali (slika 6.22).

Rezultati evaluacije prikazani su u tablici 6.2 u kojoj su navedeni rezultati
upitnika (u stupcima su izjave, a u retcima pojedini sudionici). U zadnja
tri stupca navedeni su redom ukupna ocjena SUS-a (SUS), ocjena faktora
upotrebljivosti (Us.) i ocjena faktora lakoce ucenja koristenja (Le.).

Kao $to je prikazano u tablici 6.2, mozemo vidjeti da je SUS rezultat
75,2 §to se smatra izmedu »dobro« i »odli¢no« prema pridjevskim ocjenama
(Bangoridr., 2009) definiranim za SUS ljestvicu (vidi sliku 6.22). Rezultati
SUs-a za 12 sudionika prikazani su na slici 6.23.

Takoder smo istrazili procjenu upotrebljivosti i lakoce ucenja koristenja
na temelju dva skupa ¢imbenika. Cetvrta (s4) i deseta (S10) izjava SUS
upitnika (tablica 6.1) pridonose ocjeni lakoce u¢enja koristenja, dok preos-
tale izjave upitnika pridonose ocjeni upotrebljivosti (Lewis i Sauro, 2009.).
Zbrajanjem rezultata izjava S4 i S10 i mnoZzenjem s 12,5 mozemo procije-
niti lako¢u uéenja koristenja sustava, koja je prikazana u zadnjem stupcu
tablice 6.2. Prosje¢na ocjena u pogledu lakoce ucenja je 75,0 od 100, $to
znadi da ovaj alat ima visok stupanj lakoce ucenja, te zahtijeva samo malo
vremena i pomodi. Ocjena upotrebljivosti izra¢unava se zbrajanjem rezul-
tata ostalih izjava i zatim mnoZenjem zbroja s 3,125. Prosje¢na ocjena u
pogledu upotrebljivosti je 75,3 od 100, $to ukazuje na vrlo dobro misljenje
korisnika o LanGuide Content Manageru.

Dobiveni rezultati za upotrebljivost i lako¢u ucenja koristenja prikazani
su na slici 6.24, odnosno slici 6.25. Kao §to mozemo vidjeti na grafikonima,
veéina korisnika dalo je visoke ocjene, osim dva korisnika (3 i 4) koji su
dali najniZe ocjene (¢akiispod 50). No opéenito, iz gornje analize mozZemo
zakljuciti da je vedina korisnika prili¢no zadovoljna Content Managerom
kao alatom za kreiranje i upravljanje vjezbama unutar LanGuide projekta
i pokazuje vrlo dobar stav prema upotrebljivosti i lakodi u¢enja koristenja
LanGuide Content Managera.

Kljuéne rijeci: sustav za upravljanje sadrzajem, web alati, Languide repozi-
toriji resursa.
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Mobilna aplikacija kao alat za ucenje
Afshin Ameri, Radu Dobrin i Philip Rautell Lindstedt

Postoji nekoliko istraZivackih smjerova razvoja mobilnih aplikacija za
uclenje, npr. sportskih aktivnosti, klini¢kog sestrinstva, medicine, etike,
itd. Ovaj rad predstavlja mobilnu aplikaciju (LanGuide aplikacija) za uce-
nje/vjezbanje jezika u kontekstu europskih programa mobilnosti za aka-
demske institucije. Cilj je da studenti i administrativno osoblje koji sudje-
luju u razli¢itim programima mobilnosti unutar Europe koriste ovu mo-
bilnu aplikaciju.

LanGuide aplikacija temelji se na skupu vjezbi koje su izradili lingvisti.
U prosirivanju skupa vjezbi mogu sudjelovati i ostali stru¢njaci koji se zele
pridruziti projektu. LanGuide aplikacija ima podrsku za hrvatski, engle-
ski, 8panjolski, talijanski, rumunjski i slovenski, a vjezbe su oblikovane po-
sebno za profile studenta, profesora i administrativnog osoblja, i posebno
za Cetiri razlicite kategorije: akademsku, administrativnu te kategorije mo-
bilnosti i informacijskih tehnologija.

U ovom saZetku prikazan je proces oblikovanja i razvoja LanGuide apli-
kacije i njenih znacajki. Prikazani su alati i tehnologija koja je koristena u
razvoju te su istrazeni potencijalni pravci razvoja i unaprjedenja aplikacije.

Oblikovanje korisnickog sucelja mobilne aplikacije

U svrhu oblikovanja korisni¢kog sucelja, analizirane su aktualne komerci-
jalne aplikacije za u¢enje jezika'® i povratne informacije sadrzane u komen-
tarima. OdrzZano je i nekoliko sastanaka s lingvistima uklju¢enima u Lan-
Guide projekt kako bi se analizirale korisni¢ke potrebe. Povratne informa-
cije zabiljezene su u okviru okruzenja Miro."* Na sastancima se diskutiralo
i o neophodnim znacajkama. IstraZzivanje i sastanci s lingvistima koristeni
su kao temelj za oblikovanje skupa neovisnih znacajki koje je potrebno ra-
zviti. Znadajke su organizirane i izraden je vremenik plana razvoja.

Skup znacajki i rezultirajuéi plan razvoja omogudio je podjelu razvoja na
tri zasebna podrudja, tako da svaki od triju partnera na projektu bude za-
duzen za jedno podrugje. Skupovi znacajki i odgovorni timovi su:

** Duolingo (https://play.google.com/store/apps/details?id=com.duolingo); Babbel (https://
play.google.com/store/apps/details?id=com.babbel.mobile.android.en); Rosetta Stone
(https://play.google.com/store/apps/details?id=air.com.rosettastone.mobile
.CoursePlayer).

** https://miro.com.
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- LanGuide aplikacija za upravljanje sadrzajem (Languide Content Mana-
ger Application): mrezna aplikacija koju ¢e koristiti lingvisti za unos
novih vjezbi u sustav. Timom upravlja UcLM iz Spanjolske.

- LanGuide mobilna aplikacija: Mobilna aplikacija za Android uredaje
koja pruza korisnicima mogucnost pregleda i ispunjavanja vjezbi na
mobilnim uredajima. Timom upravlja MDU iz Svedske.

- Languide aplikacija za upravljanje korisnicima (LanGuide User Mana-
ger): Aplikacija kojom se analizira napredak kroz odredeni vremenski
period. Timom odgovornim za razvoj upravlja UNIRI iz Hrvatske.

Razvoj mobilne aplikacije

U razvoju LanGuide mobilne aplikacije primijenjen je agilni pristup. U sva-
koj iteraciji odabran je i razvijen skup znacajki. Nova verzija aplikacije tada
je podijeljena s LanGuide partnerima u svrhu inicijalnog testiranja i dobi-
vanja povratnih informacija.

LanGuide mobilna aplikacija razvijena je kori$tenjem Flutter paketa za
razvoj softvera.’” Baza podataka nalazi se na mySQL serveru MDU-a, a
za prijavu gre$aka i distribuciju aplikacije partnerima koristi se Firebase.*®
Putem internog testiranja i povratnih informacija dobivenih od projektnih
partnera, a kako bi se korisnicima osiguralo dobro korisnicko iskustvo, iz-
vriene su odredene izmjene korisni¢kog sucelja i otklonjeni su uo¢eni pro-
blemi.

LanGuide mobilna aplikacija

Pri pokretanju LanGuide aplikacije, korisniku se prikazuje zaslon za pri-
javu (pogledati sliku 7.2). Korisnik se moze prijaviti s postoje¢im ra¢unom
ili se registrirati. Za registraciju je potrebna valjana e-mail adresa koju je
potrebno potvrditi i lozinka. Nakon prijave, aplikacija automatski zapamti
podatke za prijavu radi prakti¢nosti.

Prilikom prve prijave, prikazuje se stranica dobrodoslice na kojoj moraju
biti podesene odredene postavke, tj. jezik za vjezbanje i vrsta korisnika.
Navedeno se moze naknadno promijeniti u postavkama. Po zavrsetku se
prikazuju kratke upute o tome kako zapoceti rad u aplikaciji.

Pocetni zaslon (pogledati sliku 7.5), koji se prikazuje nakon prijave, sa-
drziikone za Cetiri razli¢ita podruéja: akademsko, administrativno, podru-
¢je mobilnosti te podru¢je informacijskih tehnologija. Te ikone omoguda-

?https://flutter.dev.
* https://firebase.google.com.
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vaju odabir vjezbi iz odredenog podrugja koje se Zeli vjeZbati. Razinu vjezbi
moguce je odabrati duzim pritiskom* na ikonu odabranog podruégja. Obo-
jani obrub oko ikone podrudja promijeni boju kako bi naznaéio razinu -
zelena (osnovna), narancasta (srednja) i crvena (napredna).

Kad korisnik odabere podruéje, LanGuide aplikacija na temelju odabra-
nih postavki dohvaca vjezbe iz LanGuide aplikacije za upravljanje sadrza-
jem. LanGuide aplikacija ima podrsku za tri razli¢ite vrste aktivnosti: vi-
Sestruki odabir, popuni prazninu i povuci i ispusti. Kad korisnik pokrene
neki tip vjezbe po prvi put, prikazuju mu se kratke upute za rad. Ako ko-
risnik izade iz vjezbe bez predaje, status se pohrani i moguce je nastaviti
kasnije.

Kad korisnik unese sve traZene odgovore, gumb za predaju se otkljuca i
pozeleni. Tako korisnik ne moze predati odgovore prije dovrietka vjezbe, a
gumb istovremeno sluZi i kao indikator je li sve popunjeno. Nakon predaje,
prikazuje se rezultat. Rezultat prikazuje korisniku koliko je to¢nih odgo-
vora u ukupnom broju odgovora te daje moguénost prikaza koji su odgo-
vori neto¢ni, a koji to¢ni. Prilikom pregleda odgovora, u slu¢aju pogresnog
odgovora, korisnik moze pogledati to¢an odgovor odabirom ikone oka uz
odgovor.

Klju¢ne rijeci: korisni¢ko suéelje, mobilna aplikacija, uéenje jezika.

** https://developer.apple.com/documentation/uikit/touches_presses_and_gestures
/handling uikit_gestures/handling long-press_gestures.
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Contextul cadrului de invatare a limbilor straine LanGuide

Neva Cebron si Emma Beatriz Villegas Cunja

Introducere

Obiectivul acestei lucriri este examinarea teoriei §i a cercetirilor im-
portante privind invatarea cu ajutorul aplicatiilor mobile (in continuare
mLearning) in domeniul achizitiei limbilor strdine gi completarea perspec-
tivelor teoretice cu exemple de implementare a noilor abordari. Un obiec-
tiv conex este evaluarea masurii in care cercetarile publicate anterior pot
influenta tehnologia de proiectare si pedagogia pentru mLearning a noii
aplicatii LanGuide, dezvoltata in cadrul proiectului cu acelagi nume.

Procesul de creare a materialelor pentru invitarea limbilor striine in ca-
drul proiectului se bazeazi pe presupunerea conform careia utilizarea lim-
bii intr-un mediu academic internationalizat este strans legata de situatiile
practice de zi cu zi cu care se poate confrunta un beneficiar de mobilitate.
In acest caz, aplicatia il va ajuta, dar totusi, aceasta nu va putea rezolva
toate problemele lingvistice intr-o varietate de situatii dintr-o tara noua
si 0 noua institutie academica. Cu toate acestea, invitarea informala, cu
continut care poate f1 util i impartasit cu altii, este sugerata pentru a im-
bunatiti invatarea limbilor strdine, pentru a creste ritmul de integrare si
pentru a ajuta la asigurarea unei tranzitii usoare citre un nou mediu de
studiu.

Dupa o analiza indelungata a cercetarii anterioare pertinente, lucrarea
trece in revista cadrul teoretic care a facilitat structurarea materialelor de
invatare a limbilor straine gi a ghidat proiectarea tehnici a aplicatiei Lan-
Guide. Articolul ilustreazi abordarile adoptate in proiectarea modulelor
lingvistice, metodologia utilizata si discuta eficacitatea sau scaderile aces-
tora. In cele din urma, citeva consideratii pentru integrarea ulterioara a
metodologiei si resurselor eLearning in practicile de invitare a limbilor
straine sunt, de asemenea, trecute in revista pe scurt.

Invitarea cu ajutorul dispozitivelor mobile intra rapid in curentul princi-
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pal al educatiei (Johnson si altii, 2014)," iar invatarea limbilor striine pare
s aiba un rol deosebit de important in aceste eforturi. Cu toate acestea,
posibilitatile tehnice inca restranse ale dispozitivelor mobile pot limita abi-
litatile pedagogice ale unui profesor de limba plin de resurse.

Astfel, articolul incearci si raspundi la urmitoarele intrebari: Ce prin-
cipii pedagogice ar trebui sa ghideze dezvoltarea materialelor de invitare
a limbilor striine pentru mLearning? In ce masura abordarile adoptate in
proiectarea materialelor de invitare a limbilor straine pentru mLearning
sunt similare sau diferite de cele care ghideaza productia de manuale? Ce
lectii pot fi valorificate pentru implementarea cu succes a invatarii auto-
nome a limbilor straine pe dispozitivele mobile?

Consideratii privind legdtura dintre invdtarea traditionald
a limbilor strdine, e-learning si mLearning

Conform cercetarilor recente in domeniul educatiei intr-o lume orientata
spre tehnologie, invitamantul superior va presupune in viitor indepen-
denti si individualism (Laskova, 2021; Bower, 2019), astfel incat profesi-
onigtii acestui domeniu ar trebui sa isi canalizeze eforturile citre promo-
varea motivatiei intrinseci, a orientarii gi evaludrii personale gi a invatarii
pe tot parcursul vietii. Astfel de evolutii apar pe baza practicilor recente
initiate si exploatate in mediile virtuale de invatare din timpul pandemiei,
in care profesorii s-au straduit si echilibreze si sa incurajeze modele de in-
vatare durabile si independente. Avind in vedere utilizarea pe scari largi a
smartphone-urilor in intreaga lume (Silver si altii, 2019), invatarea mobila
trebuie sa aiba un rol major in evolutia invatarii limbilor straine, deoarece,
prin posibilititile sale multiple poate oferi un numar crescand de noi op-
tiuni de integrare a comunicarii reale cu stimulentele de invatare.

Cu toate acestea, o serie de cercetitori incd semnaleazi o scindare in-
tre lumea educatiei si tehnologia mobild. Aceasta din urma este utilizata
de citre cursanti mai ales in afara sililor de clasi si de curs (Walsh, 2010;
Kukulska-Hulme si altii, 2015; Jie si altii, 2020), astfel, aceastd sursi impor-
tanta de motivare neputand sa fie integrati in procesul de invitare. In plus,
cercetarile identifica drept problema lipsa unui nou cadru pedagogic care
sa ghideze eforturile educationale pentru integrarea mLearning — ului in
programele de invitamant (Sharples, 2006; Bernacki si altii, 2020). Cerce-
tarile recente privind pedagogia mobilid demonstreaza ci educatia in epoca
mobila nu poate inlocui educatia formala, dar poate oferi o modalitate de

*Vezi bibliografia de pe p. 33-36.
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a extinde, sprijini si consolida invitarea in sala de clasa si in afara acesteia
(Mutiaraningrum si Nugroh, 2021).

Mai mult, studiile evidentiaza o schimbare importanta de paradigma in-
tre sistemele educationale traditionale i mLearning. Pe cand obiectivul
principal al sistemului educational traditional era transmiterea eficienta
a cunostintelor intr-un cadru educational formal, constructia cunoasterii
in era mobila are loc sub forma procesarii informatiei in interactiunea cu
tehnologia mobila intr-o serie de contexte (Sharples, 2006).

In ceea ce priveste dobandirea unei limbi straine, procesul traditional de
achizitie necesita perseverenta deoarece o ,,abordare a invatarii cu incetini-
torul [...] duce adesea la frustrare, deoarece cursantii simt ca au studiat de
ani de zile fari a face progrese mari” (Lightbown si Spada, 2006, p. 186). Pe
de altd parte, invitarea mobili a limbilor strdine (de acum inainte MALL) si
mLearning® le ofera studentilor posibilitatea de a participa activ in timpul
lectiilor si intre acestea, la activitati personalizate, in ritm propriu, cen-
trate pe cursant (Viberg si Gronlund, 2012), permitind astfel o dezvoltare
mai buni, mai concentrata i mai axata pe nevoi a competentelor de comu-
nicare intr-o limba straini.

O astfel de schimbare a obiectivelor si scopurilor necesita o regandire
aprofundati a abordarilor de predare i invitare, precum si dezvoltarea
unor metode si materiale didactice eficiente pentru mLearning. Tehnolo-
gia In sine joaci un rol in remodelarea preferintelor, perceptiilor si atitu-
dinilor umane, conducand la ideea unei metodologii co-construite intr-un
sistem sociotehnic (Viberg si Gronlund, 2012) si care se bazeaza pe evolutia
rezultata din practicile dezvoltate in cadrul invatamantului la distanta si al
invatarii limbilor straine asistata de calculator (in continuare CALL), nece-
sitdnd, in acelagi timp si adaptarea la noile cerinte, cum ar fi flexibilitatea,
portabilitatea si spontaneitatea (Mutiaraningrum si Nugroh, 2021).

Referitor la obiectivul principal al proiectului LanGuide, si anume la pro-
iectarea unei aplicatii mobile pentru achizitia limbilor straine, trebuie ob-
servat ca ,existd aplicatii pentru toate aspectele invatarii limbilor striine,

?mLearning se referd la posibilititile de predare a limbilor straine completate de invitarea
informali pe smartphone-uri, in timp ce MALL (invitare asistata de limbi strdine) — un
subdomeniu al mLearning — ului — acopera o gama larga de activitati pentru practicarea in-
dividuali a abilitatilor si cunostintelor lingvistice, inclusiv cursuri si lectii de limbi straine,
dar si invatarea exploratorie in medii urbane, sarcini lingvistice colaborative si competi-
tive, carti de referinta si similare. eLearning, care include CALL (invitarea limbilor asistata
de calculator) se bazeaza pe un curs structurat, livrat formal sau sustinut de materiale de
invatare furnizate pe un site web.
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dar s-a acordat foarte putini atentie premiselor pedagogice care stau la
baza proiectarii aplicatiilor mobile” (Brick si Cervi-Wilson, 2015, p. 24).
Aceste aplicatii oferd o capacitate multilaterald in vederea flexibilitatii in
timp si spatiu si adaptabilitatii celor care preferd auto-invitarea, atat elevi
si studenti, cat si profesori (Ibacache, 2019). De asemenea, este importanta
comoditatea invatarii virtuale si ,omniprezenta optiunilor de mLearning
care afecteaza modul in care se invata, deoarece invatarea limbilor stra-
ine se impletegste cu activitatea si munca zilnica a utilizatorilor” (Kukulska-
Hulme, 2012, p. 10). Sporirea motivatiei cursantilor ce invata in ritmul pro-
priu pare si necesite inca un design bine organizat, un continut relevant si
un domeniu de aplicare clar (Broadbent, 2017), precum si o abordare cen-
trata pe cursant si pe dobandirea de cunostinte. Invitarea cu succes a unei
limbi striine ar trebui si se bazeze pe abilitatile si cunostintele studentilor,
permitandu-le sa rationeze din propria experienta, oferind in acelasi timp
0 programai structurati de cunostinte validate, predate eficient si cu po-
sibilitatea utilizarii inventive a conceptelor si metodelor (Sharples si altii,
2005; Elbabour si Head, 2020).

In consecinta, noul mediu implica si o schimbare a rolurilor si responsa-
bilitatilor profesorilor. Conole si Alevizou (2010, p. 44) subliniaza ca ,gra-
nitele dintre rolurile traditionale (profesor si elev) si functii (predare si in-
vitare) se estompeazi. «Profesorii» trebuie si devina cursanti pentru a in-
clude noile tehnologii in practicile lor.” Profesorii si autorii de materiale
trebuie sa fie constienti de modalitatile specifice in care dispozitivele digi-
tale pot fi integrate in mod convenabil in interiorul si in afara silii de clasa
de catre utilizatorii lor finali, precum si de site-urile si aplicatiile specifice
pe care elevii le acceseaza frecvent si de modalitatile in care intentioneaza
sa isi utilizeze dispozitivele digitale (Brick si Cervi-Wilson, 2015).

Putem concluziona ca invitarea mobila a limbilor striine a schimbat
deja, intr-o anumitd masura, abordarea achizitiei limbilor stridine, in timp
ce o serie de aspecte trebuie inca analizate pentru a oferi o experienta de
utilizare semnificativa si productiva a aplicatiilor de invatare a limbilor
straine.

Metodologie

Pentru a dobindi informatii despre evolutiile recente din domeniul MALL
si mLearning pentru achizitia unei a doua limbi straine (de acum inainte
SLA), au fost identificate si examinate pe scurt citeva aplicatii de invitare
a limbilor straine prin studiu individual. In al doilea rand, un corpus de
articole care trece in revista cercetdrile practicilor curente promovate de
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pedagogia invatarii mobile a oferit un cadru pentru identificarea unor ca-
racteristici si posibilititi importante ale acestui nou mediu de invitare a
limbilor striine. in cele din urma, criteriile derivate din aceasta cercetare
au reprezentat baza pentru evaluarea practicilor introduse in aplicatia mo-
bild LanGuide.

Perspective din modelele mLearning pentru invitarea limbilor
strdine
Acum aproape doui decenii, Keegan (2002) a sugerat ca mLearning-ul, ca
un subdomeniu al eLearning-ului, va modela viitorul invatarii, deoarece
inovatiile tehnologice si noile dispozitive ofera cursantilor posibilitatea de
a studia dupa bunul lor plac, oriunde si oricAnd doresc sd exploateze oport-
unitatile oferite de dispozitivele de invatare omniprezente. Pani la ora ac-
tuala, predictia pare sa se fi adeverit doar intr-o anumita misura in dome-
niul invatarii limbilor striine, si anume, aplicatiile de invitare au proliferat,
dar exista putine cercetari disponibile care sa confirme un efect revolutio-
nator asupra practicilor de achizitie a limbii.

In acest articol, aplicatiile lingvistice mobile sunt cele accesate prin inter-
mediul unui site web si aplicatiile descarcate pe smartphone-uri portabile,
tablete, desktopuri si laptopuri.

Examinarea unor resurse de autoinstruire mediate de tehnologie

In scopul acestei cercetari, au fost examinate pe scurt urmitoarele apli-
catii mobile: Duolingo, Babbel, Busuu, Beelinguapp, Memrise, 50 languages,
HelloTalk, Slonline si Flax. S-a stabilit cd numeroase aplicatii de invatare a
limbilor strdine ofera posibilitatea de a studia o gama largd de limbi (50
languages: 50 de limbi diferite, Duolinguo: 38 de limbi, Memrise: 25 de limbi,
HelloTalk: 150 de limbi, Beelinguapp: 14 limbi, Babbel si Busuu: 13 limbi), iar
numairul este in continui cregtere. Totusi, cu exceptia Beelinguapp, toate
ofera posibilitatea de a invata o limba strdina atat pe aplicatia mobila, cat
si/sau pe platforma web. De fapt, aplicatiile mobile ofera de obicei o selectie
limitata de resurse furnizate pe platformele lor eLearning. Unele aplicatii
oferd aprofundarea unei singure limbi (de exemplu Slonline pentru slovena,
Flax pentru engleza) si combina in continuare utilizarea dispozitivelor mo-
bile cu platformele web.

Marea majoritate a resurselor pentru mLearning ofera cursantilor de
limbi strdine colectii de exercitii organizate in mod sistematic, de exem-
plu cursuri complete de limbi strdine care se concentreaza pe cunostintele
esentiale de gramatica si vocabular, urmand in linii mari structura manu-
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alelor pentru diferite niveluri de limba. Datorita posibilititilor oarecum
limitate de interactiune oferite de dispozitive (de exemplu, exercitii cu ale-
gere multipla, exercitii drag-and-drop, chestionare, exercitii de completare
a spatiilor libere, exercitii cu propozitii amestecate si altele similare), exer-
citiile tind sa fie oarecum repetitive, in timp ce toate ofera aproape aceleasi
subiecte, vocabular si continut gramatical. Ele ofera practici in dezvolta-
rea celor patru abilititi, si anume, abilitatile de ascultare, citire, vorbire i
scriere. Abordarea de invatare sugeratd pare si se bazeze in primul rdnd
pe repetarea constanti pentru a ajuta la memorarea unui set de elemente
de vocabular sau caracteristici gramaticale sau chiar a unor propozitii in-
tregi. Acestea nu ofera explicatii gramaticale explicite, agteptand ca elevii
sd deduca singuri principiile gramaticale. Unele aplicatii mobile de invatare
alimbilor straine oferd un glosar al elementelor cheie de vocabular incluse
in cursul de limba (de exemplu, Slonline).

Cu toate acestea, exista si citeva initiative notabile care propun optiuni
alternative la invatarea virtuald a limbilor striine prin intermediul aplica-
tiilor mobile. Exemplul Babbel ni s-a parut interesant, deoarece leaga exer-
citiile din aplicatia mobila de cursurile de limbi straine sustinute de experti
pe platforma lor web, astfel incat partea de mLearning pare a fi menita ca
un stimulent pentru implicarea in mod temeinic in invatarea limbilor stra-
ine in extensia web. Beelinguapp introduce, de asemenea, o abordare noua,
concentrandu-se doar pe dezvoltarea abilitatilor de citire si ascultare intr-o
limb3 straini. Aplicatia mobila propune ascultarea unei serii de carti audio
in timp ce se citegte textul printr-o metoda bilingvi aliturata, prezentata
in limba materna a cursantului i in limba tinta. Mai mult decat atat, He-
lloTalk propune o abordare inovatoare declardndu-se o ,platforma sociala
de invitare a limbii” si ofera cursantilor posibilitatea de a invata o limba
direct de la vorbitori nativi prin asocierea unor persoane din medii lingvis-
tice diferite, formand astfel o comunitate de cursanti de limbi straine care
studiaza intr-o maniera extrem de personalizata cu sprijinul unui tutore
virtual. Aplicatia mobili si site-ul web profitd de avantajele oferite de no-
ile tehnologii, cum ar fi interactiunea in platforme video, table interactive,
chat-uri video, mesagerie, fotografie, folosind si instrumente integrate de
traducere, pronuntie, transliterare si corectare. Platforma web si aplicatia
Flax (Flexible Language Acquisition) promoveaza o abordare noui a inva-
tarii limbilor strdine, care se concentreaza pe colocatii frecvente si pe lec-
tura gradatd a unei colectii de texte autentice, dezvoltand astfel exercitii
pe principiile sistemelor de invitare a limbilor bazate pe date si liste de
vocabular academic. Materialele de invatare oferite raspund nevoilor stu-
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dentilor din invatamantul superior care doresc si descopere si si invete
caracteristicile lingvistice specifice domeniului care ii intereseazi in limba
engleza.

Aplicatia LanGuide

Proiectul LanGuide urmaregte sa exploateze gi si avanseze perspectivele
propuse de cercetarea actuald (Ibacache, 2019; Elbabour si Head, 2020),
concentrandu-se in acelasi timp pe explorarea noilor posibilitati ale resur-
selor de eLearning, precum si pe noi posibilitati de achizitie a limbilor stra-
ine ca practica de invitare pe tot parcursul vietii incorporata in tehnologia
mobila (Viberg si Gronlund, 2012; Kukulska-Hulme si altii, 2015; Bernacki
si altii, 2020).

Aplicatia mobild LanGuide, ca pachet open-source, oferd oricirui utili-
zator posibilitatea de a-gi imbunatiti cunostintele lingvistice pentru lim-
bile englezi, croata, italiana, romana, slovena si spanioli in orice moment
si oriunde, prin simpla accesare a telefonului mobil. Este cconceputa pen-
tru studenti, personalul academic si administrativ, care astfel avanseaza in
cunoagterea oricareia dintre limbile tinti de mai sus, concentrandu-se in
acelasi timp pe domenii lingvistice specifice, cum ar filimba in scopuri aca-
demice, de secretariat sau administrative, pentru mobilitati sau I T. Pentru
a-si exersa abilitatile lingvistice in cadrul studiului individual, cursantii pot
exersa la diferite niveluri de competenta.

Utilizatorii inregistrati ai aplicatiei mobile LanGuide pot trece cu usu-
rintd de la o limba la alta, de la un modul la altul si de la un nivel la altul al
materialelor de invatare. Modulul de limba engleza oferd un numar mare
de exercitii la trei niveluri: de baza, intermediar si avansat. Modulele pen-
tru limbile croati, italiana, roman4, slovena gi spanioli ofera, de asemenea,
0 gama extinsi de exercitii la nivelurile de baza gi/sau intermediare.

Aplicatia LanGuide este conceputa cu scopul de a promova internatio-
nalizarea invatamantului superior prin multilingvism si dezvoltarea com-
petentelor lingvistice multiple, incurajand astfel utilizatorii sa profite de
dispozitivele lor portabile omniprezente pentru a explora si a exersa mo-
dalitati de comunicare in mediul academice si nu numai.

Aborddri privind elaborarea materialelor de invdtare a limbilor strdine

In ceea ce priveste dezvoltarea materialelor, ideea initiala a fost de a pro-
iecta o serie de exercitii accesibile prin intermediul aplicatiei mobile pentru
a oferi o practica convenabila a limbilor straine, imbunatatind astfel cele
patru competente lingvistice: ascultare, citire, vorbire si scriere. Intrucat
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obiectivul principal al proiectului LanGuide a fost promovarea internatio-
nalizarii invitamantului superior, s-au avut in vedere in principal necesita-
tile lingvistice ale studentilor si personalului implicat in mobilitati. Astfel,
au fost identificate patru domenii de specializare esentiale pentru comu-
nicarea fluenta intr-un nou mediu lingvistic si cultural, si anume, mobili-
tati internationale, schimburi academice, limbaj administrativ gi IT. Aceste
considerente au dictat, de asemenea, alegerea vocabularului si a structuri-
lor gramaticale incorporate in module, si anume cele care sunt utilizate
frecvent in comunicare in cadrul celor patru domenii de mai sus, deoarece
fiecare varietate de limba pentru scopuri specifice (in continuare LSP) im-
plicd un anumit set de nevoi de comunicare ale cursantului i anumite ce-
rinte de utilizare (Basturkmen, 2008; Hyland, 2013). Abordarile metodolo-
gice de baza propuse de pedagogia cLIL (Content and Language Integrated
Learning) (Coyle, 2005) au fost, de asemenea luate in considerare, deoarece
acestea sunt adesea aplicate in domeniul LSP. In ceea ce priveste obiec-
tivele educationale ale modulelor, a fost consultati taxonomia lui Bloom
(Anderson si altii, 2001).

Pentru a evalua materialele de invatare la nivelul adecvat de competenta
lingvisticad conform Cadrului european comun de referintd pentru limbi
(de acum inainte CEFR), a fost consultat profilul lingvistic pentru fiecare
limba tinti. Astfel, au fost identificate cuvintele, expresiile si terminologia
care urmau si fie utilizate de catre cursanti la fiecare nivel al CEFR, impre-
una cu structurile gramaticale si trasaturile pragmatice utilizate cel mai
frecvent in situatii comunicative determinate, tipice celor patru domenii
LSP. Seria de profiluri lingvistice in diferite limbi a oferit, de asemenea, o
specificare sistematica a obiectivelor de invitare pentru fiecare modul de
limba.

Rezultatele agteptate in ceea ce priveste nivelurile de referinta ale com-
petentelor ar trebui si reflecte elementele formale ale unei anumite limbi
(cuvinte, gramatica si asa mai departe), a cirei stipanire corespunde com-
petentelor definite de CEFR.

Modulele Lsp
Echipa LanGuide a fost formata din profesori si cercetatori in domeniul
predarii limbilor strdine de la diferite universitati din Croatia, Romania,
Slovenia si Spania.

Avind in vedere principii gi orientari identificate in literatura de specia-
litate, autorii de materiale individuale s-au bazat pe propria experienta si
pe practica didactica de lunga durata in ceea ce priveste structura si com-
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pozitia modulelor lingvistice. Astfel, exercitiile care constituie module in-
dividuale sau sectiuni de module nu sunt uniforme, ci reflecta o varietate
de filozofii pedagogice.

Structura de bazi a tuturor modulelor a urmat un cadru simplu repre-
zentat in tabelul 1.1 de mai jos, in timp ce tipurile de exercitii create au
depins in principal de posibilititile oferite de optiunile interactive ale in-
strumentului software, conceput de echipa LanGuide IT de parteneri din
universitati din Croatia, Spania si Suedia. In ceea ce priveste prezentarea
propriu-zisa a exercitiilor in aplicatia LanGuide, unele module se bazeaza
pe esantioane aleatorii apartindnd unui set de exercitii, in timp ce altele ur-
meaza o prezentare structurata. O sectiune a unui astfel de modul pentru
limba italiana este prezentata in tabelul 1.2 gi tabelul 1.3.

Pe baza tipologiei de exercitii a lui Neuner si altii (1985), secventa ideala
de exercitii pentru LSP ar trebui organizati intr-un mod logic si sa treaca
de la exercitiile inchise la cele deschise, de la cele receptive la cele produc-
tive si de la utilizarea previzibila la cea imprevizibila a limbajului. Din cauza
posibilitatilor tehnice limitate de creare a diferitelor tipuri de exercitii in-
teractive pentru mLearning, s-au observat dificultiti la trecerea de la exer-
citiile inchise la cele deschise (exercitii de ortografie, traducere, potrivire
si de reformulare a sensului, sau exercitii cu alegere multipla si exercitii de
umplere a spatiilor libere) si de la utilizarea receptiva la cea productiva a
limbii. Sarcinile tipice includ terminarea propozitiilor sau a textelor, ras-
punsul la intrebari despre un text sau despre o inregistrare audio.

In general, colectia de exercitii din aplicatia LanGuide le ofera utiliza-
torilor posibilitatea de a-gi exersa si imbunatati cunostintele de engleza
prin completarea a peste 450 de exercitii, de a invata si perfectiona limba
croata efectudnd peste 100 de exercitii, de a-gi imbunatati cunostintele de
italiana prin parcurgerea a peste 250 de exercitii, de a studia limba romana
prin efectuarea a peste 100 de exercitii, de a se dedica invatarii limbii slo-
vene completind peste 370 de exercitii si de a studia spaniola rezolvand
peste 350 de exercitii.

Cuvinte cheie: eLearning, abordari ale predarii, proiect LanGuide, multi-
lingvism.

Ce fel de ESP propune LanGuide?

Andreea Nechifor si Cristina Dimulescu

Capitolul intitulat ,,Ce fel de EsP propune LanGuide?” are ca scop descrie-
rea particularititilor ESP (limba engleza pentru obiective specifice) practi-
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cate de LanGuide, referindu-se, pe de o parte, la aspectele tehnice lingvis-
tice implicate in dezvoltarea unei aplicatii mobile pentru invatarea si eva-
luarea limbilor stridine gi, pe de alta parte, la aspectul cultural care trans-
pare in exercitiile propuse. Astfel, in ceea ce priveste primul aspect, au fost
vizate patru domenii specializate diferite (academic, mobilitate, adminis-
trativ gi IT), sase limbi diferite (engleza, romana, slovena, italian, croata
si spaniold), trei niveluri diferite de limba (incepator, intermediar gi avan-
sat) si trei profiluri de utilizator diferite (student, profesor si membru al
personalului administrativ), in timp ce, in ceea ce privegte ultimul aspect,
a fost utilizatd o abordare speciald pentru integrarea elementului cultural
in exercitiile concepute pentru aceasta aplicatie mobila. In consecinti, in
conformitate cu revizuirea literaturii privind invitarea asistatd de calcula-
tor a limbilor striine, LanGuide se distinge de alte aplicatii mobile de in-
vatare a limbilor striine, nu numai prin armonizarea ESP la CALL/MALL
(invatarea limbilor straine asistata de calculator/invatarea limbilor striine
asistata de aplicatii mobile), dar, de asemenea, prin combinarea abordarii
comunicative cu cea a erei digitale in predarea unei limbi straine.

In primul rand, capitolul doreste sa integreze in domeniul mai mare al
ESP ramurile speciale luate in considerare de proiect si de aplicatia sa mo-
bila. Astfel, ESP apare ca o sub-ramurd a ESL (limba englezi ca a doua
limb3) sau a EFL (limba englezi ca limba striina) si pune in aplicare multe
alte sub-ramuri diferite, cum ar fi EAP (engleza in scopuri academice), sau
EOP (limba englezi in scopuri profesionale), in acest fel stabilindu-se ca
un membru important al EF/SL, adresdndu-se necesitatilor speciale in do-
meniile profesionale de lucru si de predare. Aplicatia dezvolti continut
specializat pentru elevi, studenti si candidati la invatarea de continut nou
in diferite domenii si este sustinuti de o metodologie care asigura cadrul
sidu de implementare profesionala. Predarea limbilor straine reprezinta o
situatie aparte, iar aplicatia utilizeazi in acest sens o serie de proceduri,
strategii, sarcini de lucru, instrumente si echipamente, siia in considerare
obiectivele urmirite, problemele care pot aparea si posibilele solutii. Dupa
cum se mentioneaz3 in sectiunea destinata trecerii in revista a literaturii
de specialitate, relevanta abilitatilor lingvistice in cadrul ESP s-a modificat
cu timpul, la inceput ocupand o pozitie minora, dar evoluand pe parcurs,
devenind din ce in ce mai importanti, in cele din urma ocupénd locul prin-
cipal in era comunicativa, alaturi de culturi, o a cincea abilitate care trebuie
sd ocupe o pozitie esentiala.

In al doilea rand, capitolul ia in considerare locul pe care elementul cultu-
ral il ocupa printre abilitatile lingvistice clasice, in special in domeniul ESP,
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dar mai important, in cazul particular al exercitiilor create pentru aplica-
tia mobild LanGuide. Indiferent de limba vizata, in prezent, toate tehni-
cile moderne de predare a limbilor stridine presupun ca factorul cultural
trebuie si fie prezent aldturi de cele doua abilitati receptive, precum si de
cele doua abilitati productive, ca element esential in dobandirea fluentei
in limba respectiva. Dar, dupi cum se descrie in capitol, insasi natura ele-
mentelor culturale care trebuie incluse in discurs poate reprezenta o com-
ponenta controversata.

In al treilea rand, capitolul vizeaza CALL si sub-ramura sa MALL, precum
silegatura acestora cu ESP. In zilele noastre, atunci caind multe aspecte ale
rutinelor noastre zilnice au devenit extrem de digitalizate, invatarea lim-
bilor asistata de calculator (CALL) este din ce In ce mai raspanditai. Recent,
CALL a devenit disponibil pentru un numir si mai mare de candidati la
invatarea limbilor striine din tari foarte diverse, permitand astfel studen-
tilor provenind din medii culturale diferite sa utilizeze abordari de inva-
tare similare. In acelasi timp, modul de concepere a curriculum-ului si al
manualelor se bazeaza din ce in ce mai mult pe tehnologie, CALL fiacind
parte din planul lectiei de limbi strdine si din implementarea acesteia. Ast-
fel, conceptul CALL poate fi inteles ca o oportunitate de invatare care pre-
supune utilizarea unui calculator in procesul de achizitie a limbajului, dar
de asemenea, gi implicarea oricarui instrument digital in continutul unei
lectii: ¢D-uri, clipuri video si software de ascultare care introduc exercitii
de limbaj interactiv si dinamic, link-uri citre internet sau catre dictionare
electronice, baze de date, sau referinte, e-mailuri, bloguri, vloguri, wiki si
multe altele, prin diferite platforme, dispozitive, servere de jocuri etc.

Nu in ultimul rAnd, scopul acestui capitol a fost de a reuni toate cele trei
abordari mentionate mai sus si de a oferi un profil complet si complex al
elementelor specifice intélnite si solicitate de proiectarea si productia apli-
catiei mobile LanGuide. Acest lucru este valabil nu numai in ceea ce pri-
veste exercitiile lingvistice special create pentru limbile vizate de proiect si
pentru domeniile avute in vedere de acesta, dar, de asemenea, in ceea ce
privegte aspectele tehnice ale software-ului necesar unei astfel de sarcini,
alaturi de provocarile, problemele si solutiile care au fost gasite ca urmare
a unui efort comun al celor doua echipe, ca o conditie de bazi pentru inte-
grarea completd a tehnologiei in procesul de invatare.

Dupa stabilirea minutioasa a cadrului abordarii in ceea ce priveste per-
spectiva cercetarii, premisele avute in vedere, intrebarile si obiectivele cer-
cetarii, capitolul s-a concentrat ulterior pe analiza unor mostre reale de
exercitii create pentru limba engleza, cu accent pe modul in care a fost in-
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tegrat in cadrul acestora elementul cultural al celorlalte tari participante
la proiect, avind in vedere cazul special al profilului utilizatorilor tinta gi
extragerea exemplelor reale in sectiunea dedicata exercitiilor pentru limba
romana.

Proiectul LanGuide a inceput ca un proiect multicultural Erasmus+, reu-
nind doui echipe din doud domenii diferite, lingvistic gi IT, fiecare dintre
ele multinationale. Echipa lingvistilor a fost compusa din profesori cu ex-
perientd in predarea L2, predind L1 ca limba strdina si L2 in scopuri spe-
cifice din Romania (Universitatea Transilvania din Bragov), Slovenia (Uni-
versitatea Primorska), Spania (Universitatea Castilla-La Mancha) si Croa-
tia (Universitatea din Zadar), in timp ce echipa IT a constat din specialisti
in dezvoltarea de software din Croatia (Universitatea din Rijeka) si Suedia
(Universitatea Malardalen).

In acest scop, la realizarea aplicatiei, a fost luata in considerare o abor-
dare in trei etape: in primul rind, a fost proiectat un cadru lingvistic gene-
ral al productiei de exercitii pentru limba engleza, pentru toate domeniile
mentionate mai sus, care a fost supus evaludrii inter pares. Apoi, echipa
lingvistica a fost responsabild de crearea exercitiilor per se, atit pentru
limba englezi, cat si pentru propriile limbi, pornind de la cadrul convenit,
pentru a respecta regula consecventei interne.

In al doilea rand, echipa IT a creat cadrul digital sau platforma de gestio-
nare a continutului, care a reprezentat matricea pentru viitoarea aplicatie
mobila, unde a fost incarcata intreaga baza de date a exercitiilor deja cre-
ate de echipa lingvistica, conform instructiunilor primite de la colegii din
echipa IT, in vederea respectirii acelorasi reguli de simetrie interna care
are ca scop categorizarea logica si coerenta. Ulterior, lingvigtii au incarcat
exercitiile create in platforma de gestionare a continutului si in spatiul de
stocare ce o insotea, unde au plasat orice imagine si/sau figier video/audio
care ar insoti un anumit exercitiu. In acelasi timp, sablonul exercitiilor a
fost adaptat pentru a se potrivi tiparelor concepute pentru aplicatia mo-
bila: , drag and drop”, ,multiple choice” si ,fill-in”, primele doui sub forma
de meniuri ,,drop-down”.

In al treilea rand, specialistii IT au creat aplicatia mobila, pornind de la
formatul in care lingvistii au creat exercitiile, dupa ce au extras materialele
ajutitoare din platforma de gestionare a continutului. Trebuie mentionat
faptul cd toate acestea au fost construite cu ajutorul programului Miro, care
a servit drept coloand vertebrali a aplicatiei mobile. Aceasta din urma a fost
proiectata online cu ajutorul tuturor celor implicati in proiect, permitand
produsului final si beneficieze atit de punctele de vedere ale lingvigtilor,
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cat si ale profesionistilor din domeniul software cu privire la: inregistrarea,
interactiunea, optiunile utilizatorului in ceea ce priveste limba vizata pen-
tru practica, nivelul, domeniul de interes si profilul de utilizator, afisarea
exercitiilor.

In etapele finale inainte de lansare, aplicatia a fost supusa unor teste in-
terne si externe, unui feedback al partilor interesate care a fost colectat
oficial sub forma de raspunsuri anonime la un chestionar online Google
Forms, care a avut ca scop colectarea de informatii atat cu privire la ca-
litatea exercitiilor concepute de lingvisti, cat si la calitatea si usurinta de
utilizare a aplicatiei proiectate de specialigtii IT.

In acest fel, expertii LanGuide au luat in considerare aspecte legate de
interdependenta actorilor implicati in CALL, precum si rolurile relatiilor
interpersonale si interactiunile dintre elev si contextul cultural. Acestea se
reflectd nu numai in modul in care echipele au colaborat, dupa cum s-a ex-
plicat mai sus, respectand atit procedurile educationale actuale, cat i re-
glementarile universitatilor, dar si in modul in care lingvistii au construit
exercitiile: plasarea adecvati a utilizatorilor aplicatiei, prin intermediul fi-
ecarei instructiuni, in situatii semnificative, cum ar fi cele din domeniul
academic, cel al mobilitatii, sau cel institutional.

Avand in vedere toate cele de mai sus, metodologia LanGuide pentru
imbunatitirea utilizirii limbilor strdine elimini cu succes aspectul varia-
bilelor aleatorii, care a fost declarat mai devreme ca una dintre problemele
primare ale CALL, in timp ce elementul sociolingvistic detine un loc cen-
tral.

Dupa explorarea etapelor mentionate mai sus, conceptul de ,culturacy”
a fost, de asemenea, notiunea care a fost luati pe deplin in considerare la
crearea exercitiilor pentru aplicatia mobila LanGuide, deoarece reprezinti
componenta esentiala care poate face procesul de invatare a uneilimbi stra-
ine cuprinzator, pornind de la pronuntie si ortografie, trecind in revista
caracteristici lexicale, morfologice si sintactice, fard a face din cultura su-
biectul unor clase distincte.

Din acest motiv, atunci cand se invatd o limba noud, trebuie sa se des-
copere particularitatile culturale din spatele acelei limbi, deoarece, pentru
ca un cursant sa fie considerat competent intr-o limba, familiarizarea cu
cultura comunitatii care vorbegte aceasta limba este la fel de importanti
ca si cele patru abilitati de citire, ascultare, scriere si vorbire. De aceea este
important ca experientele de invatare a limbilor strdine - inclusiv CALL -
sa contind activititi axate nu numai pe gramatica, vocabular sau cele patru
abilitati, ci si pe aspecte culturale si pragmatice care caracterizeazi reali-
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tatea aga cum este perceputa de vorbitorii nativi ai acelei limbi. Mai mult,
dupa cum se mentioneazi in sursele bibliografice, aspectele culturale sunt
relevante nu numai pentru continutul activitatilor de invatare, ci si pentru
proiectarea interfetelor CALL.

Acest lucru permite elevilor si devina congtienti de aspectele lingvistice
si culturale care ar putea fi diferite de propria lor realitate. Cu alte cuvinte,
materialele utilizate de CALL trebuie sd ia in considerare conceptul de com-
petenta culturali, astfel incat, includerea elementelor culturii si civilizatiei
romanesti in activitatile si sarcinile concepute pentru aplicatia mobila Lan-
Guide pentru limba engleza a fost naturala. Exercitiile sunt, pe de o parte,
directionate, in perfectd concordanta cu obiectivul principal al proiectului,
catre utilizatorii din alte tari care pot vizita Romainia in calitate de emi-
granti, studenti beneficiari ai unei mobilitati, profesori sau membri ai per-
sonalului administrativ angajati in mobilitati Erasmus+ si, pe de alta parte,
catre vorbitorii nativi de limba roména, care sunt familiarizati cu mediul
lor cultural nativ, pot recunoaste cu ugurinta in cadrul exercitiilor elemente
apartinind propriei culturi, bucurdndu-se, in acelasi timp, de posibilitatea
de a-gi imbunditati limba engleza inainte de a pleca in strainatate.

LanGuide este creat de specialisti din diferite tari pentru cursantii pro-
venind din medii culturale diferite, poate fi utilizat pentru invitarea mai
multor limbi, promovand interculturalitatea. Crearea de continut in apli-
catia LanGuide a fost determinata de conceptul de competenta culturala,
care vizeaza dezvoltarea intelegerii multiculturale, dar integrarea aspecte-
lor culturale in aplicatie necesitd o noua abordare din partea creatorilor:
elementele culturilor gazda trebuiau transmise prin intermediul limbii en-
gleze, care este limba exercitiilor.

Astfel, de exemplu, echipa romani a introdus elemente ale culturii lo-
cale folosind nume autentice de institutii (Universitatea Transilvania din
Bragov, Facultatea delitere, Centrul de invitare a limbilor moderne, Depar-
tamentul de educatie continud, Facultatea de afaceri si administratie, De-
partamentul Erasmus+), nume proprii (Silvana Enescu, Lorena Davidescu,
Carolina Davidescu, Simona Columbeanu, domnul Lazarescu, Doru Mun-
tenescu, Cristiana Demetrescu, Cornelia Dragu — toate fiind exemple de
nume autentice romanegti propriu-zise, create in functie de criteriul lexi-
cal care foloseste sufixul destinat substantivelor proprii (-escu) pentru a
forma nume traditionale romanesti, generand astfel o atmosfera fonetica
familiara si permitand o usurintid de identificare a acestora ca lexeme care
denumesc persoane in limba romana, toponime (Bragov, ,situat in inima
tarii” — continind in ortografie marca diacritica pentru ,§”), sau numele
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reale ale sililor de clasa de la Universitatea Transilvania (T18, 1129, unde
T face referire la 0 anumita cladire, I indica etajul si 8 sau 29 reprezinta
puncte de reper pentru sala de clasi reald). Mai mult, exercitiile contin
prefixe telefonice romanesti si chiar nume de institutii publice i companii
locale: 20 Eroilor Blvd” este adresa clidirii Rectoratului, oo4 este prefixul
numadrului de telefon valabil pentru Romaénia, Colina, locul unde se afla
majoritatea facultatilor, precum si informatii utile si practice cu privire la
numele unei companii de taxi, Martax. Aceste denumiri si indicatii geogra-
fice precise contribuie la crearea unui mediu cultural recunoscut pe care il
vom identifica dupi ce ne vom bucura de oferta lingvistica oferitd de apli-
catia mobila.

In plus, echipa a introdus aspecte pragmatice ale culturii romanegti, cum
ar fi probleme legate de birocratie care pot ajuta utilizatorii aplicatiei si se
pregateasca pentru mobilitatea lor in Roméania: problemele care pot apa-
rea in legaturd cu dosarul de candidaturi ,daci nu aduceti documentele
originale”, ,cu privire la participarea la cel de-al doilea semestru in Bragov,
Romaénia”, cu privire la situatia ,creditelor transferabile”, precum si carac-
teristici legate de institutii, cum ar fi extensia contului de e-mail si plat-
formele institutionale: @unitbv.ro, cursurile incep la Centrul de invatare
a limbilor moderne numai atunci cdnd ,se formeaza un grup de minim 8
persoane”, referirea la persoana care ar trebui contactata pentru cazare in
cazul studentilor nou sositi din striinatate. Toate acestea reflecta caracte-
ristici unice ale birocratiei specifice institutiilor roméanesti si apar in tex-
tul exercitiilor, astfel incat utilizatorii si fie expusi la diferite circumstante
probabile ale structurilor administrative romanegti. In concluzie, prezen-
tul capitol trece in revista aspecte teoretice gi practice privind ESP, CALL
si conceptul de ,culturacy”, dar mai ales conexiunile pe care acest proiect
le-a creat intre acestea prin intermediul aplicatiei mobile LanGuide. Ast-
fel, concluziile se concentreaza asupra exercitiilor autentice create de cer-
cetitori gi indicd modul in care limbajul se poate adapta la nevoile unei
realititi uneori complexe, cum ar fi cea a stagiarilor, membrilor persona-
lului academic si administrativ care doresc si dobandeasca cunostinte sau
sd-si imbunititeasca limba engleza pentru a participa la diverse mobilitati
Erasmus+, incercind, de asemenea, sa se familiarizeze cu limba tarii care ii
va gazdui. Proiectul LanGuide poate fi privit ca un element suport al unei
abordari multiculturale a ESP (limba englezad pentru obiective specifice),
RSP (romina pentru obiective specifice), SLSP (slovena/slovena pentru
obiective specifice), ISP (italiani pentru obiective specifice), CSP (croati
pentru obiective specifice) si SPSP (spaniold pentru obiective specifice).
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Astfel, intregul proiect LanGuide a inclus in obiectivele sale culturi si limbi
minore, care altfel nu ar fi constituit elementul central al unei astfel de
asocieri intre ESP si CALL.

Avand in vedere motivatia utilizatorilor, ESP poate fi considerat ca parte
din cLIL (Invatarea integrata de continut si limbaj) si, ca o consecinta di-
recta a acestui fapt, aplicatia mobild LanGuide are ca scop sa ofere utili-
zatorilor nu numai un mijloc practic de testare a nivelului relativ de cu-
nostinte lingvistice, dar, de asemenea, un instrument important pentru
imbunatatirea ulterioara a abilitatilor lingvistice si de invatare. Motivatia
este stimulata odata ce rezultatele si explicatiile apar pe ecran, in timp ce
link-uri suplimentare ofera resurse de invitare pentru anumite exercitii.

In ceea ce priveste experienta profesionali a studentilor, aplicatia mo-
bild LanGuide incearca si ofere utilizatorilor vizati domeniile cu care sunt
obisnuiti, de care sunt interesati, la care sunt buni sau la care au nevoie de
exercitiu suplimentar, in ceea ce priveste schimburile Erasmus+, cursurile
predate, experientele de cilatorie, aspectele informatice si diferente cultu-
rale pentru a incepe de la ceea ce este cunoscut si a adauga elemente noi.

Acesta este principiul care sta la baza activitatilor de invitare din apli-
catia LanGuide, care are ca scop echilibrarea instruirii lingvistice pentru
obiective specifice, transmiterea elementelor culturale in contextul oport-
unitatilor si provocarilor inerente tehnologiei.

Aplicatia LanGuide este un exemplu care ilustreaza aplicarea concepte-
lor CALL/MALL in invitarea limbii pentru obiective specifice. Faptul ca se
adreseaza diferitelor categorii de cursanti, si anume studenti, profesori si
personal administrativ, precum si diferitelor domenii, si anume adminis-
trativ, mobilitate, invitamant si IT, in limbile romana, italiana, slovena,
croatd si spaniola, pentru trei niveluri diferite de dificultate, incepator, in-
termediar gi avansat, il face un instrument valoros pentru dobandirea lim-
bii pentru obiective specifice.

Cuvinte cheie: era digitala, aplicatii mobile, ESP, CALL, MALL, invitarea
limbilor striine, informatica, element cultural, competenta culturala, abi-
litati lingvistice, LanGuide

Invitare mobila a limbii in scopuri specifice: de la proiectarea
cursurilor pana la testarea utilizatorilor

Lucia Na¢inovié Prskalo, Vanja Slavuj si Marija Brki¢ Bakari¢

Lucrarea de fata descrie intregul proces de invatare a unei limbi pentru
obiective specifice (LSP) prin intermediul unui dispozitiv mobil. In primul
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rind, este descrisa metoda prin care a fost creat un curs de LSP potrivit
contextului mobil. In continuare, sunt prezentate aplicatiile de mobil si
web create pentru acest scop. Abordarea de invitare propusi este evaluata
in detaliu prin testarea nemonitorizata de utilizare de la distanti a aplica-
tiei mobile, efectuata pe o perioadi de o luna. Dupi perioada de testare, se
completeazi un chestionar anonim amplu, care include sectiuni cu date re-
feritoare la profilul utilizatorilor, experienta utilizatorilor cu aplicatia, as-
pecte specifice ale invatarii si experienta utilizatorului centrati pe limba.
In final, raspunsurile la chestionar se centralizeaza, iar apoi se formuleaza
o concluzie.

Sustinut de programul Parteneriat Strategic pentru Educatia Superioara
oferit de Erasmus+, proiectul , Instrument de ghidare a invatarii uneilimbi
prin imbunitatirea cunosgtintelor despre limba” (LanGuide) se ocupa cu
crearea unui instrument cu acces deschis, utilizat pentru imbunatitirea
cunostintelor despre limba. Aplicatia LanGuide se bazeaza pe regulile din
Cadrul European Comun de Referinta pentru Limbi (CECRL) astfel ofe-
rind exercitii de limba pe trei niveluri: de baza, intermediar si avansat.
Exercitiile si sarcinile de lucru sunt create, agadar, pentru toate cele trei
niveluri de limb3 si pentru toate competentele limbii: productive (vorbit
si scris), receptive (ascultat gi citit), precum i pentru gramatica si vocabu-
lar. Aplicatia are in vedere trei categorii de utilizatori: studenti, profesori
universitari si personal administrativ. Pentru fiecare categorie de utiliza-
tori aplicatia prezinta exercitii care corespund nivelului de competente si
abilitatii de limba alese. Acest instrument nu se concentreazi pe invata-
rea generala a unei limbi, ci doar pe anumite notiuni specifice. Aplicatia
mobild dezvoltatd pentru invatarea limbii (m-learning) oferd patru mari
arii tematice ale limbii engleze de specialitate (ESP). Acestea includ limba
engleza folositd in mediul academic (EAP), limba englezi folositd in me-
diul administrativ sau in context de secretariat, limba engleza referitoare
la mobilitati, si limba engleza utilizatd in domeniul 1T (EITP).

Aceastd lucrare se axeazi pe procesul de creare a cursului LSP asociat
cu engleza din EAP gi EITP sau, mai exact, pe descrierea procesului prin
care au fost create partile de EAP si EITP ale aplicatiei, incluzind si dezvol-
tarea programei lingvistice. EAP si EITP pot fi viazute ca fiind doua parti
separate, speciale ale limbii engleze. Astfel, in crearea contiutului, trebuie
luate in considerare nevoile si cerintele viitorilor utilizatori. Scopul este de
a elabora un set de aptitudini atat lingvistice, cat si de alt tip, prin care
0 persoand si se poatad descurca pe cont propriu intr-un mediu academic
vorbitor de limba engleza, pentru EAP siin comunitatea IT, pentru EITP.
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Un curs complet de EAP sau EITP ar trebui sd incorporeze toate cele patru
competente lingvistice (ascultat, citit, vorbit si scris) dat fiind ¢4 sunt utili-
zate in ambele contexte. In plus, intre vocabularul folosit in EAP si EITP si
vocabularul numit ,.engleza de zi cu zi”, exista o diferentad semnificativa, de
aceea este acordata o atentie deosebitad vocabularului din aceste contexte.

Procesul crearii cursurilor de EAP si EITP pentru instrumentul de inva-
tare LanGuide consta in opt etape, ex: evaluarea nevoilor utilizatorilor, de-
finirea obiectivelor cursului, crearea programei, realizarea materialelor de
curs, evaluarea materialelor de curs, implementarea materialelor in instru-
mentul de invitare, generarea cursului (folosirea materialelor) si evalua-
rea post-utilizare. Rezultatul fiecirei etape reprezinta premisa urmatoarei
etape.

Pentru prima etapa a dezvoltarii cursului de ESP, care consta in adu-
narea si evaluarea nevoilor utilizatorilor acestei aplicatii, este folositd me-
toda de analizi a obiectivului tinta (TSA). Pe baza acestei metode, creato-
rii de cursuri trebuie sa identifice prioritatile lingvistice pentru invitarea
ESP, tinind cont de nevoile, lacunele si dorintele in ceea ce priveste com-
petentele lingvistice, situatia de predare/invitare si functiile sau activita-
tile utilizatorului. Nevoile se referd la competentele si cunogtintele pe care
cursantii ar trebui sa le aiba pentru a putea sa se descurce in situatii spe-
cifice. Lacunele reprezinti diferenta dintre notiunile detinute de cursanti
in momentul de fata si notiunile de care vor avea nevoie pentru a putea
si actioneze intr-o situatie specifica. In final, dorintele se referd la notiu-
nile de care cursantii in sine cred ca vor avea nevoie pentru a putea si se
descurce intr-o situatie specfici. In cazul cursurilor de EAP §i EITP pen-
tru ESP al LanGuide acest pas este realizat in trei etape. In prima etapa,
sunt facute observatii despre modul in care utilizatorii din diferite cate-
gorii se folosesc zilnic de competentele lor lingvistice pentru a putea re-
zolva cerinte din sfera academica sau din sfera IT. Activitatile zilnice ale
studentilor, profesorilor si personalului administrativ de la Facultatea de
Informatica si Tehnologii Digitale de la Universitatea din Rijeka sunt stu-
diate pe o perioada de o saptamani, activititile, interactiunile si eforturile
de comunicare fiind notate intr-o listd preliminari. A doua etapa consta
din consultarile informale si se face cu membrii tuturor celor trei grupuri
de cursanti pentru a modifica lista intocmita in etapa precedenti, astfel
adaugind noi elemente sau eliminidndu-le pe cele redundante, daca sunt
considerate nenecesare. In ultima etap4, lista este analizata si finalizata.

Rezultatul analizei nevoilor cursantilor rezulta intr-un profil al nevoilor,
care poate fi considerat cel mai important pas in procesul dezvoltarii cur-
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sului, deoarece stabilegte un etalon clar la care sunt raportate toate decizi-
ile viitoare. Profilul include mai multe categorii cheie descrise prin prisma
cursantilor si a nevoilor acestora, a contextului de invatare si a rezultatelor
invatarii. Aceste categorii se referd la participanti, domeniu, cadru, interac-
tiune, mediu si canal de comunicare, niveluri tinta si evenimente si profil
de comunicare.

Participantii sunt studenti, profesori si personal administrativ care par-
ticipa in programul de mobilitate Erasmus si care folosesc limba engleza in
scopul comunicarii in context academic de nivel tertiar sau in interactiuni
cu alti vorbitori de limba engleza din sfera 1T. Domeniile in care participan-
tii folosesc limba engleza sunt EAP si EITP. Cadrul il reprezinti invatarea
mobild. Din moment ce dela toate cele trei categorii de cursanti se agteapta
ca studiul sa fie individual, fira o interactiune directi cu alte persoane im-
plicate in procesul de comunicare, interactiunile lor sunt limitate si se fac
doar in raport cu software-ul: de la cursant la software si de la software la
candidat. Cele doud metode de baza folosite in procesul de invatare sunt:
metoda vorbita si metoda scrisi. In timp ce prima metodi include ascul-
tarea ca o competenta receptiva si vorbirea ca o competenta productivi, a
doua include cititrea ca o competenta receptiva si scrierea ca o competenta
productivi. Ambele metode sunt insotite de elemente de vocabular si gra-
matica. Canalul de comunicare este facilitat de tehnologie, ca de exemplu:
dispozitivul folosit pentru invatarea limbii. Nivelurile tintd sunt bazate pe
CECRL, dar se reduc la trei, deoarece sunt omise interpretarile superioare
si inferioare ale diviziunii clasice. Evenimentele de comunicare pot fi vi-
zute ca reprezentarea nevoilor in abordarea TS A. Pe baza nevoilor cumulate
ale cursantilor, este intocmita o lista detaliata a activitatilor de comunicare
efectuate de studenti, profesori si personalul administrativ. Lista enumera
o gama larga de activitati posibile la care se preconizeaza ci va participa fi-
ecare grup de cursanti, pentru fiecare dintre cele patru abilititi lingvistice
in parte.

Rezultatele invatirii sunt bazate pe analiza nevoilor. Scopul lor este de a
prezenta cursantilor conceptele de EAP si/sau EITP si caracteristicile lor
lexicale, sintactice si semantice, pentru a putea si le foloseasca in conti-
nuare in activititile de zi cu zi in contextul academic sau IT, expunandu-i,
astfel, pe acestia, la o varietate larga de texte sau conversatii aparute in con-
texte potrivite, facilitdind atat intelegerea generala cat si intelegerea unor
subtilititi ale limbajului; in plus, i invata sa (re)actioneze in mod corect,
facilitdind competentele de scriere ale cursantilor, prin concentrarea pe o
varietate de texte regasite in sfera academica si in sfera IT, si abilitatile de
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conversatie, prin concentrarea pe situatii interactive care au drept scop ve-
rificarea intelegerii propozitiilor, incurajarea cursantilor in folosirea limba-
jului specific cAmpurilor EAP gi/sau IT atat in scris cat si in vorbire, inclu-
zand atit modalitati productive cat si modalitati receptive, permitandu-le
astfel cursantilor sa devini experti in folosirea limbii engleze in scop de
cercetare, invatare, predare silucru in contextul academic gi/sau cel IT.

Programa cursului ESP este stabilitd cu ajutorul unor afirmatii de autoe-
valuare pentru fiecare dintre cele 3 niveluri de competenta si pentru fiecare
dintre cele 4 competente lingvistice privitoare la toate profilurile cursanti-
lor, intrucit nevoile lor variaza. Afirmatiile de autoevaluare dezviluie com-
portamentul vizat de candidatii la invitarea de limbi straine care utilizeaza
limba engleza, situatiile si contextele in care se comporta astfel, precum si
conditiile si constrangerile suplimentare legate de actiunile pe care acegtia
le efectueaza. Valoarea addugata consta in faptul ci afirmatiile respective
oferd exemple de texte in limba tinta si tipuri de texte bazate pe activitatile
desfagurate, acestea aparand in materialele pregatite in cadrul proiectului
LanGuide.

Apoi, se creeaza si sunt incluse exercitii de limba adecvate in sistemul de
gestionare a continutului LanGuide. In aceasta etapa, se creeaza sau se ga-
sesc materiale corespunzatoare, ca de exemplu, texte, fisiere audio si video,
care sunt adaptate nevoilor specifice abordarii descrise. Tipurile de sarcini
alese ca fiind adecvate i stabilite ca fiind de o mare importanta pentru im-
plementare au fost exercitiile cu variante multiple de raspuns, completarea
spatiilor libere, sau cele de tipul ,glisati” si ,inserati”.

Ca parte integranti a abordarii LanGuide pentru elaborarea materiale-
lor, exercitiile sunt supuse unei evaluiri initiale inainte de a fi incluse in
sistemul de gestionare a continutului. Exercitiile sunt mai intai evaluate
de echipa de lingvisti a proiectului. Dupa primirea feedback-ului initial asu-
pra materialelor, creatorii lor le revizuiesc dupa cum le-a fost sugerat si le
pregitesc pentru implementarea in sistemul de gestionare a continutului.

Sistemul de gestionare a continutului din cadrul LanGuide, dezvoltat de
catre echipa de IT a proiectului, este evaluat ca fiind functional si usor de
folosit, conform raportului intern al proiectului asupra rezultatelor bazate
pe experienta de utilizare. Acest sistem acceptd, de asemenea, integrarea
materialelor auxiliare necesare pentru exercitii, ca de exemplu, fisiere text,
videoclipuri, imagini etc. Exercitiile introduse in sistemul de gestionare a
continutului devin disponibile utilizatorilor prin aplicatia mobila LanGu-
ide.

Etapa de testare se desfagoari astfel incAt membrii proiectului invita stu-
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dentii, personalul administrativ si profesorii de la institutiile lor de prove-
nienti sa testeze aplicatia LanGuide pentru o perioadi de cel putin o luna.
Dupi o scurti prezentare si niste informatii de baza despre aplicatie, li se
ofera instructiuni detaliate despre cum sa instaleze aplicatia pe dispoziti-
vele lor mobile si despre cum sa o utilizeze pentru invatarea limbii straine.
Dupi o perioada de testare care dureazi o luna, participantilor li se oferd
ocazia s evalueze aplicatia si exercitiile printr-un chestionar complex, con-
ceput de membrii parteneri ai proiectului. Chestionarul este alcatuit din
mai multe sectiuni, mai exact, sectiunea de informatii generale, sectiunea
despre evaluare a aplicatiei LanGuide, sectiunea despre metoda de invitare
a participantului si sectiunile despre experientele participantului in urma
invatidrii unei anumite limbi. Exercitiile si aplicatia sunt apoi revizuite in
functie de feedback-ul participantului.

In aceasti lucrare, este prezentati o analizi a unui subset de raspun-
suri, extrasa din rezultatele obtinute. Subsetul de raspunsuri se extrage
pe baza criteriilor de afiliere si de limba. Raspunsurile luate in considerare
sunt acelea trimise de respondentii afiliati Universitatii din Rijeka care au
testat sarcini in limba engleza. Exista 15 participanti de sex feminin i 17
participanti de sex masculin care indeplinesc aceste conditii.

Analiza este desfaguratd pentru a explora aspectele pozitive ale aplica-
tiei si pentru a dezvalui aspectele care necesita imbunitatiri. Rezultatele
arati ca navigarea prin aplicatie este satisficatoare, dar ar mai putea fi im-
bunatititi, deoarece aproape o treime din participanti au fost in dezacord
sau in dezacord total cu afirmatia ca aplicatia este ugor de navigat. Afirma-
tiile cu privire la capacitatea de a modifica dificultatea exercitiilor $i mari-
mea fontului, dar si acelea referitoare la prezentarea vizuali si instructiva
au avut punctaj mai mare, intrucit majoritatea participantilor au expri-
mat un acord sau un acord puternic cu aceste afirmatii. Deoarece exista
mai multi participanti care isi exprima dezacordul fatd de unele afirmatii,
s-ar putea dovedi utile niste explicatii suplimentare. Aspectele referitoare
la usurinta intelegerii exercitiilor si la modalitatile de rezolvare, precum
si la dificultatea utilizarii aplicatiei necesita atentie suplimentarad. Ultima
intrebare a primei sectiuni din chestionar permite participantilor si lase
comentarii. Aceasta intrebare este consideratd deosebit de utild deoarece
faciliteazi detectarea problemelor legate de anumite exercitii. Unele dintre
problemele pe care le-au constatat participantii sunt referitoare la faptul ca
se repeta de mai multe ori aceleasi exercitii, la lipsa posibilitatii de a omite
un exercitiu, la incarcarea incorectd a anumitor videoclipuri, imagini, si a
altor figiere, la faptul ci exercitiile de tipul glisati si inserati sunt rezolvate
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in mod automat din cauza lipsei de spatiu disponibil, sila tastatura din me-
niu care acopera zona in care ar trebui introdus raspunsul anumitor sarcini
de completare a spatiilor libere. Aceste probleme ar trebui sa fie examinate
mai departe, si ar trebui si fie aduse remedieri pentru solutionarea lor.

Urmatoarea categorie de intrebari a dezvaluit faptul cd majoritatea par-
ticipantilor aveau deja experiente similare in studiul unei limbi, dar si fap-
tul ca in ceea ce priveste aplicatia curentd nu aveau o rutini de studiu pres-
tabilita pentru a o testa. Cu toate acestea, ei au folosit-o o datid sau de doua
ori pe siptimani, majoritatea participantilor petrecand de obicei intre 15
si 30 de minute pe zi, sau chiar mai putin timp testand-o.

Ultima categorie de intrebari analizata este cea referitoare la experienta
participantilor cu privire la studiu al limbii engleze cu ajutorul aplicatiei
LanGuide. Raspunsurile dezviluie ci 43,8% din participanti isi evalueaza
competenta in limba engleza drept una de nivel avansat, iar 56,3% o eva-
lueazi ca fiind la nivel intermediar. Apoi, majoritatea participantilor au
testat modulele numite , Limbaj academic” si ,Limbaj I1T”, in timp ce unii
dintre acestia au testat de asemenea si ,Limbaj de secretariat” si , Limbaj
de mobilitate”. Raspunsurile arata c3 aproape trei patrimi din participanti
au considerat ca modulul de ,Limbaj 1T”, este cel mai util. Modulul ,, Limbaj
academic” a fost evaluat ca fiind cel mai util de citre aproximativ o treime
din participanti, si cel mai putin util de catre o alti treime a participan-
tilor. Existd pareri mixte si referitoare la utilitatea aplicatiei. Acesta este
cel mai important aspect care necesitd examinare suplimentara. Desi ju-
matate dintre participanti au considerat ca instructiunile pentru exercitii
au fost ugor de accesat si de inteles, desigur ca exista din plin loc pentru
imbunatatire. Referitor la competenta lingvisticd despre care participantii
cred ca are cel mai mult potential de a fi imbunatatitd, analiza dezvaluie
ca au evaluat cu cel mai mare punctaj abilitatea de a imbunatiti vocabu-
larul si gramatica, cu un punctaj neutru competenta de ascultare, cel mai
mult i-a multumit abilitatea de imbunatitire a competentelor de citire i
scriere, gi au evaluat abilitatea de imbunitatire a competentelor de vorbire
cu scorul cel mai mic. Aceasta decizie este de inteles deoarece nu sunt in-
cluse exercitii de imbunatatire a limbii vorbite, pentru ca acestea nu pot fi
evaluate cu ugurinta intr-un mod automat. In cele din urma, majoritatea
participantilor sunt multumiti de caracterul adecvat al exercitiilor pentru
nivelul de limba ales, si de exercitiile care prezintad vocabular util, termi-
nologie si gramatici. Mai mult decit atat, majoritatea participantilor au
senzatia ci exercitiile promoveaza studiul independent al limbii. Cele mai
prost evaluate aspecte ale aplicatiei care necesita atentie suplimentara din
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partea echipei de dezvoltatori sunt varietatea de exercitii si oportunitati
pentru o mai buna autoevaluare si feedback.

Aceasta lucrare descrie procesul studiului unei limbi striine din perspec-
tiva limbajelor de specialitate utilizand un dispozitiv mobil, cu ajutorul
unei aplicatii de studiu gratuite care contine exercitii de limba in engleza,
croata, slovend, spaniola, romana si italiana. Aplicatia oferd exercitii pen-
tru nivelurile de incepitori, intermediari si avansati. Pentru fiecare nivel,
exista exercitii pentru dezvoltarea competentelor de vorbire, scriere, as-
cultare si citire, si de asemenea, exercitii de gramatica si vocabular. De ase-
menea, exista trei categorii diferite de utilizatori vizati: profesori univer-
sitari, studenti si personal administrativ. Aplicatia se concentreazi pe stu-
diul limbii din perspectiva limbajelor specializate, sau, mai exact, asupra a
patru domenii diferite: limbaj academic, de secretariat, de mobilitate gi IT.

Prima parte a acestei lucrari descrie procesul de creare si evaluare a exer-
citiilor de tip EAP si EITP. Intregul proces de elaborare a unui curs EsP
se bazeaza pe analiza nevoilor pe care le au cursantii de limbi straine, defi-
nirea obiectivelor operationale, iar programa cursului in general este pre-
zentatd detaliat, urmata de procesul de creare si introducere a exercitiilor
in sistemul de gestionare a continutului dezvoltat pentru aplicatia LanGu-
ide. A doua parte a lucrarii descrie etapa de testare. Testarea gradului de
utilizare la distanta si nemoderata este efectuata pe o perioada de o luni,
urmata de completarea unui chestionar complex pentru a evalua cu aten-
tie aplicatia si exercitiile. Analiza rezultatelor arata ca existd numeroase as-
pecte pozitive ale aplicatiei, ca de exemplu, posibilitatea de imbunitatire a
cunostintelor din perspectiva vocabularului si a gramaticii. Cu toate aces-
tea, exista si aspecte care necesita revizuire suplimentara si imbunatatiri,
cum ar fi introducerea unor tipuri de exercitii auxiliare si acordarea posi-
bilitatii unei autoevaluari mai bune si feedback. Aceste rezultate ar trebui
comparate cu cele obtinute in urma analizei altor categorii de participanti
si rezumatul rezultatelor acestora pentru a oferi mai multa concludenta
constatdrilor. O a doua runda de testare cu ajutorul utilizatorilor va eva-
lua impactul modificarilor introduse pe baza feedback-ului initial, toate cu
scopul de a imbunitati accesibilitatea, utilitatea si durabilitatea aplicatiei
LanGuide dezvoltata in cadrul proiectului.

Cuvinte cheie: aplicatie pentru invitarea limbilor strdine, aplicatie mobil3,
invatarea limbilor stridine, invatarea limbilor striine asistatd de computer,
limbaj pentru scopuri specifice, invitarea mobila.
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Preluarea si utilizarea documentelor elaborate pe baza
programului Erasmus+ in pregatirea exercitiilor de mobilitate
LanGuide

Ivo Fabijanié

Scopul articolului este de a prezenta etapele de pregatire a exercitiilor pe
domeniul mobilitate pentru cele trei grupe de utilizatori ai aplicatiei Lan-
Guide - personalul administrativ, profesori universitari si studenti (in ci-
clul de licenta sau absolventi), cu diferite nivele de stapanire a limbii (de
bazi, intermediar, avansat), participanti in proiectul LanGuide — Eras-
mus+ (KA2-HE-01/19) finantat de Comisia Europeana. Pornind de la moti-
vul specific de dezvoltare a abilitatilor de tehnologie digitala, tinta prega-
tirii de exercitii pentru mobilitate a fost de a integra cit mai multe docu-
mente si informatii despre o varietate de proiecte de mobilitate anterioare,
initiate, sustinute si fondate de Comisia Europeana (din cadrul proiectelor
Erasmus+), punand astfel accent pe predarea si imbunatitirea/asimilarea
de notiuni despre terminologia specifica mobilitatii, expresii si locutiuni,
promovarea chestiunilor socioeducationale, culturale, interculturale si de
comunicare de calitate, atat pentru utilizatorul individual, cit si pentru un
grup de utilizatori. Proiectul LanGuide a reunit echipe si parteneri lingvisti
si IT, in scopul pregatirii de exercitii pentru invitarea limbilor striine si
imbunatatirea abilitatilor de comunicare in limbi straine (scriere, vorbire,
ascultare si citire). Echipele de lingvisti sunt reprezentate de partenerii
din Romania (Universitatea Transilvania din Bragov), Slovenia (Universi-
tatea Primorska) si Croatia (Universitatea din Zadar si Universitatea din
Rijeka), iar echipele IT sunt reprezentate de partenerii din Spania (Uni-
versitatea din Castilla-La Mancha), Croatia (Universitatea din Rijeka) si
Suedia (Universitatea Malardalen). In pregatirea exercitiilor de invitare
mobila (m-learning) a limbii de pe aplicatia LanGuide, au fost vizate trei
categorii de utilizatori: studenti, profesori universitari si personalul admi-
nistrativ al universitatii. Pentru fiecare categorie de utilizatori, aplicatia
a fost gandita sa contina si sd ofere exercitii de limba potrivite nivelului
de competente si abilitatii selectate (ex: nivele de competenta de baza, in-
termediar si avansat si abilitati de scriere, vorbire si ascultare cu tipuri
de exercitii axate pe vocabular specific). Din moment ce LanGuide este
special conceputa pentru invatarea limbii engleze pentru specialisti (ESP),
impreuna cu alte citeva limbi, au fost alese patru domenii pentru atingerea
scopului - engleza academica, engleza administrativi sau de secretariat,
engleza pentru mobilitate si engleza din domeniul IT.
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In aceasti lucrare, punctul central a fost pregitirea de exercitii din spera
englezei pentru specialigti, din sfera mobilitatilor, exercitii reglementate
in conformitate cu nivelul de competenta lingvistica si abilitatile lingvis-
tice identificate si preluate de pe site-ul oficial al Comisiei Europene (CE).?
Procedeul folosit in acest articol este unul descriptiv, scopul fiind sa pre-
zinte si si detalieze pregitirea exercitiilor din sfera mobilitatilor gi integra-
rea acestora in aplicatia LanGuide. Ideea principala pentru includerea unor
astfel de informatii din diferite proiecte finantate de Comisia Europeani a
reprezentat-o promovarea acelor date importante, valoroase si foarte apre-
ciate pentru a imbunitati calitatea aspectelor socio-educationale, cultu-
rale, interculturale si comunicationale, care pot fi considerate extrem de
valoroase in cadrul mobilitatii studentilor, profesorilor/cercetitorilor si a
personalului administrativ care lucreaza in institutiile de invitimant su-
perior. Astfel, in vederea pregatirii exercitiilor de englezad pentru specia-
ligti, au fost urmati patru pasi: (1) explorarea si familiarizarea cu website-
ul, (2) determinarea continutului adecvat pentru pregitirea exercitiilor de
engleza pentru specialisti, (3) pregatirea si evaluarea exercitiilor si (4) in-
cluderea exercitiilor in aplicatia LanGuide.

Primul pas a constat din familiarizarea cu continuturile de pe site-ul Co-
misiei Europene, si anume cu paginile care contin informatii relevante des-
pre mobilitate, educatie, oportunititi de studiu in strainitate, oportuni-
tati de aplicare pentru burse Erasmus+, rezultate de proiecte si proceduri
de depuneri de propuneri, sugestii pentru imbunatatirea educatiei euro-
pene, aliante culturale sau sportive, proiecte despre patrimoniul cultural
european, imbunatatirea abilitatilor in dezvoltarea carierei, resurse si in-
strumente din cadrul retelelor europene specifice, etc. Al doilea pas a fost
aprofundarea continuturilor paginilor web si fiabilitatea lor pentru pregi-
tirea exercitiilor de diferite niveluri, fie prin raportare la utilizatori - stu-
denti, profesori si personal administrativ, fie in concordanta cu nivelul de
competente lingvistice, ex: nivel de baza, nivel intermediar, si/sau nivel
avansat. Al treilea pas a constat din pregatirea exercitiilor concrete gi eva-
luarea stiintifica a acestora. Al patrulea pas, cel final, a presupus includerea
exercitiilor pregatite si analizate in aplicatia LanGuide.

Website-ul oficial al Comisiei Europene® ofera acces la informatii despre
prioritatile politice, politicile si serviciile ei. A fost creat pentru a putea
oferi acces facil la continutul dorit. Pe aceasta pagind web, utilizatorii sunt

® https://ec.europa.eu/info/index_en.
* https://ec.europa.eu/info/about-european-commissions-web-presence_en.
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indrumati spre link-uri citre alte website-uri care contin informatii supli-
mentare de la departamentele si serviciile Comisiei, precum si citre lista
de tematici din sfera de interes a Comisiei Europene, in cadrul careia, tema
educatiei si formarii conduce citre link-ul Erasmus+. Dupa explorarea pa-
ginii web Erasmus+ si a informatiilor aferente, am reusit sa clasificam si sa
ordondm materialul pe care l-am considerat important pentru ultimul pas
al pregatirii exercitiilor. Conform subiectului dezbatut, materialul poate
s fie clasificat pe tematici diferite care ar fi relevante pentru utilizatorii
de aplicatie mentionati anterior — studenti, personal academic si perso-
nal administrativ. S-au identificat urmaitoarele tematici: (1) diseminarea
proiectelor Erasmus+, (2) documente colaterale programului Erasmus+, (3)
initiativele Comisiei Europene, (4) vocabular specific referitor la documen-
tele si proiectele pentru mobilitati, (5) abilititi educationale si (6) trasaturi
specifice ale diferitelor limbi.

In cadrul primei teme de diseminare a proiectelor Erasmus+ (1), au fost
identificate treizeci si cinci de subteme, eg: 1.1 Invitare vocationala, 1.2
Matematica si muzica, 1.3 Sustenabilitate, ecologie, mediul inconjurator,
lumea de maine, 1.4 Accesibilitate si integrare/fiabilitate in spatiile pu-
blice, 1.5 Gasirea unui loc de munca si angajarea, 1.6 Organizarea de pro-
gram masteral cu stagii profesionale, 1.7 Cursuri avansate gi programe de
cercetare in neurogtiinta, 1.8 Prevenirea dopajului si invitarea reciproca,
1.9 Lupta anti-dopaj cu ajutorul fitnessului si migcarii, 1.10 Master in in-
gineria sigurantei impotriva incendiilor, 1.11 Parteneri sustenabili pentru
stagiu, 1.12 Adolescenti care gasesc inspiratie lucrdnd cu aplicatia Zoom,
1.13 Pasionati de sporturi impotriva violentei, 1.14 A deveni si a riméne
un membru activ al societatii, 1.15 Educatia non-formali, 1.16 Integrarea
sociala, 1.17 Integrarea sociala a persoanelor cu deficiente de vedere, 1.18
Consecintele Primului Razboi Mondial, 1.19 Cooperarea conservatoarelor
din Europa, 1.20 Rezultatele proiectelor Erasmus+, 1.21 Proiecte lingvistce
in gcoala primard, 1.22 Promovarea integririi si a autenticitatii in medi-
ile de invitare, 1.23 Sahul printre abilitatile studentilor, 1.24 Construirea
unui orag sustenabil, 1.25 Construirea oragului de méine, 1.26 Politici pu-
blice, 1.27 Importanta sporturilor in viata persoanelor cu dizabilitati, 1.28
Instruirea creativi a tineretului, 1.29 Patrimoniul Cultural European, 1.30
Recruti, angajati si angajatori, 1.31 Reteaua de studenti Erasmus, 1.32 Eras-
mus Mundus - absolventii studiazi peste hotare, 1.33 Programul de for-
mare a ambasadorilor Erasmus+ — sesiunea de toamna, 1.34 Stagiatura si
sustenabilitatea, 1.35 Invitam despre schimbarile climatice cu eTwinning.

In tematica documentelor aferente programului Erasmus+ (2) s-au pre-
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zentat 36 de subteme conexe: 2.1 Parteneriatul strategic, 2.2 Aliantele cu-
noagterii, 2.3 Aliantele competentelor sectoriale, 2.4 Functionarea aliantei
competentelor sectoriale, 2.5 Consolidarea capacititilor (invitamant supe-
rior), 2.6 Consolidarea capacitatilor (tineret), 2.7 Oportunitati de consoli-
dare a capacitatilor (tineret), 2.8 Actiuni sportive: un parteneriat de colabo-
rare, 2.9 Evenimente sportive europene nonprofit, 2.10 Mici parteneriate
de colaborare, 2.11 Imprumuturile Erasmus+ pentru masterat, 2.12 Plat-
forme si retele, 2.13 eTwinning, 2.14 Educatia scolara, 2.15 Studiul in strai-
natate, 2.16 Durata studiului, 2.17 Conditiile de studiu, 2.18 Recunoagterea
academicd, 2.19 Sprijin financiar, 2.20 Probleme pe durata mobilitatii, 2.21
Zilele de intdmpinare, 2.22 Model de formular de inscriere pentru mobili-
tatea personalului didactic specializat in invatamantul pentru adulti, 2.23
Oportunititi de formare a personalului, 2.24 Programe Erasmus+ (in ge-
neral), 2.25 Abrevieri legate de Erasmus+, 2.26 Aptitudini si competente,
calificari si ocupatii, 2.27 Grupuri de tineri in activitati nonformale, 2.28
Experti in domeniul reformelor in invitamantul superior, 2.29 Licentierea
continutului, 2.30 Solicitari de propuneri, 2.31 Mobilitate in scop educatio-
nal, 2.32 Model de formular de inscriere pentru mobilitatea personalului
didactic specializat in invitamantul pentru adulti, 2.33 Propuneri de tip
Extraordinary Erasmus+, 2.34 Consecintele epidemiei de coronavirus, 2.35
Sprijin pentru stagiile de predare, 2.36 Europass. 2.37 Suplimentul la Di-
ploma3, 2.3 MOOC, 2.39 ESCO, 2.40 Formular de inscriere in mobilitate,
2.41 Invitarea mixta, 2.42 VET, 2.43 Contractul de studii Erasmus+, 2.44
Contractul de studii pentru invitdmant: angajament, 2.45 Contractul de
studii: instructiuni, 2.46 Contractul de studii pentru stagii: instructiuni,
2.47 Inregistrarea organizatiilor, 2.48 Carta de Mobilitate Eramus+ VET,
2.49 Oportunitati de studiu in striinatate Erasmus+, 2.50 Conditii pentru
studiul in strainitate, 2.51 Modalitati de depunere a candidaturilor pentru
un program Erasmus+, 2.52 Formular pentru mobilitatea personalului in
scopul formarii, 2.53 Formular pentru mobilitatea de predare a personalu-
lui, 2.54 Valoarea adaugata a mobilititii, 2.55 Formular pentru mobilitatea
de studii a studentilor, 2.56 Formular referitor la contractul de studii pen-
tru invatamant.

Tematicile prezente in initiativele Comisiei Europene (3) si Vocabularul
specific legat de documentele si proiectele mobilitatii (4) au adus in discu-
tie 11 teme, respectiv 5 subteme: 3.1 Antreprenoriatul in rdndul tinerilor,
3.2 Resurse educationale deschise, 3.3 Abandonul scolar timpuriu, 3.4 Ac-
tivitatile de mobilitate ale Corpului de Solidaritate: impactul epidemiei de
coronavirus, 3.5 Mobilitate si cooperare in invatdmantul superior, 3.6 Pro-
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cesul Bologna, 3.7 Jean Monnet, 3.8 Reteaua Eurodesk Erasmus+, 3.9 Plat-
forma EPALE Erasmus+, 3.10 Diplome de masterat comune din programul
Erasmus Mundus, 3.11 Erasmus+; 4.1 Propuneri de proiect, 4.2 Termeni co-
muni privind proiectele de mobilitate, 4.3 Mobilitate comuni: vocabularul
asociat temei, 4.4 Scrisoare de intentie: universitate, 4.5 Scrisoare de in-
tentie pentru o cerere de angajare. Ultimele doua teme regasite in Abilitati
educationale (5) si in Trasaturi specifice prezente in diferite limbi (6) au
atras atentia asupra a trei subteme in total: 5.1 Tipuri de competente, 5.2
Stiluri de invatare, 6.1 Gesturi de limbaj.

Toate temele si subtemele mentionate mai sus au fost alese deoarece
pot fi folosite cu usurinta in pregatirea pentru exercitiile legate de engleza
pentru specialisti pentru mobilitate, pentru diferiti utilizatori, sau uneori,
aceleasi teme sau subteme ar putea fi folosite in pregatirea exercitiilor pen-
tru doua sau chiar pentru toate cele trei grupuri de utilizatori ai aplicatiei,
mai exact: studentii, personalul academic si personalul administrativ. De
exemplu, in cazul exercitiilor de pregatire a studentilor au fost descoperite
resurse valoroase in cadrul tematicii referitoare la documente si formu-
lare legate de mobilitate (precum formularul de inscriere in mobilitate),
cele privitoare la studiul in strainatate, sau la contractul de studii pentru
stagii: instructiuni, precum si instructiunile pentru contractul de studii
pentru invitamant, sau recunoagterea academica a mobilitatii, formularul
pentru mobilitatea de studii a studentilor, formularul referitor la contrac-
tul de studii pentru invatamant, sprijinul financiar pe durata mobilitatii,
probleme pe durata mobilititii, etc. In ceea ce priveste personalul acade-
mic, ar putea prezenta teme de interes urmatoarele: consolidarea capacita-
tilor (invatimant superior, tineret), oportunititile de consolidare a capa-
citatilor (tineret), modalitatile de aplicare pentru un program Erasmus+,
formularul pentru mobilitatea personalului in scopul formarii, formularul
pentru mobilitatea de predare a personalului, inregistrarea organizatiilor,
propunerile Erasmus, aptitudini si competente, calificari si ocupatii, etc.
Personalul administrativ cel mai probabil ar fi interesat de subiectele urma-
toarelor teme: recunoasterea academica, rezultatele proiectului Erasmus+,
parteneriate de colaborare, programe Erasmus+ (in general), solicitarile de
propuneri, modelul de formular de inscriere pentru mobilitatea persona-
lului didactic specializat in invitamantul pentru adulti, formularul pentru
mobilitatea personalului in scopul formarii, termenii comuni privind pro-
iectele de mobilitate, mobilitatea comuna: vocabularul asociat temei, scri-
soarea de intentie: universitate, scrisoarea de intentie pentru o cerere de
angajare, etc. Firegte, intrucat aceste teme si subteme se afla in stransa le-
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gaturd cu inviatamantul superior, majoritatea acestora ar putea prezenta
interes nu numai pentru unul din tipurile de utilizatori ai aplicatiei, ci si
pentru cel putin doua alte dintre ele, sau chiar pentru toate cele trei tipuri
de utilizatori.

Al treilea pas a constat din pregatirea propriu-zisi a exercitiilor de mo-
bilitate. Pregatirea exercitiilor a fost precedata de o examinare suplimen-
tard si mai atenta a textelor si materialelor legate de mobilitate, care se
gasesc pe paginile web de pe site-ul CE, mentionat anterior. Resursele si
continutul acestora au fost inregistrate sub forma de tabel pentru a pre-
zenta in mod transparent utilizarea lor in pregitirea materialului de pre-
dare/invitare asociat cu mobilitatea. Tabelul este organizat in 6 coloane,
prezentind urmatoarele date: numarul de referinti al resursei (din totalul
de 99 de resurse utilizate), titlul acesteia, sursa si pagina principala, limba
in care a fost scris materialul si o descriere scurta corespunzatoare. Pagi-
nile web, paginile principale si link-urile au fost vizitate in perioada celei
de-a doua jumatiti a anului 2020 si in prima jumatate a anului 2021.

In scopul realizarii concrete de exercitii, a fost utilizat in mod special un
formular de clasificare a activitatii, care a fost elaborat in conformitate cu
Metodologia LanGuide, mai exact, cu Metoda instructiva in vederea pre-
gatirii metodologiei si orientarii comune. Pe langi partile didactice si in-
structive ale sarcinilor/exercitiilor, sunt puse la dispozitie si diverse alte
informatii. De exemplu, indicele de identificare al sarcinii. (ex: IF-001 pen-
tru Ivo Fabijani¢, exercitiul nr. 1), sursa si autenticitatea textului (original,
preluare si/sau adaptare), nivelul vizat pentru care a fost pregatita activi-
tatea (incepitor, intermediar, avansat), tipul de competenta, (citire, ascul-
tare, scriere, vorbire gi vocabular), tipul de activitate (potrivirea itemilor,
ortografie, completarea spatiilor libere, etc.), persoana instruita (student,
personal academic, personal administrativ), domeniul (academic, adminis-
trativ, mobilitate, 1T), tipul de competenti specifici (memorare, intele-
gere, aplicare, analiza, evaluare, creatie). Partea care se ocupa de pregatirea
propriu-zisa a activitatii/exercitiilor include sectiunile despre textul activi-
tatii, instructiunile pentru rezolvarea acesteia, si posibile surse sau drep-
turi de autor. Partea finali a grilei a fost lisatd pentru aspectul propriu-
zis al sarcinii. Exercitiile mobilitatii au fost evaluate de catre trei grupuri
de cercetatori/experti in lingvistica, implicati in proiectul LanGuide pro-
venind de la Universitatea din Primorska (Koper, Slovenia), Universitatea
din Rijeka (Croatia) si Universitatea Transilvania din Brasov (Romania).
Observatiile lor au fost luate in considerare inainte de a fiincluse exercitiile
in aplicatie. Pentru evaluarea exercitiilor, o grild de evaluare a materialelor
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adaptata conform LanGuide a fost utilizatd pentru evaluarea tuturor exer-
citiilor din LanGuide (limba engleza folosita in mediul academic, limba en-
gleza folositd in mediul administrativ sau in context de secretariat, limba
engleza referitoare la mobilitati, si limba engleza utilizati in domeniul 1T)
si aceasta grild a fost produsa de citre toti membrii lingvisti ai partene-
riatului. Grila este impartita in 5 sectiuni: (1) Identificarea exercitiilor, (2)
Evaluare generali, (3) CLIL, (4) Stilul de invatare, (5) Observatii finale.

Al patrulea i ultimul pas privitor la includerea executiilor pregatite si
evaluate in aplicatia LanGuide fost realizat cu ajutorul Aplicatiei de Ma-
nagement al Continutului® Au fost introduse in aplicatie aproximativ 420
de exercitii referitoare la mobilitate. Pentru toate cele trei niveluri si pen-
tru toate cele trei grupe de utilizatori, numarul total de exercitii incluse
in aplicatie, in functie de competentele specifice, se prezinta dupa cum ur-
meaza: pentru abilitati de vorbire — 50 de exercitii, pentru abilititi de as-
cultare — 92, pentru abilititi de scriere — 57, pentru abilitati de citire — 88,
iar pentru vocabular - 136 de exercitii. Scopul acestei lucrari a fost demon-
strarea si descrierea detaliilor privitoare la pregitirea exercitiilor din sfera
mobilitatilor, precum si incarcrea lor in aplicatia LanGuide. Ideea de baza
referitoare la includerea unor asemenea informatii care provin din diverse
alte proiecte finantate de citre Comisia Europeani a fost promovarea unor
date relevante, valoroase si deosebit de apreciate pentru capacitatea de im-
bunatatire a calitatii aspectelor socioeducative, culturale, interculturale i
comunicationale, date ce pot fi considerate de asemenea deosebit de va-
loroase in cadrul mobilitatii studentilor, pentru profesorii/cercetitorii si
personalul administrativ care lucreaza in institutii de invatamant superior.
In elaborarea exercitiilor privitoare la engleza pentru specialisti, au fost lu-
atiin considerare patru pagi dupd cum urmeaza: (1) explorarea site-ului CE
si familiarizarea cu acesta, (2) hotarirea asupra caracterului adecvat in ve-
derea pregatirii exercitiilor pentru engleza pentru specialisti, (3) pregatirea
si evaluarea exercitiilor, (4) includerea exercitiilor in aplicatia LanGuide.
Dupa ce a fost explorata pagina web a site-ului Erasmus+, impreuna cu in-
formatiile sale, materialele pe care le-am considerat valoroase pentru etapa
ulterioara a pregatirii exercitiilor au fost clasificate si ordonate.

In functie de tematica acoperita, materialul a fost clasificat pe tematici
deinteres pentru utilizatorii aplicatiei. Temele au fost: (1) diseminarea pro-
iectelor Erasmus+ (cu 35 de subteme), (2) documente colaterale programu-
lui Erasmus+ (cu 56 de subteme), (3) initiativele Comisiei Europene (cu 11

https://languide.si/en.
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subteme), (4) vocabular specific referitor la documentele si proiectele pen-
tru mobilitati (cu 5 subteme), (5) abilititi educationale (cu 1 subtema) si
(6) trasaturi specifice ale diferitelor limbi (cu 2 subteme).

Pregatirea exercitiilor a fost precedata de o analiza amanuntita a textelor
referitoare la mobilitati si a materialelor regisite pe pagina web a CE. Re-
sursele si continuturile acestora au fost tabulate pentru o expunere trans-
parentd a fluxului in care sunt utilizate in pregitirea materialului de pre-
dare/invatare din sfera mobilitatilor. In scopul compilarii exercitiilor, s-a
utilizat un Formular de Clasificare a Activitdtilor creat in conformitate cu
Metodologia LanGuide, si anume cu Ghidul de procedee pentru pregdtirea me-
todologiei si indrumdrilor comune. Exercitiile din sfera mobilititilor au fost
evaluate de catre trei grupuri de cercetatori/experti in lingvistica inclusi in
proiectul LanGuide. Observatiile lor au fost luate in calcul la integrarea fi-
nala a exercitiilor in aplicatie. Pentru evaluarea exercitiilor, a fost folosit un
sistem de evaluare a materialelor LanGuide. Exercitiile pregitite si evaluate
au fost incluse in aplicatia LanGuide cu ajutorul Aplicatiei de Management
al Continutului.

Cuvinte cheie: LanGuide, Erasmus+, documente, exercitii, mobilitate, pre-
gatirea exercitiilor, generarea exercitiilor, includerea exercitiilor in aplica-
tie.

Unde putem aduce imbunatatiri: sugestii pentru actualizarea
aplicatiei LanGuide pentru limba Slovena

Nika Pavleti¢, Klara Sumenjak si Jana Volk

Conform studiilor de cercetare si a numarului in cregtere a striinilor ce
folosesc slovena, interesul pentru limba sloveni a fost in cregtere in ulti-
mii citiva ani. Un ritm rapid al vietii si dezvoltarea tehnologica rapida au
schimbat vietile oamenilor din timpurile moderne. Internetul, calculatoa-
rele si telefoanele inteligente au devenit a parte infailibila a vietilor noastre
si astfel au afectat toate segmentele activitatii si practicii umane — inclusiv
invitarea de limbi straine.

Pentru ca utilizatorii sa fie la curent gi s invete limbi striine ajustand
timpul, maniera si nivelul de invitare dupa nevoile lor, au fost dezvoltate
aplicatii de indrumare pentru invatarea limbilor straine. Unele dintre cele
mai populare aplicatii de pe piata sunt de exemplu Duolingo, Memrise, Bu-
suu, Mango Languages, Brainscape (Drazumeri¢, 2017),° si 50 Languages, care

® Vezi bibliografia de pe p. 118-119.
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oferd indrumare pentru mai multe limbi straine. Numarul aplicatiilor spe-
cializate in invitarea slovenei ca a doua limba sau ca limba straina, ex. Slo-
ven$cina za vsak Zep (Jurkovié, 2015), Slonline, ZNAM, 50S slovens¢ina, Hotel
Slovens¢ina, au crescut ca numar anul trecut. Aceste aplicatii oferd in mare
parte exercitii pentru vocabular, sintagme si dialoguri la un nivel de baza
(A1-A2 conform CEFR).

Spre deosebire de alte aplicatii de indrumare pentru limba slovena si si-
milar cu Hotel Slovens$¢ina, aplicatia Lan Guide se axeaza pe limbi pentru
obiective specifice (LSP). Le ofera utilizatorilor avuti in vedere — studenti,
profesori universitari si personal administrativ — exercitii de vocabular si
de gramaticad pentru domeniile de mobilitati, academic, IT si administra-
tiv. Exercitiile au fost concepute pentru trei niveluri de competente lingvis-
tice (A1, A2 si A3) si au fost proiectate pentru a facilita imbunatitirea in
gramatici si continut. Articolul de fata evalueaza in mod critic exercitiile,
bazandu-se pe sondajele si rezultatele testarilor aplicatiei, prezinta defi-
cientele tehnice si de continut ale exercitiilor si in incheiere ofera puncte
de referintd pentru studii viitoare gi dezvoltare de aplicatii.

Exercitiile de limba slovena au fost create intre lunile februarie si sep-
tembrie ale anului 2021. Sunt impdrtite in patru categorii si sunt proiec-
tate pentru dobandirea cunostiintelor lingvistice pe trei niveluri CECR, si
anume A1, A2, si A3. La inceputul proiectului nu am fost congtienti de li-
mitarile viitoare i am creat numeroase exercitii ce nu au fost incluse in
aplicatie din pricina restrictiilor tehnice. Fiecare autor a intocmit exercitii
pentru unul dintre niveluri, dar pentru ca exercitiile sa se completeze si sa
se actualizeze, am intocmit intai exercitiile pentru nivelul A1, dupa care pe
cele pentru nivelul A2 si in final pe cele pentru nivelul B1. Alte limbi ofera
doar doua niveluri (incepator si intermediar) si pentru a unifica exercitiile
noastre cu acelea ale altor limbi, am combinat nivelurile A2 si B1 in nivelul
intermediar. Considerdm ca aceasta nu a fost cea mai buna decizie, deoa-
rece fiecare dintre cele trei niveluri are particularitatile sale si consideram
ca ar fi mai bine s se pastreze structura primara a exercitiilor.

Nivelul A1 are 60 exercitii care sunt concepute in aga fel incat utilizatorii
fard cunostinte anterioare sau cu cunostinte minime de limba sloveni si
le poati rezolva cu succes, castigand astfel abilitati elementare de comu-
nicare la nivel de incepator. La acest nivel, instructiunile sunt bilingve, si
anume in sloven3 si englezi, in timp ce alte niveluri ofera instructiuni doar
in slovena. Exercitiile de nivel A1 se concentreazi in primul rdnd pe voca-
bularul de baza, care este esential pentru comunicarea cu succes in limba
slovena. Majoritatea acestor exercitii sunt rezolvate prin potrivirea si ale-

222



Unde putem aduce imbunatatiri

gerea raspunsului corect, deoarece cursantii de nivel A1, in mod normal, nu
au deloc cunostinte sau au cunogtinte minime de slovend. Am evitat si fo-
losim exercitii de tastare (type-in), deoarece un astfel de tip se potrivegte
mai bine cursantilor cu cel putin cunogtinte de bazi la niveluri mai ridi-
cate. Exercitiile de nivel A1 permit utilizatorilor sa-si dezvolte abilitatile
gramaticale si si-gi imbunatateasci vocabularul.

Nivelul A2 are 188 exercitii care sunt concepute pentru utilizatorii care
au obtinut obiective lingvistice si de comunicare la nivelul A1 sau pentru
utilizatorii acelor limbi slave flexionare care utilizeaza cazuri gramaticale
in sistemul lor lingvistic. Majoritatea exercitiilor de nivel A2 sunt grama-
ticale (tastarea formelor corecte de substantive, adjective sau verbe). Am
proiectat aproape toate exercitiile sub forma exercitiilor de tastare, deo-
arece acesta a fost singurul tip despre care aveam certitudienea ca func-
tioneaza in mod corespunzator in aplicatie. Exercitiile de nivel A2 permit
utilizatorilor sa-si verifice si si-si consolideze cunogtintele gramaticale.

Nivelul B1 are 89 exercitii care imbunatatesc exercitiile A1 i A2 pentru
continut si gramatica si se concentreaza pe structuri gramaticale mai difi-
cile si particularitati ale limbii slovene. Exercitiile de esantionare prezinta
particularitati in accentuare, utilizarea dublului si cele doui forme posibile
de caz in declinarea numelor tarilor si regiunilor care se termina cu sufixe
-ska sau -$ka. Propozitiile pot fi putin mai lungi, in limita posibilitatilor teh-
nice ale aplicatiei, dar inca inteligibile pentru utilizatorii care au dobandit
deja cunostinte de nivel A2. Exercitiile de nivel B1 pot fi de diferite tipuri,
predominand exercitiile cu varianti multipla si exercitii de tastare. Exerci-
tiile de nivel B1 permit utilizatorilor si-gi verifice, sa-si consolideze si sa-si
imbunatiteascd cunostintele gramaticale, inclusiv elementele de bazi ale
foneticii.

Am fost congtienti de limitarile tehnice care cauzeazi numeroase defi-
ciente in exercitii chiar din timpul intocmirii exercitiilor. Acestea pot fi, in
linii mari, impartite in doud tipuri: deficiente tehnice si de continut.

Faptul ca aplicatia nu este accesibild pentru toate tipurile de sisteme ope-
rationale este o deficienta tehnica majora a aplicatiei conform atat sonda-
jelor (sondajul oficial Learning languages with the LanGuide App — Feedback
Form pentru subiectii formularului oficial si sondajul LanGuide pregitit de
Pavleti¢, Sumenjak, si Volk pentru testerii sloveni).

Limba sloveni a fost testata in total de 39 de utilizatori. 28 de utilizatori
nu au putut descirca aplicatia, dintre care 64% nu au putut sa o instaleze,
deoarece utilizeaza sistemul de operare 108, in timp ce restul nu au pu-
tut si instaleze sau sa ruleze aplicatia. Exercitiile sunt afigate aleatoriu de
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aplicatie, chiar daca unele dintre ele au fost concepute pentru a se referi la
exercitiile anterioare pentru a forma o unitate cuprinzitoare. Acesta este
incd odati un deficit tehnic, deoarece astfel de exercitii ar trebui sa fie afi-
sate in ordinea corecta si nu la intdmplare.

Exercitiile ar putea include o scurta explicatie despre ce testeazi fiecare
exercitiu si care sunt regulile gramaticale care trebuie si fie stipanite pen-
tru indeplinirea sarcinii. Tabelele de gramatica ar trebui si fie, de aseme-
nea, disponibile utilizatorilor intr-o comanda rapida vizibila in fiecare exer-
citiu de gramatica, deoarece pot fi folositoare pentru utilizatori. Instructiu-
nile ar trebui si fie afigate in exercitiu tot timpul, deoarece este o distragere
si le cauti de fiecare dati. La inceputul colaboririi in vederea implementa-
rii proiectului, nu era clar ce tipuri de exercitii vor fi compatibile aplicatiei
si, deoarece pregitisem deja numeroase exercitii care nu au fost incluse in
aplicatie din cauza limitarilor tehnice, am decis sa proiectim in mod pre-
dominant exercitiul de tipul tasteaza, variantd multipla si de potrivire. Din
acest motiv, exercitiile de citire si abilitati de ascultare, precum si cele pen-
tru conceperea independenti a textului lipsesc cu siguranta. Astfel de ti-
puri de exercitii necesita ca aplicatia si permitd mecanisme de selectare
a raspunsurilor multiple si verificarea rezolvarii. Din acelagi motiv, majo-
ritatea exercitiilor sunt gramaticale, deoarece nu gtiam daci aplicatia va
fi compatibild cu utilizarea de imagini, videoclipurilor si benzi de sunet.
Lipsa posibilitatilor de utilizare multimedia este cu siguranti o deficienta
de continut a aplicatiei. Exercitiile ar trebui sa fie, de asemenea, accesibile
in versiunea desktop, deoarece smartphone-urile ofera adesea o vizibilitate
slaba si, in plus, unii utilizatori prefera sa utilizeze computere in detrimen-
tul smartphone-urilor. Sugerdm realizarea in viitor atit a versiunilor mo-
bile, cat si a celor desktop ale aplicatiei.

Una dintre principalele deficiente de continut este existenta a prea mul-
tor exercitii de gramatica, fapt ce a fost determinat de deficientele tehnice.
Acest lucru face ca exercitiile sa fie plictisitoare si destinate in principal
consolidarii si dezvoltarii abilitatilor gramaticale, care sunt o componenta
importanta a cursurilor delimbi striine, dar cu sigurantd nu singurele, prin
urmare lipsesc exercitiile de ascultare, citire i de comunicare scrisi. Exer-
citiilor gramaticale ar trebui macar si le fie adiugate exercitiile pentru gra-
dele de comparatie ale adjectivelor, consolidarea diferentelor dintre cazul
genitiv si acuzativ, consolidarea diferentelor dintre cazul locativ si acuza-
tiv, utilizarea verbelor modale, imperativ si pronumele personal in cazul
gramatical 1, 2 si 4. In plus, exercitiile nu sunt distribuite in mod egal la di-
ferite niveluri; cele mai multe dintre ele se potrivesc nivelului A2, cu toate
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acestea, multe dintre exercitiile A2 ar putea fi utilizate la nivelul A1, lu-
cru pe care il vom schimba in viitor. Vedem ca principal avantaj al existen-
tei aplicatiei LanGuide aplicatia in sine, deoarece nu existd multe aplicatii
specifice pentru invitarea limbii slovene si, mai mult decat atat, una care
si ofere puncte de referinta axate pe LSP. Cu ajutorul profesorilor, aceste
tipuri de exercitii pot reprezenta o baza solida pentru consolidarea cunos-
tintelor, pregitirea pentru examene, etc.

Totul poate fi imbunatitit si consideram ci este adecvat si actualizim
aplicatia LanGuide. VA propunem sugestii de imbunatatire in ceea ce pri-
veste tehnologia si continutul. Prima si cea mai importanta sugestie de
imbunatatire este de a face aplicatia accesibild pentru toate sistemele de
operare mobile si desktop, permitind astfel o experientd mai facild pentru
toti utilizatorii (unii dintre ei preferd sa lucreze cu un computer, in timp
ce altii preferd smartphone-urile). Exercitiile ar trebui si fie afisate in ordi-
nea stabilitd de autor gi nu alese aleatoriu de aplicatie aga cum este acum.
O structura de exercitii atent aranjata, spre deosebire de exercitiile aleato-
rii, este mult mai benefica pentru invitarea unei limbi, deoarece permite
utilizatorilor si-si imbunatateasci cunostintele cu privire la gramatica gi
continut. Imaginea vizuali a aplicatiei trebuie si fie perfectionata grafic
si cromatic, cu instructiuni accentuate, adaugate bule cu instructiuni sau
tabele si o lista ordonati a exercitiilor. O modalitate mai simpla de a des-
circa aplicatia pe smartphone-uri ar fi, de asemenea, benefici pentru o ex-
perientd mai buna a utilizatorului.

Exercitiilor ar trebui sa le fie adaugata o descriere a ceea ce testeazi exer-
citiul si obiectivele sale, precum si o prezentare a anumitor forme gramati-
cale (de exemplu, atunci cAnd se testeazi cazurile gramaticale, un utilizator
ar trebui sa aiba posibilitatea de a se uita la sufixe si reguli de declinare in
orice moment).

Aplicatia ar fi, de asemenea, mai completa prin adiugarea de exercitii
pentru ascultare, citire si de comunicare scrisi, deoarece este esential ca
toate abilititile de comunicare sa fie dezvoltate in mod egal in invatarea
de limbi straine. Exercitiile de testare si dezvoltare a abilitatii de ascultare
ar trebui sa fie, de asemenea, incluse, deoarece vorbitorii de nivel B1 sunt
capabili si-si exprime opinia si si delibereze pe teme selectate si, in spe-
cial, s ia parte la conversatiile uzuale. In plus, aceste exercitii ar trebui sa
aiba inregistrari de pronuntie corectd. Exercitii pentru consolidarea for-
marii textelor scrise gi vorbite pentru a atinge obiectivul de a descrie ex-
periente, evenimente, vise ... precum si opinii sau planuri in linii mari,
ar trebui sa fie addugate cu siguranta aplicatiei. Atunci cind creeaza texte
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in mod independent, cursantii fac adesea greseli de ortografie si/sau gra-
maticale. Exercitiile care ar ajuta utilizatorii si corecteze/elimine cele mai
frecvente greseli de ortografie si/sau gramaticale ar fi cu siguranta foarte
interesante gi utile. Astfel de exercitii ar fi bazate pe un corpus de erori frec-
vente in formarea de texte scrise si vorbite de catre utilizatorii aplicatiei.

Aplicatiile mobile si sistemele e-learning nu vor putea fi mai presus si
totodata inlocui modul clasic de invatare a limbilor straine — intr-o clasa cu
un manual si un profesor — ele pot juca totusi un rol crucial in consolidarea
suplimentara a cunostintelor dobandite, extinderea abilitatilor de comu-
nicare, gi pot si obtina in mod interactiv control asupra limbilor strdine.
Credem ci aplicatia este un accesoriu potrivit pentru invitarea clasici, dar
o consideram mai putin adecvata pentru invitarea independenta a limbii
slovene.

Cuvinte cheie: slovena ca a doua limba/striina, predare slovena, aplicatie
de invitare a limbilor strdine, LanGuide

Manager de continut pentru LanGuide: platforma Web pentru
a gazdui continutul de invatare LSP

Maria Dolores Lozano, Enrique Arias si Pablo Bermejo

In acest capitol prezentam sistemul de management de continut al LanGu-
ide. Acesta a fost conceput si dezvoltat ca o aplicatie Web si se adreseaza
lingvistilor care doresc si creeze exercitii in diferite limbi, domenii de inva-
tare si niveluri de limba. Aceasta aplicatie software ofera o varietate larga
de tipuri diferite de exercitii in conformitate cu metodologia comuna si sa-
blonul de exercitii stabilite in proiectul LanGuide. In plus, este insotita de
un depozit comun de resurse pentru a stoca si a partaja materiale com-
plementare pentru exercitii, cum ar fi videoclipuri, texte, figiere audio si
imagini. Instrumentul permite gestionarea atit a autorilor, cat si a exer-
citiilor, cu diferite filtre pentru a usura ciutarile. In plus, acesta include o
functie de previzualizare care permite lingvistilor sa verifice exercitiul re-
zultat dupa ce a fost creat si si simuleze comportamentul acestuia pentru
a verifica neconcordantele inainte de publicarea sa finali. De asemenea,
prezentam evaluarea instrumentului cu utilizatori reali, ceea ce dovedeste
utilitatea acestuia in cadrul proiectului LanGuide.

Introducere

Una dintre realizirile proiectului LanGuide a fost pregatirea tehnologiei
digitale si a unei aplicatii mobile pentru a plasa instrumentul de orientare
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lingvisticd intr-un cadru de tehnologii digitale actuale pentru orientarea
lingvistica si achizitia de limbi striine. In prezent, un instrument similar
care poate oferi utilizatorilor o perspectiva asupra cunostintelor lor, plus
indrumare cu privire la modul de imbunitatire a cunogtintelor lor care mai
este si complet gratuit, nu este disponibil. Astfel, unul dintre obiectivele
principale ale proiectului LanGuide este de a dezvolta un set de aplicatii
software care vor f1 disponibile in mod liber pe site-ul web al proiectului.

Acest capitol prezinta managerul de continut creat pentru LanGuide, o
aplicatie cu baza Web dezvoltatd pentru a permite lingvistilor si experti-
lor in predarea limbilor striine si creeze exercitii si activititi in diferite
limbi, permitand invatarea LSP, in conformitate cu metodologia stabilita
in proiectul LanGuide. In plus, managerul de continut include un depozit
de resurse — cum ar fi imagini, videoclipuri si fisiere audio — generate de
autori, care pot fi utilizate de orice autor pentru a fi integrate in proiecta-
rea exercitiilor. Pe parcursul dezvoltirii managerului de continut, s-a luat
in considerare faptul ci aceasta colectie de exercitii create de lingvisti va
trebui si fie afigata in aplicatia mobild dezvoltata in proiect pentru a fi fo-
losit4 in cele din urma de catre utilizatorii finali vizati ai aplicatiei, respectiv
studentii, profesorii si personalul administrativ. Comunicarea dintre ma-
nagerul de continut si aplicatia mobili este intermediata prin 1PA-ul co-
respunzator (interfata de programare a aplicatiilor) si printr-o arhitectura
robusta si fiabila client-server, asa cum este descris mai departe in capi-
tol. Sistemul a fost initial implementat pe serverul online gratuit Heroku.
In prezent, proiectul este implementat pe un server nou si definitiv, giz-
duit si gestionat de Universitatea Primorska, in calitate de coordonatori ai
proiectului LanGuide.’

Managerul de continut a fost evaluat de doui ori de lingvistii care l-au
folosit pentru a crea exercitii in diferite limbi. Feedback-ul primit in prima
evaluare ne-a permis si imbunitatim sistemul si sa remediem unele erori,
ceea ce adusla o versiune imbunatatita, care a fost evaluata din nou pentru
a dovedi validitatea sa ca sistem robust de management al continutului.

Managerul de continut LanGuide: arhitecturd si tehnologie

In aceasta sectiune descriem arhitectura client-server utilizat pentru im-
plementarea managerului de continut, indicand diferitele tehnologii utili-
zate atit pentru interfata frontend, cat si pentru platforma backend, asa
cum se vede in Figura 6.1.

" https://cm.languide.si.
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Implementarea interfetei frontend si a platformei backend

Interfata frontend a fost dezvoltata folosind Pug Template Language (Lim-
bajul Sablon Pug), care este un instrument foarte puternic pentru a crea
sabloane intr-o maniera uniforma si robusta (Hibbard, 2019).?

Am folosit Node.js pentru dezvoltarea intregii platforme backend si 1PA-
ul corespunzitor pentru a comunica cu aplicatia mobila. Node.js este un
mediu de rulare de tip sursi deschisa, inter-platforma, cu rulare Java-
Script, care implementeazi codul JavaScript in afara unui browser web
(Orsini, 2013).

Node.js permite dezvoltatorilor si utilizeze JavaScript pentru a scrie uti-
litati pentru linia de comanda si pentru scripturi pe server — rularea scrip-
turilor de pe server pentru a produce continut dinamic pe pagina web ina-
inte ca pagina sa fie trimisi catre browserul web al utilizatorului. In con-
secintd, Node.js reprezinti o paradigma , JavaScript pretutindeni” (Scott,
2020) unificand dezvoltarea aplicatiilor web in jurul unui singur limbaj de
programare, mai degraba decat limbaje diferite pentru scripturi de partea
serverului si de partea clientului.

Implementarea bazei de date

Baza de date a managerului de continut a fost implementata in MongoDB,
un sistem de baze de date NOSQL (Bradshaw si altii, 2019). Acesta este giz-
duit online la Mongo DB Atlas pentru a facilita implementarea proiectului
si gestionarea acestuia pe internet.

Aspectul si functionalitatea managerului de continut LanGuide
Aceastd sectiune prezinta aspectul si functionalitatea managerului de con-
tinut aga cum arata in versiunea sa finald, dupa efectuarea unor ajustiri
pentru imbunitatiri si extensii.

Accesarea managerului de continut
Accesul la managerul de continut este limitat fiind destinat doar lingvisti-
lor sau expertilor in predarea limbilor care au trebuit sa fie inregistrati an-
terior in sistem de catre administrator. Versiunea curentid a managerului
de continut nu este deschisa pentru utilizatorii externi, cu exceptia cazului
in care sunt invitati de coordonatorii de proiect LanGuide.

Pentru a accesa managerul de continut, autorii trebuie si se conecteze
cu acreditirile furnizate. Aceastd functionalitate include posibilitatea de
recuperare a parolelor uitate prin administratorul de sistem.

®Vezi bibliografia de pe p. 135-136.
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Functionalitatea principald

Functionalitatea principald a managerului de continut poate fi accesata
prin optiunile de meniu din partea stinga a ferestrei principale. Utiliza-
torii pot cauta exercitii specifice sau pot crea exercitii noi.

Utilizatorii pot ciuta exercitii dupd autor sau pot si filtreze exercitiile
in functie de diferite cAmpuri de clasificare. Sistemul permite crearea a pa-
tru tipuri de exercitii: variante multiple, selectare, completarea spatiilor
libere si , trageti si inserati” (,drag and drop”), asa cum se vede in Figura
6.4. Acesta a fost conceput pentru ca utilizatorii si poata vizualiza toate
exercitiile, dar si ca ei sa poata edita sau sterge doar exercitiile create de ei
ingigi. Sistemul include un tablou de bord, care a fost proiectat ca un panou
de notificare, pentru a prezenta actualizari sau caracteristici noi ale ma-
nagerului de continut de care autorii trebuie sa fie constienti atunci cAnd
creeaza exercitii sau resurse multimedia in depozit. Tabloul de bord ofer,
de asemenea, acces la exercitiile si lista autorilor.

Autorii. Aceasta functie permite vizualizarea listei de autori inregistrati
in sistem. Pot fi consultate numele lor, e-mailul, si se pot vizualiza exerci-
tiile create.

Exercitiile. Aceasta functie permite vizualizarea listei de exercitii create
in managerul de continut de catre diferiti autori. Acestea pot fi sortate in
functie de diferite categorii (autor, abilitate de limba, nivel etc.).

Atunci cind se alege un exercitiu din list3, este afisata foaia de exercitii,
care este compusa din urmatoarele parti:

- Categorizarea exercitiilor
- Simularea exercitiilor
- Operatiuni de editare, duplicare sau stergere a exercitiului

Clasificarea exercitiilor corespunde celei specificate in metodologia Lan-
Guide. Managerul de continut include o componenta care permite simula-
rea comportamentului exercitiilor create si inlesnegte autorilor sa verifice
orice greseala care ar fi putut fi introdusa in timpul definitivarii exercitiu-
lui. Figura 6.9 din articolul de mai sus prezinti interfata de simulare a unui
exercitiu cu variante multiple, evidentiind principalele optiuni ale interfe-
tei. In acest fel, poate fi vizualizat aspectul final al exercitiului si verifica
corectitudinea acestuia inainte de a-1 publica.

Crearea si modelarea exercitiilor cu managerul de continut

Atunci cind se creazid un exercitiu, managerul de continut afigeazi la in-
ceput avertismentele si notificirile pe care autorii trebuie s le ia in consi-

229



Rezumat in romana

derare in timpul configurarii exercitiului. Aceste informatii sunt diferite in
functie de tipul de exercitiu. In primul rand, autorii trebuie s specifice cla-
sificarea exercitiilor tastind si selectdnd diferitele optiuni care corespund
clasificarii exercitiilor specificate in metodologia LanGuide. Aceasta clasifi-
care este aceeasi pentru toate tipurile de exercitii. In plus fata de campurile
de clasificare, exercitiile sunt modelate cu o serie de metadate care definesc
expunerea lor si comportamentul final. Autorii au posibilitatea de a include
un link citre un videoclip YouTube, de a insera o imagine, un text sau un
fisier audio din depozitul de resurse multimedia.

Functionalitatea rolului de administrator in managerul de continut

Managerul de continut include rolul de administrator cu functionalitate
specificd pentru gestionarea utilizatorilor tinta ai sistemului, care sunt au-
torii care creeaza exercitii. Functionalitatea principald a administratorului
este urmatoarea:

~ Inregistreaza utilizatori noi cu rolul de autor
- Editeaza datele unui utilizator cu rolul de autor
- Sterge un utilizator creat anterior cu rolul de autor

Un depozit comun pentru resurse multimedia

Managerul de continut integreaza un depozit partajat pentru a stoca re-
surse multimedia, cum ar fi imagini, videoclipuri YouTube, fisiere audio
sau texte lungi. Autorii pot accesa direct depozitul prin intermediul ma-
nagerului de continut. Figura 6.20 prezinta o parte din resursele create de
lingvistii proiectului pentru a fi utilizate in exercitii.

Depozitul de resurse multimedia a fost configurat astfel incit oricine
poate folosi resursele oricdrui autor, dar poate sa steargi sau si modifice
doar resursele create de el insugi. Autorii pot asocia o resursi stocata in
depozit la un exercitiu anume in formularul de configurare a exercitiului
corespunzator.

Evaluarea Managerului de continut LanGuide

Managerul de continut a fost analizat de doua ori. Prima evaluare a avut
loc dupi ce prima versiune complet operationala a fost emisa i instalata
in serverul,’ iar lingvistii care au participat la proiect l-au folosit pentru a
crea primele exercitii cu acest instrument.

® https://cm.languide.si.
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Evaluarea a vizat calitatea in utilizare, gradul de utilizare gi de invitare
a managerului de continut si a fost realizata cu participare a 12 utilizatori
cu rol de autori, care au folosit sistemul pentru a crea si organiza exerciti-
ile cu ceva timp inainte de evaluare. Toti participantii aveau cunostinte de
folosire a Office-ului la nivel de utilizator si experienta in utilizarea unor
aplicatii web de zi cu zi.

9 dintre cei 12 participanti au fost femei si 3 au fost barbati. Toti au avut
cunostinte de baza a instrumentului inainte de a incepe evaluarea. Fiecarui
participant i s-au furnizat datele si instructiunile de acces, precum si un
manual simplu de utilizare cu privire la modul de implementare a functiilor
aplicatiei.

Evaluarea a fost bazatd pe metoda utilizata pe scara largd numita Scala
de Folosire a Sistemului (System Usability Scale — sus) (Brooke, 1996). Sis-
temul consta dintr-un set de 10 intrebari, aga cum se vede in Tabel 6.1.

In chestionarul sUs, itemii impari sunt pozitivi, in timp ce itemii pari
sunt negativi, cu scopul de a reduce tendinta raspunsului de acceptare. Par-
ticipantii au fost rugati si rdspunda pe scala lui Likert de cinci puncte — de
la 1 la 5 - reprezentand, respectiv: ,total dezacord”, ,de acord”, ,neutru”,
»deacord” si ,total de acord”. Dupa aplicarea formulei corespunzatoare ris-
punsurilor, aga cum este definita de (Brooke, 1996), rezultatul este un nu-
mar cuprins intre o §i 100, a cirui semnificatie este prezentata in scala de
mai jos.

Rezultatele evaluirii sunt prezentate in Tabelul 6.2, care arati scorurile
celor zece afirmatii ale chestionarului. In ultimele coloane, scorul general
pe scala sUS, scorul factorului utilizabilitatii (Us) si scorul factorului de
invatare (Le) sunt enumerate separat.

Dupi cum se poate observa in Tabel 6.2, scorul SUS este 75,2 deci este
clasificat intre ,bun” si ,excelent” conform calificativelor (Bangor, 2009)
definite pentru scala SUS. Rezultatele SUS pentru cei 12 participanti sunt
prezentate in Figura 6.23.

De asemenea, am examinat evaluarea utilizabilitatii si a invatarii pe baza
a doua seturi de factori. Afirmatia 4 si afirmatia 10 a chestionarului suUs
(Tabel 6.1), contribuie la evaluarea invitarii cu usurintd, in timp ce afirma-
tiile ramase ale chestionarului contribuie la evaluarea ugurintei de utilizare
(Lewis, 2009). Adunand rezultatele afirmatiilor 4 si 10 si inmultind cu 12,5
se poate evalua capacitatea de invitare a sistemului, care este prezentata in
ultima coloani din Tabel 6.2. Punctajul mediu care se referi la capacitatea
de invatare este de 75,0 din 100, ceea ce semnifici ca acest instrument are
un grad foarte bun de invitare, avind nevoie doar de putin timp si ajutor.
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Punctajul de utilizare se calculeaza adunind punctajul celorlalte declaratii
si inmultindu-le apoi pe toate cu 3.125. Punctajul mediu referitor la utili-
zabilitatea este de 75,3 din 100, ceea ce indici o atitudine foarte buna a
utilizatorilor fatd de manager de continut creat pentru LanGuide.

Rezultatele obtinute pentru utilizare si invatare sunt prezentate in Fi-
gura 6.24 si, respectiv, Figura 6.25. Dupa cum se poate vedea in aceste ta-
bele, majoritatea utilizatorilor au punctaje mari, cu exceptia a doi utiliza-
tori (3 si 4) care indici cele mai mici punctaje, chiar sub 50. Dar, in general,
din analiza de mai sus, se poate concluziona ci majoritatea utilizatorilor
sunt destul de multumiti de managerul de continut ca instrument de cre-
are i administrare a exercitiilor in cadrul proiectului LanGuide si prezinti
o atitudine foarte buna fata de utilizarea si invitarea managerului de con-
tinut creat pentru LanGuide.

Cuvinte cheie: Sistem de administrare a continutului, instrument de lucru
pe Internet, bazi de date resurse LanGuide.

Aplicatia mobila ca instrument de invatare
Afshin Ameri, Radu Dobrin si Philip Rautell Lindstedt

Au existat mai multe arii de cercetare diferite pentru dezvoltarea aplica-
tiilor mobile care sunt utilizate pentru predarea/invitarea sportului, asis-
tenta medicali clinicd, medicina, etica etc. Aceasta lucrare prezinti o apli-
catie mobild (LanGuide App) pentru invitarea si practicarea a diferite limbi
straine in contextul programelor de mobilitate europene pentru instituti-
ile academice. Scopul este utilizarea acestei aplicatii mobile destinate stu-
dentilor si personalului academic care participa la schimburi academice in
alte tari europene, ca parte a diferitelor programe de mobilitate.

Aplicatia LanGuide este construita in jurul unui set de exercitii dezvol-
tat de citre expertii lingvisti. Setul de exercitii poate fi extins de citre co-
munitate si de catre noii experti care doresc si se alature acestui proiect.
Aplicatia LanGuide acceptd urmatoarele limbi: croatd, englezi, spanioli,
italiana, roman4, slovena gi are exercitii special concepute pentru studenti,
profesori si personal administrativ in domenii diferite: academic, mobili-
tate, secretariat §i IT.

In acest rezumat, vorbim despre procesul de proiectare si elaborare si
despre caracteristicile aplicatiei LanGuide. Instrumentele si tehnologiile
folosite in proiectare sunt, de asemenea, discutate, iar in cele din urma,
este explorati calea de urmat pentru dezvoltarea gi imbunatatirea aplica-
tiei LanGuide.
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Design-ul interfetei utilizatorului pentru aplicatia mobild

Pentru a proiecta interfata utilizatorului, au fost studiate aplicatii actuale
comerciale de invitare a limbilor straine’ si feedback-ul utilizatorilor din
comentarii cu privire la acestea. De asemenea, au avut loc mai multe intal-
niri cu expertii lingvisti LanGuide pentru a analiza nevoile utilizatorilor,
suportul Miro'* fiind folosit pentru a aduna informatiile. Caracteristicile
care au fost considerate necesare din punctul de vedere al expertilor Lan-
Guide au fost, de asemenea, discutate in cadrul acestor intalniri. Studiile si
intalnirile cu expertii au fost folosite pentru a genera un set de caracteris-
tici care urmeaza sa fie dezvoltate de citre echipa de dezvoltare a aplicatiei.
Caracteristicile au fost apoi sortate si organizate si a fost generat un plan
de dezvoltare a timpului pe un plan Miro, generat prin aceste intalniri.

Setul de caracteristici gi planul de dezvoltare rezultat ne-au permis sa
impartim aplicatia in trei zone distincte, de ale caror particularitati fiecare
partener a putut fi responsabil ca si creare gi implementare. Seturile de
caracteristici gi echipele responsabile au fost:

- Aplicatia LanGuide Content Manager: aceasta este o aplicatie web care
o s fie folositd de catre expertii lingvisti pentru addugarea exercitii-
lor noi in sistem. Echipa a fost condusi de ucLM, Spania. Managerul
de continut este discutat intr-un document separat.

— Aplicatia mobild LanGuide: Aceasta este o aplicatie mobila pentru dis-
pozitivele Android care permite utilizatorilor sa vizualizeze gi si exer-
seze exercitiile pe dispozitivele lor mobile. Aceasta echipa a fost con-
dusid de MDU, Suedia.

- LanGuide Use Manager: Aceasta aplicatie analizeazad progresul unui
utilizator intr-o perioada de timp. Echipa responsabili a fost condusa
de UNIRI, Croatia.

Dezvoltarea aplicatiei mobile

O strategie agili de dezvoltare a fost folosita in dezvoltarea aplicatiei mo-
bile LanGuide. In fiecare stagiu au fost selectate si dezvoltate un set de ca-
racteristici. Rezultatul a fost impartagit cu partenerii LanGuide pentru a
efectua teste initiale gi pentru a raporta feedback-ul echipei de dezvoltare.

* Duolingo (https://play.google.com/store/apps/details?id=com.duolingo); Babbel (https://
play.google.com/store/apps/details?id=com.babbel.mobile.android.en); Rosetta Stone
(https://play.google.com/store/apps/details?id=air.com.rosettastone.mobile
.CoursePlayer).

** https://miro.com.
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Aplicatia mobilid LanGuide a fost dezvoltata pe Kit-ul de dezvoltare Flut-
ter.'”” Baza de date a fost implementati pe serverul MysQL gizduit de
MDU, iar Firebase'® a fsot utilizat pentru raportarea erorilor si pentru dis-
tribuirea aplicatiei intre parteneri. Prin intermediul testelor interne si a
feedback-ului primit de la parteneri, interfata utilizatorului a fost supusa
unor revizuiri si mici erori au fost eliminate pentru a oferi celor ce o folo-
sesc o eXperientd buni a Utilizatorului (UX).

Aplicatia mobild LanGuide

Prima pictograma pe care o vede utilizatorul la pornirea aplicatiei LanGu-
ide este pictograma de autentificare (a se vedea Figura 7.2). Utilizatorul se
poate autentifica cu un cont deja existent sau isi poate crea un cont nou. In
momentul credrii unui cont nou, sunt necesare o adresa de e-mail valida,
care trebuie confirmati, si o parola. Dupi autentificarea utilizatorului, apli-
catia va memora utilizatorul, iar acesta se va autentifica automat in viitor
pentru a fi mai confortabil.

La prima autentificare a unui utilizator, se va afiga o pagina de intampi-
nare pe care vor trebui configurate anumite setari obligatorii, limba dorita
pentru exersare si categoria de cursant. Aceste optiuni pot fi mai tarziu
schimbate in ,,setiri”. Caind se termina acest pas, un scurt tutorial va arita
de unde se porneste cu aplicatia.

Ecranul de start (a se vedea Figura 7.5) pe care utilizatorul il vede dupa
autentificare, contine patru pictograme diferite: Academic, Mobilitate, Se-
cretariat si IT. Cu aceste cAmpuri se pot specifica ce fel de exercitii se doresc
a fi facute. Nivelul exercitiului poate fi setat tindnd lung apasat™* pe picto-
grama aferenta. Acest lucru va schimba cercul colorat din jurul cAmpului
pentru a indica nivelul verde (de bazi), portocaliu (intermediar) si rogu
(avansat).

Cand utilizatorul apasi unul dintre cAmpuri, aplicatia LanGuide va ge-
nera un exercitiu, cu setarile aferente despre ce trebuie si se invete, din
aplicatia LanGuide Content Manager. Aplicatia LanGuide accepta trei ti-
puri diferite de activititi de invatare: ,alegere multipla”, ,introducerea cu-
vantului lipsad”, ,tragere gi inserare”. Atunci cind utilizatorul vede pentru
prima data activitatile de invitare, un scurt tutorial va explica modul in

2 https://flutter.dev.

** https://firebase.google.com.

** https://developer.apple.com/documentation/uikit/touches_presses_and_gestures
/handling uikit_gestures/handling long-press_gestures.
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care functioneaza fiecare. Daca utilizatorul alege s3 renunte la un exercitiu
inainte de a-l incirca pentru verificare, starea exercitiului va fi salvati gi
optiunea de a continua mai tirziu apare disponibila.

De fiecare data cand utilizatorul completeaza toate raspunsurile, buto-
nul de trimitere se va debloca si va deveni verde. In felul acesta, utilizatorul
nu poate trimite exercitiile inainte de ale finaliza si de a indica cd a comple-
tat totul. Odata trimis exercitiul, rezultatul este afigat pe ecran. Acesta ii
arata utilizatorului cite raspunsuri corecte a avut din totalul de raspunsuri
disponibile si de asemenea, oferd oportunitatea de a vedea care raspunsuri
au fost gregite si care au fost corecte. Atunci cAnd se afigeazi raspunsurile,
utilizatorul poate modifica raspunsul gresit initial apasand pe pictograma
raspunsului corect.

Cuvinte cheie: Interfata destinata utilizatorului, aplicatie mobila, invatarea
unei limbi straine.
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Pedagoska izhodisca za ucne predloge projekta LanGuide

Neva Cebron in Emma Beatriz Villegas Cunja

Uvod

Cilj prispevka je preuciti pomembne teoretske in raziskovalne vpoglede o
mobilnem ucenju (angl. mLearning, v nadaljevanju m-uéenje) na podro¢ju
ulenja ter usvajanja tujih jezikov in teoreti¢na spoznanja dopolniti s pri-
meriimplementacije novih pristopov. Nadalje prispevek presoja, v kolik$ni
meri lahko izku$nje predhodnih raziskav usmerjajo tehnoloske vidike in
pedagoske pristope m-ucenja na novi aplikaciji LanGuide, ki smo jo razvili
v okviru projekta LanGuide.

Gradivo za ucenje jezikov, ki smo ga razvili v okviru projekta, temelji na
predpostavki, da vse bolj mednarodno akademsko okolje tujim obiskoval-
cem narekuje rabo tujega jezika, ki je tesno povezana z vsakdanjimi situ-
acijami takega okolja. Mobilna aplikacija je torej v pomo¢, ko udeleZenec
mednarodnih izmenjav Zeli smiselno upovediti svoj pomen v tujem jeziku
v tipi¢nih vsakdanjih situacijah. Aplikacija ne more rediti vseh jezikovnih
zadreg, ko se soo¢amo z razli¢nimi situacijami med obiskom akademske
ustanove v novi drzavi, vendar predlaga vsebine za neformalno ucenje, ki
so lahko koristne, da izboljsamo raven tistega jezikovnega znanja, ki nam
lahko pomaga pospesiti integracijo in zagotoviti ¢&im bolj nemoten prehod
v novo $tudijsko okolje.

Prispevek najprej analizira zakljucke predhodnih raziskav, potem pa
predstavi okvir, ki je pomagal strukturirati gradivo za udenje jezikov in
usmerjal tehni¢no zasnovo aplikacije LanGuide. Prikazani so pristopi, ki
so usmerjali oblikovanje jezikovnih modulov, in temeljna pedagoska meto-
dologija, nakar obravnavamo njihovo u¢inkovitost oziroma opozarjamo na
pomanjkljivosti. Na koncu na kratko predstavimo tudi nekaj premislekov
o nadaljnji integraciji nove metodologije in virov e-u¢enja v prakso ucenja
tujih jezikov.

Uéenje na mobilnih napravah hitro vstopa v osrednji tok izobrazevanja
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(Johnsonidr., 2014)" in zdi se, da ima uéenje tujih jezikov pri teh prizadeva-
njih $e posebej pomembno vlogo, ¢eprav tehni¢ne moznosti mobilnih na-
prav $e vedno postavljajo omejitve, ki lahko utesnjujejo pedagoske vzgibe
e tako iznajdljivega ucitelja jezika.

Prispevek tako posku$a odgovoriti na naslednja vprasanja: Katera peda-
goska nacela naj usmerjajo razvoj gradiva za uéenje jezikov pri m-ucenju?
V kolik$ni meri so pristopi, privzeti pri oblikovanju u¢nih gradiv za m-
ulenje, podobni ali druga¢ni od tistih, ki usmerjajo izdelavo u¢benikov?
Kako lahko izboljsamo pristope, da bi uspesno vklju¢ili avtonomno uéenje
jezikov na mobilnih napravah?

Premisleki o povezavi med tradicionalnim ucenjem jezikov,
e-ucenjem in m-ucenjem

Novejse raziskave o izobraZevanju v tehnologko usmerjenem svetu pred-
videvajo, da bo bodoce ucenje v visokem $olstvu predpostavljalo neodvi-
snost in individualnost (npr. Laskova, 2021; Bower, 2019), zato bi morali
pedagogi svoje didakti¢ne pristope usmeriti v spodbujanje notranje moti-
vacije, samostojnosti, sledenje lastnih pobud in usmeritev ter v naéela vse-
zivljenjskega u¢enja. Tak$en razvoj izhaja tudi iz nedavnih praks, ki smo jih
predlagali in uvajali v virtualnih u¢nih okoljih med pandemijo ter s kate-
rimi so si uditelji prizadevali uravnoteziti in spodbujati trajnostne modele
ucenja. Glede na iroko uporabo pametnih telefonov po vsem svetu (Silver
idr., 2019) bo mobilno uéenje zagotovo imelo pomembno vlogo pri razvoju
ucenja jezikov, saj zaradi svojih raznolikih moznosti vedno bolj utrjuje po-
vezanost novih moZnosti sporazumevanja z u¢nimi spodbudami.

Stevilni raziskovalci pa $e vedno opozarjajo na razhajanje sveta izobra-
Zevanja in sveta mobilne tehnologije, saj slednjo uceci se uporabljajo ve-
¢inoma le zunaj uéilnic in predavalnic (npr. Walsh, 2010; Kukulska-Hulme
idr., 2015; Jie idr., 2020). Prav zato nam v ué¢ni proces $e ni uspelo vkljuciti
tega pomembnega vira za motivacijo u¢encev. Raziskave kot problem ome-
njajo tudi pomanjkanje novih pedagoskih predlogov, ki bi lahko usmerjali
prizadevanja za integracijo m-ucenja v u¢ne nacrte (npr. Sharples, 2006;
Bernacki idr., 2020). Iz nedavnih raziskav mobilne pedagogike postaja ja-
sno, da izobrazevanje v mobilni dobi ne more nadomestiti formalnega izo-
braZevanja, lahko pa ponudi nacine, ki $irijo u¢no polje, nudijo podporo za
utrjevanje znanja znotraj in zunaj ulilnice (Mutiaraningrum in Nugroh,
2021).

* Glej seznam literature na str. 33-36.
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Nadalje $tudije dokazujejo pomemben premik paradigme med tradicio-
nalnimi izobrazevalnimi sistemi in m-u¢enjem. Primarni cilj tradicional-
nega izobraZevalnega sistema je bil namre¢ u¢inkovit prenos u¢nih nacel
v formalno izobrazevalno okolje medtem ko se konstrukcija znanja v mo-
bilni dobi dogaja kot obdelava informacij v interakciji z mobilno tehnolo-
gijo v razli¢nih okoljih (Sharples, 2006).

Tradicionalni proces usvajanja znanja zahteva postopno nadgrajevanje,
vztrajnost in potrpezljivost, medtem ko »pristop, ki temelji na postopnem
dodajanju znanja po kapljicah, [. ..] pogosto vodi v frustracijo, saj u¢e¢i me-
nijo, da so $tudirali leta in leta, a dosegli skromen napredek« (Lightbown
in Spada, 2006, str. 186). Po drugi strani pa mobilno podprto ucenje jezi-
kov (angl. mobile assisted language learning - MALL) in m-uéenje uéencem
dajeta moznost, da se z jezikom ukvarjajo med poukom in izven u¢nega
procesa, in sicer s prilagojenimi, samostojnimi in na uenca osredotoce-
nimi dejavnostmi (Viberg in Grénlund, 2012). M-uéenje omogoca, da uéeti
se sporazumevalne spretnosti v tujem jeziku razvijajo prozneje, bolj zbrano
in izhajajo iz resni¢nih potreb po sporazumevanju.

Taksen premik u¢nih ciljev zahteva temeljit premislek o pristopih k po-
ucevanju in uéenju jezika ter zato tudi razvoj u¢inkovitih u¢nih metod in
izdelavo ustreznega u¢nega gradiva za m-ucenje. Tehnologija sama nas sili,
da pretehtamo svoje prednostne cilje, razumevanje u¢nega procesa in te-
meljna pedagogka izhodis¢a, kar vodi do ideje o metodologiji, ki se soobli-
kuje v sociotehni¢nem sistemu (Viberg in Grénlund, 2012) in se opira na
izkus$nje, pridobljene iz dobrih praks, ki so jih Ze razvili v okviru u¢enja na
daljavo in ra¢unalni$ko podprtega ucenja jezikov (angl. computer-assisted
language learning — c ALL), hkrati pa nove tehnologije zahtevajo prilagaja-
nje novim zahtevam, kot so fleksibilnost, prenosljivost in spontanost (Mu-
tiaraningrum in Nugroh, 2021).

Ce zozimo pogled na glavni cilj projekta LanGuide, in sicer na oblikova-
nje mobilne aplikacije za u¢enje jezikov, je treba opozoriti, da sicer »obsta-
jajo aplikacije za vse vidike u¢enja jezikov, vendar smo do sedaj zelo malo
pozornosti posvetili pedagoskim premisam, na katerih temelji oblikovanje
mobilnih aplikacij« (Brick in Cervi-Wilson, 2015, str. 24). Te aplikacije za-
gotavljajo raznolike zmozZnosti, zato ponujajo fleksibilnost in prilagodlji-
vost ¢asu in prostoru, éemur so naklonjeni razli¢ni samouki, od $tuden-
tov do zaposlenih (Ibacache, 2019), vendar priro¢no ucenje preko aplikacij
in »povsod prisotne moZnosti za m-uéenje vplivajo na naéin ucenja, saj se
ucenje jezikov prepleta z vsakodnevno dejavnostjo in delom uporabnikov«
(Kukulska-Hulme, 2012, str. 10). Zdi se, da krepitev motivacije samostojnih
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ucencev $e vedno zahteva dobro organizirano zasnovo, ustrezno vsebino in
jasen obseg nalog (Broadbent, 2017) ter pristop, osredotoéen na ucenca in
znanje. Uspesno ulenje tujega jezika bi moralo temeljiti na spretnostih in
znanju §tudentov ter jim omogocati sklepanje, povzemanje iz lastnih iz-
kusenj, hkrati pa zagotavljati strukturiran u¢ni naért priznanega znanja,
u¢inkovite pristope ter iznajdljivo uporabo konceptov in metod (Sharples
idr., 2005; Elbabour in Head, 2020).

Novi medij posledi¢no vklju¢uje tudi preoblikovanje vloge in odgovorno-
sti u¢itelja, zato Grainne Conole in Panagiota Alevizou (2010, str. 44) pou-
darjata, da »se zameglijo meje med tradicionalnimi vlogami (ucitelj in uce-
nec) in funkcijami (poucevanje in uéenje). >U¢iteljic morajo postati ucedi,
da bi razumeli in upostevali nove tehnologije v svojih praksah.« U¢itelji in
oblikovalci u¢nih gradiv se morajo zavedati posebnih na¢inov, kako konéni
uporabniki uporabljajo digitalne naprave znotraj in zunaj udilnice, pa tudi
spoznati spletna mesta in aplikacije, do katerih uceéi se pogosto dosto-
pajo, ter nacine, kako nameravajo uporabiti svoje digitalne naprave (Brick
in Cervi-Wilson, 2015).

Sklepamo lahko, da je mobilno uéenje jezikov Ze do neke mere spreme-
nilo pristop k usvajanju jezika, medtem ko je treba §tevilna vprasanja Se
obravnavati in analizirati, da bi zagotovili smiselno in produktivno upo-
rabnigko izku$njo z aplikacijo za ucenje jezikov.

Metodologija

Da bi pridobili vpogled v nedavni razvoj na podro¢ju mobilno podprtega
ucenja jezikov in m-udenja za usvajanje drugega jezika (angl. second langu-
age learning — SLA), smo najprej identificirali in na kratko pregledali nekaj
izbranih aplikacij za samostojno ulenje jezikov. Nato smo pregledali kor-
pus ¢lankov, ki porocajo o raziskavah trenutnih praks, ki jih spodbuja pe-
dagogika mobilnega ucenja, kar nam je zagotovilo okvir za prepoznavanje
nekaterih bistvenih znacilnosti in moZnosti tega novega okolja za ucenje
jezikov. Kriteriji, ki smo jih izdelali na osnovi te raziskave, so nam sluzili
kot osnova za vrednotenje praks, ki jih uvajamo z mobilno aplikacijo Lan-
Guide.

Analiza nekaterih primerov m-ucenja za tuje jezike

Pred skoraj dvema desetletjema je Keegan (2002) predlagal, da naj bi m-
uclenje kot podskupina e-uéenja oblikovalo prihodnost u¢enja, saj tehnolo-
gke inovacije in nove naprave u¢encem ponujajo moznost, da $tudirajo po
lastnih Zeljah, ker lahko izkoristijo priloZznosti, ki jih ponujajo vseprisotne
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ulne naprave, da se udijo, kjer koli in kadar koli Zelijo. Zaenkrat se zdi, da
se je napoved na podrodju uéenja jezikov uresnicila le do dolo¢ene mere,
kajti aplikacije za ulenje jezikov so se razsirile vsepovsod, vendar je na vo-
ljo le malo raziskav, ki bi potrdile revolucionarni u¢inek mobilnih naprav
na prakse usvajanja jezika.

Pregled nekaterih mobilnih aplikacij za samostojno ucenje

Za namen te raziskave smo na kratko preuéili naslednje mobilne aplikacije:
Duolingo, Babbel, Busuu, Beelinguapp, Memrise, 50 jezikov, HelloTalk, Slon-
line in Flax. Ugotovili smo, da $tevilne aplikacije za u¢enje jezikov ponujajo
moznost uéenja Sirokega nabora jezikov (50 jezikov: 50 razli¢nih jezikov,
Duolingo: 38 jezikov, Memrise: 25 jezikov, HelloTalk: 150 jezikov, Beelingu-
app: 14 jezikov, Babbel in Busuu: 13 jezikov) in izbira e vedno raste. Ven-
dar, razen Beelinguapp, vsi ponujajo moZnost uéenja tujega jezika tako na
mobilni aplikaciji kot na spletni platformi. Pravzaprav mobilne aplikacije
za e-ulenje redno ponujajo omejen izbor u¢nih gradiv, ki so na voljo na
njihovih platformah. Nekatere aplikacije se osredotocajo na en jezik (npr.
Slonline na slovens¢ino, Flax na angle$¢ino), a vseeno zdruzujejo uporabo
mobilnih naprav s spletnimi platformami.

Velika vetina virov za m-uéenje ucencem jezikov ponuja sistemati¢no
predstavljene zbirke vaj, torej popolne jezikovne telaje, ki se osredoto-
¢ajo na osnovno znanje slovnice in besedi$éa, pri ¢emer na splogno sledijo
glavni strukturi u¢benikov za razli¢ne ravni usvajanja posameznih jezikov.
Zaradi nekoliko omejenih moZnosti interakcije, ki jih ponujajo naprave
(npr. izbirni tip nalog, naloge urejanja in razvr$éanja besed v stavku ali
stavkov v odstavku ali smiselno razvri¢anje odstavkov, kvizi, naloge dopol-
njevanja ipd.), se vaje obicajno nekoliko ponavljajo, hkrati pa tudi vse apli-
kacije ponujajo skoraj enake teme, besedisce in slovni¢no vsebino. Zagota-
vljajo vadbo za razvijanje §tirih jezikovnih spretnosti, to so sludna, bralna,
govorna in pisna spretnost. Zdi se, da predlagani u¢ni pristop temelji pred-
vsem na nenehnem ponavljanju in recikliranju, da bi si zapomnili nabor
besedi$¢a ali slovni¢nih struktur ali celo celotnih fraz in stavkov. Ne ponu-
dijo eksplicitnih slovni¢nih razlag, saj pri¢akujejo, da bodo ucedi se sami
sklepali o slovni¢nih nacelih iz sobesedila. Nekatere mobilne aplikacije za
ucenje jezikov ponujajo slovaréek klju¢nega besedis¢a, ki ga pridobimo na
njihovem jezikovnem tecaju (npr. Slonline).

Obstajajo pa tudi nekatere pomembne pobude, ki predlagajo alterna-
tivne moznosti za virtualno ucenje jezikov v mobilnih aplikacijah. Primer,
ki ga ponuja aplikacija Babbel, se nam je zdel zanimiv, saj povezuje vaje v
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mobilni aplikaciji z jezikovnimi tecaji, ki jih izvajajo strokovnjaki na svoji
spletni platformi, tako da se zdi, da so si prispevek m-ucenja zamislili kot
spodbudo za poglobljeno ucenje tujih jezikov na spletni, razirjeni izvedbi.
Beelinguapp tudi uvaja nov pristop, ko se osredoto¢a samo na razvoj bralne
in sludne spretnosti v tujem jeziku. Mobilna aplikacija predlaga poslusa-
nje serije zvo¢nih knjig, hkrati pa tudi branje besedila z vzporedno dvoje-
zi¢no metodo, ki ji lahko sledi u¢enec v maternem in ciljnem jeziku. Poleg
tega HelloTalk predlaga inovativen pristop, ko oglasuje, da je »platforma za
ucenje druzbenih jezikove, in uéencem ponuja moznost, da se vsakega je-
zika udijo neposredno od maternih govorcev. V virtualnem okolju namre¢
povezejo posameznike iz razli¢nih jezikovnih okolij, da tvorijo skupnost
ucencev jezikov, ki se, s podporo virtualnega mentorja, ucijo na zelo ose-
ben, posamezniku prilagojen na¢in. Mobilna aplikacija in ustrezno spletno
mesto izkori$¢ata prednosti, ki jih ponujajo nove tehnologije, kot so in-
terakcija na videoplatformah, interaktivne table, videoklepeti, sporo¢anje,
fotografiranje, hkrati pa vkljudi rabo spletnih orodji za prevajanje, izgovor-
javo, transkripcijo in popravljanje. Nov pristop k u¢enju jezikov predlaga
tudi spletna platforma in aplikacija Flax (Flexible Language Acquisition), ki
se osredotoca na pogoste kolokacije in nabor avtenti¢nih besedil, razvr-
$¢enih po ravneh znanja jezika, s ¢imer razvija vaje po nacelih podatkovno
vodenih sistemov za ulenje jezikov in seznamov akademskega besednjaka.
Obsega u¢na gradiva, ki ustrezajo potrebam visokogolskih $tudentov, ka-
dar zelijo odkriti in se nau¢iti jezikovnih posebnosti ali jih zanima termi-
nologija dolo¢enega podro¢ja v angleskem jeziku.

Aplikacija LanGuide

Projekt LanGuide Zeli izkoristiti in nadgraditi vpoglede, ki jih predlagajo
trenutne raziskave (npr. Ibacache, 2019; Elbabour in Head, 2020), hkrati pa
se osredotoca na raziskovanje novih virov za e-ucenje ter ¢rpa nove moz-
nosti za poglabljanje znanja tujih jezikov iz praks, v katere lahko vgradimo
mobilno tehnologijo, kot sta vsezivljenjsko ucenje ali samostojno ucenje
(npr. Viberg in Grénlund, 2012; Kukulska-Hulme idr., 2015; Bernacki idr.,
2020).

Mobilna aplikacija LanGuide kot odprtokodni paket vsakemu uporab-
niku ponuja moznost, da le z dotikom mobilnega telefona kadar koli in
vsepovsod izboljsa jezikovno znanje angle$¢ine, hrvasdine, italijanséine,
romun$cine, slovengéine in §panicine. Zasnovana je za $tudente, akadem-
sko in administrativno osebje, ki Zeli izboljsati znanje katerega koli od zgo-
raj navedenih ciljnih jezikov, pri Cemer se naloge osredotocajo na strokovne
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in polstrokovne jezike, kot so jezik za znanstvene namene, za administra-
tivne namene, za mobilnost in potrebe v ra¢unalnistvu. Da bi vadili jezi-
kovne spretnosti samostojno, si lahko uceéi se prilagodijo nastavitve na
razli¢ne ravni jezikovnega znanja.

Registrirani uporabniki mobilne aplikacije LanGuide se lahko enostavno
gibljejo med jeziki, moduli in ravnmi u¢nega gradiva. Angleski jezikovni
modul ponuja veliko $tevilo vaj na treh ravneh: osnovni, nadaljevalni in
napredni. Moduli za hrvas¢ino, italijan$¢ino, romunséino, slovenséino in
$pani¢ino nudijo tudi obsezen nabor vaj na osnovni in/ali nadaljevalni
ravni. Osnovni cilj aplikacije LanGuide je spodbujanje internacionaliza-
cije visokega Solstva skozi ve¢jezi¢nost in z razvojem veéplastnih jezikov-
nih spretnosti. Tako uporabnike spodbuja, da izkoristijo prednosti svo-
jih vedno prisotnih mobilnih telefonov za raziskovanje sporazumevanja in
vadbo razli¢nih vrst komunikacije v akademskih okoljih in $irSe.

Pristopi k izdelavi gradiv za ucenje jezikov
Pri izdelavi u¢nih gradiv za projekt LanGuide je bila prvotna zamisel, da
bi izoblikovali vrsto nalog, ki bi bile dostopne na mobilni aplikaciji, saj bi
tako ponudili priro¢no vadbo tujih jezikov, s tem pa lahko izboljsali $tiri
jezikovne spretnosti: slusno, bralno, govorno in pisno. Ker je bil glavni cilj
projekta LanGuide spodbujanje internacionalizacije visokega $olstva, smo
teme osredoto¢ili predvsem na tujejezi¢ne potrebe §tudentov in osebja, ki
se udelezuje mednarodne mobilnosti. Izbrali smo §tiri strokovna podro¢ja,
ki smo jih opredelili kot nujna za nemoteno sporazumevanje v novem jezi-
kovnem in kulturnem okolju, in sicer jezik mednarodne mobilnosti, jezik
akademskih izmenjav, jezik za administrativne potrebe tujcev in jezik, po-
treben za dostop in uporabo ra¢unalnikov med bivanjem v tujini. Ti premi-
sleki so narekovali tudi besedis¢e in slovni¢ne strukture, vklju¢ene v u¢ne
module, in sicer smo izbrali tiste, ki se pogosto uporabljajo v komunika-
ciji znotraj stirih gornjih podrodij, saj vsaka vrsta strokovnega jezika (angl.
language for specific purpouses — LS P) vklju¢uje niz sporazumevalnih potreb
ucetih se in postavlja zahteve ustaljene rabe (Basturkmen, 2008; Hyland,
2013). Upostevali smo tudi temeljni metodoloski pristop, ki ga predlaga
pedagogika cLIL (angl. content and language integrated learning — ulenje
nejezikovnih predmetov v tujem jeziku) (Coyle, 2005), tak didakti¢en pri-
stop pa pogosto uporabljajo na podro¢ju poulevanja tujega strokovnega
jezika. Glede na izobraZevalne cilje u¢nih modulov smo se zgledovali tudi
po Bloomovi taksonomiji (Anderson idr., 2001).

Da bi u¢no gradivo zastavili na ustrezni jezikovni ravni v skladu s sku-
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pnim evropskim jezikovnim okvirom (v nadaljevanju SEJO), smo pregle-
dali jezikovni profil za vsak ciljni jezik. Tako smo sestavili nabor besedis¢a,
besednih zvez in terminologije, za katere lahko pri¢akujemo, da jih bodo
uceci se uporabljali na doloceni ravni SEJA. Enakemu pristopu smo sle-
dili pri sestavljanju nabora slovni¢nih struktur in pragmati¢nih znacilno-
sti, ki se najpogosteje uporabljajo v dolo¢enih komunikacijskih situacijah,
znadilnih za nage $tiri strokovne jezike. Serija priro¢nikov Jezikovni profil v
razli¢nih jezikih nam je pomagala sistemati¢no opredeliti u¢ne cilje za vsak
jezikovni modul. Glede na referen¢ni okvir ravni kompetenc naj bi pricako-
vani rezultati odraZali oblike znanja danega jezika (besede, slovnica itd.),
ki ustrezajo kompetencam, opredeljenim v SEJU.

Moduli strokovnih jezikov

Ekipa LanGuide je vkljucevala $tevilne ucitelje in jezikoslovce z razli¢nih
univerz na Hrvagkem, v Romuniji, Sloveniji ter Spaniji.

Ob upostevanju nacel in smernic, opredeljenih v nagem naboru stro-
kovne literature, so se posamezni razvijalci u¢nega gradiva samostojno od-
lo¢ali glede strukture in sestave svojih jezikovnih modulov, pri ¢emer so v
veliki meri izhajali iz lastnega strokovnega znanja in dolgoletne pedago-
ke prakse. Zato vaje in naloge za posamezne jezike, ki sestavljajo razli¢ne
u¢ne module ali odseke modulov, niso enotne, temve¢ odrazajo razli¢ne
pedagoske filozofije.

Osnovna struktura vseh u¢nih modulov je sledila preprostemu okviru, ki
gapredstavljamo v preglednici 1.1, vendar so vrste vaj odvisne predvsem od
moznosti, ki jih ponuja programsko orodje LanGuide. Programsko orodje
LanGuide je zasnovala skupina ra¢unalnigkih ekspertov z univerz na Hr-
vagkem, v Spaniji in na Svedskem.

Predstavitev vaj v aplikaciji LanGuide sledi dvema naceloma: nekateri
u¢ni moduli temeljijo na naklju¢nem vzorcenju niza vaj, drugi pa sledijo
strukturirani postavitvi modula. Del takega u¢nega modula za italijanski
jezik je predstavljen v preglednicah 1.2 in 1.3.

Izhajajo¢ iz tipologije vaj Neunerja idr. (1985) je idealno zaporedje vaj
za tuje strokovne jezike organizirano logi¢no po nacelu napredovanja, od
vaj zaprtega tipa do vaj odprtega, od receptivnega ucenja do produktivnih
oblik vaj in od predvidljive do nepredvidljive uporabe jezika. Zaradi omeje-
nih tehni¢nih omejitev pri ustvarjanju razli¢nih vrst interaktivnih nalog za
m-ulenje prevladujejo receptivni tipi vaj (pravopisne vaje, prevajanje, na-
loge urejanja in razvr$éanja besed v stavku, vaje za povzemanje pomena,
izbirni tipi nalog in naloge dopolnjevanja), manj pa je vaj za produktivno
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uporabo jezika (tipi¢ne naloge vklju¢ujejo dokoncevanje stavkov ali bese-
dil, odgovore na vprasanja ob odzivu na besedilni ali zvoé¢ni zapis).

Zbirka vaj v aplikaciji LanGuide uporabnikom omogoca, da s $tevilnimi
raznolikimi vajami vadijo in nadgradijo/izpopolnijo svoje znanje angle-
§¢ine (ve kot 450 vaj), hrvaséine (ve kot 100 vaj), italijanséine (veé kot
250 vaj), romunséine (ve¢ kot 100 vaj), slovenséine (ve¢ kot 370 vaj) in §pan-
§¢ine (vec kot 350 vaj).

Kljué¢ne besede: e-u¢enje, u¢ni pristopi, projekt LanGuide, ve¢jezi¢nost

Kaksen strokovni jezik predlaga LanGuide?

Andreea Nechifor in Cristina Dimulescu

Cilj poglavja z naslovom »Kaksnen strokovni jezik predlaga LanGuide?«
je opisati posebnosti strokovne anglei¢ine (angl. English for special purpo-
ses — ESP), kot jo predvideva mobilna aplikacija LanGuide. Ta po eni strani
vnasa vidike strokovnih jezikov, kar poveze tudi z razvojem mobilne aplika-
cije za uenje in ocenjevanje tujih jezikov, po drugi strani pa v naloge uvaja
kulturoloske vidike. Kar zadeva prvo usmeritev, LanGuide predvideva $tiri
razli¢na strokovna podro¢ja (mobilnost ter akademski, ra¢unalnigki in ad-
ministrativni jezik) v Sestih razli¢nih jezikih (angle$¢ina, romunséina, slo-
vens§lina, italijans¢ina, hrvasd¢ina in $§panséina) na treh ravneh jezikovnega
znanja (zacetna, nadaljevalna in izpopolnjevalna) in ob treh razli¢nih kate-
gorijah ucecih se ($tudentje, ucitelji in administrativni usluzbenci). Druga
usmeritev u¢nih gradiv pa predlaga zelo poseben pristop za integracijo kul-
turnega elementa v naloge, ki smo jih zasnovali za to mobilno aplikacijo.
Prav zato menimo, da je LanGuide popolnoma v skladu s pogledi v lite-
raturi o ra¢unalnigko podprtem ulenju jezikov. Mobilna aplikacija LanGu-
ide se od drugih mobilnih aplikacij za ucenje jezikov razlikuje po tem, da
ne le uskladi strokovno angle$¢ino z ra¢unalnisko podprtim uéenjem jezi-
kov oziroma z u¢enjem jezikov s pomo¢jo mobilnih naprav (angl. computer-
assisted language learning — C ALL; angl. mobile-assisted language learning —
MALL), temve¢ tudi po tem, da zdruZzuje komunikacijski pristop pouceva-
nja tujega jezika s pristopi digitalne dobe.

Prvi cilj tega poglavja je povezati podro¢ja, ki jih obravnavata projekt
in njegova mobilna aplikacija, s $ir§im podro¢jem strokovne angle$¢ine.
Strokovna angles¢ina je namre¢ podveja metodologije poucevanja angle-
§¢ine kot drugega jezika (angl. English as a second language — EsSL) ali an-
gles¢ine kot tujega jezika (angl. English as a Foreign language — EFL) in ob-
sega veliko razli¢nih strokovnih podrodij, kot je angle$¢ina za znanstvene
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namene (angl. English for academic purposes — EAP) ali anglesé¢ina za po-
klicne namene (angl. English for occupational purposes — EOP). Strokovna
angles¢ina se je torej uveljavila kot pomemben del osrednje metodologije
poulevanja angle$¢ine kot tujega ali drugega jezika, pri tem pa pokriva
pouclevanje strokovnih prvin tujega jezika, ki so pomembne za profesi-
onalna podro¢ja dela in poucevanja. Obdeluje namret specializirane vse-
bine z razli¢nih strokovnih in delovnih podrocij, ki so nove za uéence, §tu-
dente in druge ulece se, ohranja pa metodologijo, ki zagotavlja metodolo-
gko ustrezno pouclevanje jezikov. Pri poucevanju tujih jezikov je posebnost,
da je metodologija vedno zelo pomembna, ne glede na pristope, postopke,
strategije, naloge, uporabljena orodja, opremo, vprasanja, ki se lahko po-
javijo glede na ponujene mozZne resitve, glede na zasledovane cilje in inte-
rakcijo med akterji. Kot smo opisali v 2. razdelku s pregledom strokovne
literature, podro¢ja jezikovnih spretnosti, ki jih predvideva didaktika tujih
jezikov, na zacetku razvoja strokovne angles¢ine niso bila pomembna za
strokovno angles¢ino. Z razvojem tega podroéja pa so vkljudili jezikovne
spretnosti, primerne komunikacijski dobi, ki obsegajo tudi kulturoloske
vsebine, in predvidevamo, da bo v bodoce to postala 5. spretnost, ki jo bo
treba ustrezno razvrstiti ob bok ostalim jezikovnim spretnostim.

Drugi cilj, ki mu sledi to poglavije, je razmisliti o mestu, ki ga ima kultu-
rologki element med Ze klasificiranimi jezikovnimi spretnostmi, zlasti na
podro¢ju strokovne angleicine, vendar izraziteje v konkretnem primeru
vaj, ustvarjenih za mobilno aplikacijo LanGuide. Ne glede na jezik, ki ga
obravnavamo, se danes vsi sodobni pristopi poucevanja jezikov strinjajo,
da moramo, poleg dveh receptivnih ve$é¢in in drugih dveh produktivnih
ve§lin, kot temeljni del obvladovanja posameznega tujega jezika vkljuciti
tudi kulturne vpoglede. To poglavje namre¢ podrobno opi$e in popise, da
je lahko sama narava kulturoloskih vsebin, ki jo je treba vklju¢iti v diskurz,
predmet polemik.

Tretji cilj poglavja je usmerjen v rac¢unalnisko podprto ucenje jezikov in
podvejo — uéenje jezikov s pomo¢jo mobilnih naprav ter povezavo le-tega
s strokovno angle$¢ino. Dandanes, ko so $tevilni vidiki nasih vsakdanjih
rutin postali mo¢no digitalizirani, je racunalnisko podprto u¢enje jezikov
(cALL) vse bolj razdirjeno. V zadnjem ¢asu je takino ucenje na voljo §e ve-
¢jemu $tevilu ucedih se iz razliénih drZzav, kar $tudentom s precej razli¢nim
kulturnim ozadjem omogoca, da se povezejo in sodelujejo v skupnih in po-
dobnih u¢nih pristopih. Hkrati je oblikovanje kurikuluma in uénega nacrta
lahko ro¢no, a vse bolj temelji na tehnologiji. Ra¢unalnigko podprto uéenje
jezikov je namrec zelo pogosto del naértovanja in izvajanja pouka tujega je-
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zika. Tako lahko ra¢unalnisko podprto ucenje jezikov razumemo kot vsako
u¢no priloznost, ki predpostavlja uporabo ra¢unalnika v procesu usvajanja
jezika, pa tudi kot vkljutitev katerega koli digitalnega orodja v kontinuum
pouka: CD-jev, videov in programske opreme za posludanje z interaktiv-
nimi in dinami¢nimi jezikovnimi vajami, povezav do internetnih ali elek-
tronskih slovarjev, korpusov ali referenc, e-poste, blogov, vlogov, wikijev
in mnogih drugih, razli¢nih platform, naprav, igralnih streznikov itd.

Poslednji cilj tega poglavja je zdruziti vse tri zgoraj omenjene pristope
in ponuditi popoln ter kompleksen profil posebnosti, s katerimi smo se
srecevali pri izdelavi in oblikovanju vaj za mobilno aplikacijo LanGuide. In
vse to je bilo treba upostevati ne le pri jezikovnih vajah, ki so bile posebej
ustvarjene za jezike tega projekta in za podro¢ja, ki jih obravnava, ampak
tudi v smislu tehni¢nih podrobnosti programske opreme, ki je potrebna za
taksno nalogo. Vsi ti izzivi, teZave in re$itve so dali rezultat skupnega truda
dveh ekip, saj nam je bil osnovni pogoj popolna integracija tehnologije v
ucni proces.

Po natanéni dolo¢itvi okvira pristopa glede na raziskovalno perspektivo,
obravnavane predpostavke, raziskovalna vpraganja in cilje se poglavje osre-
dotoca na analizo nekaterih avtenti¢nih vzorcev vaj, ustvarjenih za angle-
§¢ino, s poudarkom na posebnem nacinu, kako kulturne prvine drugih par-
tnerskih drZav integrirati v projekt, ob upo$tevanju posebnega profila cilj-
nih uporabnikovin s ¢rpanjem avtenti¢nih primerov po romunskem vzoru.

Projekt LanGuide smo zastavili kot ve¢kulturni projekt Erasmus+, ki
zdruzuje dve ekipi z dveh razli¢nih podrotij: jezikoslovja in ra¢unalnistva.
Pri tem je vsaka skupina ve¢nacionalna. Ekipo jezikoslovcev so sestavljali
wtitelji z izku$njami pri poucevanju tujih jezikov, poucevanju maternega
jezika kot tujega jezika in poucevanju jezikov za posebne (strokovne) na-
mene iz Romunije (Universitatea Transilvania Bragov), Slovenije (Univerza
na Primorskem), Spanije (La Universidad de Castilla-La Mancha) in Hrva-
gke (Sveucilite u Zadru), ekipo ra¢unalnigkih strokovnjakov pa so sestav-
ljali strokovnjaki za razvoj programske opreme iz Hrvaske (Sveuciliste u
Rijeci), gpanije (La Universidad de Castilla-La Mancha) in Svedske (Malar-
dalens universitet).

Zato je bil pri oblikovanju kontinuuma nastanka vaj upo$tevan tristo-
penjski pristop: najprej so jezikoslovci oblikovali splosni jezikovni okvir
za izdelavo nalog za angleski jezik za vsa zgoraj omenjena podroéja. Na-
loge so bile nato dane v strokovno recenzijo. Nato je jezikoslovna ekipa
zacela izdelovati naloge, in sicer za ucenje angles¢ine kot za ucenje jezikov
partnerstva. Pri tem so izhajali iz dogovorjenega okvira, da bi upostevali
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pravilo notranje doslednosti. Hkrati je ra¢unalniska ekipa izdelala digitalni
okvir oziroma platformo za upravljanje vsebin, ki je predstavljala matriko v
ozadju bodoce mobilne aplikacije. Po navodilih ra¢unalniskih kolegov smo
v upravljavec vsebin nalozili celotno podatkovno bazo vaj, ki jih je jeziko-
slovna ekipa Ze ustvarila. Ra¢unalnigka ekipa je upostevala isto pravilo no-
tranje simetrije, logi¢ne kategorizacije in skladnosti. Nato so jezikoslovci
nalozili ustvarjene naloge v upravljavca vsebin in v repozitorij poslali po-
ljubno sliko in/ali video-/avdiodatoteko, ki spremlja dolo¢eno vajo. Hkrati
smo predlogo vaj prilagodili okvirom mobilne aplikacije in tipom vaj, ki jih
dovoljuje: dve vrsti nalog izbirnega tipa, naloge dopolnjevanja in naloge
urejanja ter razvrscanja.

Rac¢unalnigki strokovnjaki so ustvarili predvideno mobilno aplikacijo, ki
je izhajala iz oblike, v kateri so jezikoslovci oblikovali svoje vaje, potem ko
so jih prenesli iz upravljavca vsebin. Omeniti je treba, da je bilo vse to za-
¢rtano na platformi Miro, ki je sluzila kot hrbtenica mobilne aplikacije, saj
smo jo zasnovali v virtualnem okolju s pomo¢jo vseh, ki so sodelovali pri
projektu. Kon¢ni izdelek je bil po mnenju jezikoslovcev kot tudi strokov-
njakov za programsko opremo primeren, saj obsega registracijo, interak-
cijo, uporabnigke moZnosti v smislu jezika, ki je ciljno usmerjen za utrjeva-
nje, razli¢ne jezikovne ravni, podro¢ja zanimanja in vrste uéecih se, prikaz
vaj ter sledljivosti.

V zadnjih fazah pred izdajo smo delovanje aplikacije preverili z notra-
njim in zunanjim preizkusom, s testiranjem in z zbiranjem povratnih in-
formacij udelezencev preizkusa. Povratne informacije smo zbrali v obliki
anonimnih odgovorov na spletni vprasalnik Googlovega obrazca, ki je bil
namenjen zbiranju informacij o kakovosti vaj jezikoslovcev ter kakovosti
mobilne aplikacije.

Na ta nacin so strokovnjaki pri projektu LanGuide upostevali vidike
medsebojne odvisnosti akterjev, vkljucenih v ra¢unalnisko podprto ucle-
nje jezikov, pa tudi vloge medosebnih odnosov in interakcij med u¢encem
ter okoljem. Te se ne odraZajo le v na¢inu sodelovanja ekip, kot je bilo po-
jasnjeno zgoraj, pri spostovanju tako trenutnih izobraZevalnih pristopov
kot predpisov svojih univerz, ampak tudi, kar je morda $e pomembneje, v
nacinu, kako so jezikoslovci sestavljali vaje: z upostevanjem uporabnikov,
s primernimi navodili za vsako nalogo, z izbiro smiselnih situacij, ki so
relevantne za znanstveno podro¢je, za mednarodne izmenjave, za admini-
strativni jezik ali ra¢unalnistvo.

Glede na vse nasteto metodologija LanGuide za izpopolnjevanje tujega
jezika uspe$no odpravlja vidik nepovezanih, abstraktnih spremenljivk, ki
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smo ga prej navedli kot eno primarnih vprasanj pri ra¢unalnisko podprtem
ucenju jezikov, hkrati pa je sociolingvisti¢ni element primerno umeséen v
naloge, kar z vidika izbolj$anja kakovosti zadovoljuje tudi znanstveni pred-
pogoj ponavljanja in izpopolnjevanja jezikovnega znanja.

Po preuditvi zgoraj omenjenih stopenj in konceptualnih okvirov je bila
tudi »kulturnost« pojem, ki smo ga v celoti upostevali pri izdelavi vaj za
mobilno aplikacijo LanGuide, saj je bistvena komponenta, ki lahko uteme-
lji proces ucenja tujega jezika, zacensi s fonetiko, z izgovorjavo in s ¢rko-
vanjem, pa vse do uporabnega jezikoslovja, vklju¢ujo¢ besedisce, obliko-
slovne in skladenjske zna¢ilnosti ter pomen, pri tem pa kulturologkih prvin
ne obravnava lo¢eno, na predavanjih pretezno osredotocenih na pouceva-
nje kulture.

Zato je treba pri ucenju novega jezika odkriti kulturne posebnosti do-
lo¢enega jezikovnega okolja; ucenec, ki usvaja dolocen jezik, naj bi spo-
znal tudi njegovo kulturo, saj je poznavanje kulture prav tako pomembno
kot branje, pisanje, poslu$anje in govorjenje. Tako je pomembno, da izkus-
nje ucenja jezikov — vklju¢no z ra¢unalnisko podprtim uéenjem jezikov —
vsebujejo dejavnosti, osredotocene ne le na slovnico, besedisée ali §tiri ve-
$¢ine, temved tudi na kulturne in pragmati¢ne vidike, ki oznacujejo real-
nost, kot jo zaznavajo domaci govorci tega jezika. Poleg tega, kot navajamo
v pregledu literature, kulturni vidiki niso pomembni le za vsebino u¢nih
dejavnosti, ampak tudi za oblikovanje vmesnikov ra¢unalnigko podprtega
ulenja jezikov.

To ufencem omogoca, da se zavejo jezikovnih in kulturnih vidikov, ki
se lahko razlikujejo od njihove realnosti. Z drugimi besedami, gradiva za
ra¢unalnisko podprto udenje jezikov morajo upostevati koncept kulturne
pismenosti, zato se nam je pri razmi$ljanju o kulturnem elementu zdelo
naravno, da vklju¢imo elemente romunske kulture in civilizacije v dejavno-
sti ter naloge, zasnovane za mobilno aplikacijo LanGuide za angleski jezik.
Toda kot zelo specifien primer situacije so vaje po eni strani v popolnem
skladu z glavnim ciljem projekta, saj so namenjene uporabnikom iz tujine,
ki lahko obi$¢ejo Romunijo kot izseljenci, §tudenti na izmenjavi, uditelji ali
¢lani administrativnega osebja, ki se udeleZijo programa mobilnosti Era-
smus+, in po drugi strani domadim govorcem romunscine, ki poznajo svoje
domace kulturno ozadje, zato v nalogi zlahka prepoznajo ikone, ki pripa-
dajo njihovi lastni kulturi, a imajo hkrati moznost, da pred odhodom v tu-
jino »izpilijo« svojo angles¢ino.

Uporabnikom iz tujine ponudimo moznost, da se preko aplikacije nau-
¢ijo osnovnih besed na istih specializiranih podro¢jih v romunséini, vendar
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preden to storijo, lahko ugodijo svoji Zelji, da bi bili vkljuceni ali sprejeti v
novem okolju. Tilahko razvijejo ob¢utek pripadnosti skupnosti, katere del
naj bi bili, celo le nekaj mesecev pred odhodom v Romunijo, tako da se
ukvarjajo s kulturnim elementom, ki preZema vaje za angleski jezik, kot
vstopnim korakom v romunski jezik.

Zato je LanGuide pravi primer: ustvarili so ga strokovnjaki iz razli¢nih
drzav za uéence z razli¢nimi kulturnimi ozadji, da bi ga uporabljali za uce-
nje vec jezikov ter spodbujali medkulturnost. Ustvarjanje vsebine v apli-
kaciji LanGuide je vodilni koncept kulturne pismenosti, ki je namenjen ra-
zvoju vec¢kulturnega razumevanja ucencev, vendar je integracija kulturnih
vidikov v to aplikacijo za ucenje jezikov od ustvarjalcev zahtevala nov pri-
stop: elemente njihovih gostiteljskih kultur je bilo treba posredovati v an-
gleskem jeziku, ki je jezik vaj.

Tako je npr. romunska ekipa uvedla elemente svoje lokalne kulture z
uporabo resni¢nih imen institucij (Transilvania University of Brasov, Fa-
kulteta za tuje jezike in knjiZevnost, Center za ucenje sodobnih jezikov,
Oddelek za stalno izobraZevanje, Fakulteta za poslovanje in administra-
cijo, Oddelek Erasmus+), lastnih imen (Silvana Enescu, Lorena Davidescu,
Carolina Davidescu, Simona Columbeanu, g. Lizdrescu, Doru Muntenescu,
Cristiana Demetrescu, Cornelia Dragu — vsa predstavljajo primere pristnih
romunskih lastnih imen, ustvarjenih v skladu z leksiko, ki uporablja po-
sebne imenske pripone (-escu) za tvorbo tradicionalnih romunskih imen,
s ¢imer ustvarja znano foneti¢no vzdugje in omogoca enostavno identifi-
kacijo le-teh kot leksemov, ki poimenujejo osebe v romunséini), toponi-
mov (Bragov, »nahaja se v sredi§¢u drzave« — pravilno vsebuje ¢rkovanje z
diakriti¢no oznako, za g) ali pravih imen univerzitetnih u¢ilnic na njihovi
mati¢ni Transilvanijski univerzi v Bragovu (T18, 1129 — odseva referenéne
sobe/laboratorije na nasi univerzi (kjer T pomeni zgradba, I oznacuje nad-
stropje, 8 pa dejansko ucilnico)). Poleg tega vaje vsebujejo romunske tele-
fonske predpone in celo imena lokalnih podjetij: naslov stavbe rektorata
- »20 Eroilor Blvd«; predpona v telefonski stevilki, ki velja za Romunijo -
004; kraj, kjer ima velina fakultete svoje predavalnice — Colina; koristne
in prakti¢ne informacije o imenu zaupanja vrednega podjetja s taksiji —
Martax. Vse to odraZza imena krajev in geografske oznacbe, kar prispeva k
ustvarjanju prepoznavnega kulturnega miljeja, ki bi ga u¢eci se prepoznali,
¢e se odlodijo za jezikovno ponudbo mobilne aplikacije LanGuide.

Poleg tega je romunska ekipa poskusala preseli nastete elemente in je
predstavila precej pragmati¢ne, prizemljene vidike romunske kulture, kot
so tezave, povezane z birokracijo, kar lahko uporabnikom aplikacije po-
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maga pri pripravi na mobilnost v Romuniji. To so: teZave, ki bi jih lahko
imeli s prijavnico, »¢e ne prinesete originalnih dokumentovs, pismo de-
kanu Fakultete za knjizevnost o dolo¢enih tezavah »v zvezi z obiskovanjem
drugega semestra v Bragovu v Romuniji«, kjer je navedeno, da se mora od-
delek sestati za analizo »situacije prenosljivih kreditnih to¢k« kot tudi in-
stitucionalno znacilne funkcije, kot sta institucionalna e-posta in dodelitev
e-ratuna — @unitbv.ro, dejstvo, da se tecaji na Centru za uenje sodobnih
jezikov zalnejo Sele, ko »se oblikuje skupina najmanj osmih osebx, sklice-
vanje na osebo, na katero se je treba obrniti za namestitev v primeru na
novo prispelih $tudentov iz tujine. Vse to odraza edinstvene znaéilnosti
birokracije izklju¢no v romunskih ustanovah in to so primeri, vkljuéeni v
naloge, da bi bili uporabniki izpostavljeni razli¢nim obi¢ajnim okoli$¢inam
romunskih upravnih struktur.

Ce povzamemo glavne vidike, ki jih obravnava pri¢ujoce poglavje, je smi-
selno pogledati teorije o strokovni anglesé¢ini, o ra¢unalnisko podprtem
ulenju jezikov in »kulturi«, predvsem pa opozoriti na povezave, ki jih je ta
projekt omogo¢il, da smo lahko vaje ustvarili s pomoéjo mobilne aplikacije
LanGuide. V sklepih se zato osredoto¢imo $e na verodostojne prikaze raz-
iskovalcev in natané¢no dolo¢imo, kako se jezik lahko prilagodi potrebam
véasih zapletene realnosti, kot so potrebe $tudentov, utiteljev in admini-
strativnega osebja, ki Zelijo pridobiti znanje ali izboljsati svojo angleséino,
dabi sodelovali v razli¢nih pobudah mobilnosti Erasmus+, hkrati pa bi radi
spoznali jezik drzave, ki jih bo gostila.

Na projekt LanGuide lahko gledamo kot na posrednika ve¢kulturnega
pristopa k angle$¢ini za strokovne potrebe (E S P), romun$¢ini za strokovne
potrebe (RSP), slovenscini za strokovne potrebe (slsPp), italijanséini za
strokovne potrebe (1S P), hrvaséini za strokovne potrebe (CSP) in $pangéini
za strokovne potrebe (SpsP). Tako je celoten projekt LanGuide med svoje
cilje vklju¢il manjse kulture in jezike, ki sicer ne bi bili vklju¢eni v tako za-
pletene kombinacije strokovnih jezikov in ra¢unalnisko podprtega ucenja
jezikov (CALL).

Glede na motivacijo uporabnikov lahko strokovno angles¢ino uvrstimo
v integrirano ucenje vsebin in jezikov (CLIL), saj je mobilna aplikacija Lan-
Guide namenjena uporabnikom ne le kot prakti¢no sredstvo za preverjanje
ravni jezikovnega znanja, ampak tudi kot inovativno orodje za nadaljnje iz-
popolnjevanje in ucenje jezika. Motivacija se poveca, ko se na zaslonu pri-
kaZzejo rezultati, povratne informacije in pojasnila, medtem ko so dodatni
viri na voljo preko dodatnih povezav pri dolo¢enih vajah.

Kar zadeva strokovne potrebe §tudentov, se poskusa mobilna aplikacija
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LanGuide prilagoditi podro¢jem in potrebam ciljnih uporabnikov. Uvaja
podro¢ja, ki so jim znana, jih zanimajo, jih obvladajo ali (ne) poznajo glede
izmenjav v okviru Erasmus+, poucevanja, potovalnih izkusenj, ra¢unalni-
gkih spretnosti in kulturnih razlik, da bi lahko izhajali iz znanega in doda-
jali nove elemente.

To je nacelo, na katerem temeljijo u¢ne dejavnosti v aplikaciji LanGuide,
katere cilj je uravnoteziti pouéevanje jezika za strokovne potrebe, prenos
kulturnih elementov ter priloznosti in izzive, ki so nelo¢ljivo povezani s
tehnologijo.

Aplikacija LanGuide je primer, ki ponazarja uporabo ra¢unalnisko pod-
prtega ucenja jezikov/ucenja jezikov s pomo¢jo mobilnih naprav v navodi-
lih, osredotocenih na strokovni jezik. Dejstvo, da naslavlja razli¢ne kate-
gorije ucecih se, torej $tudente, uditelje in administrativno osebje, pa tudi
razli¢na podro¢ja, torej administrativno, mobilnostno, znanstveno in racu-
nalnigko, razli¢ne jezike, torej romuns¢ino, italijans¢ino, sloven§éino, hr-
vas¢ino in $pansdino, ter znanje jezika na razli¢nih ravneh, torej zacetni,
nadaljevalni in napredni, pomeni, da gre za dragoceno orodje za ulenje
strokovnih jezikov.

Klju¢ne besede: digitalna doba, mobilne aplikacije, ESP, CALL, MALL, ue-
nje jezikov, ra¢unalnistvo, kulturni element, kulturna pismenost, kulturna
kompetenca, jezikovno znanje, LanGuide.

Mobilno ucenje strokovnih jezikov: od oblikovanja u¢nega nacrta
do uporabniskega testiranja

Lucia Nacinovié¢ Prskalo, Vanja Slavuj in Marija Brki¢ Bakari¢

V prispevku je predstavljen celoten proces u¢enja strokovnih jezikov (angl.
languages for special purposes — LSP) na mobilni napravi. Najprej je opi-
san splosen pristop k razvoju te¢aja LSP v mobilnem kontekstu. Nato so
predstavljene spletne in mobilne aplikacije, ki smo jih razvili za ta namen.
Predlagani u¢ni pristop in uporabnosti mobilne aplikacije smo temeljito
ovrednotili z nemoderiranim testiranjem na daljavo, ki smo ga izvajali v
obdobju enega meseca. Po fazi testiranja so uporabniki izpolnili precej ob-
seZen anonimni vpra$alnik, ki vklju¢uje rubrike o demografskih podatkih
uporabnikov, uporabnigki izku$nji z mobilno aplikacijo, ovrednotenju po-
sebnosti u¢nega pristopa in uporabniskih jezikovnih izkusnjah. Na koncu
smo analizirali odgovore na vprasalnik in izpeljali nekatere sklepe.
Projekt Orodje za vodeno izboljsanje jezikovnega znanja (Language Gui-
dance Tool for Improving Language Knowledge — LanGuide), ki ga podpira
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program Erasmus+ Strateska partnerstva za visoko $olstvo, se ukvarja z ra-
zvojem orodja odprtega dostopa za izbolj$anje jezikovnega znanja. Orodje
LanGuide uposteva skupni jezikovni evropski okvir (SEJ0) in ponuja jezi-
kovne vaje na treh ravneh — osnovni, srednji in izpopolnjevalni. Jezikovne
vaje ali naloge so oblikovane za vse tri stopnje za razvijanje produktiv-
nih jezikovnih spretnosti (govor in pisanje), receptivnih jezikovnih spret-
nosti (poslusanje in branje), slovnice in besedi$¢a. Orodje obravnava tri
kategorije ciljnih uporabnikov — $tudente, univerzitetne utitelje in admi-
nistrativno osebje. Za vsako kategorijo uporabnikov orodje ponuja vaje,
ki ustrezajo njihovi ravni znanja in izbrani jezikovni ve§¢ini. Orodje se ne
osredotoca na ucenje splodnega jezika, temvec na nekatera strokovna pod-
ro¢ja. Mobilna aplikacija za u¢enje jezikov (ali m-learning), ki smo jo razvili
v okviru projekta, ponuja §tiri Siroka tematska podro¢ja strokovne angle-
§¢ine (angl. English for specific purposes — ESP). Sem spadajo znanstvena an-
gles¢ina (angl. English for academic purposes — EAP), administrativna angle-
§¢ina, angles$¢ina za namene mobilnosti in ra¢unalnigka anglesé¢ina (angl.
English for IT purposes — AITP).

Ta prispevek se osredotola na proces nadrtovanja te¢aja LSP, usmerje-
nega v EAP in EITP, oziroma natancneje na opis pristopa pri oblikovanju
vidikov aplikacije za EAP in EITP, vklju¢no z razvojem jezikovnega u¢nega
nacrta.

EAP in EITP se lahko Stejeta za loeni, posebni veji angleskega jezika.
Zato se morajo posebne potrebe in zahteve u¢encev odrazati v vsebinah, ki
jih moramo vkljuiti. Cilj je razviti nabor jezikovnih ali drugih ves¢in, ki jih
oseba potrebuje za samostojno delovanje v anglesko govore¢em akadem-
skem okolju z EAP in v ra¢unalniskem okolju z EI1TP. Celoten te¢aj EAP
ali EITP zajema vse §tiri jezikovne spretnosti (slusno, bralno, govorno in
pisno), saj se vse uporabljajo v tipi¢nih interakcijah v teh kontekstih. Poleg
tega se besedi$¢e EAP in EITP bistveno razlikuje od tistega, ki se obi¢ajno
imenuje »vsakdanja angles¢inac, zato je posebna pozornost namenjena be-
sednjaku, ki ga najdemo v teh kontekstih.

Proces oblikovanja tefajev za EAP in EITP z orodjem za ulenje jezi-
kov LanGuide je sestavljen iz naslednjih osmih faz: analiza potreb ucencev,
opredelitev ciljev predmeta, na¢rtovanje u¢nega nacrta, izdelava gradiva za
telaj, evalvacija gradiva za te¢aj, implementacija gradiva v orodje, izvajanje
te¢aja (uporaba gradiv) in vrednotenje procesa. Izhod iz vsake stopnje Steje
kot vhod v naslednjo stopnjo.

Za prvo stopnjo razvoja tecaja ESP, ki je sestavljena iz zbiranja in ana-
lize potreb ucencev jezika, smo uporabljali pristop, znan kot analiza ciljne
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situacije (angl. target situation analysis — TSA). Na podlagi tega pristopa
morajo razvijalci tecajev opredeliti prednostne jezikovne naloge za ucenje
ESP, pri tem pa upostevati potrebe, vrzeli in Zelje glede pridobivanja jezi-
kovnih ve§¢in, situacije poucevanja/ucenja in funkcije ali dejavnosti, ki jih
mora izvajati u¢enec. Potrebe se nanasajo na (jezikovne) spretnosti in zna-
nja, ki naj bi jih imeli uenci, da bi lahko delovali v ciljni situaciji. Vrzeli
pomenijo razliko med tem, kar uéenci trenutno znajo ali zmorejo upove-
diti v tujem jeziku, in tem, kar bodo morali vedeti ali se nau¢iti, da bodo
delovali v ciljni situaciji. Zelje upoétevajo u¢enceve poglede na to, kaj po-
trebujejo, da bi lahko krmarili skozi zapletene ciljne situacije. V primeru
teCajev LanGuide ESP za EAP in EITP ta stopnja izdelave gradiv obsega tri
korake. V prvem koraku smo neposredno opazovali obnaganje ucecih se v
ciljnih situacijah, v katerih uporabniki jezikov razli¢nih kategorij uporab-
ljajo svoje jezikovne spretnosti za opravljanje vsakodnevnih nalog v aka-
demskem in/ali 1T-kontekstu. Na Fakulteti za informatiko in digitalne teh-
nologije Univerze na Reki smo $tudente, uditelje in administrativno osebje
teden dni spremljali ter opazovali pri aktivnostih, interakcijah in sporazu-
mevalnih prizadevanjih. Nastal je nestrukturiran seznam u¢nih potreb. V
drugem koraku smo opravili neformalne razgovore s ¢lani vseh treh skupin
ucecih se, da smo dopolnili seznam, sestavljen v prejsnjem koraku, in tako
na seznam dodali nove potrebe ali odstranili nekatere odveéne potrebe. V
zadnjem koraku smo seznam analizirali in dokon¢ali.

Rezultat analize potreb uéencev je profil potreb, ki ga lahko $tejemo za
najpomembnejsi korak v procesu razvoja uénega nadrta, saj postavlja jasen
standard, ki vpliva na vse prihodnje odlocitve. Profil vklju¢uje ve¢ klju¢nih
kategorij, ki so opisane glede na ucence in njihove potrebe, u¢ni kontekst
ter u¢ne rezultate. Te kategorije se nanasajo na udelezence, domeno, oko-
lje, interakcijo, sporazumevalni medij in kanal komunikacije, ciljne ravni
jezikovnega znanja ter sporazumevalne dogodke.

Ciljna publika so tudenti, u¢itelji in administrativno osebje, ki sodelu-
jejo v programu mobilnosti Erasmus in uporabljajo angleski jezik za ko-
munikacijo v akademskem kontekstu na terciarni ravni ali za interakcijo
z drugimi govorci angleskega jezika v okviru diskurza, povezanega z IT.
Strokovni podrodji, znotraj katerih naj bi uceci se delovali v angleskem
jeziku, sta EAP in EITP. Pristopi so prilagojeni mobilnemu ulenju. Ker
pri¢akujemo, da bodo vse tri kategorije uce¢ih se uporabljale aplikacijo
za samostojno ucenje, brez neposredne interakcije z drugimi udeleZenci
v komunikacijskem procesu, so interakcijski vzorci omejeni le na interak-
cijo s programsko opremo: od ucenca do programske opreme in od program-
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ske opreme do ucenca. Dve osnovni spretnosti, ki ju uporabljamo v u¢nem
procesu v okviru pristopa LanGuide, sta govorna in pisna spretnost. Prva
vkljucuje slusno razumevanje kot receptivno spretnost, medtem ko govor-
jenje §tejemo kot produktivno spretnost; druga spretnost vklju¢uje branje
kot receptivno spretnost in pisanje kot produktivno spretnost. Vse boga-
tijo strokovno besedis¢e in slovni¢ne elemente. Komunikacijski kanal za-
gotavlja predvsem tehnologija, torej naprava, ki se uporablja za uéenje je-
zikov. Ciljne ravni temeljijo na SEJU, vendar so zmanj$ane na tri ravni, ker
smo opustili vi$jo in niZjo raven klasi¢ne delitve. Komunikativne dogodke
je mogoce razumeti kot nujnost pri pristopu TSA. Na podlagi zbranih po-
treb ucecih se je sestavljen podroben seznam komunikacijskih dejavnosti,
ki jih izvajajo $tudentje, uditelji in administrativno osebje. Seznam obsega
$irok nabor moznih dejavnosti, v katerih naj bi sodelovala vsaka ciljna sku-
pina ucetih se, in to za vsako od $tirih jezikovnih spretnosti posebe;j.

U¢ne rezultate utemeljujemo na osnovi analizi potreb. Cilj je ucence
seznaniti z EAP in/ali EITP ter njihovimi izrazitimi leksikalnimi, skla-
denjskimi in pomenskimi znacilnostmi, tako da nova znanja lahko upora-
bijo pri vsakodnevnih dejavnostih v akademskem ali 1T-kontekstu. Vaje
jih namre¢ izpostavijo $tevilnim pisnim in govorjenim besedilom, ki se
obi¢ajno pojavljajo v znacilnih kontekstih in olajsajo splosno razumeva-
nje ter podrobno razumevanje specifi¢nih informacij, omogodijo jim, da
se ustrezno odzovejo v razli¢nih situacijah. Razvijanje pisne spretnosti
ucencev osredoto¢amo na formalne vidike razli¢nih pisnih besedil, ki jih
pogosto najdemo v akademskem in/ali informacijskem kontekstu. Razvi-
janje govornih spretnosti u¢encev osredoto¢amo na interaktivne situacije,
ki od udelezencev zahtevajo, da razumejo izjave in se odzovejo, kadar je
to primerno. To u¢encem omogoca, da uporabljajo vrsto strokovnega be-
sedi$¢a, znacilnega za EAP in/ali IT pri pisnem sporazumevanju in v po-
govoru, te spretnosti razvijajo s produktivnimi in z receptivnimi pristopi,
kar u¢encem omogoca, da postanejo ve$¢i pri uporabi angleskega jezika za
namene raziskovanja, §tudija, poucevanja ter dela v akademskem in/ali I'T
kontekstu.

U¢ni na¢rti modula ESP so opredeljeni v smislu deskriptorjev o dosezeni
zmoznosti za vsako od treh stopenj znanja in za vsako od $tirih strokovnih
jezikovnih podro¢ji za vse tri vrste ucece se osebe. Deskriptorji razkrivajo
ciljno vedenje ucencev, ki uporabljajo angleski jezik, situacije in kontekste,
v katerih to po¢nejo, ter dodatne pogoje in omejitve, povezane z dejanji, ki
jihizvajajo. Dodana vrednost je, da deskriptorji navajajo primere ciljnih be-
sedil oziroma vrst besedil, ki jih uporabljamo pri razli¢nih aktivnostih, zato
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smo jih uporabili v gradivih v okviru projekta LanGuide. Ko smo ustvarili
ustrezne jezikovne vaje, smo jih vnesli v sistem za upravljanje vsebin Lan-
Guide (angl. content management system). V tej fazi smo poiskali ali ustvarili
primerna gradiva, kot so besedila, avdio- in videodatoteke, ter jih prilago-
dili potrebam pristopa mobilnega u¢enja. Vrste nalog, ki smo jih izbrali kot
ustrezne in najbolj prilagojene mobilni aplikaciji, so naloge izbirnega tipa,
naloge dopolnjevanja ter naloge urejanja in razvr$éanja.

Kot del pristopa LanGuide za razvoj gradiv smo vaje ocenili, preden smo
jih vkljuéili v sistem upravljanja vsebin. Vaje je najprej ocenila ekipa jeziko-
slovcev, ki so sodelovali pri projektu. Povratne informacije o njihovih ma-
terialih so ustvarjalcem vaj sluZile, da so jih popravili in $ele nato pripravili
za vnos v sistem za upravljanje vsebin.

Sistem za upravljanje vsebin LanGuide, ki ga je razvila ekipa IT na pro-
jektu, je ovrednoten z internim poro¢ilom projekta o izkugnjah z uporabo
sistema. Ocenjen je kot funkcionalen in enostaven za uporabo. Upravitelj
vsebin podpira tudi integracijo pomoznih gradiv, ki so potrebna za vaje,
kot so besedilne datoteke, videoposnetki, slike itd. Vaje, vnesene v sistem
za upravljanje vsebin LanGuide, so uporabnikom na voljo prek mobilnih
aplikacij LanGuide za Androide.

Faza testiranja je potekala tako, da so ¢lani projekta povabili studente,
administrativno osebje in ucitelje s svojih ustanov, da preizkusijo aplikacijo
LanGuide v obdobju najmanj enega meseca. Po kratkem uvodu in osnov-
nih informacijah o aplikaciji so uporabniki dobili natanéna navodila, kako
namestiti in uporabljati aplikacijo za u¢enje jezikov na svojih mobilnih na-
pravah. Med enomese¢nim poskusnim obdobjem so imeli udelezenci pre-
izkusa moznost, da ocenijo mobilno aplikacijo in vaje v iz¢érpnem vprasal-
niku, ki so ga izdelali ¢lani projektnega konzorcija. Vprasalnik sestavlja ve¢
razdelkov, to so razdelek s splonimi informacijami, razdelek o evalvaciji
aplikacije LanGuide, razdelek o udelezencevem pristopu k u¢enju in razde-
lek o izkusnjah udeleZencev pri u¢enju dolo¢enega jezika. Vaje in mobilno
aplikacijo smo nato popravili ob upostevanju povratnih informacij udele-
Zencev.

V tem prispevku je predstavljena podrobna analiza podmnozice odgo-
vorov, pridobljenih iz dobljenih rezultatov. Podmnozico smo povzeli na
podlagi meril pripadnosti razli¢nim visoko$olskim ustanovam in u¢nega
jezika. Upostevali smo odgovore anketirancev, ki delujejo na Univerzi na
Reki in so testirali naloge iz angleskega jezika. Te pogoje izpolnjuje 15 ude-
leZzenk in 17 udeleZencev.

Namen analize je bil raziskati pozitivne vidike aplikacije in razkriti vi-
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dike, ki jih je treba izbolj$ati. Rezultati kaZejo, da je navigacija po aplikaciji
zadovoljiva, vendar bijo bilo mogoce $e izboljiati, saj se skoraj tretjina ude-
leZencev ne strinja ali moéno ne strinja z izjavo, da so lahko brez tezav kr-
marili po aplikaciji. Trditve o tem, da je mogoce spremeniti tezavnost vaj in
velikost pisave, ter tiste, ki se nanasajo na naloge in njihovo vizualno pred-
stavitev, so bile spodbudnejse, saj se je ve¢ina udelezencev mo¢no strinjala
ali strinjala s trditvami v vprasalniku. Ker je $e vedno nekaj udelezencev,
ki se ne strinjajo s trditvami, bi lahko poizvedeli po dodatnih pojasnilih.
Vidiki, ki se nanasajo na enostavnost razumevanja vaj, nacine za dopolnje-
vanje nalog in teZavnost upravljanja aplikacije, zahtevajo ve¢ pozornosti.
Zadnje vprasanje v prvem delu vpradalnika udeleZencem omogoca, da na-
pisejo svoje mnenje. To vpraganje je $e posebej zanimivo, saj nam je omo-
gotilo, da smo odkrili tezave pri dolo¢enih vajah. Nekatere teZzave, ki so jih
opazili udeleZenci, so povezane s pogostim ponavljanjem istih vaj, pomanj-
kljivostjo, da naloge ni mogoce preskociti, z nepravilnim nalaganjem dolo-
¢enih videoposnetkov, slik in drugih datotek, s samodejnim reSevanjem
nalog urejanja in razvr§¢anja, pomanjkanjem razpolozljivega prostora in z
menijem tipkovnice, ki pokriva obmod¢je, kamor je treba vnesti odgovor. Te
teZave smo nadalje raziskali in uvedli popravke.

Naslednja skupina vprasanj je pokazala, da je veéina udelezencev Ze
imela izku$nje z ufenjem jezika na podoben nadin in da pri testiranju
aplikacije niso imeli ustaljene u¢ne rutine, ampak so aplikacijo uporabljali
enkrat ali dvakrat na teden. Ve¢ina udelezencev je za testiranje aplikacije
obi¢ajno porabila 15-30 minut na dan ali celo manj.

Zadnja skupina analiziranih vpradanj se je nanaala na izkusnje udele-
zencev pri ucenju angleséine z aplikacijo LanGuide. Odgovori kazejo, da
43,8 % udelezencev svoje znanje angles¢ine ocenjuje kot napredno raven,
56,3 % pa ga ocenjuje kot srednjo raven. Nadalje je ve¢ina udeleZencev pre-
izkusala modula »znanstveni jezik« in »jezik v ra¢unalni$tvu«, medtem ko
so nekateri anketiranci dodatno preizkusili modula »administrativni jezik«
in »jezik mobilnosti«. Iz odzivov je razvidno, da se je skoraj trem Cetrtinam
udelezencev preizkusa zdel najuporabnej$i modul »jezik v ra¢unalnistvu.
Skoraj tretjina udelezencev meni, da je modul »znanstveni jezik« najupo-
rabnejsi, drugi tretjini udeleZencev pa se je zdel najmanj uporaben. Njihovo
mnenje o uporabnosti aplikacije je me$ano. To je najpomembnejsi vidik, ki
ga je treba dodatno raziskati. Ceprav je polovica udelezencev ugotovila, da
so navodila za vaje lahko dostopna in razumljiva, je o¢itno $e veliko pro-
stora za izboljdave. Glede jezikovne spretnosti, za katero menijo, da jo je
mogoce najbolje izboljati preko aplikacije, analiza razkriva, da udeleZenci
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najvisje ocenjujejo moznost izboljsanja besedis¢a in slovnice ter tudi pri-
loZnost za izbolj$anje slusnih spretnosti, najbolj so zadovoljni z nalogami
za izbolj$anje bralne in pisne spretnosti, najniZje pa ocenjujejo moznost za
izbolj$anje govorne sposobnosti. To je razumljivo, saj ni vaj za izboljdanje
govorne sposobnosti, ker te moZnosti mobilna aplikacija preprosto ne po-
nuja. Nazadnje je ve¢ina udeleZencev izbrano jezikovno raven ocenila kot
ustrezno in pohvalila vaje, ki uvajajo uporabno besedi$ce, terminologijo in
slovnico. Poleg tega jih ve¢ina meni, da vaje spodbujajo samostojno ucenje
jezikov. Najnizje ocenjeni vidiki aplikacije, ki jih mora razvojna ekipa doda-
tno izboljsati, so raznolikost nalog ter moZznost samonadzora in povratnih
informacij.

V prispevku je opisan proces ucenja strokovnega jezika na mobilni na-
pravi s pomocjo prostodostopne u¢ne aplikacije, ki vklju¢uje vaje iz angle-
skega, hrvaskega, slovenskega, $panskega, romunskega in italijanskega je-
zika. Orodje ponuja vaje na osnovni, srednji in napredni ravni. Za vsako
stopnjo so na voljo vaje za razvijanje govornih, pisnih, slu$nih in bralnih
spretnosti ter slovni¢ne vaje in tiste za bogatitev besedis¢a. Opredeljene
so tudi tri razli¢ne kategorije ciljnih uporabnikov — univerzitetni ucitelji,
$tudenti in administrativno osebje. Orodje se osredotoca na strokovne je-
zike, natanéneje na $tiri razli¢na strokovna podro¢ja, torej na znanstveni,
administrativni, mobilnostni in ra¢unalnigki jezik. Prvi del tega prispevka
opisuje proces ustvarjanja in vrednotenja vaj EAP ter EITP. Podrobno je
predstavljen celoten proces oblikovanja u¢nega nacrta za ESP, ki temelji na
analizi potreb uéencev in opredelitvi ciljev predmeta, ¢emur sledi proces
izdelave in vnosa vaj v sistem za upravljanje vsebine, razvit za aplikacijo
LanGuide. Drugi del prispevka opisuje fazo testiranja. Nemoderirano te-
stiranje uporabnosti aplikacije za u¢enje na daljavo smo izvajali v obdobju
enega meseca, Cemur je sledila faza izpolnjevanja obseznega vprasalnika za
temeljito oceno aplikacije in vaj. Analiza rezultatov kaze, da obstaja veliko
dobrih vidikov aplikacije, npr. moznost, da uce¢i se pridobi znanja s pod-
ro¢ja besedisca in slovnice. Vendar pa obstajajo tudi vidiki, ki jih je treba
dodatno pregledati in izboljsati, kot sta razdelava dodatnih vrst vaj ter za-
gotavljanje moznosti za bolj$i samonadzor in pridobivanje povratnih in-
formacij. Te rezultate je treba primerjati s tistimi, ki so jih pridobile druge
kategorije udelezencev, in pregledati rezultate, da bi bile ugotovitve prepri-
dljivejse. Drugi krog uporabniskega testiranja bo preizkusil u¢inke uvede-
nih sprememb na podlagi teh zacetnih povratnih informacij, kar je name-
njeno vedji prijaznosti aplikacije do uporabnika, uporabnosti in trajnosti
orodja LanGuide, razvitega v okviru projekta.
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Klju¢ne besede: aplikacija za u¢enje jezika, mobilna aplikacija, u¢enje jezika,
ra¢unalnisko podprto ucenje jezika, jezik za strokovne namene, mobilno
ucenje.

Pridobivanje in uporaba dokumentov, ki temeljijo na Erasmus+,
pri pripravi vaj mobilnosti LanGuide

Ivo Fabijani¢

Namen ¢lanka je predstaviti faze priprave nalog za mobilnost za tri skupine
specificnih uporabnikov aplikacije LanGuide — administrativno osebje,
univerzitetne uditelje in §tudente (dodiplomski in podiplomski) na razli¢-
nih ravneh obvladovanja jezikov (osnovna, srednja, napredna) — v okviru
projekta LanGuide Erasmus+ (KA2-HE-01/19), ki ga financira Evropska
komisija. Ker je bil poseben razlog za projekt razvoj vesé¢in digitalne teh-
nologije, je bil na$ cilj pri pripravi nalog za mobilnost vkljuciti ¢im veé
dokumentov in informacij o razli¢nih dosedanjih projektih mobilnosti, ki
jih je podpirala in financirala Evropska komisija (najdemo jih predvsem v
okviru programa projekti Erasmus+), in tako nameniti poseben poudarek
pouclevanju in izpopolnjevanju znanja specifi¢ne mobilnostne terminolo-
gije, izrazov in frazemov, spodbujanju boljsih in kvalitetnej$ih druzbenoi-
zobrazevalnih, kulturnih, medkulturnih ter komunikacijskih vpraganj tako
za posameznike kot skupine uporabnikov. Projekt LanGuide je zdruzil veé-
nacionalne partnerje jezikoslovcev in ekipo ra¢unalnicarjev, da bi pripravili
vaje za ulenje tujih jezikov in izbolj§anje specifi¢nih jezikovnih spretnosti
v tujih jezikih (pisne, govorne, slugne in bralne). Jezikovno ekipo so tvo-
rili partnerji iz Romunije (Universitatea Transilvania Bragov), Slovenije
(Univerza na Primorskem) in Hrvaske (Sveudiliste u Zadru in Sveuciliste u
Rijeci), ekipo ra¢unalnigkih strokovnjakov pa partnerji iz Spanije (La Uni-
versidad de Castilla-La Mancha), Hrvagke (Sveuéilidte u Rijeci) in Svedske
(Mélardalens universitet). Pri pripravi vaj za u¢enje jezikov so bile uposte-
vane tri kategorije udelezencev mobilnosti: §tudenti, univerzitetni ucitelji
in univerzitetno administrativno osebje. Za vsako kategorijo uporabnikov
naj bi orodje vsebovalo in zagotavljalo jezikovne vaje, ki ustrezajo njihovi
stopnji znanja in izbrani ravni jezikovnega znanja (tj. osnovni, srednji in
napredni ravni znanja ter pisnim, govornim, slu$nim in bralnim spretno-
stim, dodatno smo predvideli vadbo specificne terminologije). Ker je bilo
orodje LanGuide osredotoéeno na ucenje angle$¢ine za strokovne namene
(esp) kot tudi na ve¢ drugih jezikov, so bila za dosego cilja izbrana $tiri
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podro¢ja - znanstvena angles¢ina, administrativna angle$¢ina, mobilno-
stna angle$¢ina in angles$¢ina za racunalnistvo.

Ta prispevek predstavlja pripravo vaj ESP za namene mobilnosti, ki so
zajete v okviru omenjenih ravni jezikovnega znanja. Gradiva smo nasli in
pridobili z uradne spletne strani Evropske komisije.? Glavna metoda, upo-
rabljena v tem ¢lanku, je deskriptivna, njen namen pa je predstaviti in
opisati podrobnosti priprave nalog za mobilnost ter njihovo vkljutitev v
aplikacijo LanGuide. Glavna ideja vkljucitve tovrstnih informacij iz razli¢-
nih projektov, ki jih financira Evropska komisija, je bila promovirati te po-
membne, dragocene in zelo cenjene podatke, da bi izboljsali kakovost druz-
benoizobrazevalnih, kulturnih, medkulturnih in komunikacijskih zmoz-
nosti, ki jih lahko razumemo tudi kot zelo dragocene v okviru mobilnosti
$tudentov, uliteljev/raziskovalcev in administrativnega osebja, ki dela na
visoko8olskih zavodih. V zvezi s tem smo sledili $tirim nacrtovanim ko-
rakom pri pripravi u¢nih gradiv ESP: (1) raziskovanje in seznanitev s sple-
tnim mestom, (2) odlo¢anje o vsebinski primernosti za pripravo nalog ESP,
(3) priprava in evalvacija nalog ter (4) vnos nalog v aplikacijo LanGuide.

V prvem koraku smo se seznanili z vsebino spletne strani Evropske ko-
misije, torej s stranmi, ki vsebujejo relevantne informacije o mobilnosti,
izobrazevanju, moznostih §tudija v tujini, moznostih prijave na Erasmus+,
rezultatih projektov in postopkih oddaje predlogov, projektih za izbolj-
$anje evropskega izobraZevalnega, kulturnega ali §portnega zaveznistva,
projektih za ohranitev evropske kulturne dedi$é¢ine in izpopolnjevanje ka-
riernih ve$éin, virih in orodjih v okviru specifi¢nih evropskih omrezij itd.
V drugem koraku smo se nadalje seznanili z vsebinami spletnih strani in
njihovo primernostjo za pripravo vaj na razli¢nih ravneh, bodisi glede na
uporabnike - $tudente, u¢itelje in administrativno osebje — bodisi glede na
raven njihovega jezikovnega znanja, torej glede na osnovno, srednjo in/ali
napredno raven. Tretji korak je obsegal pripravo posebnih vaj in njihovo
znanstveno vrednotenje. Zadnji, ¢etrti korak je vkljuceval vnos vaj v apli-
kacijo LanGuide.

Uradna spletna stran Evropske komisije’ omogo¢a dostop do informa-
cij o njenih politicnih prednostnih nalogah, politikah in storitvah. Za-
snovana je tako, da zagotavlja najlazji mozni dostop do iskane vsebine.
Spletna stran uporabnike usmerja, da pois¢ejo povezave do drugih sple-
tnih strani, ki vsebujejo dodatne informacije, ki jih posredujejo oddelki

* https://ec.europa.eu/info/index_en.
® https://ec.europa.eu/info/about-european-commissions-web-presence_en.
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in sluzbe Evropske komisije, ter do seznama tem, ki jih obsegajo interesi
Evropske komisije, pri ¢emer prednjali tema izobrazevanja in usposablja-
nja. Po ogledu spletne strani Erasmus+ in informacij na njej smo lahko
razvrstili in izlo¢ili gradivo, ki se nam je zdelo dragoceno za kasnejsi korak
priprave u¢nih gradiv. Glede na obravnavano tematiko lahko gradivo raz-
vrstimo v skupine tem, ki bi bile zanimive za omenjene uporabnike apli-
kacije — $tudente, akademsko in administrativno osebje. Opredelili smo
naslednje skupine tem: (1) razsirjanje informacij o projektih Erasmus+, (2)
dokumenti, povezani s programom Erasmus+, (3) pobude Evropske komi-
sije, (4) poseben besednjak, povezan z dokumenti in s projekti mobilnosti,
(5) izobrazevalne vestine in (6) posebne znac¢ilnosti razli¢nih jezikov.

V okviru prve teme o razsirjanju informacij o projektih Erasmus+ (1)
smo opredelili petintrideset podtem. Te so: 1.1 Poklicno ulenje, 1.2 Ma-
tematika in glasba, 1.3 Trajnost, ekologija, okolje, svet jutri, 1.14 Postati
in ostati aktiven ¢lan drustva, 1.15 Neformalno ucenje, 1.16 Socialna in-
tegracija, 1.17 Socialna vklju¢enost slabovidnih, 1.18 Posledice 1. svetovne
vojne, 1.19 Sodelovanje evropskih konservatorijev, 1.20 Rezultati projekta
Erasmus+, 1.21 Osnovnog$olski jezikovni projekti, 1.22 Spodbujanje vklju-
¢evanja in pristnosti v u¢nih okoljih, 1.23 Sah kot spretnost u¢encev, 1.24
Graditi bolj prijazno mesto, 1.25 Gradimo mesto za jutri, 1.26 Javne poli-
tike, 1.27 Pomen $porta v Zivljenju invalidov, 1.28 Ustvarjalni trening mla-
dih, 1.29 Evropska kulturna dedis¢ina, 1.30 Lovcina zaposlitev, zaposleniin
delodajalci, 1.31 Studentska mreza Erasmus, 1.32 Akademski $tudij Alumni
Erasmus Mundus v tujini, 1.33 Jesensko usposabljanje ambasadorjev Era-
smus+, 1.34 Vajenistvo in trajnost, 1.35 Pouc¢evanje podnebnih sprememb
z eTwinningom.

Tema dokumentov, povezanih s programom Erasmus+ (2), je razkrila
Sestinpetdeset povezanih podtem: 2.1 Stratesko partnerstvo, 2.2 Zavezni-
§tva znanja, 2.3 Zaveznistva sektorskih ve§éin, 2.4 Delo v zvezi z zavezni-
$tvom sektorskih ves¢in, 2.5 Krepitev zmogljivosti (visoko$olsko izobraze-
vanje), 2.6 Krepitev zmogljivosti (mladi), 2.7 PriloZnosti za krepitev zmo-
gljivosti (mladi), 2.8 Sportne akcije: skupno partnerstvo, 2.9 Neprofitni
evropski portni dogodki, 2.10 Majhna sodelovalna partnerstva, 2.11 Poso-
jila za magistrski $tudij Erasmus+, 2.12 Platforme in omreZja, 2.13 eTwin-
ning, 2.14 Solsko izobraZevanje, 2.15 Studij v tujini, 2.16 Trajanje $tudija,
2.17 Studijski pogoji, 2.18 Akademsko priznanje, 2.19 Finan¢na podpora,
2.20 Tezave med mobilnostjo, 2.21. Dnevi dobrodoslice, 22.2 Prijavnice za
model mobilnosti osebja v izobraZzevanju odraslih, 2.23 Moznosti usposab-
ljanja osebja, 2.24 Programi Erasmus+ (na splo$no), 2.25 Erasmus+ pove-
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zane okraj$ave, 2.26 Spretnosti in kompetence, kvalifikacije in poklici, 2.27
Neformalne skupine mladih, 2.28 Strokovnjak za reformo visokega $olstva,
2.29 Licenciranje vsebine, 2.30 Razpisi za zbiranje predlogov, 2.31 U¢na mo-
bilnost, 2.32 Prijavnice za model mobilnosti osebja v izobraZzevanju odra-
slih, 2.33 Izredni razpisi Erasmus, 2.34 Posledice epidemije koronavirusa,
2.35 Podpora Erasmus+ za obdobja poutevanja, 2.36 Europass, 2.37 Dodatek
k diplomi, 2.38 MO OC, 2.39 ESCO, 2.40 Obrazec za mobilnostne vloge, 2.41
Kombinirano uéenje, 2.42 VET, 2.43 Erasmus+ Learning Agreement, 2.44
U¢ni sporazum za §tudij: zaveza, 2.45 U¢ni sporazum za §tudij: smernice,
2.46 U¢ni sporazum za pripravni$tvo: smernice, 2.47 Registracija organiza-
cij, 2.48 Listina mobilnosti Erasmus+ VET, 2.49 MoZnosti za $tudij v tujini
Erasmus+, 2.50 Pogoji za $tudij v tujini, 2.51 Prijava za program Erasmus+,
2.52 Obrazec za mobilnost osebja za usposabljanje, 2.53 Obrazec za mobil-
nost osebja za poucdevanje, 2.54 Dodana vrednost mobilnosti, 2.55 Obrazec
za mobilnosti §tudentov za $tudij, 2.56 Obrazec za $tudijsko pogodbo.

Teme pobud Evropske komisije (3) in strokovni besednjak v zvezi z do-
kumenti ter projekti mobilnosti (4) vklju¢uje 11 obravnavanih tem in pet
podtem: 3.1 Mladinsko podjetnistvo, 3.2 Odprtiizobrazevalni viri, 3.3 Pred-
¢asno opusanje $olanja, 3.4 Aktivnosti mobilnosti solidarnostnega kor-
pusa: vpliv epidemije koronavirusa, 3.5 Mobilnost in sodelovanje v viso-
kem 3olstvu, 3.6 Bolonjski proces, 3.7 Jean Monnet, 3.8 OmreZje Erasmus+
Eurodesk, 3.9 Platforma Erasmus+ EPALE, 3.10 Skupni magistrski $tudij
Erasmus Mundus, 3.11 Erasmus+; 4.1 Predlog projekta, 4.2 Splosni izrazi
v zvezi s projekti mobilnosti, 4.3 Obicajni besednjak, povezan z mobilno-
stjo, 4.4 Motivacijsko pismo — univerza, 4.5 Motivacijsko pismo za prijavo
na delovno mesto. V zadnjih dveh temabh, torej izobraZzevalne ve¢ine (5) in
posebnosti razli¢nih jezikov (6), smo izlo¢ili tri podteme: 5.1 Vrste ve§¢in,
5.2 Vrste uenja in 6.1 Jezikovne geste.

Zgoraj omenjene teme in podteme so bile izbrane, ker jih je mogoce eno-
stavno uporabiti pri pripravi vaj za ESP, povezanih z mobilnostjo, za raz-
licne specifi¢ne uporabnike ali pa lahko isto(-e) temo(-e) ali podtemo(-e)
véasih uporabimo pri pripravi vaj za dve ali celo vse tri skupine uporab-
nikov aplikacije, torej za $tudente, akademsko osebje in administrativno
osebje. Npr., za pripravo nalog za $tudente smo nasli dragoceno gradivo v
temah dokumentov in obrazcev, povezanih z mobilnostjo (kot je obrazec
za prijavo mobilnosti), tistih, ki se nana$ajo na $tudij v tujini, ali Learning
Agreement for Traineeships: Guidelines, the guidelines to Learning Agree-
ment for Studies, ali Akademsko priznanje mobilnosti, obrazec Mobilnost
$tudentov za $tudij, obrazec U¢ne pogodbe za $tudij, dokumenta Finanéna
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podpora v ¢asu mobilnosti, Tezave med mobilnostjo itd. Kar zadeva aka-
demsko osebje, so bile zanimive naslednje teme: krepitev zmogljivosti (vi-
sokosolsko izobraZevanje, mladi), moZnosti krepitve zmogljivosti (mladi),
prijava na program Erasmus+, obrazec za mobilnost osebja za usposablja-
nje, obrazec za mobilnost osebja za poulevanje, registracija organizacije,
razpisi Erasmus, spretnosti in kompetence, kvalifikacije in poklici itd. Ad-
ministrativno osebje bi najverjetneje zanimala podro¢ja naslednjih tem:
akademsko priznanje, rezultati projektov Erasmus+, sodelujoc¢a partner-
stva, programi Erasmus+ (na splos$no), razpisi za zbiranje predlogov, pri-
javni obrazci za model mobilnosti osebja v izobraZevanju odraslih, obrazec
za mobilnost osebja za usposabljanje, splodni izrazi, povezani s projekti
mobilnosti, enostavni besednjak, povezan z mobilnostjo, motivacijsko pi-
smo — univerza, motivacijsko pismo za prijavo na delovno mesto itd. Ker
so te teme in podteme seveda tesno povezane z visoko$olskim izobraZeva-
njem, bi lahko veéina le-teh zanimala ne le eno skupino uporabnikov apli-
kacije, ampak tudi vsaj dve ali celo vse tri skupine uporabnikov.

Tretji korak je bila priprava nalog za mobilnostni strokovni jezik. Pred
pripravo vaj je potekalo podrobnejse pregledovanje besedil in gradiv, pove-
zanih z mobilnostjo, ki jih najdemo na omenjenih spletnih straneh Evrop-
ske komisije. Vire in njihovo vsebino smo razvrstili, da bi pregledno pred-
stavili njihovo uporabo pri pripravi u¢nega gradiva v zvezi z mobilnostjo.
Predstavimo jih v preglednici s $estimi stolpci, v katerih so navedeni na-
slednji podatki: zaporedna $tevilka vira (skupaj 99 uporabljenih virov), na-
slov, vir in domaca stran, jezik, v katerem je bilo gradivo napisano, ter
ustrezen kratek opis. Spletne strani, domace strani in povezave smo obi-
skali v drugi polovici leta 2020 in prvi polovici leta 2021.

Za namen priprave konkretne vaje smo uporabili poseben obrazec za
kategorizacijo dejavnosti, ki smo ga izdelali v skladu z metodologijo Lan-
Guide, torej po navodilih o metodah za pripravo skupne metodologije in
smernic. Poleg besedilnega in pou¢nega dela naloge/vaje so v njem podane
tudi druge informacije, npr. identifikacijski indeks naloge (npr. 1F-001 za
Iva Fabijanica, vaja §t. 1), vir in verodostojnost besedila (izvirno, prevzeto
in prilagojeno), predvidene ravni, za katere je bila aktivnost pripravljena
(osnovna, srednja, napredna), vrsta spretnosti (bralna, slusna, pisna, go-
vorna in besediice), vrsta naloge (npr. nalog izbirnega tipa, naloge dopol-
njevanja, zaklju¢ni test itd.), oseba, ki se u¢i (§tudent, akademsko osebje,
administrativno osebje), podro¢je (znanstveni jezik, administrativni jezik,
mobilnostni jezik in jezik ra¢unalnistva), vrste kognicije (spominjanje, ra-
zumevanje, uporaba, analiziranje, vrednotenje, ustvarjanje). Del, ki obrav-
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nava dejansko nalogo/vajo, vsebuje razdelke o besedilu, navodilih za njeno
izvedbo in moznih virih oziroma avtorskih pravicah. Zadnji del predloge je
namenjen dejanski postavitvi naloge.

Vaje za mobilnostni jezik so ocenjevale tri skupine raziskovalcev/jeziko-
slovcev, vkljuéenih v projekt LanGuide — z Univerze na Primorskem (Ko-
per, Slovenija), z Univerze na Reki (Hrvagka) in z Univerze Transilvanija
v Bragovu (Romunija). Njihove pripombe smo upostevali pri pripravi za-
dnje verzije nalog, pred vnosom vaj v aplikacijo. Za vrednotenje vaj smo pri
ocenjevanju vseh vaj LanGuide (znanstvena angleséina, administrativna
angled¢ina, mobilnostna angle$¢ina in racunalnigka angles¢ina) uporabili
vprasalnik za ocenjevanje materialov LanGuide, ki so ga izdelali jeziko-
slovci. Vpragalnik vsebuje pet razdelkov: (1) identifikacija vaje, (2) splosna
ocena, (3) CLIL, (4) slog u¢enja in (5) kon¢ni komentarji. Zadnji, cetrti ko-
rak je vkljuceval vnos vaje v aplikacijo LanGuide. Tega smo opravili s po-
modjo aplikacije Content Manager® V aplikacijo smo vnesli priblizno 420
vaj za mobilnostno angles¢ino. Za vse tri stopnje in vse tri skupine upo-
rabnikov je skupno $tevilo vstavljenih vaj glede na dolo¢eno spretnost na-
slednje: za govorno spretnost 50, za slugno spretnost 92, za pisno spretnost
57, za bralno spretnost 88 in za besedisée 136 vaj.

Namen prispevka je bil prikazati in opisati podrobnosti priprave na iz-
delavo u¢nih gradiv za mobilnost ter njihovo vkljucitev v aplikacijo LanGu-
ide. Glavna ideja vklju¢itve informacij iz razli¢nih drugih projektov, ki jih
je financirala Evropska komisija, je bila promovirati pomembne, dragocene
in visoko cenjene podatke o izboljdanju ter kakovostni druZbenoizobraze-
valnih, kulturnih, medkulturnih in komunikacijskih vprasanj, ki jih lahko
razumemo tudi kot zelo dragocene vire v okviru mobilnosti §tudentov, udi-
teljev/raziskovalcev in administrativnega osebja, ki dela na visoko$olskih
zavodih.

Pri pripravi u¢nih gradiv za ESP smo obravnavali $tiri na¢rtovane ko-
rake: (1) raziskovanje in seznanitev s spletnim mestom, (2) odlo¢anje o
vsebinski primernosti za pripravo nalog ESP, (3) priprava in evalvacija na-
log ter (4) vnos nalog v aplikacijo LanGuide. Po ogledu spletne strani Era-
smus+ in informacij na njej smo gradivo, ki se nam je zdelo dragoceno za
kasnejsi korak priprave u¢nih gradiv, zbrali in razvrstili. Glede na obrav-
navano temo je bilo gradivo razvri¢eno v skupine tem, ki zanimajo upo-
rabnike aplikacije. Teme so bile: (1) razsirjanje informacij o projektih Era-
smus+ (s 35 sorodnimi podtemami), (2) dokumenti, povezani s programom

* https://languide.si/en.
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Erasmus+ (s 56 sorodnimi podtemami), (3) pobude Evropske komisije (z 11
sorodnimi podtemami), (4) poseben besednjak, povezan z dokumenti in
s projekti mobilnosti (s petimi sorodnimi podtemami), (5) izobraZzevalne
vesline (ena sorodna podtema) in 86) posebnosti razli¢nih jezikov (dve so-
rodni podtemi). Pred pripravo vaj je potekalo podrobnejse pregledovanje
besedil in gradiv, povezanih z mobilnostjo, ki jih najdemo na omenjenih
spletnih straneh EK. Viri in njihova vsebina so bili razvriéeni, da bi pre-
gledno predstavili njihovo uporabo pri pripravi u¢nega gradiva v zvezi z
mobilnostjo. Za namen izdelave vaj smo uporabili poseben obrazec za ka-
tegorizacijo dejavnosti, izdelan v skladu z metodologijo LanGuide, torej
z vodnikom za pripravo skupne metodologije in smernic. Vaje mobilno-
sti so ocenjevale tri skupine raziskovalcev/jezikoslovcev, ki so sodelovali
v projektu LanGuide. Njihove pripombe smo upostevali pred dokonénim
vnosom vaj v aplikacijo. Za vrednotenje vaj smo uporabili vprasalnik za
ocenjevanje gradiv LanGuide. Popravljene in ovrednotene vaje smo v apli-
kacijo LanGuide vnesli s pomo¢jo aplikacije Content Manager.

Klju¢ne besede: LanGuide, dokumenti Erasmus+, naloge, mobilnost, pri-
prava nalog, vnos nalog v aplikacijo.

V éem smo lahko boljsi: predlogi za nadgradnjo aplikacije
LanGuide za slovenski jezik
Nika Pavleti¢, Klara Sumenjak in Jana Volk

Da se zanimanje za slovens§¢ino kot tuji jezik v zadnji letih povecuje, doka-
zujejo tako raziskave s tega podroéja kot tudi vedje $tevilo tujih uporabni-
kov slovenséine. V sodobnem ¢asu, ko je tempo Zivljenja vse hitrejsi in smo
pri¢anaglemu razvoju tehnologije, se dogajajo spremembe tudi v nacinu Zi-
vljenja. Internet, ra¢unalnik in mobilni telefon so postali nepogresljiv del
vsakdanjika, ¢emur se postopoma prilagajajo vsi segmenti ¢lovekovega de-
lovanja in udejstvovanja — tudi u¢enje tujih jezikov.

Da bi bili v koraku s ¢asom in da bi se lahko uporabniki ucili tujega je-
zika tako, da bi ¢as, naéin in raven uéenja prilagodili svojim potrebam, na-
stajajo aplikacije za ucenje jezikov. Med najpopularnej$imi na trgu lahko
izpostavimo, denimo, Duolingo, Memrise, Busuu, Mango Languages, Brain-
scape (Drazumerié, 2017)° in 50 Languages, ki ponujajo ulenje razli¢nih tu-
jih jezikov. Stevilo aplikacij, specializiranih samo za u¢enje slovens¢ine kot
drugega/tujega jezika, v zadnjih letih narasca, npr. Slovens¢ina za vsak Zep

® Glej seznam literature na str. 118-119.
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(Jurkovi¢ 2015), Slonline, ZNAM, SOS slovens¢ina, Hotel Slovens¢ina, ki pa
zajemajo predvsem vaje za besedisée, fraze in dialoge na osnovni ravni (A1-
A2 po SEJU).

Za razliko od ostalih aplikacij za u¢enje slovens¢ine in podobno, kot je
Hotel Slovens¢ina, aplikacija LanGuide razvija jezik stroke. Aplikacija Lan-
Guide ponuja besedi$ce in slovni¢ne vaje $tirih izbranih podrodij, in sicer
mobilnosti ter akademskega, ra¢unalniskega in administrativnega jezika,
predvideni uporabniki so §tudenti, visoko$olski uéitelji in administrativni
delavci. Vaje so bile sestavljene na treh ravneh, in sicer na ravni A1, A2 in
B1, in zasnovane tako, da bi se tako slovni¢no kot tudi vsebinsko nadgraje-
vale. Na podlagi ankete in testiranja aplikacije so v pri¢ujo¢em ¢lanku vaje
kriti¢no ovrednotene, predstavljene so tehni¢ne in vsebinske pomanjklji-
vosti vaj, v zaklju¢ku pa so podane smernice za nadaljnje delo ter razvoj
aplikacije.

Vaje za slovenski jezik so nastajale med februarjem in septembrom 2021,
razdeljene so na §tiri podrodja in sestavljene za pridobivanje znanja na treh
ravneh po SEJU, in sicer A1, A2, in B1. Na zacetku vkljutitve v projekt, ko
$e ni bilo jasno, s kak§nimi omejitvami se bomo srecale, so nastale tevilne
vaje, ki pa zaradi tehni¢nih omejitev kasneje niso mogle biti vkljucene v
aplikacijo. Vsaka avtorica je pripravila vaje za eno raven, vendar da bi se
vaje ¢im bolj dopolnjevale in nadgrajevale, so bile najprej pripravljene tiste
na ravni A1, nato na ravni A2 in nazadnje na ravni B1. Da bi bile vaje poe-
notene z ostalimi jeziki, ki predvidevajo samo dve ravni (beginner in inter-
mediate), smo ravni A2 in B1 zdruzili v intermediate, kar po na§em mnenju
ni najboljsa odlocitev, saj gre za tri razli¢ne ravni, ki imajo vsaka svojo spe-
cifiko, zato bi bilo bolje, da bi bila ohranjena prvotna struktura vaj.

Vaje na ravni A1 je 60 in so zasnovane tako, da jih uporabnik brez ali
z minimalnim predznanjem lahko uspe$no reduje, pri tem pa pridobiva
klju¢ne komunikacijske kompetence na vstopni ravni. Zgolj na ravni A1
so navodila dvojezi¢na, in sicer v sloven$¢ini in angles¢ini, na visjih ravneh
pa so navodila zgolj v slovenskem jeziku. Pri vajah na ravni A1 je poudarek
na besedi$cuy, ki je zelo osnovno in hkrati nujno za uspe$no sporazume-
vanje v slovens¢ini. Ker so uporabniki na ravni A1 brez ali z minimalnim
predznanjem, prevladujejo vaje s povezovanjem in z obkroZanjem pravil-
nega odgovora, izogibali smo se vajam, pri katerih je resitve treba vpisovati
(angl. type in), ki so primernej$e za vi$je ravni, ko imajo uporabniki Ze ne-
kaj jezikovnega znanja. Z vajami na ravni A1 uporabnik razvija predvsem
slovni¢ne zmoznosti in §irjenje besediséa.

Vaj na ravni A2 je 188 in so zasnovane tako, da jih lahko re$uje upo-
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rabnik, ki je usvojil jezikovne in sporazumevalne cilje na ravni A1, ali pa
uporabnik slovanskega jezika, ki v svojem jezikovnem sistemu uporablja
sklone. Vetina vaj je slovni¢nih (vstavljati morajo samostalnike, pridevnike
ali glagole v ustrezni obliki). Skoraj vse vaje so oblike type in, saj je bil to
edini nadin, za katerega smo vedeli, da bo v aplikaciji zagotovo deloval. Z
vajami uceli se predvsem preverja in utrjuje svoje slovni¢no znanje.

Vaj na ravni B1 je 89 in vsebinsko ter slovni¢no nadgrajujejo vaje prej-
$njih dveh ravni, osredotocajo se na tezje slovni¢ne sklope in posebnosti
slovenskega jezika. Na primeru vzor¢nih vaj so prikazane posebnosti v na-
glagevanju, uporaba dvojine in dve mozni sklonski obliki pri sklanjanju
imen drzav ter dezel/pokrajin, ki se koncujejo na obrazili -ska ali -8ka. Po-
vedi so lahko nekoliko daljse, kolikor dopugéajo tehni¢ne omejitve orodij
aplikacije, a $e vedno dovolj razumljive za uporabnike, ki so osvojili zna-
nje na ravni A2. Raven B1 lahko vkljucuje ve¢ tipov vaj, predvsem multiple
choice in type in. Z vajami ueli se predvsem preverja, utrjuje in nadgrajuje
svoje slovni¢no znanje z osnovami fonetike.

Ze v ¢asu nastajanja vaj smo se zavedale, da bodo imele vaje zaradi vseh
tehni¢nih omejitev $tevilne pomanjkljivosti, ki jih v grobem razdelimo v
dva tipa, tj. tehni¢ne in vsebinske.

Velika tehni¢na pomanjkljivost aplikacije je, da ni dosegljiva za vse tipe
operacijskih sistemov telefonov, kar sta pokazali tudi obe anketi (anketa
Learning languages with the LanGuide App - Feedback Form, ki je name-
njena vsem, ki so testirali aplikacijo, in anketa LanGuidesLo0, ki so jo lo-
¢eno pripravile Nika Pavleti¢, Klara Sumenjak in Jana Volk samo za tiste,
ki so testirali slovens¢ino).

Slovenski jezik je skupaj testiralo 39 uporabnikov. 28 uporabnikov sploh
ni moglo naloziti aplikacije, od teh je 64 % ni moglo namestiti, ker imajo
operacijski sistem 108, ostalim pa se aplikacija ni mogla naloziti oziroma
zagnati.

Naslednja pomanjkljivost je ta, da se vaje prikazujejo naklju¢no, ¢eprav
so nekatere zasnovane tako, da se navezujejo na predhodne in tvorijo za-
okrozeno celoto, zato bi si morale slediti po vrsti, kot so tudi nastajale,
ne pa poljubno, kot jih predlaga aplikacija. Vaje bi lahko vsebovale kraj$o
razlago in besedilo, kaj se z dolo¢eno vajo preverja in kaksna so slovni¢na
pravila, ki jih je treba poznati, da se nalogo lahko ustrezno resi. Za uspe$no
re$evanje slovni¢nih nalog manjkajo slovni¢ne tabele, ki bi tudi morale biti
dosegljive preko bliZnjice ob nalogi, da si uporabnik lahko z njimi pomaga.
Navodila bi morala biti vseskozi prikazana ob vaji, nekoliko nerodno jih je
vsaki¢ posebej iskati. Ker na zaletku projektnega sodelovanja ni bilo jasno,
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kaksen tip vaj bo podpirala aplikacija, in ker smo Ze pripravile §tevilne vaje,
ki kasneje niso mogle biti vklju¢ene v aplikacijo, smo se odlo¢ile, da ve¢i-
noma oblikujemo vaje tipov type in, multiple choice in match. Iz tega razloga
zagotovo manjkajo vaje za bralno in slusno razumevanje ter vaje za samo-
stojno tvorjenje besedila, vendar bi morala imeti aplikacija za tak$ne tipe
vaj ustrezne mehanizme za preverjanje resitev, ki bi tudi predvidevale veé
moznih odgovorov. Iz istega razloga so vaje ve¢inoma slovni¢ne, saj nismo
vedele, ali bo aplikacija podpirala slike, videe in zvo¢ne posnetke, ¢esar ab-
solutno primanjkuje v aplikaciji in kar je hkrati tudi vsebinska pomanjklji-
vost. Vaje iz aplikacije bi morale biti dosegljive tudi preko racunalnika, saj
se s telefona véasih slabo vidi, za marsikaterega uporabnika pa je uporaba
racunalnika bolj prakti¢na, zato bi bilo v prihodnje smiselno vzpostaviti
oboje.

Pri vsebinskih pomanjkljivostih lahko izpostavimo najprej to, da je pre-
ve¢ slovni¢nih vaj, kar je tudi pogojeno s tehni¢nimi pomanjkljivostmi.
Vaje so zato suhoparne in ve¢inoma namenjene utrjevanju snovi ter raz-
vijanju slovni¢ne zmoznosti, kar je sicer pomembna komponenta jezikov-
nega pouka, ne pa edina, saj primanjkuje vaj za sludno, bralno in pisno
sporazumevanje. Pri slovnici §e najmanj manjkajo vaje za stopnjevanje pri-
devnikov, utrjevanje razlik med rodilnikom in tozilnikom, utrjevanje razlik
med mestnikom in toZilnikom, modalni glagoli, velelnik in osebni zaimki v
1., 2. in 4. sklonu. Vaje so §tevil¢no neuravnotezene po ravneh, najvec jih je
za A2, vendar bi veliko vaj z ravni A2 lahko vklju¢ili v raven A1, kar bomo
v prihodnosti tudi storili.

Kot najve¢jo prednost pa avtorice vidimo to, da je taka aplikacija sploh
nastala, saj specifi¢nih aplikacij za uéenje slovenséine, predvsem za razvi-
janje jezika stroke, ni veliko. Ob pomo¢i ucitelja so take vaje lahko dobra
osnova za utrjevanje snovi, pripravo na izpit ipd.

Zagotovo se vsako stvar da izboljsati, zato menimo, da bi lahko aplika-
cijo smiselno nadgradili. Predlogi za nadgradnjo so tako tehni¢ne kot vse-
binske narave. Prva in najpomembnejsa je ta, da bi bila aplikacija dosto-
pna za vse sisteme mobilnih naprav in tudi za racunalnik, saj bi to omo-
gotilo enostavnej$o uporabo za vse, ki si Zelijo u¢enja slovenicine, saj ne-
katerim bolj ustreza delo z ra¢unalnikom, drugim pa s telefonom. Vaje bi
si morale slediti po zaporedju, ki ga avtor dolo¢i, ne pa naklju¢no, kot je
to trenutno v aplikaciji, saj bi s tem uporabnik svoje znanje vsebinsko in
slovni¢no nadgrajeval, kar je za u¢enje jezika veliko bolje kot redevanje na-
klju¢nih vaj. Tudi vizualna podoba aplikacije bi morala biti bolj grafi¢no in
barvno dodelana, navodila poudarjena, dodani oblacki z navodili/s pregle-
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dnicami, urejen seznam vaj pa tudi enostavnejse nalaganje aplikacije na te-
lefone.

Vaje bi morale vsebovati opis, kaj se z dolo¢eno vajo preverja in kak3en je
cilj, in predstavitev dolo¢enih slovni¢nih oblik (npr. ko se preverja sklone,
bi moral imeti uporabnik najprej moznost, da si ogleda konénice in pravila,
kdaj se kateri sklon uporablja, navodila bi morala biti vseskozi vidna).

Dodati bi morali e vaje za sludno, bralno in pisno sporazumevanje, saj
je pri ucenju tujega jezika izredno pomembno, da se enakovredno razvi-
jajo vse sestavine sporazumevalne zmoznosti, in bi aplikacija tako tvorila
zaokroZeno celoto. Vklju¢iti bi morali tudi naloge, s katerimi razvijamo in
preverjamo pretezno slusno razumevanje, saj naj bi bili govorci ravni B1
sposobni izrazanja mnenja in svetovanja o izbranih temah, predvsem pa
sodelovanja v vsakdanjem pogovoru, in vaje nadgraditi s posnetki pravil-
nega izgovora. Zagotovo pa manjkajo tudi vaje, s katerimi uporabnik utr-
juje samostojno tvorjenje pisnih in govorjenih besedil ter tako dosega cilj -
opisovanje izkusenj in dogodkov, sanj ... —in kratko utemeljitev in pojasni-
tev svojega mnenja. Pri samostojnem tvorjenju besedil nemalokrat prihaja
do pravopisnih in/ali slovni¢nih napak. Zanimive in gotovo tudi uporabne
bi bile vaje, s katerimi bi se uporabniki uéili popravljanja/odpravljanja naj-
pogostejsih pravopisnih in/ali slovni¢nih napak. Le-te bi bile osnovane na
korpusu napak, ki se pri tvorjenju pisnih ali govorjenih besedil pojavljajo
pri uporabnikih aplikacije.

Klasi¢nega ucenja tujega jezika - v razredu z u¢benikom in uciteljem -
mobilne aplikacije in e-izobraZevanje ne bodo mogli popolnoma izriniti ter
enakopravno nadomestiti, lahko pa imajo pomembno vlogo pri dodatnem
utrjevanju znanja, $irjenju komunikacijskih ve§¢in in interaktivnem usva-
janju tujega jezika. Menimo, da je aplikacija primerna kot pripomocek ob
klasi¢nem uéenju, manj pa za samostojno ucenje slovengéine.

Kljué¢ne besede: slovens¢ina kot drugi/tuji jezik, u¢enje slovensgcine, aplika-
cije za uenje jezika, LanGuide

Content Manager LanGuide: spletna platforma za podporo ucenju
tujih strokovnih jezikov

Maria Dolores Lozano, Enrique Arias in Pablo Bermejo

V tem poglavju predstavljamo sistem za upravljanje vsebin LanGuide. Za-
snovan in razvit je bil kot spletna aplikacija ter je namenjen jezikoslovcem,
ki zelijo ustvariti jezikovne vaje v razli¢nih jezikih, za razli¢na strokovna
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podrodja in za razli¢ne ravni znanja. Programska aplikacija nudi $iroko pa-
leto razli¢nih tipov vaj v skladu s skupno metodologijo in predlogami, ki
opredeljujejo projekt LanGuide. Orodje dopolnjuje tudi skupni repozitorij
virov za nalaganje in skupno rabo gradiva za vaje, kot so videoposnetki,
besedila, zvo¢ne datoteke in slike. Orodje omogoca upravljanje z avtorji in
z vajami preko razli¢nih filtrov za hitro iskanje. Nadalje orodje vkljucuje
funkcijo predogleda, ki jezikoslovcem omogoca, da preverijo ustvarjeno
vajo in simulirajo rabo ter tako pred konéno objavo preverijo nedosledno-
sti. Prispevek predstavi tudi, kako so orodje ocenili koné¢ni uporabnikih, in
dokazuje ustreznost orodja za projekt LanGuide.

Uvod

Eden od rezultatov projekta LanGuide je razvoj najsodobnejse digitalne
tehnologije in mobilne aplikacije za vnos vaj za ucenje jezikov ter sprem-
ljanje procesa usvajanja jezika. Trenutno podobno brezplaéno orodje, ki
bi uporabnikom omogo¢ilo vpogled v pridobivanje znanja in hkrati nudilo
napotke, kako izboljsati svoje znanje, ni na voljo. Tako je eden od glavnih
ciljev projekta LanGuide razviti nabor programskih aplikacij, ki bodo pro-
sto dostopne na spletni strani projekta.

To poglavje predstavlja Content Manager LanGuide (spletno aplikacijo),
ki smo jo razvili tako, da jezikoslovcem in strokovnjakom za poucevanje
tujih jezikov omogo¢i izdelovanje nalog in razvijanje aktivnosti v razli¢nih
jezikih, predvsem pa omogo¢a ulenje strokovnih jezikov v skladu z meto-
dologijo, ki opredeljuje projekt LanGuide. Nadalje Content Manager vklju-
¢uje skupni repozitorij virov, kot so slike, videoposnetki in zvo¢ne dato-
teke, ki so jih ustvarili avtorji, uporabi in vklju¢i pa jih lahko kateri koli
avtor.

Prirazvoju Content Managerja smo upostevali, da mora biti zbirka vaj, ki
so jo ustvarili jezikoslovci, v mobilni aplikaciji dostopna konénim uporab-
nikom, to pa so $tudenti, u¢itelji in administrativno osebje. Komunikacija
med Content Managerjem in mobilno aplikacijo je podprta preko ustre-
znega API-ja ter robustne in zanesljive arhitekture namenskega streznika,
kot opisuje naslednje poglavje. Sistem je bil sprva nameséen na brezpla¢-
nem spletnem strezniku Heroku. Sedaj je projektni sistem nameséen na
novem in dokon¢nem strezniku, ki ga gosti in upravlja Univerza na Pri-
morskem kot koordinatorica projekta LanGuide.®

Ustreznost Content Managerja LanGuide so dvakrat ocenili jezikoslovci,

®https://cm.languide.si.
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ki so ga uporabili za vnos nalog v razli¢nih jezikih. Povratne informacije,
ki smo jih pridobili s prvim ovrednotenjem, so nam omogoc¢ile, da smo iz-
boljsali sistem in odpravili nekatere napake. Tako smo razvili izbolj§ano
razli¢ico, ki so jo uporabniki ponovno ocenili. Izkazalo se je, da smo vzpo-
stavili robusten sistem za upravljanje vsebine mobilne aplikacije.

Arhitektura in tehnologije Content Managerja LanGuide

V tem delu ¢lanka opisujemo arhitekturo namenskega streznika, ki ga upo-
rabljamo za implementacijo Content Managerja. Navajamo tudi razli¢ne
tehnologije, ki smo jih uporabili tako za vhodni kot izhodni del, kot prika-
zuje slika 6.1.

Implementacija vhodnega in izhodnega dela streznika

Za vhodni del smo uporabili Pug Template Language, ki je zelo zmo-
gljivo orodje za ustvarjanje predlog na enoten in robusten naéin (Hibbard,
2019).” Node.js smo uporabili za razvoj celotnega ozadja in ustreznega API-
ja za komunikacijo z mobilno aplikacijo. Node.js je odprtokodno, medplat-
formsko, zaledno izvajalno okolje JavaScript, ki izvaja kodo JavaScript
izven spletnega brskalnika (Orsini, 2013). Razvijalcem omogoca uporabo
JavaScripta pri pisanju ukazne vrstice in za skriptiranje na strani streznika
- izvajanje skriptov na strani streznika za ustvarjanje dinami¢ne vsebine
spletne strani, preden stran posljemo v uporabnikov spletni brskalnik.
Zato Node.js predstavlja paradigmo »JavaScript povsod« (Scott, 2020), ki
zdruzuje razvoj spletnih aplikacij v enem samem programskem jeziku in
ne zahteva razli¢nih jezikov za skripte na strani streznika in odjemalca.

Izvedba baze podatkov
Baza podatkov Content Managerja je implementirana v MongODB, sis-
temu baz podatkov NOSQL (Bradshaw idr., 2019). Gostuje na spletu v
MongoDB Atlas, kar olajsa uvajanje projekta in njegovo upravljanje prek
interneta.

V tem delu predstavljamo videz in funkcionalnost konéne razli¢ice Con-
tent Managerja, ki smo jo razvili po ve¢ iteracijah izboljav in razsiritev.

Dostop do Content Managerja

Dostop do Content Managerja imajo le jezikoslovci ali strokovnjaki za po-
ucdevanje jezikov, ki jih mora skrbnik predhodno registrirati v sistemu. Tre-

7 Glej seznam literature na str. 135-136.
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nutna razli¢ica ni odprta za zunanje uporabnike, Ce jih koordinatorji pro-
jekta LanGuide izrecno ne povabijo.

Za dostop do upravitelja vsebine se morajo avtorji prijaviti z uporabni-
$kimi podatki, kot prikazuje slika 6.2. Ta funkcija vklju¢uje moznost, da
skrbnik sistema obnovi geslo, ¢e ga uporabnik pozabi.

Glavna funkcionalnost

Do glavne funkcionalnosti Content Managerja lahko dostopate preko me-
nija na levi strani glavnega okna. Uporabniki lahko i$¢ejo dolo¢ene naloge
ali pa ustvarijo nove vaje, kot prikazuje slika 6.3.

Uporabniki lahko i$¢ejo naloge po avtorju ali filtrirajo naloge glede na
razli¢na kategorizacijska polja. Sistem omogoca ustvarjanje $tirih tipov na-
log: dve vrsti nalog izbirnega tipa, naloge dopolnjevanja in naloge urejanja
ter razvr§canja, kot prikazuje slika 6.4. Zasnovan je tako, da si lahko upo-
rabniki ogledajo vse vaje, urejajo ali izbrisejo pa le tiste, ki so jih ustvarili
sami.

Sistem vklju¢uje nadzorno plosco, ki je zasnovana kot oglasna deska za
predstavljanje posodobitev ali novih funkcij Content Managerja. Z njimi
morajo biti avtorji seznanjeni, ko ustvarjajo vaje ali multimedijske vire v
repozitoriju. Nadzorna plos¢a omogocéa tudi dostop do vaj in seznama av-
torjev, kot prikazuje slika 6.5.

Avtorji. Ta funkcija omogoca ogled seznama avtorjev, registriranih v sis-
temu, kot prikazuje slika 6.6. Ogledamo si lahko njihovo ime, e-naslov in
naloge, ki jih je posamezni avtor izdelal.

Vaje. Ta funkcija omogoca ogled seznama nalog, ki so jih v Content Ma-
nagerju ustvarili razli¢ni avtorji. Lahko jih razvrstimo glede na razli¢ne ka-
tegorije (avtor, spretnost, raven itd.), kot prikazuje slika 6.7.

Ko izberete vaje s seznama, se prikaZe vaja za utrjevanje. Kot prikazuje
slika 6.8, vadbeni list sestavljajo naslednje kategorije:

- kategorizacija nalog,
- simulacija vadbe,
— postopki urejanja, podvajanja ali brisanja nalog,.

Kategorizacija nalog je opredeljena v metodologiji LanGuide.

Content Manager vklju¢uje funkcijo za simulacijo izpolnjevanja vaj in
avtorjem omogoca, da preverijo morebitne napake, ki so jih naredili pri
vnosu naloge. Slika 6.9 prikazuje simulacijski vmesnik tipa vaje z ve¢ iz-
birami, ki poudarja glavne moZnosti tega vmesnika. Tu si lahko ogledamo
konéno postavitev vaje in preverimo, da je vse pravilno vpisano.
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Ustvarjanje in modeliranje vaj s Content Managerjem

Pri ustvarjanju vaje Content Manager na zacetku prikaZe opozorila in ob-
vestila, ki jih morajo avtorji upostevati pri konfiguraciji vaje. Te informacije
se razlikujejo glede na vrsto vaje. Slika 6.10 prikazuje primer informacij, ki
so bile podane pred ustvarjanjem tipa vaje z ve¢ moznostmi.

Najprej morajo avtorji definirati kategorijo naloge (prikazano na sliki
6.11, in sicer tako, da vnesejo in izberejo razli¢ne moznosti, ki ustrezajo
kategorizaciji nalog, opredeljenih v metodologiji LanGuide. Ta kategoriza-
cija je enaka za vse vrste vaj.

Poleg kategorizacijskih polj so naloge modelirane z vrsto metapodat-
kov, ki opredeljujejo njihovo predstavitev in kon¢no vedenje. Avtorji lahko
vkljudijo povezavo do videoposnetka z YouTuba, vstavijo sliko, besedilo ali
zvoéno datoteko iz zbirnika multimedijskih virov.

Funkcionalnost vloge skrbnika v upravitelju vsebin

Upravitelj vsebin vklju¢uje vlogo skrbnika s specifi¢no funkcionalnostjo za
upravljanje ciljnih uporabnikov sistema, ki so avtorji vaj. Glavna funkcio-
nalnost skrbnika je naslednja:

- registracija novih uporabnikov z vlogo avtorja (glej sliko 6.16),
- urejanje podatkov uporabnikov z vlogo avtorja (glej sliko 6.17),
— izbris uporabnikov z vlogo avtorja (glej sliko 6.18).

Skupni repozitorij multimedijskih virov
Content Manager vkljucuje tudi skupni repozitorij za shranjevanje multi-
medijskih virov, kot so slike, videoposnetki z YouTuba, zvo¢ne datoteke ali
daljsa besedila. Avtorji lahko dostopajo do repozitorija preko Content Ma-
nagerja, kot prikazuje slika 6.19. Slika 6.20 prikazuje nekatere vire, ki so
jih ustvarili jezikoslovci projekta LanGuide, da bi jih uporabili v nalogah.
Repozitorij multimedijskih virov je konfiguriran tako, da lahko vsak
uporablja vire drugega avtorja, vendar lahko samo avtor brise ali spre-
minja vire, ki jih je ustvaril sam. Avtorji lahko povezejo vir, shranjen v
repozitoriju, z dolo¢eno nalogo v ustreznem konfiguracijskem obrazcu,
kot prikazuje slika 6.21.

Ocena Content Managerja LanGuide

Content Manager je bil ocenjen dvakrat. Prvo ocenjevanje je potekalo ob
izdaji prve popolnoma delujoce razli¢ice in njeni namestitvi na streznik,®

® https://cm.languide.si.
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jezikoslovci projekta pa so jo uporabili za vnos prvih nalog. Evalvacija je
bila osredotoc¢ena na kakovost uporabe, uporabnost in u¢ljivost Content
Managerja. Ocenjevalo ga je 12 udeleZencev v vlogi avtorjev, ki so nekaj
¢asa uporabljali sistem za ustvarjanje in vnos vaj. Vsi udelezenci imajo pi-
sarni8ke ve§¢ine na ravni uporabnika in izku$nje z uporabo nekaterih vsa-
kodnevnih spletnih aplikacij.

Devet od 12 udelezencev je bilo zensk, trije pa so bili mogki. Vsi so imeli
pred zacetkom ocenjevanja osnovno znanje o orodju. Vsi udelezenci so pre-
jeli svoje vstopne podatke in navodila za dostop ter preprost uporabniski
priro¢nik za uporabo funkcij aplikacije.

Za vrednotenje smo izkoristili $iroko uporabljeno metodo, imenovano
lestvica uporabnosti sistema (SUS) (Brooke, 1996). Lestvica SUS je sesta-
vljena iz niza desetih vpra$anj, kot prikazuje preglednica 6.1.

V vpragalniku SUs so lihe postavke pozitivne, sode pa negativne, kar
zmanj$a pristranskost odziva pri izbiti odgovora. Udelezence smo pozvali,
naj izberejo med petimi tockami Likertove lestvice — od 1 do 5 —, ki pred-
stavljajo: sploh se ne strinjam, ne strinjam se, ne vem/niti se strinjam niti
se ne strinjam, strinjam se in popolnoma se strinjam. Z uporabo ustrezne
formule za odgovore, ki jo je opredelil Brooke (1996), je rezultat tevilo med
o in 100 (slika 6.22).

Rezultate ocenjevanja prikazuje preglednica 6.2, kjer so navedene ocene
desetih trditev vpradalnika. V zadnjih stolpcih so lo¢eno navedeni skupni
rezultati vpradalnika sus (sus), ocena faktorja uporabnosti (Us.) in ocena
faktorja udljivosti (Le.). Iz preglednice lahko vidimo, da je ocena suUSs 75,2,
kar oceno uvr$¢a med »dobro« in »odli¢no« glede na ocene (Bangor idr.,
20009), opredeljene v lestvici SUS. Rezultate vpragalnika SUS za 12 udele-
Zencev prikazuje slika 6.23.

Na podlagi dveh sklopov dejavnikov smo raziskali tudi oceno uporabno-
sti in enostavnosti u¢enja. Trditvi 4 in 10 v vpradalniku suUs (preglednica
6.1) omogocata vrednotenje enostavnosti u¢enja, preostale trditve v vpra-
$alniku pa oceno uporabnosti (Lewis, 2009). Ce seitejemo ocene stavkov 4
in 10 ter jih pomnozimo z 12,5, lahko ocenimo u¢ljivost sistema, ki jo pri-
kazuje zadnji stolpec v preglednici 6.2. Povpre¢na ocena ucljivosti je 75,0
od 100, kar pomeni, da ima to orodje visoko stopnjo udljivosti, zahteva le
malo ¢asa in dodatne pomo¢i. Oceno uporabnosti smo izracunali s se§tev-
kom rezultatov drugih izjav in nato vse pomnozili s 3.125. Povpre¢na ocena
uporabnosti je bila 75,3 od 100, kar kaze na zelo spodbuden odziv uporab-
nikov Content Managerja LanGuide.

Dobljene rezultate za uporabnost in uéljivost prikazujeta sliki 6.24 in
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6.25. Kot lahko vidimo na razli¢nih grafikonih, je ve¢ina uporabnikov iz-
kazala visoke ocene, razen dveh uporabnikov (3 in 4), ki kazeta najnizje
ocene, celo pod 50. Na splosno pa iz zgornje analize lahko sklepamo, da je
bila ve¢ina uporabnikov zelo zadovoljna s Content Managerjem kot orod-
jem za ustvarjanje in vnasanje nalog v okviru projekta LanGuide. Odgovori
izkazujejo zelo dobro oceno uporabnosti in u¢ljivosti Content Managerja
LanGuide.

Kljucne besede: sistem upravljanja vsebin, spletna orodja, repozitoriji virov
LanGuide

Mobilna aplikacija kot u¢no orodje
Afshin Ameri, Radu Dobrin in Philip Rautell Lindstedt

Pri razvoju mobilnih aplikacij kot u¢nega orodja obstaja ve¢ raziskovalnih
smeri, npr. za $portne aktivnosti, za zdravstveno nego, za medicino, za
etiko itd. Ta prispevek predstavlja mobilno aplikacijo - LanGuide App -
za uenje/usvajanje razli¢nih jezikov, ki smo jo razvili pri projektu v okviru
evropskih programov mobilnosti za akademske ustanove. Cilj projekta je
izdelava mobilne aplikacije, ki bi jo §tudentje, administrativno in akadem-
sko osebje lahko uporabljali, ko potujejo v drugo evropsko drzavo v okviru
razli¢nih programov mobilnosti.

Aplikacija LanGuide je osnovana na nizu jezikovnih vaj, ki so jih razvili
jezikoslovci. Nabor vaj lahko v bodoce razsirijo drugi jezikoslovci in sode-
lavdi, ki se zelijo pridruziti projektu. Aplikacija podpira jezikovne vaje v hr-
vaskem, angleskem, $panskem, italijanskem, romunskem in slovenskem
jeziku. Te so zasnovane posebej za $tudente, ulitelje in administrativno
osebje ter obsegajo $tiri strokovna podro¢ja: akademski in administrativni
jezik, sporazumevanje med mobilnostjo ter ra¢unalnigki jezik.

Prispevek prikazuje proces oblikovanja in razvoja aplikacije LanGuide
ter njenih znadilnosti. Obravnava tudi orodja in tehnologije, ki smo jih
uporabili za razvoj tega u¢nega orodja, na koncu pa predlaga pot naprej,
torej moznosti nadaljnjega razvoja in izbolj$av aplikacije LanGuide.

Oblikovanje uporabniskega vmesnika za mobilno aplikacijo
Za oblikovanje uporabniskega vmesnika smo proucili obstoje¢e komerci-
alne aplikacije za u¢enje jezikov® in povratne informacije uporabnikov o teh

° Duolingo (https://play.google.com/store/apps/details?id=com.duclingo); Babbel (https://
play.google.com/store/apps/details?id=com.babbel.mobile.android.en); Rosetta Stone
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aplikacijah. Veckrat smo se tudi sestali z jezikoslovci na projektu LanGu-
ide, da bi analizirali potrebe uporabnikov. Informacije smo zbirali v okolju
Miro.*® Na teh sestankih smo razpravljali tudi o potrebah in zahtevah raz-
li¢nih strokovnjakov, vkljuéenih v projekt LanGuide. Raziskave in sre¢anja
s strokovnjaki so sluzili kot osnova za snovanje niza samostojnih funkcij,
ki jih je prepoznala razvojna skupina. Funkcije smo razvrstili in izdelali ¢a-
sovni nacrt razvoja.

Nabor funkcij in nastali razvojni naért sta nam omogocila, da smo razvoj
usmerili v tri razli¢na podro¢ja. Vsak partner je bil odgovoren za razvoj
ozkega nabora funkcij. Nabor funkcij in odgovorne ekipe so bile:

— LanGuide Content Manager Application je spletna aplikacija, ki jeziko-
slovcem omogoca dodajanje novih vaj v sistem. Ekipo so vodili na
UCLM v Spaniji.

- LanGuide Mobile Application je mobilna aplikacija za naprave Android,
ki u¢encem omogoca ogled in re$evanje vaj na njihovih mobilnih na-
pravah. To ekipo je vodila MDU s Svedske.

- LanGuide User Manager je aplikacija, ki analizira napredek uporab-
nika v dolo¢enem ¢asovnem obdobju. Odgovorno ekipo je vodila
UNIRI s Hrvaske.

Razvoj mobilne aplikacije

Za razvoj mobilne aplikacije LanGuide smo uporabili agilni pristop. Z
vsako novo verzijo smo zbrali in razvili dolocen nabor funkcij. Rezultate
smo nato delili s partnerji pri projektu LanGuide, da bi izvedli zaletne
teste in poslali povratne informacije razvojni skupini.

Mobilno aplikacijo LanGuide smo razvili z uporabo paketa Flutter De-
velopment Kit.'* Bazo podatkov smo nalozili na streznik mysQL Server,
ki ga gosti MDU, medtem ko smo za porocanje o napakah in distribucijo
aplikacij med partnerji uporabljali Firebase.'? Z internim testiranjem in s
povratnimi informacijami, ki so nam jih poslali partnerji, smo uporabni-
8ki vmesnik dodelali v nekaj revizijah in odpravili manj$e napake, s tem pa
uporabnikom zagotovili dobro uporabnisko izkusnjo (UX).

(https://play.google.com/store/apps/details?id=air.com.rosettastone.mobile
.CoursePlayer).

** https://miro.com.

" https://flutter.dev.

' https://firebase.google.com.
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Mobilna aplikacija LanGuide

Ob zagonu aplikacije LanGuide uporabnik najprej vidi zaslon za prijavo
(glej sliko 7.2). Uporabnik se lahko prijavi z obstoje¢im ra¢unom ali regi-
strira nov raun. Za registracijo novega racuna sta potrebna veljaven elek-
tronski naslov, ki ga je potrebno potrditi, in geslo. Ob prijavi si bo aplikacija
zapomnila podatke in se v prihodnosti samodejno prijavila, kar je priro¢-
neje.

Ko se uporabnik prijavi prvi¢, se prikaze pozdravna stran, kjer je treba
nastaviti nekatere nujne nastavitve, in sicer izbrati jezik, ki ga Zelimo utr-
jevati, ter dolo¢iti vrsto uporabnika. Izbor lahko uporabnik pozneje spre-
menivnastavitvah. Ko vnese te podatke, se pokazejo kratka navodila, kako
uporabljati aplikacijo.

Zacetni zaslon (glej sliko 7.5), ki ga uporabnik vidi po prijavi, vsebuje
§tiri razli¢ne ikone za strokovna podro¢ja: akademski, administrativni in
ra¢unalniski jezik ter sporazumevanje med mobilnostjo.

Z izbiro podro¢ja uporabnik lahko doloéi, kaksne vaje Zeli delati. Jezi-
kovno raven vaj lahko nastavijo z dalj§im pritiskom'® na ikono za stro-
kovno podro¢je. To spremeni barvni krog okoli strokovnega podro¢ja, ki
oznadi jezikovno raven od zelene (osnovna raven) in oranZne (srednja ra-
ven) do rdece (vi§ja raven).

Ko uporabnik izbere eno od polj, aplikacija LanGuide iz aplikacije Lan-
Guide Content Manager prenese vaje v skladu z izbranimi nastavitvami.
Aplikacija LanGuide podpira tri razli¢ne vrste nalog: naloge izbirnega tipa,
naloge dopolnjevanja in naloge urejanja ter razvri¢anja. Ko uporabnik iz-
bere dolocen tip naloge prvi¢, mu kratka navodila nudijo napotke, kako
izpolniti vajo. Ce vajo zapusti, preden jo dokon¢a, se vaja shrani in z rege-
vanjem lahko nadaljuje pozneje.

Ko uporabnik izpolni vse odgovore, se gumb za poéiljanje odklene in
obarva zeleno. To je zato, da ne more oddati vaje, ¢e je ne dokon¢a in kljub
temu oznaci, da je vse izpolnil. Pri oddaji naloge se prikaZe rezultat. Re-
zultat uporabniku pokaze, koliko pravilnih odgovorov je imel, daje pa tudi
moznost, da vidi, kateri odgovori so bili napa¢ni ali pravilni. Ce je odgovo-
ril napa¢no, lahko pri preverjanju odgovorov pogleda pravilni odgovor, in
sicer tako, da pritisnete na ikono z o¢esom, ki je poleg odgovora.

Kljué¢ne besede: uporabniska izku$nja, mobilna aplikacija, ucenje jezika.

** https://developer.apple.com/documentation/uikit/touches_presses_and_gestures
/handling_uikit_gestures/handling long-press_gestures.
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El marco de aprendizaje lingiiistico del Proyecto LanGuide

Neva Cebron y Emma Beatriz Villegas Cunja

Introduccion

Este articulo tiene como objetivo examinar la teoria y las publicaciones mas
destacadas sobre el aprendizaje mévil, ampliamente conocido como mLear-
ning, en el campo de la adquisicién de lenguas extranjeras, como también
complementar los conocimientos tedricos con ejemplos de implementa-
cién de los nuevos enfoques en este &mbito. Un objetivo al respecto es eva-
luar en qué medida lo extraido de investigaciones anteriores puede influir
en la tecnologia de disefio y la pedagogia del aprendizaje mévil de la nueva
aplicacién LanGuide, desarrollada dentro del proyecto LanGuide.

Los materiales para el aprendizaje de idiomas creados en el marco del
proyecto se basan en el supuesto de que el empleo del idioma en un entorno
académico internacionalizado se relaciona estrechamente con las situacio-
nes précticas cotidianas que afrontan los participantes de un intercambio
y en las que una aplicacién puede marcar la diferencia, por ejemplo, cuan-
do intenta hacerse entender y expresarse en el dia a dia. Una aplicacién
no puede zanjar todas las dificultades de un idioma cuando se abordan si-
tuaciones diferentes en un nuevo pais y una nueva institucién académica.
Sin embargo, el aprendizaje informal con contenidos utiles y compartidos
con otros puede mejorar el aprendizaje lingtistico, agilizar la integracién
y allanar la transicién a un nuevo entorno académico.

Tras un detenido anélisis de publicaciones previas sobre la materia, este
articulo expone el marco que ha servido para estructurar los materiales de
aprendizaje, como también de guia para el disefio técnico de la aplicacién
LanGuide. Se presentan los enfoques adoptados en el disefio de los médu-
los lingiisticos y la pedagogia subyacente, analizdndose asimismo su efi-
cacia o sus carencias. Por tltimo, también se realizan algunas breves consi-
deraciones para una mayor integracién de la metodologia y los recursos del
aprendizaje virtual o eLearning en las practicas de aprendizaje de lenguas
extranjeras.
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El aprendizaje mévil se ha incorporado rdpidamente y en gran medida a
las principales tendencias en la educacién (Johnson et al., 2014)"* y el apren-
dizaje de idiomas extranjeros tendria un papel particularmente destacado
en este proceso. Sin embargo, las posibilidades técnicas de los dispositivos
méviles todavia limitan los logros pedagégicos de los docentes de lenguas,
incluso de los mds avezados.

En el articulo se pretende por lo tanto responder a las siguientes pregun-
tas: §Qué principios pedagégicos han de guiar el desarrollo de los materia-
les de aprendizaje lingiiistico para el aprendizaje mévil? ;En qué medida
los enfoques adoptados en el disefio de materiales para el aprendizaje mé-
vil son similares o difieren de los que se emplean para la produccién de
libros de texto? ; Qué conclusiones se pueden extraer y aplicar para imple-
mentar con éxito el aprendizaje lingiistico auténomo en los dispositivos
moviles?

Consideraciones sobre la relacion entre el aprendizaje de idiomas
tradicional, el aprendizaje virtual y el aprendizaje movil

Segun investigaciones recientes sobre la educacién en un mundo orientado
alatecnologia, el aprendizaje del futuro en la educacién superior supondra
la independencia y el individualismo (Laskova, 2021; Bower, 2019), por lo
que los profesionales de la ensefianza deberan orientar su pedagogia para
promover la motivacién intrinseca, la autonomia y la capacidad de auto-
dirigirse y de autoregularse, como también los principios del aprendizaje
permanente. Tales presupuestos tienen origen en las recientes practicas
llevadas a cabo y sumamente empleadas en los entornos de aprendizaje
virtual durante la pandemia, en las que los educadores se esforzaron por
equilibrar y fomentar modelos de aprendizaje sostenibles e independien-
tes. En vista del uso generalizado de teléfonos inteligentes en todo el mun-
do (Silver et al., 2019), el aprendizaje mévil tiene asegurado un importante
rol en la evolucién del aprendizaje de idiomas puesto que puede, en virtud
de sus multiples posibilidades, ofrecer cada vez mas nuevas opciones que
integren la comunicacién de la vida real con incentivos de aprendizaje.

No obstante, varios investigadores sefialan que ain existe una desco-
nexién entre el mundo de la educacién y la tecnologia mévil, con la cual
los alumnos interactian en mayor medida fuera de las aulas (Walsh, 2010;
Kukulska-Hulme et al., 2015; Jie et al. al., 2020), de modo que no se integra
en el proceso de aprendizaje una importante fuente de motivacién para el

Véase la bibliografia en la pp. 33-36.
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alumno. Ademads, la investigacién identifica como un problema la falta de
nuevos marcos pedagdgicos capaces de guiar los esfuerzos educativos para
integrar el aprendizaje mévil en los curriculos (Sharples, 2006; Bernacki
et al., 2020). Por otra parte, otras publicaciones recientes sobre la pedago-
gia moévil, también han dejado claro que la educacién en la era del mévil
no puede reemplazar la educacién formal sino mds bien ampliar, apoyar y
dar un andamiaje al aprendizaje dentro y fuera del aula (Mutiaraningrum
y Nugroh, 2021).

Cabe afiadir que los estudios evidencian un importante cambio de pa-
radigma entre los sistemas educativos tradicionales y el aprendizaje mévil.
Es decir, el objetivo principal del sistema educativo tradicional era la trans-
misién efectiva de los canones del conocimiento en un entorno educativo
formal, mientras que la construccién del conocimiento en la era del mévil
consiste en procesar informacién dentro de la interaccién con las personas
y mediante la tecnologia mévil en toda una gama de ambientes (Sharples
2006).

En cuanto a la adquisicién lingtistica, el proceso tradicional de adquisi-
cién paso a paso requiere persistencia y resistencia, ya que el enfoque de
«alimentacién por goteo [...] amenudo conduce a la frustracién porque los
alumnos sienten que han estudiado durante afios pero sin hacer muchos
progresos» (Lightbown y Spada, 2006, pag. 186). Por otro lado, el aprendi-
zaje de idiomas asistido por dispositivos méviles, en adelante MALL (del
inglés mobile assisted learning® y el aprendizaje mévil brindan a los estu-
diantes la oportunidad de interactuar con el idioma durante y entre lec-
ciones, con actividades personalizadas, a su propio ritmo y centradas en
el alumno (Viberg y Grénlund, 2012), permitiendo asi que las habilidades
comunicativas en lengua extranjera se desarrollen de manera mas agil, fo-
calizada y centrada en las necesidades.

Dicho cambio de objetivos y metas exige un profundo replanteamien-
to de los enfoques de ensefianza y aprendizaje, al igual que el desarrollo de

? El aprendizaje moévil o mLearning se refiere a la ensefianza de idiomas complementada por
aprendizaje informal en teléfonos inteligentes, mientras que el MALL o aprendizaje de idio-
mas asistido por dispositivos méviles, una subdivisién del aprendizaje virtual, abarca una
amplia gama de actividades parala préctica individual de las habilidades y los conocimientos
lingiiisticos, incluyendo cursos y clases, al igual que el aprendizaje exploratorio en escena-
rios urbanos, tareas colaborativas y competitivas, libros de referencia, etc. El aprendizaje
virtual se basa en un curso formal estructurado o bien con el soporte de materiales didac-
ticos disponibles en un sitio web, comprende el CALL o aprendizaje a distancia y asistido
por ordenador.
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métodos y materiales didécticos efectivos para el aprendizaje mévil. La tec-
nologia en sijuega un papel importante en la remodelacién de las preferen-
cias, percepciones y actitudes de las personas, lo que lleva a la idea de una
metodologia co-construida en un sistema sociotécnico (Vibergy Grénlund,
2012) y le saca partido a las practicas desarrolladas dentro del aprendizaje
a distancia y asistido por ordenador o CALL (del inglés computer-assisted
language learning), a la vez que requiere adaptarse a nuevas exigencias, co-
mo la flexibilidad, la portabilidad y la espontaneidad (Mutiaraningrum y
Nugroh, 2021).

Concentrdndonos en el objetivo principal del proyecto LanGuide, o sea
en el disefio de una aplicacién mévil para la adquisicién lingiistica, cabe
observar que «hay aplicaciones para todos los aspectos del aprendizaje de
idiomas, pero se ha prestado muy poca atencién a las premisas pedagdgi-
cas que sustentan el disefio de aplicaciones méviles» (Brick y Cervi-Wilson,
2015, pag. 24). Estas aplicaciones brindan una amplia capacidad de flexibili-
dad y adaptabilidad de tiempo y espacio, facilitando un entorno cambiante
que encuentran el favor de varios tipos de autodidactas, desde estudiantes
hasta profesionales (Ibacache, 2019), pero la conveniencia del aprendizaje
virtual y «la ubicuidad de las opciones del aprendizaje mévil afectan la ma-
nera en que se aprende, ya que el aprendizaje lingiiistico se entrelaza con
la cotidianeidad y el trabajo de los usuarios» (Kukulska-Hulme, 2012, pag.
10). Aumentar la motivacién de los aprendientes auténomos requiere, sin
embargo, un disefio bien organizado, contenido relevante y objetivos cla-
ros (Broadbent, 2017), asi como un enfoque centrado en el estudiante y
en el conocimiento. Para ser exitoso, el aprendizaje mévil de una lengua
extranjera debe basarse en las habilidades y el conocimiento de los estu-
diantes, permitiéndoles razonar a partir de su propia experiencia, a la vez
que proporcionar un programa estructurado de conocimientos validos, en-
sefiado de manera eficiente y con un uso inventivo de conceptos y métodos
(Sharples et al., 2005; Elbabour y Head, 2020).

En consecuencia, el nuevo medio implica también un cambio en los ro-
les y responsabilidades de los docentes, por lo que Conole y Alevizou (2010,
Pag. 44) destacan que «los limites entre los roles tradicionales (docente y
alumno) y las funciones (ensefianza y aprendizaje) se estan desdibujando.
Los “maestros” necesitan aprender para entender y tener en cuenta las nue-
vas tecnologias en sus practicas». Los docentes y los autores de materiales
deben estar al tanto de cémo los usuarios finales pueden usar de forma
conveniente los dispositivos digitales dentro y fuera de clase, al igual que
los sitios web y aplicaciones a los que sus estudiantes acceden con frecuen-
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ciay también de cémo planean usar sus dispositivos (Brick y Cervi-Wilson,
2015).

Podemos concluir que el aprendizaje mévil de idiomas ya ha cambiado
en cierta medida el enfoque de la adquisicién lingiiistica, mientras que atin
quedan por abordar y analizar una serie de aspectos, de modo que se ofrez-
ca posteriormente al usuario una experiencia significativa y productiva en
las aplicaciones para el aprendizaje de idiomas.

Metodologia

A los efectos de adquirir conocimientos sobre las novedades en el campo
del MALL y del aprendizaje mévil para la adquisicién de una segunda len-
gua, primeramente se identificé y examiné un grupo de aplicaciones para el
autoaprendizaje de idiomas. En segundo lugar, mediante un corpus de ar-
ticulos sobre las pricticas que promueve hoy en dia la pedagogia del apren-
dizaje mévil se conformé un marco para identificar los aspectos relevantes
y las potencialidades de este nuevo entorno de aprendizaje de idiomas. Por
ultimo, los criterios derivados de esta investigacién sirvieron de base para
la evaluacién de las practicas introducidas en la aplicacién mévil LanGuide.

Consideraciones sobre los modelos de aprendizaje movil de idiomas

Hace casi dos décadas, Keegan (2002) sugiri6 que el aprendizaje mévil, co-
mo un subconjunto del aprendizaje virtual, moldearia el futuro del apren-
dizaje, ya que las innovaciones tecnoldgicas y los nuevos dispositivos ofre-
cen a los alumnos la posibilidad de estudiar a su conveniencia, donde y
cuando lo deseen, para aprovechar las oportunidades que proporciona la
ubicuidad de los dispositivos de aprendizaje. Hasta ahora, las predicciones
parecen haberse cumplido solo en parte en cuanto a los idiomas, es decir,
las aplicaciones de aprendizaje para tal fin han proliferado, pero hay po-
ca investigacion disponible que confirme un efecto revolucionario en las
précticas de adquisicién lingtistica.

Cabe aclarar que, a los fines de este articulo, por aplicaciones méviles
para idiomas se entienden aquellas a las que se accede a través de un sitio
web como también las aplicaciones descargadas en teléfonos inteligentes,
tabletas, ordenadores de escritorio y portatiles.

Reseria de recursos de autoaprendizaje mediados por la tecnologia

A los fines de esta investigacién se examinaron brevemente las siguien-
tes aplicaciones méviles: Duolingo, Babbel, Busuu, Beelinguapp, Memrise, 50
languages, HelloTalk, Slonline y Flax. Se constat6 que varias de las mismas
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ofrecen la posibilidad de interactuar con una amplia gama de idiomas (50
languages: 50 idiomas diferentes, Duolinguo: 38 idiomas, Memrise: 25 idio-
mas, HelloTalk: 150 idiomas, Beelinguapp: 14 idiomas, Babbel and Busuu: 13
idiomas), cuya variedad sigue creciendo. A excepcién de Beelinguapp, todas
ofrecen la posibilidad de aprender un idioma extranjero tanto en la aplica-
cién movil como en la plataforma web. De hecho, las aplicaciones méviles
ofrecen por lo general una seleccién limitada de los recursos presentes en
sus respectivas plataformas web de aprendizaje. Algunas aplicaciones ofre-
cen centrarse en un solo idioma (por ejemplo, Slonline para el esloveno,
Flax para el inglés) pero igualmente combinan el uso de dispositivos mévi-
les con plataformas web accesibles desde un ordenador.

La gran mayoria de los recursos para aprendizaje mdvil ofrecen a los
usuarios numerosas series de ejercicios organizados de manera sistemati-
ca, por ejemplo cursos completos de idiomas centrados en el conocimiento
esencial de la gramaitica y el vocabulario, siguiendo en general la estruc-
tura principal de los libros de texto para diferentes niveles de dominio de
cada idioma. Debido a las posibilidades algo limitadas de interaccién que
ofrecen los dispositivos (por ejemplo, opcién multiple, arrastrar y soltar,
cuestionarios, llenar espacios, reordenar elementos como palabras u ora-
ciones, etc.), los ejercicios tienden a ser algo repetitivos, mientras que por
otro lado todos ofrecen casi los mismos temas, vocabulario y contenido
gramatical. Aunque no en igual proporcién, brindan la posibilidad de desa-
rrollar las cuatro habilidades: comprensién auditiva y lectora y expresién
oral y escrita. El enfoque de aprendizaje sugerido parece basarse sobre todo
en la constante repeticion y reciclaje para ayudar a memorizar un conjunto
de elementos de vocabulario o caracteristicas gramaticales o incluso oracio-
nes completas. No se proporcionan explicaciones gramaticales explicitas,
esperando que los alumnos deduzcan los principios de la gramatica por si
mismos. Algunas aplicaciones méviles de aprendizaje de idiomas propor-
cionan un glosario de elementos de vocabulario clave incluidos en el curso
de idiomas (p. ej. Slonline).

De todas formas, también hay algunas propuestas alternativas intere-
santes de aprendizaje movil. Es el caso de Babbel, porque vincula los ejer-
cicios en la aplicacién mévil con los cursos de idiomas impartidos por ex-
pertos en su plataforma web, de modo que el aprendizaje mévil se concibe
al parecer como un incentivo para luego emprender el aprendizaje a fondo
en la extensién web. Beelinguapp también presenta un enfoque novedoso
al centrarse solo en desarrollar habilidades de lectura y comprensién au-
ditiva en lengua extranjera. Esta aplicacién mévil propone escuchar una
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serie de audiolibros mientras se lee el texto en modalidad bilingiie, o sea
en el idioma que se quiere aprender y en la lengua materna del aprendien-
te. Por su parte HelloTalk propone un enfoque innovador al declararse una
«plataforma social de aprendizaje de idiomas» que ofrece a los usuarios la
oportunidad de aprender un idioma directamente con hablantes nativos,
emparejando a personas de diferentes origenes lingiiisticos y formando de
este modo una comunidad de alumnos que estudia de manera sumamente
personalizada con el apoyo de un tutor virtual. La aplicacién mévil y el sitio
web respectivo aprovechan las posibilidades que brindan las nuevas tecno-
logias, como la interaccién en plataformas de video, pizarras interactivas,
chats de video, mensajeria y fotografia, a la par que utilizan herramientas
integradas para traduccién, pronunciacién, transliteracién y correccién. La
plataforma web y la aplicacién Flax (Flexible Language Acquisition) promue-
ven un aprendizaje novedoso que se centra en las colocaciones mas fre-
cuentes y en la lectura graduada de un banco de textos auténticos, desa-
rrollando asi ejercicios en base a los sistemas de aprendizaje a partir de los
datos y de listas de términos académicos. Los materiales de aprendizaje
proporcionados satisfacen las necesidades de los estudiantes de educacién
superior que desean descubrir y aprender aspectos lingiiisticos especificos
de los lenguajes sectoriales de su interés en lengua inglesa.

La aplicacion LanGuide

El proyecto LanGuide se propone aprovechar y desarrollar los conocimien-
tos propuestos por la investigacién actual (Ibacache, 2019; Elbabour y
Head, 2020) a la vez que explorar las nuevas posibilidades de los recur-
sos de aprendizaje mévil, sacando partido a las nuevas potencialidades
de la tecnologia mévil para la adquisicién de lenguas extranjeras, en el
marco del autoaprendizaje permanente. (p. €j., Viberg y Grénlund, 2012;
Kukulska-Hulme et al., 2015; Bernacki et al., 2020).

La aplicacién mévil LanGuide, en cuanto paquete de c6digo abierto, ofre-
ce a los usuarios la oportunidad de mejorar sus conocimiento de inglés,
croata, italiano, rumano, esloveno y espariol en cualquier momento y lu-
gar con solo tocar el teléfono mévil. Estd destinada a estudiantes, personal
académico y administrativo, que quieran aumentar su dominio de alguno
de estos idiomas, centrdndose en lenguajes sectoriales especificos, como el
idioma para fines académicos o administrativos, para la movilidad de in-
tercambio y para las necesidades lingiisticas relacionadas con las T1c. Los
aprendientes tienen la posibilidad de practicar sus habilidades lingiiisticas
mediante el autoaprendizaje en tres niveles de competencia.
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Los usuarios registrados de la aplicacién mévil LanGuide pueden alter-
nar facilmente entre idiomas, como también entre médulos y niveles de
los materiales. El médulo del idioma inglés ofrece una gran cantidad de
ejercicios en tres niveles: basico, intermedio y avanzado. Los médulos para
croata, italiano, rumano, esloveno y espafiol también ofrecen una intere-
sante gama de ejercicios en los niveles basico y/o intermedio.

La aplicacién LanGuide se ha disefiado con el fin de promover la inter-
nacionalizacién de la educacién superior a través del multilingiiismo y el
desarrollo de variadas habilidades lingaisticas, alentando asi a los usua-
rios a aprovechar la ubicuidad de sus dispositivos portétiles para explorar
y practicar formas de comunicacién dentro y fuera de los entornos acadé-
micos.

Los enfoques para el desarrollo de materiales de aprendizaje de idiomas

En cuanto a los materiales, la idea inicial consistié en desarrollar una serie
de ejercicios accesibles en la aplicacién mévil, cuya prictica mejorara las
cuatro habilidades lingtiisticas: comprensién auditiva y lectora y expresién
oral y escrita. Dado el objetivo principal del proyecto LanGuide de promo-
ver la internacionalizacién de la educacién superior, se ha centrado sobre
todo en las necesidades linguisticas de los estudiantes y del personal que
participa en actividades relacionadas con la movilidad. Se identificaron en-
tonces cuatro ambitos de especializacién fundamentales para la comunica-
ci6n fluida en un nuevo entorno lingtistico y cultural, a saber: la movilidad
internacional, la comunicacién académica, las necesidades administrativas
de los residentes temporales y las nociones necesarias para acceder y utili-
zar recursos informadticos durante la estancia en el extranjero. Estas consi-
deraciones dictaron también el vocabulario y las estructuras gramaticales
incorporadas en los médulos, es decir, las usadas con frecuencia en la co-
municacién dentro de los cuatro d&mbitos anteriores, ya que cada variedad
de lengua para fines especificos implica un conjunto particular de nece-
sidades comunicativas del alumno y la posibilidad de que surjan nuevas
demandas a cubrir (Basturkmen, 2008; Hyland, 2013). También se tuvie-
ron en cuenta los enfoques metodolégicos centrales propuestos por la pe-
dagogia AICLE, Aprendizaje integrado de contenidos y lengua Extranjera
(Coyle, 2005), porque a menudo se aplican dentro del campo de las lenguas
para fines especificos. En cuanto a los objetivos educativos de los médulos
se consulté la taxonomia de Bloom (Anderson et al., 2001).

Con el fin de calibrar los materiales de aprendizaje a niveles adecuados
de competencia linguistica de acuerdo con el Marco Comun Europeo de
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Referencia para las Lenguas (en adelante, MCER), se consult6 el perfil lin-
giiistico de cada lengua objeto. Se identificaron entonces palabras, frases
y terminologia de uso previsible en cada nivel del MCER por parte de los
alumnos, junto con las estructuras gramaticales y las caracteristicas prag-
maticas empleadas con mayor frecuencia en determinadas situaciones co-
municativas, tipicas de los cuatro d&mbitos de lenguas para fines especificos.
Los perfiles ylos niveles de referencia de los distintos idiomas proporciona-
ron también una especificacion sistematica de los objetivos de aprendizaje
para cada médulo linguistico.

De este modo, los materiales deberian reflejar, entre otros aspectos, el
vocabulario y la gramética de un determinado idioma relacionados con los
niveles de competencia, cuyo dominio se corresponde con las competencias
definidas en el MCER.

Los Médulos de LSP

El equipo de LanGuide estuvo integrado por profesionales de la enseflanza
de idiomas y por investigadores de varias universidades de Croacia, Ruma-
nia, Eslovenia y Esparia.

Sibien se consideraron principios y pautas identificados en un corpus de
literatura especializada, los autores de los materiales se basaron en gran
medida en la propia experiencia y practica docente de larga data en tér-
minos de estructura y composicién en lo que respecta a sus médulos lin-
guisticos. De ahi que los ejercicios que constituyen médulos o secciones de
moédulos no sean uniformes, sino que reflejan diferentes filosofias pedagé-
gicas (Tabla 1.1).

En cuanto a la presentacién real de los ejercicios en la aplicacién LanGui-
de, algunos médulos se componen de un conjunto de ejercicios aleatorios,
mientras que otros siguen un disefio estructurado. En el Apéndice 1 se pre-
senta una seccién de dicho médulo para el idioma italiano.

Siguiendo la tipologia de ejercicios de Neuner et al. (1985), la secuencia
ideal de ejercicios para las lenguas para fines especificos debe organizarse
de manera légica y progresar de ejercicios cerrados a abiertos, de recepti-
vos a productivos y del uso predecible a impredecible de la lengua. Debido
a las limitaciones técnicas para crear diferentes tipos de ejercicios interac-
tivos para el aprendizaje mévil, se pudo seguir la progresién de ejercicios
cerrados a abiertos (ejercicios de ortografia, traduccién, emparejamiento
y ejercicios para reformular el significado, opcién miultiple y rellenado de
espacios) y de uso receptivo a uso productivo de lalengua (las tareas tipicas
incluyen terminar oraciones o textos, responder preguntas sobre un texto
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o un archivo de audio). La coleccién de actividades en la aplicacién LanGui-
de permite a los usuarios practicar y mejorar sus conocimientos de inglés a
través de mas de 450 ejercicios, aprender y perfeccionar el croata con mds
de 100, mejorar su italiano a lo largo de 250, estudiar rumano resolviendo
mas de 100, dedicarse a aprender esloveno con mds de 370 o sumergirse en
los mas de 350 ejercicios de espariol.

Palabras clave: eLearning, aprendizaje moévil, enfoques de ensefianza, Pro-
yecto LanGuide, multiligiiismo.

¢ Qué tipo de Inglés para Fines Especificos (ESP) propone
LanGuide?

Andreea Nechifor y Cristina Dimulescu

El capitulo titulado «;Qué tipo de Inglés para Fines Especificos (ESP) pro-
pone LanGuide?» tiene como objetivo describir, por una parte, las pecu-
liaridades del ESP que presenta el proyecto LanGuide con respecto a los
tecnicismos linguisticos que implica el desarrollo de una aplicacién mé-
vil para el aprendizaje y evaluacién de una lengua extranjera y, por otra
parte, el aspecto cultural incluido en los ejercicios preparados. De este mo-
do, en lo que respecta al primer objetivo, se incluyeron cuatro campos de
especializacién (académico, movilidad, administrativo e informético (1T)),
seis lenguas distintas (inglés, rumano, esloveno, italiano, croata y espa-
fol), tres niveles diferentes (principiante, intermedio y avanzado) y tres
tipos de aprendientes (estudiante, profesor y personal de administracién),
mientras que con respecto al segundo objetivo, se us6 un enfoque muy es-
pecial para integrar el elemento cultural en las tareas disefiadas para esta
aplicacién moévil. En consecuencia, en perfecta armonia con la bibliografia
sobre Aprendizaje de Lenguas Asistido por Ordenador (CALL), la aplica-
cién LanGuide destaca entre otras aplicaciones para mévil de aprendizaje
de lenguas no solo por armonizar el ESP con CALL/MALL (Aprendizaje de
Lenguas Asistido por Mévil), sino también por combinar el enfoque comu-
nicativo para la ensefianza de una lengua extranjera con el enfoque en la
era digital.

El primer objetivo de este capitulo es integrar los campos especiales con-
siderados por el proyecto y su aplicacién mévil, anteriormente menciona-
dos, en el vasto campo del ESP. Asi pues, el ESP se considera una sub-
divisién del inglés como segunda lengua (ESL) o del inglés como lengua
extranjera (EFL) y presenta muchas otras subdivisiones, tales como inglés
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para fines académicos (EAP) o inglés para fines profesionales (EOP), con-
virtiéndose asi en un miembro importante del cuerpo de EF/SL, (lengua
extranjera/segunda lengua), cubriendo las necesidades especiales de las
areas de profesiones especificas y de la ensefianza. Desarrolla contenido
especializado para alumnos, estudiantes y candidatos para el aprendiza-
je de nuevos contenidos de forma similar en distintos campos, y siempre
estd basado en una metodologia que especifica y asegura su marco de im-
plementacién profesional. La ensefianza de una lengua extranjera es un
caso unico y relevante, puesto que la metodologia siempre ha sido un fac-
tor critico que depende de los procedimientos, las estrategias, de las tareas
y herramientas y del equipo usado, de los problemas que puedan surgir y
las posibles soluciones, de los objetivos establecidos y de las interacciones
entre los actores.

Como puede verse en la seccién de revisién bibliogrifica, las destrezas
de la lengua empezaron siendo consideradas poco relevantes dentro del
ESP, luego pasaron a ser mds importantes y finalmente se convirtieron en
el centro en la era de la comunicacién, junto a la cultura, que podria con-
siderarse como la quinta destreza y ocupar su lugar adecuado junto a las
demas.

El segundo objetivo del capitulo es considerar el lugar que ocupa el ele-
mento cultural entre las ya clasicas destrezas de la lengua, en particular,
en el 4rea del ESP, pero mas destacadamente, dentro del caso particular
de los ejercicios creados para la aplicacién LanGuide. Sea cual sea lalengua
que consideremos, todas las técnicas modernas de ensefianza de lenguas
concuerdan actualmente en que el elemento cultural debe estar presente
junto con las dos destrezas productivas y las dos receptivas, como parte
bésica en la préctica para conseguir fluidez en esa lengua en particular. No
obstante, como se detallé anteriormente y se describié en el capitulo, la
propia naturaleza de la cultura que se va a incluir en el discurso puede ser
un tema controvertido.

El tercer objetivo que abarca el presente capitulo se refiere al CALL y su
subdivisién MALL y su conexién con el ESP. Actualmente, cuando muchos
aspectos de nuestra vida diaria se han digitalizado enormemente, el Apren-
dizaje de Lenguas Asistido por Ordenador (CALL) es cada vez mas comun.
Recientemente, el CALL est4 disponible a un nimero mayor de candidatos
al aprendizaje de lenguas extranjeras de paises muy diversos, permitien-
do asi a los estudiantes de culturas muy distintas relacionarse y participar
compartiendo metodologias de aprendizaje similares. Al mismo tiempo, el
diserio de los curriculos y programaciones, asi como el disefio de manuales,
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se basan cada vez mas en la tecnologia CALL, que es una parte importan-
te de la planificacién de las lecciones de lengua y de la implementacién de
las lecciones de lengua extranjera. De este modo, podemos considerar el
CALL como cualquier oportunidad de aprendizaje que presupone el uso de
un ordenador en el proceso de adquisicién del lenguaje, pero también el
uso de cualquier herramienta digital en el desarrollo de una leccién: cDs,
videos y software para audios con ejercicios de lengua dindmicos e inter-
activos, enlaces a internet o diccionarios electrénicos, corpus lingaisticos
o referencias, emails, blogs, videoblogs, wikis y muchos otros, mediante el
uso de plataformas, dispositivos, servidores de juegos, etc.

Por ultimo, aunque no menos importante, este capitulo pretende unifi-
car los tres enfoques mencionados anteriormente y ofrecer un perfil com-
plejo y completo de las especificidades que encontramos y los requisitos
para el disefio y la creacién de la aplicacién LanGuide. Y todo ello no solo
referido a los ejercicios de lengua creados especialmente para las seis len-
guas mencionadas en este proyecto y los campos en él considerados, sino
también con respecto a las especificaciones técnicas del software necesario
para dichas tareas, explicando los retos, problemas y soluciones halladas
para ellos, como resultado de un esfuerzo conjunto de dos equipos, como
condicién basica para poder integrar totalmente la tecnologia en el proceso
de aprendizaje.

Después de establecer detalladamente el marco de la metodologia en re-
lacién a la perspectiva para el proyecto, las premisas consideradas, objeti-
vos y cuestiones sobre el proyecto, el capitulo se centré posteriormente en
el analisis de algunos ejercicios de muestra creados para inglés, con énfasis
en la forma particular en que el elemento cultural de otros paises parti-
cipantes en el proyecto quedaba integrado dentro de ellos, considerando
el caso especial del perfil de usuario final y extrayendo ejemplos reales del
caso de rumano.

El Proyecto LanGuide comenzé6 como un Proyecto multicultural dentro
de Erasmus+, reuniendo dos equipos de diferentes areas: el lingiiistico y el
de informatica, cada uno de ellos de distintos paises. El equipo de lingiiis-
tas estaba compuesto por profesores con experiencia en la ensefianza de
una segunda lengua (L2), ensefianza de L1 como lengua extranjera y ense-
flanza de L2 para fines especificos de Rumania (Universidad de Brasov en
Transilvania), Eslovenia (Universidad de Primorska), Espafia (Universidad
de Castilla-La Mancha) y Croacia Universidad de Zadar), mientras que el
equipo de IT estaba formado por especialistas en desarrollo de software
de Croacia (Universidad de Rijeka) y de Suecia (Universidad de Mélarda-
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len). Para este fin, se considerd un proceso en tres pasos para la realizacion
del conjunto de ejercicios: primeramente, los lingiiistas disefiaron un mar-
co lingiistico general de las tareas de produccién de lengua inglesa, para
todos los campos ya mencionados, que se sometié a revisién por el equipo.
Posteriormente, el equipo de lingtistas se encargé dela creacién delos ejer-
cicios, tanto de inglés como de su propia lengua, partiendo desde el marco
acordado, para cumplir con la norma de consistencia interna.

En segundo lugar, el equipo de IT creé el marco digital o la plataforma
de Gesti6én de Contenido, que representaba la base original para la futura
aplicacién moévil en la que se subié toda la base de datos de los ejercicios
ya creados por el equipo de lingiistas, segin las instrucciones recibidas de
los colegas del equipo informdtico, para observar la misma regla de sime-
tria en aras del orden, la categorizacién légica y la coherencia. Posterior-
mente, los lingiiistas subieron las tareas creadas al Gestor de Contenido y
al repositorio que lo acompafiaba, donde incluian toda imagen y/o video
que acompanaria un ejercicio especifico. Al mismo tiempo, el modelo de
los ejercicios se ajusté para que se adecuara a los disefios para la aplicacién
movil: opcién miultiple, arrastra y suelta (drag and drop) y completa, los dos
primeros bajo la forma de menu desplegable.

En tercer lugar, los especialistas de informatica crearon la aplicacién mé-
vil planificada, partiendo del formato en el que los lingtistas habian mol-
deado sus ejercicios, tras extraerlos del Gestor de Contenido. Es necesa-
rio mencionar que todo esto fue recogido en la plataforma de gestién de
proyectos Miro, que sirvié como base estructural de la aplicacién, que fue
disefiada online con la ayuda de todos los participantes en el proyecto, po-
sibilitando asi que el producto final se beneficiara tanto de las opiniones
de los lingtiistas como de los profesionales del software sobre cémo regis-
trarse, la interaccién, las opciones del usuario con respecto a la lengua de
préctica, el nivel de lengua, el campo de interés y el tipo de aprendiente y
la presentacién del ejercicio en pantalla y su trazabilidad.

En las fases finales previas a la publicacién, la aplicacién se sometié a
testeado interno y externo y a retroalimentacién por los participantes, que
fue recogida oficialmente en forma de respuestas anénimas a un formula-
rio de Google cuyo objetivo era recoger la informacién sobre la calidad de
los ejercicios de los lingiiistas y también sobre la calidad y facilidad para el
usuario de la aplicacion disefiada por el equipo de especialistas de IT.

De este modo, los expertos de LanGuide tomaron en cuenta aspectos
relativos a la interdependencia de los actores participantes en el proceso
CALL, asi como los temas de relaciones interpersonales y las interacciones
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entorno-aprendiente. Estas pueden verse reflejadas no solo en la forma en
que los equipos colaboraron, como se explic6 anteriormente, ateniéndose
tanto alos procedimientos educativos actuales como a las regulaciones uni-
versitarias, sino también, y quizds con mayor importancia, a la forma en
que los lingtistas elaboraron los ejercicios: situando de forma apropiada a
los usuarios de la aplicacién —mediante las instrucciones de cada tarea—
en situaciones significativas, como las propias del campo académico, de un
intercambio de movilidad o en un contexto institucional o administrativo.

Alavista de todo lo anterior, la metodologia LanGuide para la mejora de
una lengua extranjera elimina con éxito el aspecto de variables abstractas y
sin conexién que comentamos antes como uno de los problemas principa-
les del cALL, mientras que el elemento sociolingtistico queda bellamente
acomodado, cumpliendo a la vez con los requisitos académicos previos de
practicar y perfeccionar el aprendizaje de lalengua y aumentar su dominio.

Tras explorar las fases y marcos conceptuales mencionados antes, el as-
pecto cultural también fue un concepto que se tomé muy en cuenta en la
creacion de los ejercicios para la aplicacién LanGuide, ya que es el compo-
nente esencial que puede hacer que el proceso de aprendizaje de una len-
gua extranjera sea global, desde los sonidos, la pronunciacién y ortografia
hasta la linguistica aplicada, pasando por el vocabulario, las caracteristicas
morfolégicas y sintacticas, asi como el significado, sin separar cada clase y
centrandose en ensefiar cultura principalmente.

Por este motivo, cuando se aprende una nueva lengua, uno debe descu-
brir las particularidades culturales detris de esa lengua, puesto que, para
poder considerar a un aprendiente como avanzado en una lengua, el he-
cho de estar familiarizado con la cultura de la comunidad que habla esa
lengua, es tan importante como dominar las cuatro destrezas del lenguaje:
expresién oral y escrita y comprension lectora y auditiva. Por este motivo,
es importante que las experiencias de aprendizaje de una lengua, incluido
el CALL, contengan actividades que se centren no solo en la gramatica, el
vocabulario o las cuatro destrezas, sino también en aspectos pragmaticos
y culturales que son caracteristicos de la realidad tal y como la perciben los
hablantes nativos de dicha lengua. Ademas, como se menciona en el an4-
lisis de la bibliografia, los aspectos culturales son relevantes, no solo para
el contenido de las actividades de aprendizaje, sino también para el disefio
de las interfaces del CALL.

Esto permite a los aprendientes ser conscientes de los aspectos cultu-
rales y lingiisticos que podrian ser diferentes de su propia realidad. En
otras palabras, los materiales del CALL deben tomar en cuenta el concepto
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de alfabetizacién cultural, de modo que, cuando se contemple el elemento
cultural, la idea de incluir elementos de la cultura de Rumania y su civi-
lizacién en las actividades y tareas disefiadas para la aplicacién LanGuide
para inglés aparezca como algo natural. No obstante, como un caso muy
particular de una situacién, por una parte los ejercicios van dirigidos —en
perfecta concordancia con el objetivo primordial del proyecto— a usuarios
de paises extranjeros que visiten Rumania como expatriados, estudiantes
de intercambio, profesores o personal de administracién que participa en
programas de movilidad Erasmus+ y, por otra parte, a hablantes nativos de
rumano que, estando ya familiarizados con su cultura, puedan facilmente
reconocer dentro de las tareas los iconos que pertenecen a su propia cultu-
ra y disfrutar, al mismo tiempo, de la oportunidad de pulir su inglés antes
de salir al extranjero.

A los primeros usuarios mencionados se les ofrece la oportunidad de
aprender, mediante la misma aplicacién, las palabras basicas, en los mis-
mos campos de especializacién, en rumano, pero antes de hacerlo, pueden
satisfacer su deseo de sentirse incluidos o aceptados, y pueden dirigir su
sentido de pertenencia a la comunidad de la que van a ser miembros aun-
que sea solo por un par de meses con anterioridad, familiarizandose con el
elemento cultural incluido en los ejercicios disefiados para inglés como un
movimiento anticipatorio hacia la lengua rumana.

Por este motivo, LanGuide es algo importante: esta creado por especia-
listas de distintos paises para aprendientes de culturas diferentes y se pue-
de usar para aprender varias lenguas, promoviendo asi la interculturalidad.
La creacién de contenido en la aplicacién LanGuide fue impulsada por el
concepto de alfabetismo cultural, con el fin de desarrollar el entendimiento
multicultural de los usuarios, pero la integracién de los aspectos cultura-
les en esta aplicacién de aprendizaje de lenguas requirié un enfoque nuevo
por parte de sus creadores: los elementos de las culturas anfitrionas debian
transferirse mediante la lengua inglesa, que es la de los ejercicios.

De este modo, como ejemplo, el equipo de rumano introdujo elementos
de su cultura local usando nombres de instituciones auténticos (Transil-
vania University of Bragov, the Faculty of Letters, the Centre for Lear-
ning Modern Languages, the Department of Continuous Education, the
Faculty of Business and Administration, the Erasmus+ Department), nom-
bres propios (Silvana Enescu, Lorena Davidescu, Carolina Davidescu, Simo-
na Columbeanu, Mr. Lazarescu, Doru Muntenescu, Cristiana Demetrescu,
Cornelia Dragu - todos puestos como ejemplos de nombres propios reales
en rumano, formados segun el criterio 1éxico que utiliza sufijos de nom-
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bre propio especificos (-escu) para formar los nombres tradicionales en ru-
mano, generando asi un ambiente fonético familiar y facilitando la identi-
ficaci6n de ellos como lexemas que nombran personas en rumano), top6-
nimos (Bragov, «situado en el corazén del pais» — que contiene de forma
correcta la marca diacritica en su ortografia, para g), o los nombres reales
de las clases de la universidad en Transilvania University, su universidad
local en Bragov (T18, 1129 - reflejando la referencia de la sala/laboratorio
en nuestra universidad (donde T significa edificio, I indica la planta, y 8
indica el aula en si). Ademas, los ejercicios contienen prefijos telefénicos
de Rumania e incluso nombres de empresas locales: la direccién del edifico
del Rectorado: «20 Eroilor Blvd», el prefijo en el namero de teléfono que es
valido para Rumania: 004, el lugar donde la mayoria de las facultades tie-
nen sus clases: Colina, asi como informacién util y practica con respecto al
nombre de una comparifa de taxis de confianza: Martax, que reflejan nom-
bres de lugares e indicaciones geograficas que contribuyen a la creacién de
entornos que uno identificaria tras disfrutar la oferta lingiistica que ofrece
la aplicacién mévil.

Ademas, el equipo intent6 ir mas alld de tales elementos e introducir as-
pectos bastante pragmaticos de la cultura rumana, tales como problemas
relacionados con la burocracia, que pueden ayudar a los usuarios de la apli-
cacién a prepararse para su movilidad en Rumania, como por ejemplo: los
problemas que uno puede tener con el archivo de solicitud «a menos que
traigas los documentos originales», escribiendo al Decano de la Facultad de
Letras con respecto a ciertos problemas «relativos a la asistencia durante el
segundo semestre en Bragov, Rumania», solicitando una reunién en el de-
partamento para analizar la «situacién de los créditos convalidables», asi
como caracteristicas propias de las instituciones, como el correo institu-
cional y las extensiones: @unitbv.ro, el hecho de que los cursos comienzan
en el Centro de Aprendizaje de Lenguas Modernas solamente cuando «se
forme un grupo de 8 personas minimo», referencia a la persona con la que
se deberia contactar si necesita alojamiento en caso de estudiantes recién
llegados del extranjero, todo ello reflejando caracteristicas unicas de la bu-
rocracia exclusiva de las entidades rumanas, y que se han incorporado al
cuerpo de ejercicios para que los usuarios estén expuestos a diversas cir-
cunstancias posibles de la estructura administrativa en Rumania.

Resumiendo los aspectos principales presentados en este capitulo, mere-
ceriala pena examinar las teorfas relativasal ESP, al CALL yal «alfabetismo
cultural», pero sobre todo a las conexiones que este proyecto permitié crear
entre todas ellas mediante la aplicacién LanGuide para mévil. Por lo tan-
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to, las conclusiones se centrarian principalmente en destacar los ejemplos
reales de los investigadores y enfatizar cdmo el lenguaje puede adaptarse a
las necesidades de una realidad a veces compleja, como puede ser la de los
estudiantes en practicas, los formadores, y el personal de administracién
que desean ampliar sus conocimientos o mejorar su inglés para participar
en las distintas iniciativas de movilidad de Erasmus+, al mismo tiempo que
intentan familiarizarse con la lengua del pais que los acoge.

El Proyecto LanGuide puede considerarse como un facilitador de un en-
foque multicultural hacia el Inglés para Fines Especificos (EsP), Rumano
para Fines Especificos (RSP), Esloveno para Fines Especificos (ssP), Ita-
liano para Fines Especificos (1SP), Croata para Fines Especificos (CSP) y
Espafiol para Fines Especificos (SpsP). De este modo, todo el proyecto Lan-
Guide incluia en sus objetivos lenguas y culturas minoritarias que de otro
modo no habrian sido de interés en una combinacién tan complicada del
ESP y el Aprendizaje de Lenguas Asistido por Ordenador (CALL).

Si consideramos la motivacién del usuario, el ESP puede situarse dentro
del Aprendizaje Integrado de Contenido y de Lengua Extranjera (AICLE) y
como consecuencia directa de esto, la aplicacién mévil LanGuide pretende
proporcionar a los usuarios no solo un medio préctico de ejercitar su ni-
vel relativo de conocimientos de una lengua, sino también un instrumento
ingenioso para un mayor y mejor aprendizaje de la lengua. La motivacién
aumenta cuando aparecen las puntuaciones, los comentarios y explicacio-
nes en la pantalla, a la vez que se ofrecen recursos como enlaces adicionales
hacia ciertos ejercicios.

En lo que respecta al trasfondo profesional de los estudiantes, la apli-
cacién LanGuide intenta acomodarse a los usuarios a los que se dirige y a
sus necesidades en los campos a los que estdn acostumbrados, interesados,
los que dominan o le son familiares/desconocidos dentro del 4rea de los in-
tercambios de Erasmus+, clases impartidas, experiencias de viaje, aspectos
informaticos y diferencias culturales para comenzar por lo que ya se conoce
y afladir nuevos elementos.

Este es el principio que sustenta las actividades de ensefianza en la apli-
cacién LanGuide, cuyo objetivo es equilibrar la ensefianza de lalengua para
fines especificos, la transferencia de elementos culturales y las oportunida-
des y retos inherentes a la tecnologia.

La aplicacién LanGuide es un ejemplo que ilustra la aplicacién del cALL/
MALL en formacién basada en la lengua para fines especificos. El hecho de
que esté dirigida hacia diferentes categorias de aprendientes, es decir, estu-
diantes universitarios, profesores y personal de administracién, asi como
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los distintos campos que presenta —administrativo, movilidad, académico
e informéatica—, las lenguas incluidas: rumano, italiano, esloveno, croata y
espafiol y los distintos niveles de la lengua (basico, intermedio y avanzado)
la convierten en una valiosa herramienta parala adquisicién de una lengua
para fines especificos.

Palabras clave: era digital, aplicaciones méviles, ESP, CALL, MALL, apren-
dizaje de lenguas, informadtica, elemento cultural, alfabetismo cultural,
competencia cultural, destrezas del lenguaje, LanGuide.

Aprendizaje con movil de lenguaje para fines especificos:
del disefio del curso a la evaluacion por el usuario

Lucia Nacinovié¢ Prskalo, Vanja Slavuj y Marija Brki¢ Bakari¢

Este trabajo presenta todo el proceso del aprendizaje de una lengua para
fines especificos (LSP) en un dispositivo mévil. En primer lugar, se descri-
be el enfoque general para el desarrollo de un curso de lengua para fines
especificos para uso en el mévil. Posteriormente se presentan las aplica-
ciones méviles desarrolladas para dicho fin. La metodologia de aprendiza-
je propuesta es evaluada exhaustivamente mediante pruebas de usabilidad
remota no moderada de la aplicacién realizada durante un mes. Tras la fa-
se de prueba, se complet6 un cuestionario anénimo bastante amplio, que
incluy6 apartados sobre demografia del usuario, experiencia con la aplica-
cidn, cuestiones especificas sobre el enfoque de aprendizaje y experiencia
de usuario de lalengua testada en particular. Finalmente, se analizaron las
respuestas de los cuestionarios y se redactaron las conclusiones.

Con el apoyo de Las Asociaciones Estratégicas para Educacién Superior
dentro del programa de Erasmus+, el Proyecto LanGuide (Language gui-
dance tool for improving language knowledge: Herramienta para mejorar el
conocimiento de la lengua) tiene como objetivo el desarrollo de una he-
rramienta de acceso libre para mejorar el conocimiento de una lengua. La
herramienta LanGuide toma en cuenta el Marco Comun Europeo de Re-
ferencia para las Lenguas (M CER) y proporciona ejercicios de lengua pa-
ra tres niveles; basico, intermedio y avanzado. Los ejercicios o tareas de
lengua de los tres niveles se han disefiado para las destrezas productivas
(expresién oral y escrita), las destrezas receptivas (comprensién auditiva
y lectora), gramatica y vocabulario. Se han considerado tres categorias de
usuarios para la herramienta: estudiantes universitarios, profesores uni-
versitarios y personal de administracién. Para cada categoria de usuarios,
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la herramienta proporciona ejercicios que corresponden a su nivel de co-
nocimiento y la destreza de la lengua seleccionada. La herramienta no se
centra en el aprendizaje en general, sino en 4reas especificas. La aplicacién
movil desarrollada para el aprendizaje de una lengua (m-learning) ofrece
cuatro amplios campos tematicos de inglés para fines especificos (ESP): in-
glés para fines académicos (EAP), inglés para fines administrativos o secre-
tariales (EAP), inglés para movilidad e inglés para informatica (EITP).

Este capitulo se centra en el proceso de creacién del curso de LSP rela-
cionado con el inglés para fines administrativos y para informdtica, o de
una forma mads especifica, en la descripcién del enfoque usado para el di-
sefio de los aspectos de EAP y EITP, incluyendo el desarrollo del disefio
de la programacién de ensefianza de la lengua. Estas dos dreas tematicas,
la informadtica y la administrativa, pueden considerarse campos especiales
y separados de la lengua inglesa. Por lo tanto, las necesidades y requisitos
especificos de los aprendientes deben reflejarse en el contenido que se va a
ensenar. El objetivo es desarrollar un conjunto de habilidades lingtisticas y
otras distintas que una persona necesita para funcionar de forma indepen-
diente en un entorno académico angloparlante para EAP y en la comunidad
informaética para EITP. Un curso completo de EAP o EITP deberia abarcar
las cuatro destrezas de la lengua: expresién oral y escrita y comprensiéon
auditiva y lectora, ya que todas ellas se utilizan en una interaccién tipi-
ca en ambos contextos. Ademas, el vocabulario de ambos campos difiere
significativamente de lo que llamamos comtinmente «inglés corriente», de
modo que se presta especial atencién al vocabulario que se usa en estos
contextos.

El proceso de disefiar un curso de EAP y de EITP parala herramienta de
aprendizaje LanGuide consta de ocho fases: analisis de las necesidades del
aprendiente, definicién de los objetivos del curso, disefio del programa de
estudios, desarrollo de los materiales del curso, evaluacién de los materia-
les del curso, implementacién de los materiales en la herramienta, publi-
cacion del curso (uso de materiales), y evaluacién post-uso. El resultado de
cada fase se toma para usarlo como comienzo del paso siguiente.

Para la primera fase del desarrollo del curso de ESP que consiste en es-
tablecer y analizar las necesidades del aprendiente de la lengua, se aplicé
la metodologia conocida como Andlisis de la Situacién Objetivo (Target Si-
tuation Analysis, TSA). Basdndose en este enfoque, los desarrolladores del
curso deben identificar las prioridades del lenguaje para la ensefianza del
inglés para fines especificos, teniendo presente las necesidades, carencias,
y deseos con respecto a las destrezas de la lengua, la situacién de ense-
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flanza/aprendizaje y las funciones o actividades que debe realizar el apren-
diente. Las necesidades se refieren a las destrezas (de la lengua) y los cono-
cimientos que se espera que los aprendientes tengan para poder funcionar
en una situacién concreta. Las carencias se refieren a las diferencias entre lo
que los aprendientes saben realmente o son capaces de hacer con el lengua-
je vlo que tendran que saber o hacer para actuar en una situacién concreta.
Finalmente, los deseos implican las ideas de los aprendientes de lo que ne-
cesitan para defenderse en las vicisitudes de una situacién concreta. En el
caso de los cursos LanGuide de inglés para fines especificos para EAP y
EITP, esta fase se ejecuta en tres pasos. El primero consiste en realizar una
observacién directa de las situaciones concretas en las que los usuarios de
la lengua en las diferentes categorias emplean sus habilidades lingtisticas
para hacer tareas cotidianas en los contextos de informdtica y/o académico.
Los estudiantes, profesores y el personal de administracién son observa-
dos en sus actividades diarias en la Facultad de Informatica y Tecnologias
digitales de la Universidad de Rijeka durante una semana, y las actividades
interacciones y esfuerzos comunicativos de los tres grupos se van anotan-
do en una lista no estructurada. En el segundo paso, se realizan consultas
informales con los miembros de los tres grupos de aprendientes para me-
jorar la lista recogida en el paso anterior, afiadiendo asi nuevos ejemplos a
lalista o quitando los que se consideren innecesarios. En el ultimo paso, se
analiza y termina la lista.

El resultado del anilisis de las necesidades de aprendizaje de cada gru-
po constituye un perfil de necesidades, lo cual puede considerarse como el
paso mas importante en el proceso de desarrollo del curso, ya que esta-
blece un estandar claro frente al que poder comparar todas las decisiones
futuras. El perfil incluye distintas categorias clave que son descritas con
respecto a cada grupo y sus necesidades, su contexto de aprendizaje y sus
resultados de aprendizaje. Estas categorias son: participantes, dominio, lu-
gar, interaccién, medio y canal de comunicacién, niveles objetivo y eventos
comunicativos y perfil.

Los participantes son estudiantes, profesores y personal administrativo
que participan en el programa de movilidad Erasmus y usan el inglés para
comunicarse en un contexto académico a nivel terciario o para interaccién
con otros angloparlantes dentro del campo de la informatica. Los dominios
dentro de los cuales operan los participantes usando el inglés son EAP y
EITP. El lugar es el aprendizaje con el mévil. Puesto que se supone que
las tres categorias de aprendientes usen la aplicacién para un aprendizaje
independiente, sin interaccién directa con otros participantes en el proce-
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so comunicativo, sus modelos de interaccién estan limitados Gnicamente
a los del software: aprendiente al software y del software al aprendiente.
Dos grupos de ejercicios se han empleado durante el proceso de aprendi-
zaje dentro del enfoque LanGuide, para expresién oral y escrita. Mientras
que el primero incluye la compresién auditiva como destreza receptiva y
la expresion oral como destreza productiva, el segundo incluye la compre-
si6n lectora como destreza receptiva y la expresion escrita como destreza
productiva. Ambos grupos se han enriquecido con elementos de gramatica
y de vocabulario. El canal de comunicacién viene dado principalmente por
la tecnologia, es decir, el dispositivo usado para el aprendizaje de la len-
gua. Los niveles objetivo estdn basados en el MCER pero se han reducido
a tres al omitir el nivel mas alto y el mds bajo de la divisién clasica. Se pue-
de considerar que los actos comunicativos representan las necesidades en
el enfoque TSA (Analisis de la Situacién Objetivo). Basandose en las nece-
sidades del aprendiente recopiladas, se ha elaborado una lista detallada de
las actividades comunicativas realizadas por los estudiantes, los profesores
y el personal de administracién. La lista enumera una amplia variedad de
actividades posibles en las que podrian participar cada grupo objetivo de
aprendientes, para cada destreza por separado.

Los resultados del aprendizaje se basan en el analisis de las necesidades.
Su objetivo es introducir a los aprendientes en el EAP y/o EITP y en sus
caracteristicas léxicas, sintacticas y semdnticas mds importantes, de modo
que puedan aplicarlas en sus actividades diarias en los contextos académi-
cos o de informaitica, exponiéndolos a una gran variedad de textos escri-
tos y orales que aparecen normalmente en los contextos apropiados y que
facilitan tanto la comprensién general como la comprensién de puntos y
argumentos mds especificos, a la vez que les capacita para reaccionar en
consecuencia, mejorando sus destrezas en expresién escrita centrdndose
en aspectos formales de una variedad de textos escritos que encontramos
normalmente en contextos académicos y/o de informdtica, mejorando la
destreza oral de los aprendientes centrandose en situaciones interactivas
que requieren que los participantes entiendan expresiones e interaccionen
cuando sea apropiado, animandoles a usar una variedad de vocabulario es-
pecifico propio del EAP y/o IT de forma oral o escrita, incluyendo tanto las
modalidades receptivas como las productivas y formandolos en el uso del
inglés para fines de investigacién, estudio, ensefianza, y trabajo dentro de
los contextos académicos o de IT.

La programacién del curso de inglés para fines especificos se define en
términos de la capacidad de afirmaciones de «es capaz de» dentro de los
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tres niveles de dominio para cada una de las cuatro destrezas de la lengua
con respecto a todos los tipos de aprendientes, ya que difieren en las ne-
cesidades que se han identificado. Cada afirmacién de «es capaz de» revela
la conducta objetivo de los aprendientes en el uso del inglés, situaciones
y contextos en los que «son capaces de» desenvolverse y las condiciones
y problemas relacionados con las acciones que realizan. El valor afladido
es que las afirmaciones dan ejemplos de textos objetivos o textos tipos en
los que las actividades se realizan y basados en los materiales preparados
dentro del proyecto LanGuide.

Se han creado ejercicios y se han metido en el sistema usando el Ges-
tor de Contenidos LanGuide. En esta fase, los materiales adecuados, como
textos, archivos de video y de audio también se elaboraron o se buscaron
y adaptaron a las necesidades definidas en la metodologia. Los tipos de ta-
reas seleccionadas por su idoneidad y consideradas de alta prioridad para
la implementacién fueron los de opcién multiple, los de completar y drag
and drop (arrastra y suelta).

Siguiendo la metodologia LanGuide para el desarrollo de los materiales,
los ejercicios pasaron una evaluacién inicial antes de ser incluidos en el
Gestor de Contenido del sistema. Los ejercicios fueron evaluados primera-
mente por el equipo de lingiiistas del proyecto. Tras recibir los comentarios
iniciales sobre su material, los autores los revisaron y prepararon para su
implementacién en el Gestor de Contenido.

El Gestor de Contenido LanGuide, desarrollado por el equipo de infor-
maticos del proyecto, se consideré funcional y ficil de usar, segun el infor-
me interno del proyecto sobre los resultados de la experiencia de usuario.
El Gestor de Contenido también soporta la integracién de los materiales
auxiliares necesarios para los ejercicios, como archivos de texto, de video e
imdgenes. Los ejercicios incluidos en el Gestor de Contenido LanGuide se
encuentran disponibles para el usuario mediante la aplicacién para mévil
Android de LanGuide.

La fase de testeado se realizé mediante una invitacién de los miembros
del proyecto a los estudiantes, el personal de administracién y profesores
desde sus respectivas instituciones para probar la aplicacién durante un
periodo de al menos un mes. Después de recibir instrucciones breves e in-
formacién sobre la aplicacién, recibieron instrucciones mds detalladas so-
bre su instalacién y uso para el aprendizaje de la lengua en los dispositivos
moviles. Tras el periodo de prueba de un mes, se les dio a los participantes
la oportunidad de evaluar la aplicacién y los ejercicios usando un cuestio-
nario exhaustivo disefiado por los miembros del consorcio del proyecto. El
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cuestionario constaba de varias secciones, es decir, la seccién de informa-
cién general, la seccién de evaluacién de la aplicacién LanGuide, la seccién
del enfoque de aprendizaje de los participantes y las secciones de las expe-
riencias sobre el aprendizaje de cada lengua en particular. Posteriormente
se revisaron los ejercicios y la aplicacién, dependiendo de los resultados de
los informes de los participantes.

En este capitulo se presenta un andlisis en detalle de un grupo de res-
puestas extraidas de los resultados obtenidos. El subgrupo se extrae en
base a los criterios de afiliacién y lenguaje. Las respuestas que se toman en
cuenta son las de los pertenecientes a la Universidad de Rijeka que proba-
ron las tareas de lengua inglesa. De los participantes que cumplian estas
condiciones, 15 eran mujeres y 17 hombres.

El anilisis se realiza para explorar los aspectos positivos de la aplicacién
y revelar los aspectos que se necesitan mejorar. Los andlisis indican que la
navegacion por la aplicacién es satisfactoria, pero hay aspectos que pue-
den mejorarse, ya que casi un tercio de los participantes o bien se mostra-
ron en desacuerdo o en total desacuerdo con la afirmacién de que podian
navegar con facilidad por la aplicacién. Las afirmaciones sobre poder cam-
biar la dificultad de los ejercicios y el tamarfio de letra, y las relacionadas
con la presentacién visual y tutorial obtuvieron mejor puntuacién, ya que
casi la mayoria de los participantes se mostraron totalmente de acuerdo
o de acuerdo con las afirmaciones relativas a ese punto. Puesto que habia
varios participantes que se mostraron en desacuerdo con las afirmaciones,
quizas seria tutil aportar explicaciones adicionales. Los aspectos referidos
ala facilidad de comprensién de los ejercicios y la forma de completarlos y
la dificultad de la aplicacién requieren mayor atencién. La Gltima cuestién
de la primera seccién del cuestionario permite a los participantes dejar co-
mentarios. Esta es especialmente 1til ya que permite detectar problemas
con el ejercicio en particular. Algunos de los problemas que encontraron
los participantes era que algunos ejercicios se repetian varias veces, la im-
posibilidad de saltarse un ejercicio, algunos videos o archivos de imagenes
de los ejercicios no se cargan correctamente, los ejercicios de drag and drop
que se resuelven automdticamente por falta de espacio disponible y que el
menu del teclado cubre el drea donde se deberian meter las respuestas en
algunos ejercicios de rellenar. Estos problemas deben analizarse con mds
detalle y hacer los arreglos pertinentes para solucionarlos.

El grupo siguiente de preguntas revel6 que la mayoria de los participan-
tes ya tenian experiencia en el aprendizaje de una lengua de forma similar,
y que no tenian una rutina de aprendizaje establecida cuando probaron la
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aplicacién, pero usaron la aplicacién una o dos veces por semana. La ma-
yoria de los participantes normalmente pasaban de 15 a 30 minutos al dia
o menos probando la aplicacién.

El dltimo grupo de cuestiones analizadas estaba relacionado con la ex-
periencia de los participantes en el aprendizaje de inglés con la aplicacién
LanGuide. Las respuestas revelan que 43,8 % de los participantes conside-
raban su nivel de inglés avanzado y el 56,3% lo consideraban intermedio.
A continuacién, la mayoria de los participantes probaron los médulos de
«Lenguaje académico» e «<informatico», mientras que otros probaron los de
«lenguaje para secretariado» y para «movilidad». Las respuestas mostra-
ron que casi tres cuartos de los participantes encontraron que el médulo
de «lenguaje informdtico» era el mas ttil. El médulo de «lenguaje académi-
co» fue considerado el mas util por casi otro tercio de los participantes y
el menos ttil por otro tercio de los participantes. Con respecto a la utili-
dad de la aplicacién también se obtuvieron opiniones diversas. Este es el
aspecto mds importante que se debe analizar con mas profundidad. Aun-
que la mitad de los participantes consideraron que las instrucciones de los
ejercicios eran comprensibles y facilmente accesibles, atin hay muchas co-
sas que pueden mejorarse obviamente. Con respecto a las destrezas de la
lengua que los participantes creen que podrian mejorar con la aplicacién,
el andlisis revela que los participantes han dado la puntuacién mas alta a
la mejora del vocabulario de la gramadtica, han puntuado como indiferente
la destreza auditiva y se han mostrado muy satisfechos con la capacidad
de mejorar las destrezas de escritura y lectura, y la puntuacién mas baja
es para la destreza de produccién oral. Esto es comprensible puesto que no
hay ejercicios para mejorar la expresién oral al no poder ser evaluada facil-
mente de forma automatica. Finalmente, la mayoria de los participantes se
muestran satisfechos con la adecuacién de los ejercicios para el nivel ele-
gido y con los ejercicios que introducen vocabulario util y terminologia y
gramatica. Ademds, la mayoria de los participantes sienten que los ejerci-
cios promueven el aprendizaje independiente. Los aspectos de la aplicacién
con menor puntuacién y que requieren una revisién en mayor profundidad
se refieren a la variedad de ejercicios y las oportunidades para una mejor
automonitorizacién y retroalimentacién.

Este capitulo describe el proceso de aprendizaje de una lengua para fi-
nes especificos en un dispositivo mévil con la ayuda de una aplicacién de
aprendizaje de acceso libre que incluye ejercicios de inglés, croata, eslo-
veno, espaiiol, rumano e italiano. La herramienta ofrece ejercicios para
el nivel basico, intermedio y avanzado. Para cada nivel hay ejercicios pa-
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ra las cuatro destrezas: comprensién auditiva y lectora y expresién escrita
y oral, ademas de ejercicios de gramaética y vocabulario. También hay tres
categorias diferentes de usuarios objetivos; profesores universitarios, es-
tudiantes universitarios y personal de administracién. La herramienta se
centra en la lengua para fines especificos 0 mas especificamente en cua-
tro campos distintos: académico, secretarial, movilidad e informatica (IT).
La primera parte de este capitulo describe el proceso de creacién y eva-
luacién de los ejercicios de EAP y EITP. Se presenta con detalle todo el
proceso de desarrollo de un curso de ESP que estd basado en el analisis de
las necesidades de los aprendientes, la definicién de los objetivos del curso
y la programacién general del curso, seguido del proceso de preparacién e
inclusién de los ejercicios en el Gestor de Contenido desarrollado para la
aplicacién LanGuide. La segunda parte del capitulo describe la fase de tes-
teado. El testeado de la usabilidad remota no moderada se realizé durante
el periodo de un mes, y posteriormente se realiz6 un cuestionario exhaus-
tivo para evaluar en detalle la aplicacién y los ejercicios. El analisis de los
resultados muestra que la aplicacién tiene muchos aspectos positivos, es
decir, ofrece la posibilidad de mejorar los conocimientos de vocabulario y
de gramaitica. Sin embargo, hay también otros aspectos que requieren una
revisién mas profunda y ciertas mejoras, como introducir tipos adicionales
de ejercicios y dar la posibilidad de una mejor automonitorizacién y retro-
alimentacién. Estos resultados deberian compararse con los obtenidos en
otras categorias de participantes y resultados de los resimenes, para que
las conclusiones sean més definitivas. Una segunda ronda de testeado por
los usuarios probaria los impactos de los cambios introducidos basdndose
en la retroalimentacién inicial, todo ello para poder mejorar la facilidad de
uso, la utilidad y sostenibilidad de la herramienta LanGuide desarrollada
dentro del proyecto.

Palabras clave: Aplicacién de aprendizaje de idiomas, aplicacién mévil,
aprendizaje de idiomas asistido por computador, idioma para propésitos
especificos, aprendizaje mévil.

Recuperacion y uso de documentos basados en Erasmus+
para la preparacion de ejercicios de movilidad de LanGuide

Ivo Fabijani¢

El objetivo de este articulo es presentar las fases de la preparacién de los
ejercicios de movilidad para los tres grupos de usuarios especificos de la
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aplicacién LanGuide: personal administrativo, profesores universitarios y
estudiantes (de grado o de postgrado), en los diferentes niveles de domi-
nio de la lengua (bésico, intermedio y avanzado), dentro del proyecto Lan-
Guide (KA2-HE-01/19) de Erasmus+, financiado por la Comisién Europea.
Por esta razén especifica de desarrollar habilidades en tecnologia digital,
nuestro objetivo al preparar ejercicios de movilidad era adaptar el mayor
numero posible de documentos e informacién sobre distintos proyectos
de movilidad anteriores, que fueron iniciados, apoyados y financiados por
la Comisién Europea (principalmente dentro de proyectos de Erasmus+),
y de este modo poner un énfasis especial en la ensefianza y la mejora de
los conocimientos de la terminologia especifica sobre movilidad, expresio-
nesy frases hechas, promoviendo asi una mejora cualitativa con respecto a
temas de comunicacién, de interculturalidad, culturales y socioeducativos,
tanto para usuarios en grupo o de forma individual. El proyecto LanGuide
ha reunido socios y equipos de tecnologia de la informacién y de lingiistas
de distintas nacionalidades con el objetivo de preparar los ejercicios para el
aprendizaje de las lenguas extranjeras y para mejorar las destrezas linguis-
ticas especificas en la lengua extranjera (expresién oral, expresién escrita,
comprension lectora y auditiva). Los equipos de lingtistas estan represen-
tados por los socios de Rumania (Transilvania University of Bragov), Eslo-
venia (University of Primorska), y Croacia (University of Zadar y Univer-
sity of Rijeka), mientras que los equipos de tecnologia de la informacién
estdn representados por los socios de Espafia (Universidad de Castilla-La
Mancha), Croacia (University of Rijeka), y Suecia (Méilardalen University).
En la preparacién de los ejercicios para el aprendizaje de la lengua se tu-
vieron en cuenta tres categorias en la aplicacién LanGuide de aprendizaje
para mévil (m-learning): estudiantes universitarios, profesores universita-
rios y personal administrativo universitario. Para cada categoria de usua-
rio la herramienta debia contener y proporcionar ejercicios adecuados al
nivel de conocimiento y para la destreza seleccionada (p.e. nivel bésico, in-
termedio y avanzado y las habilidades de comprensién lectora y auditiva y
expresién escrita y oral, con un tipo de ejercicio adicional relacionado con
el aprendizaje de vocabulario). Puesto que la herramienta LanGuide se cen-
traba en el aprendizaje de Inglés para Fines Especificos (EsP), al igual que
en las otras lenguas, se establecieron tres dreas temdticas para lograr di-
cho objetivo: inglés académico, inglés administrativo o para secretariado,
inglés para movilidad e inglés para informaética.

En este trabajo, el objetivo era la preparacién de ejercicios de inglés pa-
ra fines especificos sobre movilidad, abarcando el marco mencionado de
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los niveles de conocimiento y las distintas destrezas, tal como se estable-
ce en la pagina web oficial de la Comisién Europea.? El método principal
usado en este articulo es el descriptivo y su objetivo es presentar y descri-
bir detalladamente la preparacién de los ejercicios de movilidad, asi como
su inclusién en la aplicacién LanGuide. La idea central para la inclusién de
dicha informacién desde los distintos proyectos financiados por la Comi-
sién Europea era promover esos datos tan importantes y valiosos y enor-
memente apreciados para poder mejorar temas importantes con relacién
a la interculturalidad, la comunicacién asi como temas socioeducativos y
culturales, que pueden ser considerados muy importantes en el drea de la
movilidad de estudiantes, de profesores/investigadores y personal admi-
nistrativo que trabajen en las instituciones de ensefianza superior. A este
respecto, se consideraron y planificaron cuatro pasos en la preparacién de
los ejercicios de ESP: (1) exploracién y familiarizacién con el sitio web; (2)
toma de decisién sobre la adecuacién del contenido para la preparacién de
los ejercicios de ESP; (3) preparacién y evaluacién de los ejercicios; y (4)
inclusion de los ejercicios en la aplicacién LanGuide.

El primer paso fue examinar y conocer el contenido del sitio web de la
Comisién Europea, es decir, familiarizarse con las paginas que contienen
informacién relevante sobre movilidad, educacién, oportunidades para es-
tudiar en el extranjero, oportunidades de aplicacién del programa Eras-
mus+, los procedimientos sobre envio de las propuestas y resultados del
proyecto, proyectos para la mejora de las alianzas educativas, culturales o
del deporte, proyectos sobre el patrimonio cultural europeo, la mejora de
habilidades para el desarrollo profesional, recursos y herramientas dentro
de las redes europeas especificas, etc.

El segundo paso fue conocer con mayor profundidad el contenido de las
paginas web y su adecuacién para la preparacién de los ejercicios en los
distintos niveles, bien considerando los usuarios (estudiantes, profesoresy
personal administrativo) o bien segun su nivel de competencia lingiistica,
es decir, nivel basico, intermedio o avanzado.

El tercer paso consistié en la preparacién de ejercicios especificos y su
evaluacién cientifica. El dltimo paso fue la inclusién de los ejercicios pre-
parados y evaluados en la aplicacién LanGuide.

La web oficial de la Comisién Europea® proporciona acceso a la informa-
ci6én sobre sus prioridades politicas y sobre sus servicios y distintas politi-

® https://ec.europa.eu/info/index_en.
* https://ec.europa.eu/info/about-european-commissions-web-presence_en.
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cas. Se disefi6 con el fin de proporcionar un ficil acceso al contenido que se
necesite. En dicha pagina, los usuarios son redirigidos para encontrar enla-
ces a otras paginas que contengan mas informacién de los departamentos y
servicios de la Comisidn, asi como para cubrir la lista de temas que abarcan
los intereses de la Comisién Europea, dentro de los cuales el tema de la edu-
cacién y la formacién lleva posteriormente al enlace de Erasmus+. Una vez
se habia explorado la pagina web de Erasmus+ y la informacién que contie-
ne, pudimos clasificar y ordenar el material que consideramos valioso para
el paso posterior de la preparacién de los ejercicios. Segun el tema tratado,
se puede clasificar el material en grupos de temas que serdn de interés para
los tipos de usuarios ya mencionados (estudiantes, personal académico y
personal administrativo). Se identificaron los siguientes grupos de temas:
(1) Diseminacién de los proyectos Erasmus+; (2) Documentos relaciona-
dos con el programa Erasmus+; (3) Las iniciativas de la Comisién Europea;
(4) Vocabulario especifico relacionado con los documentos y proyectos de
movilidad; (5) Destrezas educativas; y (6) Caracteristicas especificas de las
distintas lenguas.

Dentro del primer tema sobre la diseminacién de los proyectos Eras-
mus+ (1), se identificaron treinta y cinco subtemas, que son: 1.1. Apren-
dizaje de formacién profesional; 1.2. Matematicas y musica; 1.3. Sostenibi-
lidad, ecologia, medioambiente, el mundo del marfiana; 1.4. Accesibilidad e
inclusién/usabilidad en los espacios publicos; 1.5. El empleo y la busqueda
de empleo;1.6. Pricticas profesionales y organizacién de los programas de
Master; 1.7. Cursos avanzados y Formacién para la Investigacién en Neuro-
ciencias; 1.8. Prevencién del dopaje y aprendizaje de iguales; 1.9. Lucha an-
tidopaje mediante el ejercicio; 1.10. Master en Ingenieria de Seguridad de
Incendios; 1.11. Socios sostenibles para Practicas de Formacion; 1.12. Ado-
lescentes mas involucrados con el uso de la aplicacién Zoom; 1.13. Aman-
tes del deporte contra la violencia; 1.14. Involucrarse y permanecer como
miembros activos en la sociedad; 1.15. Aprendizaje no formal; 1.16. Inte-
gracién social; 1.17. Inclusién social de personas con discapacidad visual;
1.18. Consecuencias de la primera guerra mundial; 1.19. Cooperacién de los
Conservatorios europeos; 1.20. Resultados de los proyectos Erasmus+; 1.21.
Proyectos de lenguaje en educacién primaria; 1.22. Mejora de la inclusién
y autenticidad en entornos de aprendizaje; 1.23. El ajedrez en las habilida-
des de los estudiantes; 1.24. Construyendo una ciudad més habitable; 1.25.
Construyendo la ciudad del mariana; 1.26. Politicas publicas; 1.27. Impor-
tancia de los deportes en la vida de las personas con discapacidad; 1.28.
Formacidn creativa de los jévenes; 1.29. Patrimonio cultural europeo; 1.30.
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Buscadores de trabajo, empleadores y empleados; 1.31. La Red de Estudian-
tes Erasmus; 1.32. Estudios académicos en el extranjero de ex-alumnos de
Erasmus Mundus; 1.33. Formacién de Otofio de Embajadores de Erasmus+;
1.34. Précticas y sostenibilidad; 1.35. Ensefianza del cambio climético con
eTwinning.

Dentro del tema de los documentos relacionados (2) con el programa
Erasmus+ encontramos cincuenta y seis subtemas relacionados: 2.1. Socie-
dad estratégica; 2.2. Alianzas de conocimiento; 2.3. Alianzas de habilidades
de sector; 2.4. Trabajo de Alianza de habilidades de sector; 2.5. Capacita-
cién (Educaciéon Superior); 2.6. Capacitacién (juventud); 2.7. Oportunida-
des de capacitacion (juventud); 2.8. Acciones por el deporte: una sociedad
colaborativa; 2.9. Eventos deportivos sin dnimo de lucro; 2.10. Pequerias
sociedades colaborativas; 2.11. Préstamos Erasmus+ para el grado de Mas-
ter; 2.12. Plataformas y redes; 2.13. eTwinning; 2.14. Educacién escolar; 2.15.
Estudios en el extranjero; 2.16. Duracién del estudio; 2.17. Condiciones del
estudio; 2.18. Convalidacién académica; 2.19. Apoyo financiero; 2.20. Pro-
blemas durante la movilidad; 2.21. Dia de bienvenida; 2.22. Modelos de for-
mularios de solicitud de formacién de adultos para movilidad del perso-
nal; 2.23. Oportunidades de formacién para el personal; 2.24. Programas
Erasmus+ (en general); 2.25. Abreviaturas relacionadas con Erasmus+; 2.26.
Habilidades y competencias, titulaciones y ocupaciones; 2.27. Grupos infor-
males de jévenes; 2.28. Experto en reformas de Educacién Superior; 2.29.
Licencias de contenido; 2.30. Convocatorias de propuestas; 2.31. Movilidad
de aprendizaje; 2.32. Modelos de formularios de solicitud de formacién de
adultos para movilidad del personal; 2.33. Convocatorias extraordinarias de
Erasmus; 2.34. Consecuencias de la epidemia de coronavirus; 2.35. Apoyos
de Erasmus+ para estancias de ensefianza; 2.36. Europass; 2.37. Suplemeto
al diploma; 2.38. MO OC; 2.39.ESCO; 2.40. Formulario de solicitud de mo-
vilidad; 2.41. Aprendizaje mixto; 2.42. VET (Formacién Profesional); 2.43.
Acuerdo de aprendizaje Erasmus+; 2.44. Acuerdo de aprendizaje para estu-
dios: compromiso; 2.45. Acuerdo de aprendizaje para estudios: Directrices;
2.46. Acuerdo de aprendizaje para préicticas: directrices; 2.47. Registro de
organizaciones; 2.48. Carta de movilidad Erasmus+ VET (Formacién Pro-
fesional); 2.49. Oportunidades Erasmus+ para estudios en el extranjero;
2.50. Condiciones para estudios en el extranjero; 2.51. Solicitar un progra-
ma Erasmus+; 2.52. Formulario de movilidad del personal para formacién;
2.53. Formulario de movilidad del personal para ensefianza; 2.54. Valor afia-
dido de la movilidad; 2.55. Formulario de movilidad del estudiante para es-
tudios; 2.56. Formulario de acuerdo de aprendizaje para estudios.
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Los temas de las inciativas (3) de la Comisién Europea y el vocabulario
especifico relacionado con los proyectos y documentos de movilidad (4)
dieron lugar a once subtemas, y cinco subtemas respectivmente: 3.1. Em-
presariazgo juvenil; 3.2. Recursos educativos abiertos; 3.3. Abandono es-
colar temprano; 3.4. Actividades de movilidad del Cuerpo de Solidaridad;
3.5. Movilidad y Cooperacién en Educacién Superior; 3.6. El proceso Bolo-
nia; 3.7. Jean Monet; 3.8. Eurodesk, la red de Erasmus+; 3.9. La plataforma
EPALE de Erasmus+; 3.10. Grados de méster conjunto de Erasmus Mun-
dus; 3.11. Erasmus+; 4.1. Propuestas de proyectos; 4.2. Términos comunes
relacionados con los proyectos de movilidad; 4.3. Vocabulario comun rela-
cionado con la movilidad; 4.4. Carta de motivacién-universidad; 4.5. Una
carta de motivacién para solicitud de empleo.

Los dos utlimos temas de habilidades educativas (5) y caracteristicas es-
pecificas de las distintas lenguas (6) llevaron a tres subtemas en total: 5.1.
Tipos de destrezas; 5.2. Tipos de aprendizaje y 6.1. Gestos del lenguaje.

Los temas y subtemas mencionados fueron elegidos porque todos pue-
den usarse facilmente en la preparacién de ejercicios relacionados con la
movilidad de inglés para fines especificos y para los diferentes tipos de
usuarios o a veces, el mismo tema o subtema puede usarse para preparar
ejercicios para dos o incluso para los tres grupos de usuarios de la aplica-
cién: estudiantes, personal académico y personal de administracién. Por
ejemplo, para la preparacién de ejercicios para los estudiantes se encontr
material valioso dentro de los temas de documentos y formularios relacio-
nados con la movilidad (como el Formulario de solicitud de movilidad), los
relativos a estudios en el extranjero, o el Acuerdo de aprendizaje para prac-
ticas de formacién: directrices, las directrices para el acuerdo de aprendi-
zaje para estudios, o la Convalidacién académica de la movilidad, el formu-
lario de movilidad del estudiante para estudios, el formulario de Acuerdo
de aprendizaje para estudios, el Apoyo financiero durante la movilidad, los
Problemas durante la movilidad, etc.

Con respecto al personal académico, los temas de interés serian: Capaci-
tacion (Educacién superior, juventud), Oprtunidades de Capacitacién (ju-
ventud), Solicitar un programa Erasmus+, Formulario de movilidad del
personal para formacién, Formulario de movilidad del personal para ense-
fanza, Registro de organizacciones, Convocatorias Erasmus, Habilidades
y competencias, titulaciones y ocupaciones, etc.

El presonal administrativo probablemente estaria mds intersado en las
areas de los siguientes temas: Convalidacién académica, Resultados de los
proyectos Erasmus+, Sociedades colaborativas, Programas Erasmus+ (en
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general), Convocatorias de propuestas, Modelos de formularios de solici-
tud de educacién de adultos de movilidad del personal, Formulario de mo-
vilidad del personal para formacién, Términos comunes relacionados con
los proyectos de movilidad, Vocabulario comun relacionado con la movili-
dad, Carta de motivacién: universidad, Una carta de motivacién para so-
licitud de empleo, etc. Naturalmente, puesto que estos temas y subtemas
estan conectados con la educacion superior, la mayoria de ellos podrian ser
de interés no solo para un grupo de usuarios de la aplicacién sino, al menos,
para dos o incluso para los tres grupos de usuarios.

El tercer paso fue la preparacién de los ejercicios de movilidad. Con an-
terioridad a la preparacién de los ejercicios, se procedié a un examen ex-
haustivo de los textos y materiales relacionados con la movilidad que ha-
biamos encontrado en las paginas web anteriormente mencionadas de la
Comisién Europea. Los recursos y su contenido se incluyeron en tablas pa-
ra presentar de forma transparente su uso en la preparacién del material
de ensefianza/aprendizaje dentro del tema de movilidad. La tabla esta or-
ganizada en seis columnas y contiene los siguientes datos: ntimero ordinal
del recurso (total de 99 fuentes usadas), su titulo, fuente y pagina inicial,
lengua en la que estaba escrito y la correspondiente descripcién breve. Las
paginas web, paginas iniciales y enlaces se visitaron en el periodo entre la
segunda mitad de 2020 y la primera mitad de 2021.

Parala recopilacién de ejercicios en particular, se usé el Formulario de Ca-
tegorizacion de Actividades, que fue elaborado de acuerdo con la Metodologia
LanGuide, es decir, usando la Guia para la preparacién de la metodologia co-
muin y orientaciones. Ademas de las partes con las instrucciones y las tareas
de los ejercicios, también se da otra informacién, como por ejemplo el in-
dice de identificacién de la tarea (p.ej. IF-001 para Ivo Fabijanic, ejercicio
numero 1), fuente y autenticidad del texto (original, tomado de y adapta-
do), los niveles a que se dirige la actividad (basico, intermedio o avanzado),
tipo de destreza (comprension lectora y auditiva, expresion oral y escrita,
y vocabulario), tipo de actividad (de asociacién, ortografia, opcién multi-
ple, etc.), aprendiente (estudiante, personal académico o administrativo),
el 4rea temadtica (académica, administrativa, movilidad o informética), tipo
de cognicién (recordar, comprender, analizar, evaluar, crear). La parte que
en si contenia el ejercicio o la actividad contiene las secciones en el texto
de la actividad, las instrucciones para su realizacion y las posibles fuentes
o su copyright. La parte final se dejé para la presentacién de la tarea en si.

Los ejercicios de movilidad fueron evaluados por tres tipos de investi-
gadores/expertos en lingiistica participantes en el proyecto LanGuide -
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los de la Universidad de Primorska (Koper, Eslovenia), la Universidad de
Rijeka (Croacia) y la Universidad de Bragsov (Rumania). Sus comentarios
fueron tomados en cuenta para la inclusién final de los ejercicios en la apli-
cacién. Para la evaluacién de todos los ejercicios LanGuide (inglés acadé-
mico, administrativo o para secretariado, inglés para la movilidad e inglés
para informaética) se usé el Cuestionario de evaluacion de materiales LanGui-
de adaptada, preparada por todos los miembros linguistas del equipo. El
cuestionario esta dividido cinco secciones: (1) Identificacién del ejercicio,
(2) Evaluacién general, (3) AICLE, (4) Estilo de aprendizaje, y (5) Comenta-
rios finales. El cuarto y dltimo paso consistia en la inclusién de los ejercicios
preparados y evaluados en la aplicacién LanGuide. Se hizo con la ayuda de
la Aplicacién de Gestién de Contenido.® Se metieron en la aplicacién unos
420 ejercicios de movilidad. Para los tres niveles y los tres grupos de usua-
rios el namero total de ejercicios metidos, segin cada destreza en parti-
cular, es el siguiente: expresién oral: 50 ejercicios; comprensién auditiva:
92; expresién escrita: 57; comprension lectora: 88; y para vocabulario: 136
ejercicios

El objetivo de este trabajo era mostrar y describir detalladamente la pre-
paracién de los ejercicios de movilidad y su inclusién en la aplicacién Lan-
Guide. La idea principal para la inclusién de dicha informacién, a diferen-
cia de otros proyectos financiados por la Comisién Europea, era promo-
ver la importante y valiosa informacién que es enormemente apreciada de
mejorar dreas de comunicacion e interculturalidad, temas de calidad so-
cioeducativa y cultural, que también se consideran muy valiosas dentro de
los programas de movilidad de los estudiantes, profesores/investigadores
y personal administrativo que trabaje en instituciones de educacién supe-
rior. Se consideraron y planificaron cuatro pasos para la elaboracién de los
ejercicios de inglés para fines especificos (ESP): (1) exploracién y familia-
rizacién con la pagina web de la Comisién Europea, (2) tomar decisiones
sobre la adecuacién del contenido para la elaboracién de los ejercicios de
ESP, (3) elaboracién y evaluacién de los ejercicios, y (4) inclusién de los
ejercicios en la aplicacién LanGuide. Una vez explorada la pagina web de
Erasmus+ y la informacién que contiene, clasificamos y ordenamos el ma-
terial que creimos valioso para el tltimo paso de la elaboracién de los ejer-
cicios. Segun el tema, se clasificé el material en grupos de temas de inte-
rés para los usuarios de la aplicacién. Los temas eran: (1) diseminacién de
proyectos Erasmus+ (con 35 subtemas relacionados), (2) documentos re-

® https://languide.si/en.
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lacionados con el programa Erasmus+ (con 56 subtemas relacionados), (3)
iniciativas de la Comisién Europea (con 11 subtemas relacionados), (4) vo-
cabulario especifico relacionado con los documentos y proyectos de movi-
lidad (con 5 subtemas relacionados), (5) habilidades educativas (1 subtema
relacionado) y (6) caracteristicas especificas de las distintas lenguas (2 sub-
temas relacionados). La elaboracién de los ejercicios fue precedida por un
examen minucioso de los textos y materiales relacionados con la movili-
dad encontrados en las paginas de la Comisién Europea. Los recursos y su
contenido fueron metidos en tablas para presentar claramente su uso en la
preparacién del material de ensefianza/aprendizaje sobre el tema de movi-
lidad. Para la recopilacion de ejercicios en particular, se usé el Formulario de
Categorizacion de Actividades, que fue elaborado de acuerdo con la Metodo-
logia LanGuide, es decir, usando la Guia para la preparacién de la metodologia
comiiny orientaciones. Los ejercicios de movilidad fueron evaluados por tres
tipos de investigadores/expertos en lingiiistica participantes en el proyec-
to LanGuide. Sus comentarios fueron tomados en cuenta para la inclusién
final de los ejercicios en la aplicacién. Para la evaluacion de todos los ejer-
cicios se us6 el Cuestionario de evaluacion de materiales LanGuide adaptado.
La inclusién de los ejercicios preparados y evaluados en la aplicacién Lan-
Guide se realiz6 con la ayuda de la Aplicacion de Gestion de Contenido.

Palabras clave: LanGuide, documentos Erasmus+, ejercicios, movilidad,
preparacién de ejercicios, entrega de ejercicios, inclusién de los ejercicios
en la aplicacién.

Qué podemos mejorar: sugerencias para mejorar la aplicacion
languide para lengua eslovena

Nika Pavleti¢, Klara Sumenjak y Jana Volk

Segin los estudios de investigacién y a la vista del creciente nimero de
usuarios extranjeros de esloveno, el interés en esta lengua se ha visto in-
crementado en los dltimos afios. El acelerado ritmo de vida y un rapido
desarollo tecnolégico han cambiado la vida de las personas en la actuali-
dad. Internet, los ordenadores, los smartphones se han convertido en par-
te imprescindible de nuestras vidas y han tenido un gran impacto en todas
las 4reas dela actividad humana, incluido el aprendizaje de lenguas extran-
jeras.

Con el objetivo de que los usuarios se mantengan al dia y aprendan len-
guas extranjeras ajustando su tiempo, su estilo propio y su nivel de co-
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nocimientos a sus necesidades, se han creado distintas aplicaciones pa-
ra el aprendizaje de lenguas. Algunas de las mds populares en el mercado
son Duolingo, Memrise, Busuu, Mango Languages, Brainscape (Drazumerig,
2017),° y 50 Languages, que ofrecen ensefianza para distintas lenguas ex-
tranjeras. En los dltimos afios también ha aumentado el nimero de apli-
caciones que se especializan en la ensefianza del esloveno como lengua
extranjera: Slovens$¢ina za vsak zep (Jurkovi¢, 2015), Slonline, ZNAM, SOS
slovenséina, Hotel Slovens¢ina. Estas aplicaciones ofrecen principalmente
ejercicios de vocabulario, frases y didlogos a nivel basico (A1-A2 segun el
MCER).

A diferencia de otras aplicaciones para aprender esloveno y al igual que
en la aplicacién Hotel Slovenstina, la aplicacién LanGuide se centra en el
aprendizaje de la lengua para fines especificos (LFE). Ofrece a sus usua-
rios establecidos —estudiantes, profesores de universidad y personal de
administracién— ejercicios de vocabulario y gramatica para los campos de
la movilidad, académico y administrativo. Los ejercicios han sido elabora-
dos para tres niveles de conocimientos (A1, A2 y A3) y disefiados para me-
jorar aspectos gramaticales y de contenido. El presente articulo evalaa de
forma critica los ejercicios, basdndose en los resultados de las pruebas y en-
cuestas sobre la aplicacién y presenta los fallos de contenido y técnicos de
los ejercicios y, en conclusidn, ofrece directrices para una mejora posterior
de la aplicacién.

Los ejercicios de lengua eslovena se crearon entre febrero y septiembre
de 2021. Estén divididos en cuatro campos y disefiados para adquirir cono-
cimientos de la lengua en los tres niveles del MCER, es decir, A1, A2y B1.
Al comienzo del proyecto no fuimos conscientes de las limitaciones pos-
teriores y creamos numerosos ejercicios que no pudieron ser incluidos en
la aplicacién debido a restricciones técnicas. Cada autor prepar6 ejercicios
para uno de los niveles, pero para que los ejercicios pudieran ser comple-
mentados y mejorados, se prepararon en primer lugar los ejercicios de nivel
A1, después los de nivel A2 y finalmente los de nivel B1. Otras lenguas solo
consideraron dos niveles (principiante e intermedio) y con el objetivo de
unificar nuestros ejercicios a los de otras lenguas, hemos combinado los
niveles A2 y B1 en el nivel intermedio. Creemos que esta no fue una de-
cisién muy acertada, ya que cada uno de los tres niveles tiene sus propias
caracteristicas y quizds habria sido mejor conservar la estructura original
de los ejercicios.

®Véase la bibliografia en la pp. 118-119.
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Elnivel A1 tiene 60 ejercicios que estan disefiados de forma que los usua-
rios sin conocimientos previos o con un conocimiento minimo del lenguaje
puedan resolverlos con éxito, adquiriendo de este modo destrezas de co-
municacién claves a nivel inicial. En este nivel las instrucciones estdn en
dos idiomas, en esloveno y en inglés, mientras que otros niveles solo pre-
sentan las instrucciones en esloveno. Los ejercicios de nivel A2 se centran
principalmente en vocabulario basico, que es esencial para una comunica-
cién exitosa en lengua eslovena. La mayoria de estos ejercicios son de em-
parejar o elegir la respuesta correcta, ya que los aprendientes de nivel A1
normalmente tienen poca o ninguna base previa de esloveno. Hemos evi-
tado el uso de ejercicios de escribir (type-in), por considerar que son mas
adecuados para niveles superiores. Los ejercicios de nivel A1 permiten a
los usuarios mejorar su conocimiento de gramatica y de vocabulario.

El nivel A2 tiene 188 ejercicios que estdn disefiados para usuarios que
adquirieron los objetivos de comunicacién y lingtisticos a nivel A1 o pa-
ra usuarios de lenguas eslavas que usan casos gramaticales en su sistema
lingtiistico. La mayor parte de los ejercicios de nivel A2 son de gramdtica
(escribir las formas correctas de nombres, adjetivos o verbos). Hemos dise-
fiado casi todos los ejercicios del tipo type-in (escribe), ya que era el dnico
tipo que estdbamos seguros que funcionaria perfectamente en la aplica-
cién. Los ejercicios de nivel A2 permiten al usuario revisar y consolidar
sus conocimientos gramaticales.

El nivel B1 tiene 89 ejercicios que completan los ejercicios de nivel A1
y A2 en cuanto al contenido y a la gramatica, y se centran en estructuras
gramaticales m4s dificiles y peculiaridades de la lengua eslovena. Ejercicios
de ejemplo nos muestran peculiaridades en la acentuacién, el uso dual y
las dos formas posibles de caso en la declinacién de nombres de paises y
regiones que terminan en los sufijos -ska o -ska. Las frases pueden ser un
poco largas, dentro de las posibilidades técnicas de la aplicacién, pero, aun
asi, son comprensibles para los usuarios que ya han alcanzado el nivel A2.
Los ejercicios de nivel B1 pueden ser de varios tipos, aunque mayormente
son del tipo de opcién multiple y escribe en el hueco (type in the gap). Los
ejercicios de nivel B1 permiten al usuario revisar, consolidar y mejorar sus
conocimientos gramaticales, incluyendo la fonética basica.

Hemos encontrado ciertas limitaciones técnicas que han causado nume-
rosos fallos en los ejercicios ya cuando los estdbamos preparando. Se pue-
den dividir en dos tipos generales: fallos técnicos y de contenido.

El hecho de que la aplicacién no esté accesible para todos los tipos de
sistemas operativo es un fallo técnico importante en la aplicacién segin
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ambas encuestas (la encuesta oficial «Aprende lenguas con la aplicacién
LanGuide - Formulario de satisfaccién» para la prueba de la aplicacién y la
encuesta LanGuide preparada por Pavleti¢, Sumenjak, y Volk parala prueba
de la app de esloveno).

La aplicacién para esloveno ha sido probada por un total de 39 usuarios.
Ademais 28 usuarios no pudieron descargarse la aplicacién, y el 64% no pu-
dieron instalarla ya que usaban un sistema operativo 10, mientras que el
resto no pudieron instalarla o hacerla funcionar.

La aplicacién muestra los ejercicios de forma aleatoria, a pesar de que
algunos de ellos se han disefiado para seguir un orden y formar una uni-
dad global. Esto supone también un fallo técnico, ya que dichos ejercicios
deberian mostrarse en el orden correcto y no de forma aleatoria.

Los ejercicios podian incluir una breve explicacién de lo que trabaja ca-
da ejercicio y cudles son las reglas gramaticales que se necesitan conocer
para completar la tarea. Las tablas de gramatica también deberian estar
disponibles para los usuarios en un atajo visible en cada ejercicio de gra-
matica, ya que pueden ser de utilidad para los usuarios. Las instrucciones
deberian mostrarse en el ejercicio en todo momento, ya que es incémodo
tener que buscarlas continuamente. Al principio en la cooperacién del pro-
yecto no estaba claro qué tipo de ejercicios podria soportar la aplicacién y
puesto que ya habiamos preparado numerosos ejercicios que no pudieron
incluirse en la aplicacién debido a limitaciones técnicas, decidimos disefiar
principalmente ejercicios del tipo escribe en el hueco, de opcién multiple
y de emparejar. Por este motivo, los ejercicios de comprensién lectora y
auditiva al igual que los de formacién de textos independientes no se han
incluido. Para ejercicios de este tipo es necesario que la aplicacién habilite
mecanismos adecuados para la seleccién de respuestas multiples y compro-
bacién de las respuestas. Por el mismo motivo, la mayoria de los ejercicios
son de gramatica, puesto que no sabiamos si la aplicacién soportaria el uso
de imagenes, videos y archivos de audio. La falta de posibilidades de uso
de recursos multimedia es sin duda un problema de la aplicacién. Los ejer-
cicios también deberian estar accesibles en la versién para portatil, ya que
los smartphones con frecuencia ofrecen poca visibilidad y, ademas, algunos
usuarios prefieren usar el ordenador en vez del mévil. Nuestra sugerencia
es que la aplicacién esté disponible tanto para mévil como para ordenador
en el futuro.

Uno de los principales fallos es que hay demasiados ejercicios de grama-
tica, debido también a los problemas técnicos. Esto hace que los ejercicios
puedan ser aburridos y dirigidos principalmente a consolidar y mejorar las
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habilidades gramaticales, que son un componente importante de los cur-
sos de idiomas, pero no el dnico componente y por eso harian falta mas
ejercicios para trabajar las destrezas comunicativas, la comprensién lec-
tora y auditiva y la expresién escrita. Al menos, ademas de los ejercicios
de gramatica, se deberia afiadir ejercicios de gradacién de adjetivos, con-
solidacién de las diferencias entre los casos genitivo y acusativo, reforzar
también las diferencias entre los casos acusativo y locativo, el uso de verbos
modales, el imperativo, los pronombres personales de caso gramatical 1°, 2°
y 4°. Ademas, los ejercicios no estan equitativamente representados en los
distintos niveles; la mayoria se adecuan al nivel A2 y sin embargo, muchos
de los ejercicios de A2 podrian usarse para nivel A1, lo que cambiaremos
en un futuro.

La principal ventaja de la aplicacién LanGuide es su propia existencia, ya
que no hay muchas aplicaciones para el aprendizaje de la lengua eslovena
y ademas de esto la aplicacién ofrece directrices orientadas al aprendizaje
de vocabulario especifico. Con la ayuda del profesor, los ejercicios pueden
ofrecer una base sélida para consolidar los conocimientos y para la prepa-
racién para examenes, etc.

Todo es mejorable y consideramos que seria apropiado mejorar la aplica-
cién LanGuide. Hemos presentado sugerencias para mejorar tanto la tec-
nologia como el contenido. La mas importante de todas seria la posibilidad
de tener accesible la aplicacién tanto para sistemas operativos en méviles
como para ordenadores, posibilitando de esta forma una experiencia mas
sencilla para todos los usuarios (algunos prefieren trabajar con el mévil y
otros con el ordenador). Los ejercicios deberian mostrarse en el orden es-
tablecido por el autor y no de forma aleatoria, tal como ocurre ahora. Una
estructura de ejercicios planificada concienzudamente frente a un orden
aleatorio de los ejercicios es mucho mas eficaz para el aprendizaje de una
lengua, ya que permite a los usuarios ir aumentando sus conocimientos
tanto de gramatica como de contenido. La imagen visual de la aplicacién
deberia ser refinada grifica y cromaticamente, enfatizando las instruccio-
nes, afladiendo burbujas con instrucciones o tablas y una lista ordenada de
ejercicios. También seria beneficioso para una mejor experiencia de usua-
rio una forma mds sencilla de descargarse la aplicacién al teléfono mévil.

Se deberia afiadir a los ejercicios una descripcién de lo que el ejercicio
trabaja y sus objetivos, asi como una presentacién de ciertas formas gra-
maticales (por ejemplo, cuando se trabajen los casos gramaticales, un usua-
rio deberia tener la posibilidad de ver los sufijos y las reglas de declinacién
siempre).
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La aplicacién también quedaria mucho mejor si se afiadieran ejercicios
de comprensién lectora y auditiva y de expresion escrita, ya que es crucial
trabajar todas las destrezas comunicativas cuando se aprende una lengua
extranjera. Deberian incluirse ademds ejercicios para evaluar y desarrollar
la comprensién auditiva, ya que los estudiantes de nivel B1 tienen capaci-
dad para expresar su opinién y dar consejo sobre temas seleccionados y en
particular, de participar en conversaciones de la vida diaria. Ademas, estos
ejercicios deberian tener audios con la pronunciacién correcta.

La aplicacién deberia incluir sin duda ejercicios para consolidar la ela-
boracién de textos escritos y orales para alcanzar el objetivo de descri-
bir experiencias, sucesos, suefios ... ademas de opiniones, planes futu-
ros, etc. Cuando los aprendientes elaboran textos de forma independien-
te, cometen errores ortograficos y/o gramaticales y, por esta razén, seria
muy interesante y ttil incluir ejercicios que ayuden a los usuarios a corre-
gir/eliminar los errores mas comunes tanto ortograficos como gramatica-
les. Dichos ejercicios estarian basados en un corpus de errores mas fre-
cuentes en la elaboracién de textos orales y escritos de los usuarios de la
aplicacién.

Las aplicaciones para mévil y los sistemas de aprendizaje online no po-
dran imponerse y sustituir la forma cldsica de aprender una lengua extran-
jera —en un aula con un libro de texto y un profesor— pero, sin embargo,
pueden tener un papel crucial en la consolidacién adicional de las destre-
zas comunicativas y en una mejora de forma interactiva del dominio de
una lengua. Creemos que la aplicacién es una herramienta adecuada pa-
ra el aprendizaje clasico, pero la consideramos menos apropiada para el
aprendizaje independiente de la lengua eslovena.

Palabras clave: Esloveno como segundo idioma, ensefiando esloveno, apli-
cacién para el aprendizaje de idiomas, LanGuide.

Gestor de Contenido LanGuide: Plataforma Web para soportar
contenido de aprendizaje de lenguas para fines especificos

Maria Dolores Lozano, Enrique Arias y Pablo Bermejo

En este capitulo presentamos el Sistema de Gestién de Contenido LanGui-
de. Ha sido disefiado y desarrollado como una aplicacién web y esta dirigi-
da a linguistas que deseen crear ejercicios en distintas lenguas, campos y
niveles para fines didacticos. Esta aplicacién de software ofrece una gran
variedad de tipos de ejercicios segin la metodologia comun y la plantilla de
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ejercicios establecida en el proyecto LanGuide. Ademas, se ha complemen-
tado con un repositorio comun de ejercicios para almacenar y compartir
materiales complementarios para los ejercicios, tales como videos, textos,
archivos de audio e imdgenes. La herramienta permite la gestién tanto de
autores como de ejercicios con distintos filtros para facilitar las busquedas.
Ademas, incluye una funcién de previsualizacién que permite a los lingiiis-
tas comprobar el ejercicio resultante creado y simular su comportamiento
para comprobar inconsistencias antes de su publicacién final. También pre-
senta la evaluacién de la herramienta con usuarios reales, demostrando asi
su utilidad dentro del proyecto LanGuide.

Introduccion

Uno de los objetivos del Proyecto LanGuide fue la preparacién de la tec-
nologia digital y de la aplicacién para mévil para incluir la herramienta de
enseflanza de idiomas en un marco de tecnologia digital actualizado para el
aprendizaje y adquisicién de unalengua. Enla actualidad no hay disponible
una herramienta similar que pueda dar a los usuarios una informacién de
sus conocimientos ademds de las directrices sobre como mejorarlos y que
sea ademds completamente gratis. Por ello, uno de los principales objetivos
del proyecto LanGuide es desarrollar un conjunto de aplicaciones software
que estén disponibles libremente en la web del proyecto.

Este capitulo presenta el Gestor de Contenido LanGuide, una aplicacién
web desarrollada para que los lingiiistas y expertos en la ensefianza de idio-
mas puedan crear ejercicios y actividades en distintas lenguas y fomentar
el aprendizaje de lenguas para fines especificos, segin la metodologia de-
finida en el proyecto LanGuide. Ademas, el Gestor de Contenidos incluye
un repositorio de recursos —tales como videos, imégenes y archivos de
audio— generados por los autores, que pueden ser usados por cualquier
autor para integrarlos en el disefio de ejercicios.

Durante el desarrollo del Gestor de Contenido se ha tenido en cuenta que
el total de ejercicios creados por los lingiiistas tendra que ser mostrado en
la aplicacién mévil desarrollada en el proyecto para finalmente ser usada
por el usuario final de la aplicacién, que son los estudiantes, profesores y
personal de administracién. La comunicacién entre el Gestor de Conteni-
do y la aplicacién mévil estd soportada mediante la API correspondiente
y una fiable y robusta arquitectura servidor-cliente, que se describe mas
adelante en este capitulo. Inicialmente el sistema fue instalado en el ser-
vidor online Heroku, que es gratis. Actualmente el proyecto se encuentra
en un nuevo servidor definitivo, alojado y administrado en la Universidad
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de Primorska, como coordinadores del proyecto LanGuide.” El Gestor de
Contenido ha sido evaluado dos veces por los lingiiistas que lo han usado
para crear ejercicios en diferentes lenguas. Los resultados recibidos en la
primera evaluacién nos permitieron mejorar el sistema y arreglar algunos
pequeftios fallos de funcionalidad, obteniendo asi una versién mejorada que
fue evaluada de nuevo para comprobar su validez como Sistema de Gestién
de Contenido robusto.

Arquitectura y Tecnologia del Gestor de Contenido LanGuide

En esta seccién se describe la arquitectura servidor-cliente usada para la
implementacién del Gestor de Contenido, indicando las distintas tecnolo-
gias usadas tanto para el frontend como para el backend, como se muestra
en la Figura 6.1 del articulo completo.

Implementacion del Frontend y del Backend

El frontend ha sido desarrollado usando lenguaje Pug Template, que es una
herramienta muy potente para crear plantillas de forma robusta y unifor-
me (Hibbard, 2019).?

Hemos usado Node.js para el desarrollo de todo el backend yla API co-
rrespondiente para comunicar con la aplicacién mévil. Node.js es un en-
torno de ejecucién JavaScript multiplataforma y de cédigo abierto para
funcionalidad de backend que ejecuta cédigo JavaScript fuera del nave-
gador web (Orsini, 2013). Node.js permite a los desarrolladores usar Ja-
vaScript para implementar herramientas de linea de comandos y ejecutar
c6digo en el servidor - el servidor ejecuta scripts para generar contenido
web dindmico antes de que se envie la pagina web al navegador del usuario.
Por consiguiente, Node.js representa un paradigma «JavaScript everywhe-
re» (Scott, 2020) que unifica el desarrollo de la aplicacién web en torno a
un dnico lenguaje de programacién, en lugar de diferentes lenguajes para
scripts de servidor y de cliente.

Implementacion de la base de datos

La base de datos del Gestor de Contenido ha sido implementada en Mong-
ODB, un sistema de base de datos NOsQL (Bradshaw et al., 2019). Est4
alojado en MongoDB Atlas para facilitar la instalacién del Proyecto y su
administracién en internet.

" https://cm.]anguide.si.
#Véase la bibliografia en la pp. 135-136.
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Aspecto y funcionalidad del Gestor de Contenido LanGuide

Esta seccién presenta el aspecto y funcionalidad del Gestor de Contenido
tal como estd en su versién final, tras realizar algunas repeticiones para
mejoras y ampliaciones.

Acceso al Gestor de Contenido

Elacceso al Gestor de Contenido estd restringido a los lingiiistas y expertos
en la ensefianza de idiomas, que deben haber sido registrados previamente
en el sistema por el administrador. La versién actual del Gestor de Conte-
nido no esta abierta a usuarios externos a menos que sean invitados por
los coordinadores del proyecto LanGuide.

Para entrar en el Gestor de Contenido, los autores deben hacerlo con
las credenciales suministradas. Esta funcionalidad incluye la posibilidad de
recuperar una contrasefla olvidada mediante el administrador del sistema.

Funcionalidad principal

Elacceso ala funcionalidad principal del Gestor de Contenido se encuentra
en las opciones del ment en la parte izquierda de la ventana principal. Los
usuarios pueden buscar ejercicios especificos o crear nuevos ejercicios.

Los usuarios pueden buscar ejercicios por autor o filtrar los ejercicios
segun los distintos campos de categorizacién. El sistema permite la crea-
ci6én de cuatro tipos de ejercicios: Opcién multiple, Selecciona, Escribe en
el hueco y Arrastra y suelta, como se muestra en la Figura 6.4 del articulo
completo. Ha sido disefiado para que los usuarios puedan visualizar todos
los ejercicios, pero solo pueden editar o eliminar los ejercicios creados por
ellos mismos.

El sistema incluye un panel principal, que ha sido disefiado como un ta-
blén de anuncios, para presentar actualizaciones o nuevas caracteristicas
del gestor de contenidos que los autores necesiten conocer al crear ejer-
cicios o recursos multimedia en el repositorio. El panel principal también
proporciona acceso a los ejercicios y a la lista de autores.

Autores. Esta funcién permite la visualizacién de la lista de autores re-
gistrados en el sistema. Podemos consultar su nombre, su email y ver sus
ejercicios.

Ejercicios. Esta funcién permite la visualizacién de la lista de ejercicios
creada en el Gestor de Contenido por los distintos autores. Estos pueden
clasificarse segin las distintas categorias (autor, destreza, nivel, etc.).

Cuando se elige un ejercicio de la lista, se muestra la hoja del ejercicio,
que se compone de las siguientes partes:
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- categorizacidn del ejercicio,
- simulacién del ejercicio y
- operaciones para editar, duplicar o eliminar el ejercicio.

La categorizacién del ejercicio se corresponde con la que estd definida en
la Metodologia LanGuide.

El Gestor de Contenido incluye una caracteristica para simular el com-
portamiento de los ejercicios creados y permitir a los autores la revisién en
caso de error al introducir la definicién del ejercicio. La Figura 6.9 del capi-
tulo completo muestra el interfaz de simulacién de un ejercicio de opcién
multiple, resaltando las opciones principales del interfaz. De este modo,
podemos ver el aspecto final del ejercicio y comprobar que todo esté co-
rrecto antes de publicarlo.

Creacién y modelado de ejercicios con el Gestor de Contenido

Para crear un ejercicio, el Gestor de Contenido muestra al principio las ad-
vertencias y avisos que los autores deben tener en cuenta durante la confi-
guracién del ejercicio. Esta informacidn es diferente dependiendo del tipo
de ejercicio.

En primer lugar, los autores deben definir la Categorizacién del ejerci-
cio (ver Figura 6.11) escribiendo y seleccionando las diferentes opciones,
que corresponden con la categorizacién de ejercicios definida en la meto-
dologia LanGuide. Esta categorizacién es la misma para todos los tipos de
ejercicios.

Ademais de los campos de categorizacidn, los ejercicios estan modelados
con una serie de metadatos que definen su presentacién y conducta final.
Los autores tienen la posibilidad de incluir un enlace a un video de YouTu-
be, insertar una imagen, un archivo de texto o de audio desde el repositorio.

Funcionalidad del papel de Administrador del Gestor de Contenido

El Gestor de Contenido incluye la tarea de Administrador con una funcio-
nalidad especifica para la gestién de los usuarios destino del Sistema, que
son los autores que crean los ejercicios. La funcionalidad principal del Ad-
ministrador es la siguiente:

- registro de nuevos usuarios con el papel de autor,

— editar los datos de un usuario con el papel de autor y
— eliminar un usuario creado anteriormente con el papel de autor.
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Repositorio comuin para recursos multimedia

El Gestor de Contenido integra un repositorio compartido para almacenar
recursos multimedia, como fotos, videos de YouTube, archivos de audio o
textos largos. Los autores pueden acceder directamente al repositorio a tra-
vés del Gestor de Contenidos. La Figura 6.20 del articulo completo muestra
algunos de los recursos creados por los lingiiistas del proyecto para usarlos
en los ejercicios.

El repositorio de recursos multimedia ha sido configurado de manera
que cualquiera pueda usar los recursos de cualquier autor, pero solo puede
eliminar o modificar los recursos creados por él. Los autores pueden aso-
ciar un recurso almacenado en el repositorio a un ejercicio especifico en el
formulario de la configuracién correspondiente del ejercicio.

Evaluaciéon del Gestor de Contenido LanGuide

El Gestor de Contenido ha sido evaluado dos veces. La primera evaluacién
se hizo después de publicar la primera versién totalmente operativa y de
depositarla en el servidor definitivo.’ y ya habia sido usada por los lingiiis-
tas del proyecto para crear los primeros ejercicios con la herramienta.

La evaluacién se centr6 en la calidad de uso, la usabilidad y facilidad de
aprendizaje del Gestor de Contenido y la realizaron 12 participantes con
el papel de autores que usaron el sistema para crear y gestionar ejercicios
durante un periodo antes de la evaluacién. Todos los participantes tienen
habilidades y experiencia a nivel de usuario en el manejo diario de aplica-
ciones web. Nueve de los 12 participantes eran mujeres y 3 de ellos hom-
bres. Todos ellos tenian conocimientos bésicos de la herramienta antes de
comenzar su evaluacién. Todos los participantes recibieron credenciales e
instrucciones de acceso, asi como un sencillo manual de usuario sobre c6-
mo usar la funcionalidad de la aplicacién.

Hemos basado la evaluacién en un método ampliamente usado llamado
System Usability Scale (SUs) (Brooke, 1996). Esta escala sUS consta de un
grupo de 10 preguntas, como se muestra en la Tabla 6.1). En el cuestiona-
rio SUS los items con nimero impar estdn formulados de forma positiva,
mientras que los pares son negativos, para reducir el sesgo de aquiescencia
en las respuestas. Se pidié a los participantes que respondieran segun la
escala Likert de cinco puntos —de 1 a 5— que representan respectivamen-
te: «totalmente en desacuerdo», «en desacuerdo», «neutral», «de acuerdo»
y «totalmente de acuerdo». Tras aplicar la formula correspondiente a las

® https://cm.languide.si.
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respuestas, segun la definicién en (Brooke, 1996), el resultado es un nime-
ro entre 0y 100, cuyo significado se muestra en la siguiente escala (Figura
6.22).

Los resultados de la evaluacién se muestran en la Tabla 6.2, que enu-
mera las puntuaciones de los diez items del cuestionario. En las dltimas
columnas se enumeran por separado la puntuacién global de sus (sus),
la puntuacién del factor de Usabilidad (Us.), y la puntuacién del factor de
Facilidad de aprendizaje (Le.). Como se muestra en la Tabla 6.2, podemos
ver que la puntuacién SUS es 75,2, que se considera entre «buena» y «exce-
lente» segun la calificacién con adjetivos (Bangor et al., 2009) definida para
la escala sUS. Los resultados SUS para los 12 participantes se muestran en
la Figura 6.23 del articulo completo.

También hemos investigado la evaluacién de usabilidad y facilidad de
aprendizaje basandonos en dos grupos de factores. Los items 4 y 10 del
cuestionario SUS (Tabla 6.1) contribuyen a la evaluacién de la facilidad de
aprendizaje, mientras que el resto de los items contribuyen a la evalua-
cién de la usabilidad (Lewis y Sauro, 2009). Sumando las puntuaciones de
los items 4 y 10 y multiplicindolo por 12,5 podemos evaluar la facilidad
de aprendizaje del sistema, que se muestra en la tltima columna de la Ta-
bla 6.2. La puntuacién media con respecto a la facilidad de aprendizaje es
75,0 sobre 100, lo que significa que esta herramienta tiene un alto grado
de facilidad, que requiere solo un poco de tiempo y de ayuda. La puntua-
ci6én de usabilidad se calcula sumando la puntuacién de los otros items y
luego multiplicando todo por 3,125. La puntuacién media con respecto a la
usabilidad es de 75,3 sobre 100, lo que indica una actitud muy buena de los
usuarios hacia el Gestor de Contenido LanGuide.

Los resultados obtenidos para usabilidad y facilidad de aprendizaje se
muestran en la Figura 6.24 y 6.25, respectivamente, del articulo completo.
Como se puede observar en las distintas representaciones, la mayoria de
los usuarios tienen puntuaciones altas, excepto dos usuarios (3 y 4), que
muestran las puntuaciones mas bajas, incluso por debajo de 50. Pero, en
general, a partir del analisis anterior, podemos concluir que la mayoria de
los usuarios estan bastante satisfechos con el Gestor de Contenido como
herramienta para crear y gestionar ejercicios dentro del proyecto LanGuide
y muestran una muy buena actitud hacia la usabilidad y facilidad de apren-
dizaje del Gestor de Contenido.

Palabras clave: Sistema Gestor de Contenidos, herramienta Web, reposito-
rio de recursos LanGuide.
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Una aplicacion movil como herramienta de aprendizaje
Afshin Ameri, Radu Dobrin y Philip Rautell Lindstedt

Para el desarrollo de aplicaciones para mévil ha habido diferentes lineas
de investigacién que se han usado para ensefiar o aprender deportes, en-
fermeria clinica, medicina, ética, etc. Este trabajo presenta una aplicacién
para moévil (LanGuide App) para el aprendizaje o la practica de distintas
lenguas en el contexto de los programas de movilidad europeos para insti-
tuciones académicas. El objetivo es usar esta aplicacién para los estudian-
tes y el personal de administracién que realizan estancias en otro pais eu-
ropeo como parte de distintos programas de movilidad.

La aplicacién LanGuide se construye con los grupos de ejercicios creados
por expertos lingiistas. Estos grupos de ejercicios pueden ser ampliados
por la comunidad y los nuevos expertos que deseen unirse al proyecto. La
aplicacién LanGuide soporta los siguientes idiomas: croata, inglés, espa-
fiol, italiano, rumano y esloveno. Contiene ejercicios disefiados especifica-
mente para estudiantes, profesores y personal de administracién en cuatro
categorias diferentes: académico, movilidad, secretarial e informética (I1T).

En este resumen se presenta el proceso de disefio y desarrollo de la apli-
cacién LanGuide y sus caracteristicas. Las herramientas y tecnologias usa-
das en su desarrollo también serdn evaluadas y finalmente expondremos
las posibles mejoras y desarrollos futuros de la aplicacién LanGuide.

Diserio de la interfaz de usuario para la aplicacion movil

Para disefiar la interfaz de usuario se estudiaron las aplicaciones comercia-
les actuales de aprendizaje de lenguas'® y los comentarios de usuarios sobre
dichas aplicaciones. Se celebraron diversas reuniones con los lingiiistas ex-
pertos del proyecto LanGuide para analizar las necesidades de usuario y se
usé la plataforma Miro'" para recoger la informacién. En estas reuniones
también se discutieron las caracteristicas que se consideraban necesarias
desde el punto de vista de los expertos de LanGuide. Los estudios y reunio-
nes con los expertos también sirvieron para establecer un grupo de carac-
teristicas independientes que debia crear el equipo de desarrollo. Dichas

* Duolingo (https://play.google.com/store/apps/details?id=com.duolingo); Babbel (https://
play.google.com/store/apps/details?id=com.babbel.mobile.android.en); Rosetta Stone
(https://play.google.com/store/apps/details?id=air.com.rosettastone.mobile
.CoursePlayer).

' https://miro.com
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caracteristicas se organizaron posteriormente y se elaboré un cronograma
para su desarrollo.

Las caracteristicas especificadas y el plan de desarrollo resultante nos
permitieron dividir el desarrollo en tres areas distintas, en las que un socio
seria responsable del desarrollo de las caracteristicas. Los grupos de carac-
teristicas y equipos responsables son:

— Aplicacién de Gestion de Contenido LanGuide: es una aplicacién web que
serd usada por expertos en lenguas para afiadir nuevos ejercicios al
Sistema. El equipo estd dirigido por la ucLM de Espafia. El Gestor
de Contenido se expone en un documento aparte.

— Aplicacién para movil LanGuide: Es una aplicacién mévil para disposi-
tivos Android que permite a los usuarios ver y realizar los ejercicios es
sus dispositivos méviles. Este equipo esta dirigido por MDU, Suecia.

— Gestor de Usuario LanGuide: Esta aplicacién analiza el progreso de un
usuario en un periodo de tiempo. El equipo responsable esta dirigido
por UNIRI, Croacia.

Desarrollo de la Aplicacion Movil

Se emple6 una estrategia muy agil para el desarrollo de la Aplicacién Mévil
LanGuide. En cada fase, se seleccionaron y desarrollaron un grupo de ca-
racteristicas. El resultado se compartia posteriormente con los socios del
proyecto para realizar pruebasiniciales e informar de los resultados al equi-
po de desarrollo.

La aplicacién LanGuide se cre6 sobre el Flutter Development Kit** (kit
de desarrollo de herramientas). La base de datos se desarrollé sobre el ser-
vidor mys QL Server albergado por la Universidad MDU y se us¢ Firebase®
para reportar errores y para la distribucién de la aplicacién entre los socios.
A partir de pruebas internas y con las aportaciones de los socios, la inter-
faz de usuario ha pasado por varias revisiones y se han solucionado algunos
problemas para proporcionar una Buena experiencia de usuario (UX) para
los estudiantes.

Aplicacion LanGuide para movil

La primera pantalla de todas que el usuario vera cuando abra la aplicacién
LanGuide esla pantalla de acceso (ver Figura 7.2 en el articulo completo). El

2 https://flutter.dev.
** https://firebase.google.com.
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usuario puede entrar con una cuenta existente o registrarse con una nueva
cuenta. Se necesita una direccién de correo vilida, que ellos deben con-
firmar, y una contrasefia para registrar una cuenta nueva. Una vez que el
usuario entra, la aplicacion recordara el usuario y se accedera automaética-
mente en el futuro, para un acceso mas cémodo.

La primera vez que el usuario entra, se muestra la pagina de bienveni-
da donde es necesario escoger algunos ajustes, como el idioma que desea
practicar y el tipo de aprendiente. Estas opciones pueden cambiarse poste-
riormente en los ajustes. Una vez hecho esto, se muestra un breve tutorial
sobre como comenzar a usar la aplicacién.

La pantalla de inicio (ver Figura 7.5 en el articulo principal), que el usua-
rio vera tras registrarse, contiene cuatro iconos de campos diferentes: Aca-
démico, Movilidad, Secretarial e Informaética (1T). Con estos campos pue-
den especificar qué tipo de ejercicios quieren practicar. El nivel de los ejerci-
cios puede establecerse manteniendo presionado* el icono de campo. Esto
hara cambiar el circulo coloreado de alrededor del campo para indicar el ni-
vel verde (basico), naranja (intermedio) y rojo (avanzado).

Cuando el usuario presiona uno de los campos, la Aplicacién LanGuide
mostrard el ejercicio, con los ajustes especificos de qué aprender, desde la
Aplicacion de Gestién de Contenido. La aplicacién soporta tres tipos dife-
rentes de actividades de aprendizaje: Opcién multiple, Escribe en el hueco
y Drag and Drop (Arrastra y suelta). Cuando el usuario ve las actividades
por primera vez, un breve tutorial explicard cémo funciona. Si el usuario
sale de un ejercicio antes de enviarlo, el estado del ejercicio se guarda y
queda disponible la opcién de continuar mas tarde.

Cuando el usuario ha completado todas las respuestas, el bot6n de enviar
se desbloquea y se pone verde. Esto es asi para que el usuario no pueda
darle a enviar antes de haber completado el ejercicio y para indicar que ya
han rellenado todo. Una vez enviado el ejercicio, se mostrar4 el resultado.
El resultado muestra al usuario cudntas respuestas correctas ha obtenido
del total y también da la opcién de ver qué respuestas fueron correctas y
cudles incorrectas. Cuando se visualizan las respuestas, el usuario puede
pulsar en la respuesta correcta donde habia contestado mal presionando el
icono de un ojo junto a la respuesta.

Palabras clave: Interfaces de Usuario, aplicacién mévil, aprendizaje de idio-
mas.

** https://developer.apple.com/documentation/uikit/touches_presses_and_gestures
/handling_uikit_gestures/handling long-press_gestures.
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Bakgrund till LanGuide sprakinliarningsramverk
Neva Cebron och Emma Beatriz Villegas Cunja

Introduktion

Syftet med denna uppsats ar att underséka den framtridande teorin och
forskningen om mobilt lirande (hidanefter mLirande) inom omradet foér
inlarning av frimmande sprak och att komplettera teoretiska insikter med
exempel pd implementering av de nya tillvigagingssitten. Ett relaterat
syfte ar att bedoma i vilken utstrickning lirdomar fran tidigare publicerad
forskning kan informera designtekniken och pedagogiken f6r mLirande
av den nya LanGuide-appen, utvecklad inom LanGuide-projektet.

De sprakinldrningsmaterial som utvecklats inom projektet bygger pa
forutsittningen att sprakbruket i en internationaliserad akademisk mil-
j6 ar titt kopplat till praktiska vardagssituationer fér en invandrare dir en
app kommer att gora skillnad, till exempel nir man vill bli f6rstddd och
kommunicera sin egen mening i typiska vardagssituationer. En app kan
inte 16sa alla sprikproblem nir man engagerar sig i en mingd olika situa-
tioner i ett nytt land och en ny akademisk institution. Informellt larande
med innehall som kan vara anvandbart och delas med andra foreslas dock
for att forbittra sprakinlarningen, 6ka integrationstakten och hjilpa till
att ge en smidig 6vergang till en ny studiemiljo.

Efter en liangre analys av tidigare relevant forskning diskuterar arti-
keln ramverket som hjilpte till att strukturera sprakinliarningsmaterialet
och vigledde den tekniska utformningen av LanGuide-appen. De tillva-
gagangssitt som anvinds vid utformningen av sprakmodulerna och den
underliggande pedagogiken illustreras och deras effektivitet eller brister
diskuteras. Slutligen, nigra éverviganden for ytterligare integrering av
eLearning-metodik och resurser i praxis fér inldrning av frimmande sprak
gar ocksa kort igenom.

Att lara sig med mobila enheter gar snabbt in i den vanliga utbildning-
en (Johnson et al., 2014)" och inldrning av frimmande sprik verkar ha en

* Se bibliografin pa s. 33-36.
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sarskilt framtradande roll i dessa stravanden. Men det finns fortfarande
begrinsningar pa grund av tekniska mojligheter fér mobila enheter som
kan begransa de pedagogiska bedrifterna hos en resursstark spraklarare.
Uppsatsen forséker darfor besvara féljande fragor: Vilka pedagogiska
principer bor vigleda utvecklingen av sprakinldrningsmaterial fér mL3-
rande? [ vilken utstrickning &r tillvigagangssitten som anvinds vid ut-
formningen av sprakinlarningsmaterial f6r mLirande liknande eller olika
de som styr liroboksproduktionen? Vilka lirdomar kan man dra f6r fram-
gangsrik implementering av autonom sprakinldrning pa mobila enheter?

Overviiganden om kopplingen mellan traditionell sprikinléirning,
e-learning och mLérande

Enligt nyare forskning om utbildning i en teknologiorienterad virld kom-
mer framtida ldirande inom hogre utbildning att forutsitta oberoende och
individualism (till exempel Laskova, 2021; Bower, 2019), si lirare bér in-
rikta sin pedagogik pa att framja inneboende motivation, handlingsfrihet,
sjalvriktning, sjilvreglering och principerna fér livslingt larande. Sddan
utveckling bygger pa nya metoder som utvecklats och utnyttjats i virtu-
ella larmiljéer under pandemin, dir lirare strivar efter att balansera och
uppmuntra hallbara och oberoende inldrningsmodeller. Med tanke pa den
utbredda anvindningen av smartphones 6ver hela virlden (Silver et al.,
2019), kommer mobilt lirande definitivt att spela en viktig roll i utveck-
lingen av sprikinlirning, eftersom det i allt hégre grad kan erbjuda nya
alternativ for att integrera verklig kommunikation med incitament for 13-
rande genom dess mangfacetterade mojligheter.

Men ett antal forskare papekar fortfarande att det finns en koppling
mellan utbildningsvarlden och den mobila tekniken, som elever interage-
rar med mestadels utanfér klassrummen och férelasningssalarna (till ex-
empel Walsh, 2010; Kukulska-Hulme et al., 2015; Jie et al. al., 2020), och
misslyckas darmed med att integrera en viktig killa till elevens motiva-
tion i inlarningsprocessen. Dessutom identifierar forskning som ett pro-
blem bristen pa nya pedagogiska ramar som skulle kunna vigleda utbild-
ningsstravanden for integration av mLarande i laroplanerna (till exempel
Sharples, 2006; Bernacki et al., 2020). Av nyare forskning om mobil peda-
gogik har det ocksa blivit tydligt att utbildning i den mobila tidsaldern inte
kan ersatta formell utbildning; snarare kan det erbjuda ett sitt att utoka,
stodja och bygga larande i och utanfér klassrummet (Mutiaraningrum och
Nugroh, 2021).

Dessutom visar studier pa ett viktigt paradigmskifte mellan de tradi-
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tionella utbildningssystemen och mLarande. Det primira malet f6r det
traditionella utbildningssystemet var namligen effektiv 6verforing av ve-
tenskapskanoner i en formell utbildningsmiljé, medan konstruktionen av
kunskap i en mobil era sker som informationsbehandling i interaktionen
genom och med personlig och mobil teknologi i en rad olika miljer (Shar-
ples 2006).

Nar det giller sprikinlarning kraver den traditionella inlarningsproces-
sen i ett bra tempo och uthéllighet, eftersom en "droppmatningsmetod
[...] ofta leder till frustration eftersom eleverna kianner att de har stude-
ratiflera dr utan att gora mycket framsteg” (Lightbown och Spada, 2006, s.
186). A andra sidan ger mobilassisterad sprakinlirning (hidanefter MALL)
och mLirande?® eleverna méjlighet att engagera sig i spraket under lektio-
nerna och mellan lektionerna med personliga aktiviteter i egen takt och
larandecentrerade (Viberg och Grénlund, 2012), vilket mojliggér en mer
smidig, fokuserad och behovscentrerad utveckling av kommunikativa far-
digheter pa ett frammande sprak.

En sadan forskjutning av mal och mal kraver ett grundligt omtiankande
av undervisnings- och lirandemetoder, samt kraver utveckling av effekti-
va metoder och liromedel f6r mLirande. Tekniken i sig spelar en roll nar
det giller att omforma manniskors preferenser, uppfattningar och attity-
der, vilket leder till idén om en metodik som ir samkonstruerad i ett soci-
otekniskt system (Viberg och Grénlund, 2012) och drar pa lardomar frin
praktiker utvecklade inom distansutbildning och datorstédd sprakinlar-
ning (hidanefter CALL), samtidigt som det kriver anpassning till de nya
kraven, sdsom flexibilitet, portabilitet och spontanitet (Mutiaraningrum
och Nugroh, 2021).

For att begransa synen till huvudmalet med LanGuide-projektet, nimli-
gen till designen av en mobilapp f6r sprakinlarning, miste det observeras
att "det finns appar for alla aspekter av sprakinlirning, men mycket lite
hansyn har tagits till de pedagogiska premisserna som ligger till grund
for designen av mobilappar” (Brick och Cervi-Wilson, 2015, s. 24). Des-

?mLearning hinvisar till méjligheter till sprakundervisning kompletterat med informell in-
larning pa smartphones, medan MALL (mobilassisterad sprakinlirning) - ett delomrade av
mLearning - ticker ett brett utbud av aktiviteter fér individuell 6vning av sprakkunskaper
och sprakkunskaper, inklusive sprakkurser och lektioner, men ocksa utforskande lirande i
urbana miljéer, samarbetande och konkurrenskraftiga sprakuppgifter, uppslagsbécker och
liknande. eLearning ir baserad pa en strukturerad, formell kurs som levereras eller stéds av
liromedel som tillhandahélls pa en webbplats, den inkluderar cALL (Computer-Assisted
Language Learning).
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sa appar ger en mangfacetterad kapacitet som erbjuder flexibilitet i tid
och rum och anpassningsférmaga som underlittar den féranderliga mil-
jon som gynnas av en mingd olika sjalvlirande, frdn studenter till yrkes-
verksamma (Ibacache, 2019), men bekviamligheten med virtuellt lirande
och "alltandligheten av mLirande-alternativ paverka sittet pa vilket man
lar sig, eftersom sprakinlirning flitas samman med anvindarnas dagliga
aktivitet och arbete” (Kukulska-Hulme, 2012, s. 10). Att 6ka motivationen
hos sjalvreglerande elever tycks fortfarande kriva en vilorganiserad de-
sign, relevant innehill och tydlig rackvidd (Broadbent, 2017), savil som ett
larande- och kunskapscentrerat tillvigagadngssatt. Framgangsrikt mLaran-
de av ett fraimmande sprik bor bygga pa elevernas fardigheter och kun-
skaper, géra det mojligt f6r dem att resonera utifran sin egen erfarenhet,
samtidigt som de tillhandahaller en strukturerad kursplan med validera-
de kunskaper, undervisas effektivt och med uppfinningsrik anvindning av
begrepp och metoder (Sharples et al., 2005; Elbabour och Head, 2020).
Foljaktligen innebar det nya mediet ocksa en férandring av ldrarnas rol-
ler och ansvar, sa Conole och Alevizou (2010, s. 44) framhaller att "grinser-
na mellan traditionella roller (Iarare och lirande) och funktioner (under-
visning och larande) suddas ut. ’Larare’ maste vara inlarande for att forsta
och ta hinsyn till ny teknologi i sina praktiker”. Larare och materialskri-
benter maste vara medvetna om de specifika sitt pa vilka digitala enheter
bekvamt kan anvindas i och utanfér klassrummet av sina slutanviandare,
samt om de specifika webbplatser och appar som eleverna ofta anvinder
och hur de planerar att anvinda deras digitala enheter (Brick och Cervi-
Wilson, 2015). Vi kan dra slutsatsen att mobil sprikinlirning redan har
forandrat tillvigagingssattet for sprakinlarning till viss del, samtidigt som
ett antal fragor fortfarande maste behandlas och analyseras for att ge en
meningsfull och produktiv anvindarupplevelse pa sprakinliarnings-appar.

Metodik

For att fa insikter i den senaste utvecklingen inom omradet MALL och
mLarande f6r andraspriksinliarning (hiadanefter sLA), identifierades forst
ett urval av sprakinlidrnings-appar for sjilvstudier och underséktes kort-
fattat. For det andra, en samling artiklar som rapporterade om forskning
om nuvarande praxis som framjas av mobil inldrningspedagogik gav ett
ramverk for att identifiera nagra framtradande egenskaper och rad med
denna nya sprakinlirningsmiljo. Slutligen tjinade kriterierna fran denna
forskning som grund fér utvirderingen av de metoder som introducerats
i LanGuide Mobile App.
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Insikter fran mLédrande-modeller for sprdkinldrning

F6r nastan tva decennier sedan Keegan (2002) féreslog att mLarande, som
en delmingd av eLearning, skulle skapa framtidens lirande, eftersom tek-
niska innovationer och nya enheter ger elever méjligheten att studera nir
det passar sig, var och nar man vill utnyttja de mojligheter som erbjuds av
allestades nirvarande inlarningsanordningar. Hittills tycks forutsigelsen
endast ha gitt i uppfyllelse i viss utstrickning inom sprakinlarningsomra-
det, ndmligen sprakinlirnings-apparna har 6kat, men det finns knappast
tillgdnglig forskning som skulle bekrifta en revolutionerande effekt pa me-
toder for sprakinlarning.

I den hir artikeln 4r appar fér mobila sprak de som nds via en webbplats
och appar som laddas ner till birbara smartphones, surfplattor, stationira
och barbara datorer.

Undersékning av ndgra teknikférmedlade sjalvstudieresurser

I syftet med denna forskning har féljande mobilappar undersokts kort: Du-
olingo, Babbel, Busuu, Beelinguapp, Memrise, 50 sprdk, HelloTalk, Slonline och
Flax. Det konstaterades att minga sprakinlirnings-appar erbjuder mojlig-
heten att interagera med ett brett utbud av sprak (5o sprdk: 50 olika sprak,
Duolingo: 38 sprak, Memrise: 25 sprak, HelloTalk: 150 sprak, Beelinguapp: 14
sprék, Babbel och Busuu: 13 sprék) och valet vixer fortfarande. Men fér-
utom Beelinguapp erbjuder de alla méjligheten att lara sig ett frimman-
de sprak bade pa mobilapplikationen och/eller pa webbplattformen. Fak-
tum &r att mobilapparna regelbundet erbjuder ett begransat urval av de re-
surser som tillhandahalls pa deras respektive mLirande-plattformar. Vis-
sa appar erbjuder att fokusera pa ett enda sprak (till exempel Slonline for
slovenska, Flax f6r engelska) och fortfarande kombinera anvindningen av
mobila enheter med webbplattformar.

Den stora majoriteten av resurserna fér mLarande erbjuder sprikinlara-
re samlingar av 6vningar organiserade pa ett systematiskt sitt, dvs kom-
pletta sprakkurser med fokus pa grundliggande kunskaper om grammatik
och ordférrad, i stort sett enligt huvudstrukturen i larobécker for olika ni-
véer av behirskning av enskilda sprék. P4 grund av ndgot begransade moj-
ligheter till interaktion som erbjuds av enheterna (till exempel flervalsév-
ningar, dra-och-slapp-6vningar, frigesporter, 6vningar for att fylla mellan-
rum, 6vningar med blandade meningar och liknande), tenderar 6vningar-
na att vara nagot repetitiva, samtidigt som de ocksa alla erbjuder nistan
samma idmnen, ordférrad och grammatikinnehall. De ger 6vning i att ut-
veckla de fyra fardigheterna, det vill siga att lyssna, lisa, tala och skriva.
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Den inldrningsmetod som foreslas tycks framfor allt baseras pa stindig
upprepning och atervinning fér att hjilpa till att memorera en uppsitt-
ning ordf6rrad eller grammatiska drag eller till och med hela meningar. De
ger inga explicita grammatiska forklaringar, och forvantar sig att eleverna
ska hirleda grammatikens principer pa egen hand. Vissa mobila appar f6r
sprakinlarning tillhandahaller en ordlista 6ver viktiga ordférrad som ingar
i sprakkursen (till exempel Slonline).

Men det finns ocksd ndgra anmarkningsvirda initiativ som féreslar al-
ternativa alternativ till virtuell sprakinlidrning pa mobilappar. Vi tyckte att
exemplet med Babbel var intressant eftersom det lankar 6vningarna i mo-
bilappen till sprakkurserna som halls av experter pa deras webbplattform,
sa att mLirande-delen verkar vara menad som ett incitament att engagera
sig i fraimmande sprikinlirning grundligt i webbtilligg. Beelinguapp intro-
ducerar ocksa ett nytt tillvigagangssatt genom att bara fokusera pa att ut-
veckla l4s- och lyssnarférmiga pa ett frimmande sprik. Mobilappen fore-
slar att man lyssnar pa en serie ljudbdcker samtidigt som man laser texten
med en tvasprakig sida-vid-sida-metod, presenterad pa elevens moders-
mal och pa mélspraket. Dessutom foreslas ett innovativt tillvigagingssatt
av HelloTalk som forklarar sig vara en "social sprakinlarningsplattform”
och erbjuder elever mojligheten att lira sig ett sprak direkt fran infod-
da talare genom att para ihop individer fran olika sprakbakgrunder och
pa sa sitt bilda en gemenskap av sprakinlirare, som studera pa ett myc-
ket personligt satt med stéd av en virtuell handledare. Mobilappen och
respektive webbsajt drar férdel av de nya teknologierna, sdsom interak-
tion i videoplattformar, interaktiva whiteboardtavlor, videochattar, med-
delanden, fotografering, samtidigt som de anvinder integrerade verktyg
for oversattning, uttal, translitteration och korrigering. En ny sprékinlar-
ningsmetod utvecklas av webbplattformen och appen Flax (Flexible Langu-
age Acquisition), som fokuserar pa frekventa samlokaliseringar och grade-
rad ldsning av en bank med autentiska texter, och pa sd satt utvecklar ov-
ningar om principerna fér datadrivna sprakinldrningssystem och akade-
miska ordférradslistor. Liromaterialet som tillhandahalls tillgodoser be-
hoven hos studenter pa hégre utbildning som vill uppticka och lira sig de
domainspecifika sprakegenskaperna for deras intressen i engelska.

LanGuide-appen

LanGuide-projektet strivar efter att utnyttja och fraimja de insikter som
foreslas av den aktuella forskningen (till exempel Ibacache, 2019; Elbabour
och Head, 2020) samtidigt som det fokuserar pa att utforska de nya moj-
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ligheterna med mLarande-resurser, samt att dra nytta av nya mojligheter
for forvarv av utlindska sprik som ett sjilvstuderande livslangt larande
som &r inbiddat i mobil-teknik (till exempel Viberg och Grénlund, 2012;
Kukulska-Hulme et al., 2015; Bernacki et al., 2020).

LanGuide Mobile App som ett paket med 6ppen killkod erbjuder alla
anviandare en mojlighet att férbattra sprakkunskaperna i engelska, kroa-
tiska, italienska, ruminska, slovenska och spanska nar som helst och éver-
allt genom att bara trycka pa mobiltelefonen. Den &r utformad for studen-
ter, akademisk och administrativ personal, som vill férdjupa kunskaper i
nagot av ovanstiende malsprak, samtidigt som det fokuserar pa specifika
sprakdominer, sdsom sprak for akademiska dndamal, sekreterar- eller ad-
ministrativa &ndamal, mobilitet och 1T-sprakbehov. For att 6va sina sprak-
kunskaper i ett sjalvstudielidge kan eleverna dgna sig at studier pa olika
kunskapsnivaer.

De registrerade anvindarna av LanGuide Mobile App kan enkelt flyt-
ta mellan sprak, moduler och nivier av liromedel. Den engelska sprik-
modulen erbjuder ett stort antal 6vningar pa tre nivaer: grundlaggande,
medel och avancerad. Modulerna for kroatiska, italienska, rumanska, slo-
venska och spanska ger ocksa ett 6vertygande utbud av 6vningar pa grund-
och/eller mellanniva.

LanGuide-appen ir designad med malet att frimja internationalisering
av hogre utbildning genom flersprakighet och utveckling av mangfacette-
rade sprakkunskaper, och pi s sitt uppmuntra anvindare att dra nytta av
sina allestides nirvarande handhéllna enheter fér att utforska och éva pa
satt att kommunicera i de akademiska miljéerna och bortom.

Tillvigagdngssdtt for utveckling av sprdakmaterial

Nér det galler materialutveckling var den ursprungliga idén att designa en
rad 6vningar tillgingliga pa mobilappen for att ge praktisk 6vning i fram-
mande sprak som forbattrar de fyra sprikfardigheterna: lyssna, lisa, tala
och skriva. Eftersom LanGuide-projektets huvudsakliga mal var att frimja
internationaliseringen av héogre utbildning, fokuserades framst pa beho-
ven av fraimmande sprak hos studenter och personal som deltar i mobili-
tetsaktiviteter. Saledes identifierades de fyra specialitetsdominerna som
kritiska f6r smidig kommunikation i en ny spriklig och kulturell miljo,
niamligen spraket for internationell mobilitet, spriket for akademiska ut-
byten, spriket for administrativa behov hos utlanningar och spraket som
behovs for att fa tillgang till och anvanda 1T-resurser under utlandsvis-
telsen. Dessa 6verviganden dikterade ocksa ordférradet och grammatik-
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strukturerna som ingar i modulerna, nimligen de som ofta anvinds i kom-
munikation inom de fyra ovanstdende dominerna, eftersom varje varia-
tion av sprak for specifika syften (hadanefter LSP) medfér en speciell upp-
sattning elevkommunikationsbehov och anvindningskrav (Basturkmen,
2008; Hyland, 2013). De grundliggande metodologiska tillvigagangssat-
ten som foreslagits av c L1L-pedagogiken (Content and Language Integra-
ted Learning) (Coyle, 2005) togs ocksé i beaktande, eftersom de ofta tillim-
pasinom LSP-omradet. Nir det giller modulernas utbildningsmal konsul-
terades Blooms taxonomi (Anderson et al., 2001).

For attbedomalaromedlet till limplig sprakfardighetsniva enligt den ge-
mensamma europeiska referensramen fér sprak (hidanefter CEFR), kon-
sulterades sprakprofilen f6r varje malsprak. Saledes identifierades de ord,
fraser och terminologi som kan férvintas anviandas av elever pa varje niva
av CEFR, tillsammans med grammatiska strukturer och pragmatiska egen-
skaper som oftast anvands i bestimda kommunikativa situationer, typiska
for de fyra LspP-doménerna. Sprakprofilserien pa olika sprak gav ocksa en
systematisk specifikation av lirandemal f6r varje sprakmodul.

De foérvantade resultaten i termer av kompetensreferensnivier antas
aterspegla formerna for ett givet sprak (ord, grammatik och si vidare), vars
beharskning motsvarar de kompetenser som definieras av CEFR.

LSP-modulerna

LanGuide - teamet inkluderade ett antal spraklirare och forskare fran oli-
ka universitet i Kroatien, Ruméinien, Slovenien och Spanien.

Samtidigt som de principer och riktlinjer som identifierats i en korpus av
specialiserad litteratur beaktades, var individuella materialutvecklare till
stor del beroende av sin egen expertis och langvariga undervisningspraktik
nar det galler struktur och sammansittning av sina sprdkmoduler. Salun-
da ar 6vningarna som utgér enskilda moduler eller delar av moduler inte
enhetliga, utan speglar en mingd olika pedagogiska filosofier.

Karnstrukturen for alla modulerna féljde ett enkelt ramverk som repre-
senteras i Tabell 1.1, medan de 6vningstyper som skapades berodde huvud-
sakligen pa mojligheterna som erbjuds av valet av interaktiva alternativ
som tillhandahalls av mjukvaruverktyget, utarbetat av LanGuide IT-team
av partner frin universitet i Kroatien, Spanien och Sverige.

Nar det giller den faktiska presentationen av 6vningarna pa LanGuide-
appen ir vissa moduler baserade pa slumpmaéssigt urval av en uppsittning
6vningar, medan andra féljer en strukturerad layout. En del av en sidan
modul for italienska spraket presenteras i Tabell 1.2 och tabell 1.3.
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Baserat pa Neuner at als (1985) 6vningstypologi bér den ideala sekven-
sen av §vningar f6r LSP organiseras pa ett logiskt sitt och ga frin slut-
na till 6ppna 6vningar, fran receptiva till produktiva och fran férutsig-
bar till oférutsigbar sprakanvindning. P4 grund av begrinsade tekniska
mojligheter att skapa olika typer av interaktiva 6vningar for mLarande,
framst stadierna fran slutna till 6ppna 6vningar (stavningsévningar; 6ver-
sattning, matchning och 6vningar fér att omformulera betydelse, eller fler-
valsévningar och skriva in mellanrumsévningar) och fran mottagliga for
produktivt sprakbruk (vanliga uppgifter inkluderar att avsluta meningar
eller texter, svara pa fragor om en text eller ljudinmatning) har implemen-
terats.

Sammantaget erbjuder samlingen av évningar pad LanGuide-appen an-
vandare att 6va och férbittra sina engelska kunskaper genom att slutféra
6ver 450 6vningar, lira sig och polera sin kroatiska genom att géra 6ver 100
6vningar, forbattra sin italienska genom att gi igenom 6ver 250 6vningar,
studera ruminska genom att tillimpa sig till 6ver 100 6vningar, dgna sig
at att lara sig slovenska genom att slutféra 6ver 370 6vningar och doppa i
spanska genom att 16sa 6ver 350 évningar.

Nyckelord: eLearning, undervisningsmetoder, LanGuide-projekt, flerspra-
kighet.

Vilken typ av ESP foreslar LanGuide?

Andreea Nechifor och Cristina Dimulescu

Kapitlet med titeln "Vilken typ av ESP foreslar LanGuide?” syftar till att
beskriva sirdragen hos ESP (engelska for specifika &ndamal) som prakti-
seras av LanGuide med hinvisning till, 4 ena sidan, de sprikliga tekniska
aspekterna som &r involverade for att utveckla en mobilapplikation fér att
lara och bedéma frimmande sprék, och & andra sidan aspekten av kultur
genomsyrad av de férberedda 6vningarna. Nar det giller den forra aspek-
ten, fyra olika specialiserade omriden (akademiska, mobilitet, administ-
rativa och IT), sex olika sprik (engelska, ruminska, slovenska, italienska,
kroatiska och spanska), tre olika spraknivier (nybérjare, mellanliggande
och avancerad) och tre olika inlarningspersoner (student, larare och ad-
ministrativ personal) riktades in sig p4, medan, nar det giller den senare
aspekten, anviandes ett mycket speciellt tillvigagangssitt for att integre-
ra det kulturella elementet i de uppgifter som utformats fér denna mo-
bilansékan. Foljaktligen, i perfekt 6verensstimmelse med litteraturéver-
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sikten om datorstodd sprikinlirning, skiljer sig LanGuide fran andra mo-
bilapplikationer for sprakinlarning genom att inte bara harmonisera ESP
till cALL/MALL (Computer-Assisted Language Learning/Mobile-Assisted
Language Learning), utan ocksa genom att kombinera det kommunikati-
va forhallningssittet till att lara ut ett fraimmande sprak med det frdn den
digitala eran.

Det forsta forséket som kapitlet gor ar att integrera de specialomraden
som beaktas av projektet och dess mobilapplikation, som nimns ovan, i
det stérre omridet ESP. Siledes kommer ESP som en undergren av eng-
elska som andrasprak (ESL) eller av engelska som frimmande sprik (EFL)
och lagger fram manga olika andra undergrenar, sdsom engelska f6r aka-
demiska dndamal (EAP) eller engelska for yrkesindamal (EOP), pa detta
sitt etablera sig som en viktig del av huvuddelen av EF/s1, tillgodose sar-
skilda behov inom de yrkesmassiga arbetsomradena och undervisningen.
Den utvecklar specialiserat innehall fér elever, studenter och kandidater
for att lara sig nytt innehall likadant, inom olika omraden, och det stods
alltid av en metod som specificerar och sikerstiller dess professionella im-
plementeringsram. Att undervisa i frimmande sprak ir ett unikt exem-
pel eftersom tillvigagangssittet, i enlighet med de procedurer, strategier,
uppgifter, verktyg, utrustning som anvinds, problem som kan uppsta och
mojliga 16sningar, efterstrivade mal och interaktioner mellan och mellan
aktorer, alltid har varit en kritisk faktor. Som granskats i avsnittet om lit-
teraturgranskning bérjade sprakkunskaper med att ha liten relevans inom
ESP, utvecklades till att bli viktigare och blev sd smaningom nyckelfokus
i den kommunikativa eran, tillsammans med kulturen, en projicerad bli-
vande femte fardighet som maste placeras vid sidan av.

Det andra f6érsoket som kapitlet gor dr att 6vervaga den plats det kultu-
rella elementet har bland de redan klassificerade sprakkunskaperna, sir-
skilt inom omradet ESP, men mer framtridande, inom det speciella fallet
med 6vningarna som skapats for LanGuides mobilapplikation. Oavsett vil-
ket sprak som évervigs dr alla moderna sprakundervisningstekniker nu-
mera 6verens om att det kulturella elementet maste finnas vid sidan av
de tva receptiva fardigheterna och de andra tva produktiva fardigheterna,
som en grundlaggande del i praktiken att uppna flytande i det respektive
spraket. Men som det beskrivs i detalj och beskrivs i kapitlet, kan sjilva
karaktiren av den kultur som ska inkluderas i diskursen vara féremal f6r
kontroverser.

Det tredje férséket som det aktuella kapitlet gér 4&r mot CALL och dess
undergren MALL och dess koppling till Esp. Nufértiden, nir manga aspek-
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ter av vara dagliga rutiner har blivit mycket digitaliserade, ar datorstédd
sprakinlarning (CALL) mer och mer utbredd. Nyligen har cALL blivit till-
gangligt for ett dnnu stérre antal kandidater for att lara sig fraimmande
sprak fran mycket olika linder, vilket gér det mojligt fér studenter med
helt olika kulturell bakgrund att relatera till och delta i delade och liknan-
de lirandemetoder. Samtidigt ar utformning av laroplaner och kursplaner,
savil som manuell design, mer och mer baserade pi teknik, och CALL 4r
mycket en del av planering av frimmande spraklektioner och implemente-
ring av fraimmande spréiklektioner. Silunda kan cALL f6rstas som vilken
inlarningsmojlighet som helst som férutsitter anvindning av en dator i
processen for sprakinlarning, men ocksa involvering av vilket digitalt verk-
tyg som helst i en lektions kontinuum: ¢ D-skivor, videor och lyssningspro-
gram med interaktiva och dynamiska sprakévningar, lankar till internet
eller elektroniska ordbocker, korpus eller referenser, e-postmeddelanden,
bloggar, vloggar, wikis och ménga andra, via olika plattformar, enheter,
spelservrar, etcetera

Sist men inte minst, vad detta kapitel syftade till var att sammanféra
alla de tre ovan nimnda tillvigagingssitten och att erbjuda en komplett
och komplex profil av de sardrag som méter och kravs av LanGuides mobi-
lapplikationsproduktion och design. Och allt detta nir det giller inte ba-
ra de sprakdvningar som &r speciellt skapade for de sprdk som projektet
ir inriktade p4, och fér de omraden som 6vervigs av det, utan ocksa nir
det giller de mjukvarutekniska detaljerna som 4r nédviandiga f6r en sddan
uppgift, tillsammans med deras utmaningar, problem och l6sningar funnit
for dem, som ett resultat av en gemensam anstringning av tva team, som
en grundliggande forutsittning for en fullstindig integrering av teknik i
inlarningsprocessen.

Efter att noggrant faststilla ramarna for tillvigagangssattet med hin-
syn till forskningsperspektivet, 6vervigda premisser, forskningsfragor
och syften, fokuserade kapitlet efterat pa analysen av nagra verkliga ex-
empel pa 6vningar skapade for engelska, med tonvikt pa det sirskilda satt
pa vilket den kulturella en del av de andra linderna som deltog i projektet
integrerades i dem, med tanke pa det speciella fallet med mélanvindarnas
profil och utdragande av verkliga exempel fran fallet med rumanska.

LanGuide-projektet startade som ett multikulturellt Erasmus+-projekt,
som samlade tva team fran tva olika omraden: sprikvetenskap och IT,
var och en multinationell. Lingvisternas team bestod av larare med erfa-
renhet av L2-undervisning, undervisning L1 som frimmande sprdk och
undervisning L2 for specifika &ndamal fran Ruminien (Transilvania Uni-
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versity of Bragov), Slovenien (University of Primorska), Spanien (Univer-
sity of Castilla - La Mancha) och Kroatien (University of Zadar), medan
IT-teamet bestod av specialister inom mjukvaruutveckling fran Kroatien
(University of Rijeka) och Sverige (Milardalens University).

For detta overvagdes ett tillvigagangssitt i tre steg vid utformningen
av ovningens kontinuum: fo6r det férsta utformade lingvister ett allmant
sprakligt ramverk f6r uppgiftsproduktion fér det engelska spraket, for al-
la ovan namnda omraden, som blev féremal fér peer review. Sedan var det
sprakliga teamet ansvarigt f6r skapandet av 6vningarna i sig, bade fér eng-
elska och fér deras egna sprak, med utgangspunkt fran den ram som man
kommit éverens om, for att f6lja regeln om intern konsekvens.

For det andra skapade 1T-teamet det digitala ramverket eller Content
Management Platform, som representerade bakgrundsmatrisen fér den
framtida mobilapplikationen dir hela databasen f6r de 6vningar som re-
dan skapats av det sprakliga teamet laddades upp, enligt instruktionerna
fran kollegorna fran IT-teamet, att iaktta samma regel om intern symme-
tri fér ordningens skull, logisk kategorisering och koherens. Efterat ladda-
de lingvisterna upp uppgifterna som skapatsi ¢M och i depan som atfsljde
den, d4r de skickade vilken bild och/eller video/ljudfil som helst som skulle
atfolja en viss 6vning. Samtidigt skriddarsyddes mallen f6r §vningarna fér
att passa ramar utformade fér mobilapplikationen: dra och slipp, flerval
och skriv in mellanrummet, de tva férsta under formen av rullgardinsme-
nyer.

For det tredje skapade 1T-specialisterna den tinkta mobilapplikationen,
med utgangspunkt fran formatet dir lingvisterna formade sina évningar
efter att ha extraherat dem fran cM. Det maste namnas att allt detta kart-
lades pa Miros duk, som fungerade som ryggraden i mobilapplikationen,
som designades online med hjalp av alla som 4r engagerade i projektet, vil-
ket gjorde att den slutliga produkten kunde dra nytta av bade lingvisternas
och mjukvaruproffs synpunkter pé: registrering, interaktion, anvindaral-
ternativ nar det giller sprakinriktat f6r praktiken, sprikniva, intressefalt
och persona, traningsvisning och sparbarhet.

I de sista stadierna fore lanseringen utsattes applikationen f6r interna
och externa tester, testning och feedback fran intressenter, som officiellt
samlades in i form av anonyma svar pa ett online frageformulir fran Goog-
le som syftade till att samla in information om bade kvaliteten pa lingvis-
ternas 6vningar och kvaliteten och anvindarvanligheten hos applikatio-
nen designad av IT-specialisterna.

P4 detta sitt tog LanGuides experter hinsyn till aspekter angdende det
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6msesidiga beroendet mellan de aktorer som &r involverade i CALL, savil
som rollerna f6r mellanminskliga relationer och interaktioner mellan elev
och miljé. Dessa aterspeglas inte bara i hur teamen samarbetade, som for-
klarats ovan, i enlighet med bade nuvarande utbildningsrutiner och deras
universitets bestimmelser, utan ocksd, och kanske dnnu viktigare, i det
satt som lingvisterna konstruerade 6vningarna: lamplig placering av an-
vandarna av tillimpningen, med hjilp av varje uppgiftsinstruktion, i me-
ningsfulla situationer, sdsom de inom det akademiska omradet, av ett mo-
bilitetsutbyte, av en kontorist eller institutionell befattning.

Med tanke pa allt ovanstiende eliminerar LanGuide-metoden fér for-
bittring av frimmande sprik fruktbart aspekten av frankopplade, abstrak-
ta variabler, som tidigare angavs som ett av de primira problemen med
CALL, samtidigt som det sociolingvistiska elementet 4r vackert inrymt
samtidigt som det ar tillfredsstillande. de vetenskapliga forutsattningar-
na for att borra och fullinda for sprakutveckling och kvalitetsférbattring.

Efter att ha utforskat de ovan ndmnda stadierna och konceptuella ra-
marna, var "kultur” ocksa den uppfattning som fullt ut beaktades nar év-
ningarna f6r LanGuide mobilapplikation skapades, eftersom det dr den vi-
sentliga komponenten som kan géra processen att lira sig ett framman-
de sprak omfattande, fran ljud, uttal och stavning till tillampad lingvistik,
som passerar genom ordforrad, morfologiska och syntaktiska egenskaper,
savil som betydelse, utan att gora dmnet for separata klasser fokuserade
pa undervisning i kultur till 6vervigande del.

Av denna anledning, nir man lir sig ett nytt sprak, maste man uppticka
de kulturella sirdragen bakom det spraket, eftersom det, f6r att en inlarare
ska anses vara skicklig i ett sprak, ar bekant med kulturen i samhillet som
talar det spraket. lika viktiga som de fyra fardigheterna att lisa, lyssna,
skriva och tala. Det 4r darfor det 4r viktigt att sprakinlarningsupplevelser
—inklusive CALL - inneh3ller aktiviteter som inte bara fokuserar pa gram-
matik, ordforrad eller de fyra fardigheterna, utan ocksa pa kulturella och
pragmatiska aspekter som kiannetecknar verkligheten som den uppfattas
av sprakets modersmal. Dessutom, som namnts i litteraturéversikten, ar
kulturella aspekter relevanta inte bara f6r innehallet i lairandeaktiviteter,
utan ocksd foér utformningen av CALL-granssnitt.

Detta gor det mojligt for eleverna att bli medvetna om sprakliga och kul-
turella aspekter som kan skilja sig fran deras egen verklighet. Med andra
ord maste CALL-material ta hinsyn till begreppet kulturell liskunnighet,
s& nir man 6verviger det kulturella elementet, tanken p4 att inkludera de-
lar av ruminsk kultur och civilisation i aktiviteterna och uppgifterna som
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utformats f6r LanGuides mobilapplikation f6r engelska spriket kom som
naturligt. Men som ett mycket speciellt fall av en situation dr 6vningarna a
ena sidan riktade, i perfekt 6verensstimmelse med projektets huvudmal,
till anvindare fran frimmande linder som kan besoka Ruminien som ex-
pats, utbytesstudenter, larare, eller medlemmar av den administrativa per-
sonalen som &r engagerade i Erasmus+-mobiliteter, och & andra sidan hos
personer som talar ruminska som modersmal, som dr bekanta med sin
inhemska kulturella bakgrund, l4tt kan kianna igen ikoner som tillhér de-
ras egen kultur inom uppgiften, och njuta av, pa samtidigt mojligheten att
polera sin engelska innan de dker utomlands.

De forsta anvindarna som nimns erbjuds mojligheten att via samma
applikation lara sig de grundlaggande orden, inom samma specialiserade
omraden, pa ruminska, men innan de gor detta kan de tillgodose sin 6ns-
kan att kdnna sig inkluderade eller accepterade, och de kan ta itu med sin
kinsla av att tillhéra den gemenskap de ska vara en del av dven f6r bara
ett par manader i forvag, genom att ta itu med det kulturella elementet
som genomsyras av 6vningarna utformade for det engelska spriket som
ett forebyggande steg mot det ruminska spriket.

Det dr darfor, LanGuide dr ett exempel: den dr skapad av specialister frin
olika lander for elever med olika kulturell bakgrund, och den kan anvindas
for att lara sig flera sprak och frimja interkulturalitet. Skapandet av inne-
hall i LanGuide-appen drevs av konceptet kulturell liskunnighet, som syf-
tade till att utveckla elevers mangkulturella forstaelse, men integrationen
av kulturella aspekter i denna sprakinlarnings-app kravde ett nytt tillviga-
gangssitt fran skaparna: elementen i deras vardkulturer maste férmedlas
med hjilp av det engelska spriket, som dr évningarnas sprak.

S&, som ett exempel, introducerade det ruminska teamet delar av sin lo-
kala kultur genom att anvinda autentiska institutionsnamn (Transilvania
University of Bragov, Bokstavsfakulteten, Centrum for attlara sigmoderna
sprak, Institutionen f6r fortlopande utbildning, Fakulteten f6r ekonomi
och administration, Erasmus+-avdelningen), egennamn (Silvana Enescu,
Lorena Davidescu, Carolina Davidescu, Simona Columbeanu, Mr. Lizare-
scu, Doru Muntenescu, Cristiana Demetrescu, Cornelia Dragu - alla star
som exempel pd dkta rumianska egennamn, skapade enligt det lexikala kri-
teriet som anvinder sarskilda suffix for egennamn (-escu) for att bilda tra-
ditionella ruménska namn, vilket skapar en vilbekant fonetisk atmosfar
och gor det latt att identifiera dem som lexem som nominerar personer pa
ruminska), ortnamn (Bragov, "located in the heart of the country” — med
korrekt stavning av det diakritiska tecknet, for g), eller de riktiga namnen
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pa universitetsklassrum i Transilvania University, deras hemuniversitet i
Bragov (T18, 1129 — speglar referensen fér rummet/laboratoriet i vart uni-
versitet (dar T stir f6r byggnad, I anger golvet och 8 anger sjalva klass-
rummet). Dessutom innehaller 6vningarna ruméanska telefonprefix, och
dven namn pa lokala foretag: adressen till rektoratets byggnad: "20 Eroi-
lor Blvd”, prefixet i telefonnumret som giller f6r Ruminien: oo4, den plats
dir majoriteten av fakulteterna har sina klasser: Colina, samt anvindbar
och praktisk information om till och med namnet pa ett palitligt taxibolag:
Martax aterspeglar platsnamn och geografiska beteckningar som bidrar till
skapandet av en igenkdnnbar kulturell miljé som man skulle kunna iden-
tifiera efter att ha njutit av sprakutbudet av mobilapplikationen.

Dessutom forsokte teamet gé bortom sddana element och introducerade
ganska pragmatiska, jordnara aspekter av den ruméinska kulturen, sdsom
problem relaterade till byrakrati, vilket kan hjilpa anvindarna av appli-
kationen att forbereda sig for sin rorlighet i Ruméanien, sdsom: de pro-
blem man kan ha med ansékningsfilen "om du inte tar med originalpap-
peren”, skriva till dekanus vid Bokstavsfakulteten for vissa problem "an-
gdende att g andra terminen i Bragov, Ruminien”, att fa institutionen
att traffas for att analysera “situationen for de 6verfoérbara krediterna”,
savil som institutionellt relaterade funktioner, sdsom den institutionel-
la e-post- och plattformskontotilligget: @unitbv.ro, det faktum att kurser
boérjar pa Centrum fér att lara sig moderna sprak endast nir “en grupp pa
minst 8 personer bildas”, hanvisning till den person som ska kontaktas
for boende i hiandelse av nyanlidnda studenter fran utlandet, allt avspeglar
unika egenskaper hos byrakrati exklusivt fér ruménska enheter och ingar i
kroppen av 6vningarna sé att anvindarna utsitts for olika troliga omstan-
digheter i de ruminska administrativa strukturerna.

For att sammanfatta de huvudsakliga aspekterna som behandlasi detta
kapitel skulle det vara virt att titta pa teorierna om ESP, CALL och “kul-
tur”, men framfor allt pd de kopplingar som detta projekt méjliggjorde att
skapa mellan dem, med hjilp av LanGuide mobilapplikation. Siledes skul-
le slutsatserna fokusera pa forskarnas autentiska illustrationer och peka
pa hur spriket kan anpassa sig till behoven i en ibland komplex verklig-
het, som till exempel hos praktikanter, instruktérer och medlemmar av
den administrativa personalen som vill skaffa sig kunskaper eller forbatt-
ra sin engelska for att delta i olika Erasmus+ mobilitetsinitiativ, samtidigt
som man foérsoker bli bekant med spriket i det land som kommer att vara
vard f6ér dem.

LanGuide-projektet kan ses som en facilitet av en mangkulturell syn
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pa engelska for specifika &ndamal (EsP), ruminska for specifika dndamal
(rSP), slovenska for specifika andamal (slsp), italienska fér specifika an-
damal (1sP), Kroatiska fér sarskilda andamal (csP) och spanska fér sir-
skilda andamal (spsP). Saledes inkluderade hela LanGuide-projektet i si-
na mal mindre kulturer och sprik som annars inte skulle ha varit i intres-
set for en sa intrikat kombination av ESP och datorstédd sprikinlarning
(caLL).

Med tanke pé anvindarnas motivation kan ESP placeras under Content
and Language Integrated Learning (CLIL) och som en direkt konsekvens
av detta syftar LanGuide mobilapplikation till att ge anvidndarna inte ba-
ra ett praktiskt sitt att testa deras relativa sprakkunskapsnivi, men ocksa
ett med resursstarkt instrument f6r ytterligare sprakforbattring och inldr-
ning. Motivationen férstarks nir poang, feedback och férklaringar visas pd
skidrmen, medan resurser erbjuds som ytterligare linkar till vissa 6vning-
ar.

Nir det giller studenters yrkesbakgrund férsoker LanGuides mobilap-
plikation att tillgodose de mailinriktade anvindarna och deras behov till
de omraden de &r vana vid, intresserade av, bra pa eller obekanta med nir
det giller Erasmus+-utbyten, klasser undervisade, reseupplevelser, dato-
raspekter och kulturella skillnader fér att utga fran det som &r kint och
tillféra nya moment.

Detta &r principen som ligger till grund fér lirandeaktiviteterna i Lan-
Guide-applikationen, som syftar till att balansera sprakundervisning for
specifika syften, f6rmedling av kulturella element och de méjligheter och
utmaningar som ir inneboende i teknik.

LanGuide-appen &r ett exempel som illustrerar tillimpningen av CALL/
MALL i instruktion centrerad pa sprik for specifika andamal. Det faktum
att det riktar sig till olika kategorier av elever, dvs. universitetsstudenter,
larare och administrativ personal, sdvil som olika omraden, dvs. administ-
rativa, mobilitets-, akademiska och 1T-fragor, sprak, dvs. ruméanska, itali-
enska, slovenska, kroatiska och spanska, och spraknivaer, dvs nyboérjare,
medel och avancerad, gor det till ett vardefullt verktyg for att tillagna sig
sprék for specifika &ndamal.

Nyckelord: digital era, mobila applikationer, ESP, CALL, MALL, sprakinlir-

ning, datavetenskap, kulturellt element, kulturell laskunnighet, kulturell
kompetens, sprikkunskaper, LanGuide.
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Mobil inlidrning av sprak for specifika dndamal:
fran kursdesign till anvindartestning

Lucia Nacinovié¢ Prskalo, Vanja Slavuj och Marija Brki¢ Bakari¢

Kapitlet presenterar hela processen att lara sig ett sprak for specifika dnda-
mal (LsP) pa en mobil enhet. Férst beskrivs ett generellt tillvigagingssitt
for att utveckla en LsP-kurs for mobila sammanhang. Darefter presenteras
webb- och mobilapplikation som har utvecklats fér detta andamal. Den f6-
reslagna inldrningsmetoden utvirderas noggrant genom omodererad fjar-
ranvandbarhetstestning av mobilappen som utférts under en manadspe-
riod. Efter testfasen fylls ett ganska omfattande anonymt frageformular i,
som inkluderar avsnitt om anvindardemografi, anvindarupplevelse med
mobilappen, specifikationer fér inldrningsmetoden och sprakspecifik an-
vandarupplevelse. Slutligen analyseras svaren pa enkiten och en slutsats
dras.

Projektet "Language guidance tool for improving language knowledge”
(LanGuide) med stéd av Erasmus+-programmet "Strategic Partnerships
for Higher Education” handlar om utvecklingen av ett fritt tillgingligt
verktyg for att forbattra sprakkunskaper. LanGuide-verktyget tar hansyn
till den gemensamma europeiska referensramen fér sprak (CEFR) och till-
handahaller sprakévningar pa tre nivaer — grundliggande, mellanliggande
och avancerad. Sprikévningar och uppgifter skapas for alla tre nivierna
for produktiva sprakkunskaper (tala och skriva), receptiva sprakfardighe-
ter (lyssna och lasa), grammatik och ordf6érrad. Det finns tre kategorier
av malanvindare som 6vervags av verktyget — universitetsstudenter, uni-
versitetslarare och administrativ personal. For varje kategori av anvandare
tillhandahaller verktyget 6vningar som motsvarar deras kunskapsniva och
den valda sprakfardigheten. Verktyget fokuserar inte pa sprakinlarning i
allminhet, utan pa specifika omraden. Den utvecklade mobilapplikatio-
nen for sprakinlarning (eller m-learning) erbjuder fyra breda aktuella om-
raden av engelska for specifika &ndamaél (Esp). Dessa inkluderar engelska
for akademiska syften (EAP), engelska fér administrations- eller sekrete-
rarindamal, engelska for mobilitetsindamal och engelska f6r 1T-dndamal
(E1TP).

Detta kapitel fokuserar pa processen att skapa LSP-kurs relaterad till
engelska i EAP och EITP, eller mer specifikt pd beskrivningen av tillva-
gagangssittet vid utformningen av EAP- och EITP-aspekterna av appli-
kationen, inklusive utvecklingen av sprakkursplanen. EAP och EITP kan
betraktas som separata, speciella genrer av det engelska spraket. Darfor
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maste elevernas specifika behov och krav aterspeglas i innehaéllet som ska
undervisas. Syftet ar att utveckla en uppsattning sprakliga eller andra far-
digheter som en person behover for att fungera sjalvstandigt i en engelsk-
talande akademisk miljé for EAP, och i 1T-gemenskapen f6r EITP. En full-
standig EAP- eller EITP-kurs bor ticka alla fyra sprakkunskaperna (lyssna,
lasa, tala och skriva), eftersom de alla anvindsien typisk interaktion ibida
sammanhangen. Dessutom skiljer sig vokabuldren fér EAP och EITP vi-
sentligt fran vad som vanligtvis kallas "vardagsengelska”, sa sarskild upp-
marksamhet 4gnas at vokabuldr som finns i dessa sammanhang.

Processen att utforma EAP- och EITP-kurserna for sprakinlarningsverk-
tyget LanGuide bestar av atta faser, dvs. analysen av inlarningsbehov, de-
finition av kursmal, kursplansdesign, utveckling av kursmaterial, utvirde-
ring av kursmaterial, implementering av material i verktyget, kursleverans
(materialanvindning), och utvirdering efter anvindning. Utdata fran var-
je steg tas som indata f6r det som foljer.

For det forsta steget av ESP-kursutvecklingen som bestar av att samla
in och analysera sprakinlararbehov, tillimpas metoden som kallas Tar-
get Situation Analysis (TSA). Baserat pa detta tillvigagingssitt maste
kursutvecklare identifiera sprakprioriteringar f6r ESP-utbildning, med
tanke pad nédvindigheter, brister och énskemdl gillande sprakkunskaper,
undervisnings-/inlarningssituationen och de funktioner eller aktiviteter
som eleven ska utféra. Med nédvindigheter avses (sprak)fardigheter och
kunskaper som lirarna férvintas ha for att kunna fungera i en malsitua-
tion. Brister betyder skillnaden mellan vad elever f6r narvarande kan eller
kan géra med sprak, i motsats till vad de maste kunna eller gora for att
prestera i en malsituation. Slutligen, énskemdl avser elevernas idéer om
vad de behover for att navigera i krangligheterna i en malsituation. Nar
det giller LanGuide ESP-kurser for EAP och EITP, utfors detta steg i tre
steg. I det forsta steget gors direkta observationer av de mélsituationer dar
sprakanvindare av olika kategorier anvinder sina sprakkunskaper for att
utfora vardagliga sysslor i akademiska och/eller 1T-sammanhang. Studen-
ter, larare och den administrativa personalen skuggas i sin dagliga verk-
samhet vid Faculty of Informatics and Digital Technologies, University of
Rijeka, under en veckas tid, och aktiviteterna, interaktionerna och kom-
munikativa anstringningarna for alla tre grupperna har markerats ner till
en ostrukturerad lista. I det andra steget gors de informella samraden med
medlemmarnaialla tre grupper av elever f6r att dndra listan som samman-
stillts i féregdende steg, och pa sé sitt 1agga till nya objekt i listan eller ta
bort dem om det anses onddigt. I det sista steget analyseras listan och slut-

)
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foras. Resultatet av analysen av elevens behov 4r en behovsprofil, som kan
anses vara det viktigaste steget i kursutvecklingsprocessen eftersom den
sitter en tydlig standard mot vilken alla framtida beslut jamférs. Profilen
innehaller flera nyckelkategorier som beskrivs med avseende pa eleverna
och deras behov, larandekontexten och liranderesultaten. Dessa katego-
rier avser deltagare, doméin, miljo, interaktion, medium och kommunika-
tionskanal, méalnivier och kommunikativa hindelser och profil.

Deltagare ar studenter, larare och administrativ personal som deltar i
Erasmus-mobilitetsprogrammet och anvinder engelska spraket fér kom-
munikation i ett akademiskt sammanhang pa hogskoleniva eller for inter-
aktion med andra engelsksprakiga inom den 1T-relaterade diskursen. De
dominer inom vilka deltagarna verkar pa engelska 4r EAP och EITP. In-
stallningen &r mobilt lirande. Eftersom alla tre kategorier av elever for-
vantas anvanda applikationen for sjalvstandigt larande, utan direkt in-
teraktion med andra deltagare i den kommunikativa processen, ir deras
interaktionsmonster begransade till endast de som har programvaran: ld-
rande till programvara och programvara till elev. Tva grundliggande medi-
er som anvands under inldrningsprocessen inom LanGuide-metoden talas
och skrivs. Medan det férst inkluderar lyssnande som en receptiv och tala
som en produktiv firdighet, inkluderar den senare lisning som en recep-
tiv och skrivande som en produktiv firdighet. Bdda medierna ar berikade
med ordférrdd och grammatikelement. Kommunikationskanalen tillhan-
dahalls i forsta hand av tekniken, dvs den enhet som anvinds fér sprakin-
larning. Malnivierna 4r baserade pd CEFR men reducerade till tre genom
att utelamna de hogre och lagre tolkningarna av den klassiska divisionen.
De kommunikativa hindelserna kan anses representera nédvindigheter i
TSA-metoden. Baserat pa de samlade elevbehoven sammanstills en detal-
jerad lista 6ver kommunikativa aktiviteter, utférda av studenter, lirare och
administrativ personal. Listan raknar upp ett brett utbud av méjliga akti-
viteter dar varje malgrupp av elever férvantas delta, for var och en av de
fyra sprakkunskaperna separat.

Lirandemaélen baseras pa behovsanalysen. De syftar till att introduce-
ra eleverna till EAP och/eller EITP och deras framtridande lexikaliska,
syntaktiska och semantiska egenskaper sa att de kan tillimpa dem i dag-
liga aktiviteter i akademiska eller 1T-sammanhang, och exponera dem for
ett brett utbud av skriftliga och talade texter som vanligtvis férekommer i
lampliga sammanhang och som underlittar bade allmin forstaelse och for-
stdelse av finesser och argument, samt gér det mojligt for dem att (re)agera
direfter, vilket underlattar elevernas skrivférmaga genom att fokusera pa
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formella aspekter av en mingd olika skrivna texter hittas regelbundet i
akademiska och/eller 1T-sammanhang, vilket underlittar elevernas talfér-
maga genom att fokusera pa interaktiva situationer som kraver att delta-
garna forstir yttranden och turas om nir det 4r lampligt, vilket ger ele-
verna mojlighet att anvinda en rad specifika ordférrad som ar karakteris-
tiska for EAP och/eller 1T i skriftliga och muntliga former, inklusive bade
produktiva och receptiva modaliteter, och gor det majligt for elever att bli
skickliga i att anvinda engelska spraket f6r forskning, studier, undervis-
ning och arbete inom akademiska och/eller 1T-sammanhang.

ESP-kursplanerna definieras i termer av kan-géra-pastdenden for var
och en av de tre fardighetsnivaerna och fér var och en av de fyra sprak-
kunskaperna med avseende pa alla inldrningspersoner, eftersom de skiljer
sig at i sina identifierade behov. Kan-géra-pastdendena avslojar milbete-
endet hos sprakinlirare som anvinder det engelska spraket, situationer
och sammanhang dar de gor det, och ytterligare villkor och begransning-
ar relaterade till de handlingar de utfér. Mervirdet ar att pistiendena ger
exempel pd méiltexter eller texttyper som aktiviteterna utférs pa och som
finns med i det material som tagits fram inom LanGuide-projektet.

Sprakévningar skapas och laggs in i LanGuide Content Management Sy-
stem. [ denna fas skapas eller hittas lampliga material som texter, ljud- och
videofiler och anpassas till behoven f6r det definierade tillvigagangssittet.
De typer av uppgifter som valts som lampliga och som har hég prioritet fér
implementering &r flervalsalternativ, skriv in mellanrummet och dra och
slapp.

Som en del av LanGuides syn pa materialutveckling genomgar 6vningar-
na en férsta utviardering innan de inkluderas i Innehallshanteringssyste-
met (Content Manager System). Ovningarna utvirderas forst av projek-
tets sprakliga team. Efter att ha fatt inledande feedback om sitt material,
reviderar kreatérerna det enligt férslaget och férbereder det for implemen-
tering i innehallshanteringssystemet.

LanGuide Content Management System, utvecklat av projektets IT-
team, bedoms som funktionellt och litt att anvianda enligt projektets in-
terna rapport om resultatet av anvindningsupplevelsen. Innehéallshante-
raren stoder dven integrationen av hjilpmaterial som behévs for 6vningar-
na, sdsom textfiler, videor, bilder etc. Ovningarna som laggs in i LanGuide
Content Management System blir tillgingliga f6r anviandare via LanGui-
des Android-mobilapp.

Testfasen genomférs pa ett sidant sitt att projektmedlemmar bjuder
in studenter, administrativ personal och lirare frin sina respektive insti-
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tutioner att testa LanGuide-appen under en period pa minst en manad.
Efter en kort introduktion och grundliggande information om appen for-
ses de med detaljerade instruktioner om hur de installerar och anvinder
appen for sprakinlirning pa sina mobila enheter. Efter en manads provpe-
riod ges deltagarna mojlighet att utvirdera appen och 6vningar med hjilp
av ett omfattande frageformular utarbetat av medlemmarna i projektkon-
sortiet. Enkiten bestar av flera avsnitt, det vill siga avsnittet med allmin
information, avsnittet om utvirderingen av Languide-appen, avsnittet om
deltagarinlidrningsmetod och avsnittet om deltagarnas erfarenheter av att
lara sig ett visst sprak. Ovningarna och tillimpningen revideras sedan be-
roende pa deltagarnas feedback.

I det hir kapitlet presenteras en detaljerad analys av en undergrupp av
svar som extraherats fran de erhallna resultaten. Delmingden extraheras
utifran kriterierna tillhérighet och sprik. Svaren som beaktas ar de som
lamnats av respondenter knutna till University of Rijeka som testade eng-
elska sprikuppgifter. Det dr 15 kvinnliga deltagare och 17 manliga deltagare
som uppfyller dessa villkor.

Analysen gors for att utforska de goda aspekterna av applikationen och
avsloja de aspekter som behéver forbattras. Resultaten tyder pa att na-
vigeringen genom applikationen ir tillfredsstillande, men att den skulle
kunna forbittras ytterligare, eftersom nistan en tredjedel av deltagarna
antingen inte h6ll med eller starkt inte instimde i pastaendet att de enkelt
skulle kunna navigera genom appen. Pistdendena om att kunna 4dndra sva-
righetsgraden pa 6vningarna och teckenstorleken, och de som rér hand-
ledningen och den visuella presentationen fick bittre resultat, eftersom
de flesta deltagare var mycket 6verens eller instdmde i de relaterade pasta-
endena. Eftersom det finns flera deltagare som inte haller med om pasta-
endena kan ytterligare forklaringar vara till hjalp. Aspekterna hanvisade
till lattheten att forstd 6vningarna och sitten att slutféra, och svarigheten
med appen kriver ytterligare uppmairksamhet. Den sista fragan i den f6rs-
ta delen av frigeformuliret later deltagarna lamna kommentarer. Den hir
fragan ar sarskilt anviandbar eftersom den gjorde det majligt att upptéacka
problem relaterade till sirskilda 6vningar. Nagra av problemen som delta-
garna noterade dr relaterade till att samma 6vningar upprepas flera ganger,
bristen pa mojlighet att hoppa 6ver en 6vning, felaktig laddning av vissa
videor, bilder och andra filer, dra och slapp 6vningar som lses automa-
tiskt pa grund av brist pa tillgangligt utrymme och tangentbordsmenyn
som ticker omridet dir svaret ska anges i vissa skrin in mellanrummet-
uppgifter. Dessa problem bor undersékas ytterligare och korrigeringar bor

347



Sammanfattningar pa svenska

inforas for att 16sa dem. Nasta grupp fragor visade att majoriteten av del-
tagarnaredan hade erfarenhet av att lira sig ett sprak paliknande sitt, och
att de inte hade nigon etablerad inldrningsrutin nir de testade appen utan
anvinde appen en eller tvi ginger i veckan. De flesta deltagare spenderade
vanligtvis 15-30 minuter per dag eller mindre pa att testa appen.

Den sista gruppen fragor som analyserades ir relaterad till deltagarnas
erfarenhet av att lira sig engelska med LanGuide-applikationen. Svaren
avslojar att 43,8% av deltagarna bedémer sin engelska som avancerad och
56,3% bedomer den som medelniva. Darefter testade de flesta deltagare
modulerna "Academic Language” och "IT Language”, medan nagra dess-
utom testade "Secretary Language” och "Mobility Language”. Svaren visar
att nistan tre fjirdedelar av deltagarna tyckte att modulen "1T-sprak” var
mest anvindbar. Modulen "Akademiskt sprak” anses vara mest anvindbar
av nistan en tredjedel av deltagarna och minst anvindbar av ytterligare en
tredjedel av deltagarna. En blandad uppfattning rapporteras ocksa om an-
vandbarheten av appen. Detta dr den viktigaste aspekten som behéver ut-
redas ytterligare. Aven om hilften av deltagarna tyckte att instruktionerna
for 6vningarna var lattillgingliga och begripliga, finns det uppenbarligen
gott om utrymme for forbattringar. Nir det giller den sprakkunskap del-
tagarna tror ir mest kapabla att férbittra genom appen, visar analysen
att deltagarna betygsatter formagan att forbattra ordférrad och gramma-
tik hogst, formagan att forbattra formagan att lyssna neutralt, de &r mest
nojda med formaga att forbattra las- och skrivfardigheterna, och de beds-
mer formagan att forbattra formagan att tala ldgst. Detta dr forsteligt ef-
tersom det inte finns nagra 6vningar for att férbittra tal, eftersom dessa
inte latt kan bedémas automatiskt. Slutligen dr de flesta deltagare nojda
med 6vningarnas lamplighet f6r den valda spraknivin och med 6vning-
arna som introducerar anvindbar vokabulir, terminologi och grammatik.
Dessutom upplever de flesta deltagare att 6vningarna framjar sjilvstandig
sprakinlarning. De l4gst rankade aspekterna av appen som behover 6ver-
vigas ytterligare av utvecklingsteamet dr variationen av 6vningar och méj-
ligheterna till bittre sjalvévervakning och feedback.

Det hir kapitlet beskriver processen att lira sig ett sprak for specifika
andamal pa en mobil enhet med hjilp av en fritt tillganglig inlarnings-
applikation som inkluderar sprakévningar i engelska, kroatiska, slovens-
ka, spanska, rumanska och italienska. Verktyget erbjuder 6vningar for
grundlidggande, mellanliggande och avancerade nivaer. F6r varje niva finns
det 6vningar fér att utveckla tal-, skriv-, lyssnar- och lisférméga, samt
grammatik- och ordférradsévningar. Det finns ocksa tre olika kategorier
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av malanviandare — universitetslirare, universitetsstudenter och administ-
rativ personal. Verktyget fokuserar pa sprak fér specifika andamal, eller
narmare bestimt fyra olika omraden, det vill siga akademiskt, sekretera-
re, mobilitet och I1T. Den forsta delen av detta kapitel beskriver processen
for att skapa och utvardera EAP- och EITP-6vningarna. Hela processen
for utvecklingen av en ESP-kurs som &r baserad pé analysen av sprikin-
lararnas behov, definitionen av kursmaélen och den allminna kursplanen
presenteras i detalj, foljt av processen att skapa och ligga in 6vningar i
innehéllshanteringssystemet utvecklat f6r LanGuide-applikationen. Den
andra delen av kapitlet beskriver testfasen. Det omodererade fjarranvind-
barhetstestet utférs under en manadsperiod, fljt av att fylla i ett omfat-
tande frageformular for att noggrant utvirdera ansékan och évningarna.
Analysen av resultaten visar att det finns manga bra aspekter av applikatio-
nen, t.ex. mojligheten att forbittra kunskaperna om ordférrad och gram-
matik. Det finns dock ocks4 aspekter som behover revideras och férbattras
ytterligare, som att infora ytterligare typer av 6vningar och ge mojlighe-
ter till battre egenkontroll och aterkoppling. Dessa resultat bor jamforas
med de som erhéllits av andra kategorier av deltagare och sammanfat-
tande resultat, for att gora resultaten mer avgérande. En andra omgang
av anvindartester kommer att testa effekterna av de inférda dndringarna
baserat pa denna forsta feedback, allt i syfte att forbattra anvindarvin-
ligheten, anvindbarheten och hallbarheten hos LanGuide-verktyget som
utvecklats inom projektet.

Nyckelord: sprakinlarningsapplikation, mobilapplikation, sprakinlirning,
datorstodd sprakinlarning, sprak fér specifika dndamal, mobilt larande.

Hamtning och anvindning av Erasmus+-baserade dokument
for att forbereda LanGuide-mobilitetsovningar

Ivo Fabijanié¢

Omfattningen av artikeln ar att presentera stadierna av forberedelser
for mobilitetsévningar for de tre grupperna av specifika anvindare av
LanGuide-appen - administrativ personal, universitetslirare och studen-
ter (grund- och forskarutbildning), pa olika sprakbehirskningsnivaer
(grundliaggande, mellanliggande), avancerad), inom LanGuide — Erasmus+-
projektet (KA2-HE-01/19), finansierat av Europeiska kommissionen. Av
den hir specifika anledningen till att utveckla fardigheter inom digital tek-
nik, var vart mal med att férbereda 6vningar fér mobilitet att ta emot sa
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manga dokument och information om olika tidigare mobilitetsprojekt som
mojligt, som initierades, stdddes och finansierades av Europeiska kommis-
sionen (finns fraimst inom Erasmus+ projekt), och diarmed ligga sarskild
vikt vid undervisning och férbittring av kunskapen om specifik mobili-
tetsterminologi, uttryck och fraser, frimjande av battre och kvalitativa
socialpedagogiska, kulturella, interkulturella och kommunikationsfragor,
for bade individuella och gruppanvindare. LanGuide-projektet samman-
forde multinationella sprak- och 1T-team och partner for att férbereda
6vningarna for att lara sig fraimmande sprik och forbattra specifika sprak-
kunskaper i fraimmande sprak (att skriva, tala, lyssna och l4sa). Sprakliga
team representeras av partner frdn Ruminien (Transilvania University of
Bragov), Slovenien (University of Primorska) och Kroatien (University of
Zadar och University of Rijeka), medan IT-teamen representeras av part-
ner fran Spanien (University of Castilla - La Mancha), Kroatien (Rijekas
universitet) och Sverige (Milardalens universitet). Tre kategorier av Lan-
Guides applikation f6r mobilt lirande (m-lirande) beaktades vid férbere-
delserna av sprakinlarningsévningar: universitetsstudenter, universitets-
larare och universitetsadministrativ personal. For varje kategori av anvin-
dare var verktyget tankt att innehalla och tillhandahalla sprakévningar
som ir lampliga f6r deras kunskapsniva och den valda sprakfirdigheten
(dvs. de grundliggande, mellanliggande och avancerade kunskapsnivaer-
na, och skriv-, tal-, lyssnande- och lasférmaga, med ytterligare 6vningstyp
relaterad till viss ordférradsinlarning). Eftersom LanGuide-verktyget var
fokuserat pa att lira sig engelska for specifika 4&ndamal (Esp), tillsammans
med flera andra sprak, valdes fyra omraden for att uppna malet — akade-
misk engelska, administrativ eller sekreterariska engelska, mobilitetseng-
elska och 1T-engelska.

I detta dokument lag fokus pa forberedelserna av E s p-6vningar i mobili-
tetssyfte, tickta inom ramen fér de nimnda fiardighetsnivierna och sprak-
kunskaperna, hittade och himtade fran Europeiska kommissionens (Ec)
officiella webbplats.? Den huvudsakliga metoden som anvinds i den hir
artikeln ar en beskrivande, och dess syfte dr att presentera och beskriva
detaljerna i férberedelser for rorlighetstridning, sdvil som deras inklude-
ring i LanGuide-appen. Huvudtanken med att inkludera sadan informa-
tion frin olika projekt finansierade av Europeiska kommissionen var att
framja dessa viktiga, viardefulla och mycket uppskattade uppgifter for att
forbittra socialpedagogiska, kulturella, interkulturella och kommunika-

® https://ec.europa.eu/info/index_en.
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tionsfragor av hog kvalitet, som ocksa kan forstds som mycket vardeful-
la inom rérligheten for studenter, larare/forskare och administrativ per-
sonal som arbetar vid hogskolorna. I detta avseende 6verviagdes och pla-
nerades fyra steg i ESP-6vningsforberedelser: (1) utforskning av och be-
kantskap med webbplatsen, (2) beslut om innehéllets lamplighet fér ESPp-
ovningsférberedelser, (3) 6vningsférberedelser och utvirdering, och (4) in-
kludering av 6vningar i LanGuide-appen.

Det forsta steget var att bekanta sig med innehallet p4 EU-kommission-
ens webbplats, det vill siga med sidorna som innehéller relevant informa-
tion om mobilitet, utbildning, méjligheter att studera utomlands, Erasmus+
ansokningsmojligheter, projektresultat och forfaranden fér inlaimning av
forslag, projekt for forbattring av Europeiska utbildnings-, kultur- eller
idrottsallianser, europeiska kulturarvsprojekt, forbattring av fardigheter
inom karridrutveckling, resurser och verktyg inom specifika europeiska
nitverk, etc. Det andra steget var att bekanta sig ytterligare med inne-
hallet pa webbsidorna och deras lamplighet fér férberedelse av 6vningar
pa olika nivier, antingen efter anvindare - elever, lirare och administra-
tiv personal, eller efter nivan pi deras sprakliga kompetens, det vill siga
grund-, mellan- och/eller avancerad niva. Det tredje steget handlade om
att férbereda specifika 6vningar och deras vetenskapliga utvirdering. Det
sista fjarde steget innebar att forberedda och utvirderade 6vningar inklu-
derades i LanGuide-appen.

Europeiska kommissionens officiella webbplats® ger tillgdng till infor-
mation om dess politiska prioriteringar, policyer och tjanster. Den har ut-
formats for att ge enklast mojliga dtkomst till det innehall som behévs. P4
denna webbsida hinvisas anvindarna att hitta lankar till andra webbplat-
ser som innehaller ytterligare information fran kommissionens avdelning-
ar och tjinster, samt att na listan 6éver &mnen som omfattas av Europeis-
ka kommissionens intressen, inom vilka &mnet utbildning vidare leder till
lanken till Erasmus+. Efter att ha utforskat Erasmus+ webbsida och infor-
mationen i den kunde vi klassificera och bestilla det material som vi fann
vardefullt for det senare steget i traningsférberedelserna. Beroende pa vil-
ket amne som behandlas kan materialet klassificeras i de amnen som skul-
le vara av intresse f6r ovanniamnda app-anvindare - studenter, akademisk
personal och administrativ personal. Féljande grupper av dmnen identifie-
rades: (1) spridning av Erasmus+-projekt, (2) Erasmus+-programrelaterade
dokument, (3) Europeiska kommissionens initiativ, (4) Specifik vokabulir

*https://ec.europa.eu/info/about-european-commissions-web-presence_en
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relaterad till mobilitetsdokument och projekt, (5) Utbildningsfardigheter
och (6) Specifika egenskaper av olika sprak.

Inom det forsta amnet for spridning av Erasmus+-projekt (1) identifi-
erades trettiofem delamnen, dvs: 1.1. Yrkesinldrning, 1.2. Matematik och
musik, 1.3. Hallbarhet, ekologi, miljo, morgondagens varld, 1.4. Tillging-
lighet och inkludering/anvandbarhet i offentliga utrymmen, 1.5. Att hit-
ta jobb och arbete, 1.6. Professionell praktik Masterprogramorganisation,
1.7. Avancerade kurser och forskarutbildning i neurovetenskap, 1.8. Do-
pingprevention och kamratlarande, 1.9. Antidopingkamp genom trining
och traning, 1.10. Master i brandsiakerhetsteknik, 1.11. Hallbara partners
for larlingsutbildning, 1.12. Tonaringar blir inspirerade av att arbeta med
Zoom-applikationen, 1.13. Sportfantaster mot vald, 1.14. Bli och forbli en
aktiv medlem i samhallet, 1.15. Icke-formellt lirande, 1.16. Social integra-
tion, 1.17. Social integration av synskadade, 1.18. Konsekvenser av fors-
ta varldskriget, 1.19. Samarbete mellan europeiska konservatorier, 1.20.
Erasmus+ projektresultat, 1.21. Grundskolans sprakprojekt, 1.22. Framja
inkludering och autenticitet i lirandemiljoer, 1.23. Schack i elevernas far-
digheter, 1.24. Bygga en mer levande stad, 1,25. Bygga morgondagens stad,
1.26. Offentlig politik, 1.27. Idrottens betydelse i livet fér personer med
funktionsnedsittning, 1.28. Ungdoms kreativa traning, 1.29. Europeiskt
kulturarv, 1.30. Jobbjigare, anstillda och arbetsgivare, 1.31. Erasmus Stu-
dent Network, 1.32. Erasmus Mundus Alumnis akademiska studier utom-
lands, 1.33. Erasmus+ Ambassadors héostutbildning, 1.34. Larling och hall-
barhet, 1.35. Undervisa om klimatférandringar med eTwinning.

Amnet med Erasmus+-programrelaterade dokument (2) avslsjade fem-
tiosex relaterade delimnen: 2.1. Strategiskt partnerskap, 2.2. Kunskaps-
allianser, 2.3. Sektorkompetensallianser, 2.4. Sector Skills Alliance Work,
2.5. Kapacitetsuppbyggnad (hogre utbildning), 2.6. Kapacitetsuppbyggnad
(ungdom), 2.7. Méjligheter till kapacitetsuppbyggnad (ungdom), 2.8. Sport
Actions: A Collaborative Partnership, 2.9. Icke-vinstdrivande europeiska
sportevenemang, 2.10. Sma samarbetspartnerskap, 2.11. Erasmus+ Master
Degree Loans, 2.12. Plattformar och nitverk, 2.13. eTwinning, 2.14. Skol-
utbildning, 2.15. Studerar utomlands, 2.16. Studietiden, 2.17. Studievillkor,
2.18. Akademiskt erkidnnande, 2.19. Ekonomiskt stéd, 2.20. Problem un-
der rorligheten, 2.21. Vilkomstdagar, 2.22. Ansékningsformulir fér vux-
enutbildningspersonal fér mobilitetsmodell, 2.23. Utbildningsméjlighe-
ter for personal, 2.24. Erasmus+-program (i allmanhet), 2.25. Erasmus+-
relaterade férkortningar, 2.26. Fardigheter och kompetenser, kvalifikatio-
ner och yrken, 2.27. Informella grupper av ungdomar, 2.28. Expert pi re-
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former av hogre utbildning, 2.29. Innehallslicens, 2.30. Inbjudningar att
lamna férslag, 2.31. Learning Mobility, 2.32. Ansékningsformulir f6r vux-
enutbildningspersonal f6r mobilitetsmodell, 2.33. Extraordinira Erasmus-
ansokningsomgangar, 2.34. Konsekvenser av coronavirusepidemin, 2.35.
Erasmus+-st6d f6r undervisningsperioder, 2.36. Europass, 2,37. Diploma
Supplement, 2,38. MOOC, 2,39. ESCO, 2,40. Ansékningsformulir fé6r mo-
bilitet, 2.41. Blended learning, 2,42. yrkesutbildning, 2,43. Erasmus+ Le-
arning Agreement, 2.44. Laravtal f6r studier: Engagemang, 2.45. Learning
Agreement for Studies: Guidelines, 2.46. Learning Agreement for Traine-
eships: Guidelines, 2.47. Registrering av organisationer, 2.48. Erasmus+
VET Mobility Charter, 2.49. Erasmus+ mojligheter att studera utomlands,
2,50. Villkor foér att studera utomlands, 2.51. Anséker om ett Erasmus+-
program, 2.52. Form for personalrérlighet for utbildning, 2.53. Personal-
rorlighet f6r undervisning, 2.54. Mervirde av rérlighet, 2,55. Studentror-
lighet for studier form, 2.56. Laravtal for studier form.

Amnen for Europeiska kommissionens initiativ (3) och Specifik vokabu-
lar relaterade till mobilitetsdokument och projekt (4) togs upp elva, dvs.
fem delamnen: 3.1. Ungdomsforetagande, 3.2. Oppna utbildningsresurser,
3.3. Tidiga skolavgingar, 3.4. Solidaritetskarens mobilitetsaktiviteter: In-
verkan av Coronavirus-epidemin, 3.5. Rorlighet och samarbete inom hég-
re utbildning, 3.6. Bolognaprocessen, 3.7. Jean Monnet, 3,8. Erasmus+ nit-
verk Eurodesk, 3.9. Erasmus+ EPALE-plattformen, 3.10. Erasmus Mundus
Joint Master Degrees, 3.11. Erasmus+; 4.1. Projektforslag, 4.2. Vanliga ter-
mer relaterade till mobilitetsprojekt, 4.3. Vanligt mobilitetsrelaterat ord-
forrad, 4.4. Motivationsbrev — universitet, 4.5. Ett motivationsbrev fér en
jobbansékan. De tva sista iamnena Pedagogiska fardigheter (5) och Specifi-
ka egenskaper hos olika sprak (6) pekade pa tre delamnen totalt: 5.1. Typer
av fardigheter, 5.2. Typer av larande och 6.1. Sprak gester.

Ovannamnda dmnen och delamnen valdes eftersom de alla enkelt kan
anvandas vid férberedelser av mobilitetsrelaterade 6vningar av ESP f6r oli-
ka specifika anvindare eller ibland kan samma dmnen eller delimnen an-
vandas for att férbereda 6vningar for tva eller till och med alla tre grupper-
na av app-anvindare, dvs studenter, akademisk personal och administrativ
personal. Till exempel f6r studenters 6vningsforberedelser hittades virde-
fullt material inom 4mnena mobilitetsrelaterade dokument och formular
(som Application Mobility Form), de som rér utlandsstudier eller Learning
Agreement for Traineeships: Guidelines, the guidelines to Learning Agre-
ement for Studies, eller Akademiskt erkinnande av mobiliteten, Student-
rorlighet for studier form, Laroavtal for studier form, Ekonomiskt stéd un-
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der mobilitet, Problem under mobilitet, och sa vidare. Nar det giller den
akademiska personalen skulle imnen av intresse vara: Kapacitetsuppbygg-
nad (hogre utbildning, ungdom), Mojligheter till kapacitetsuppbyggnad
(ungdom), Ansékan om ett Erasmus+-program, Personal Mobility for Trai-
ning form, Personal Mobility for Teaching form, Registrering av Organisa-
tioner, Erasmus-utlysningar, fardigheter och kompetenser, kvalifikationer
och yrken, och sd vidare. Den administrativa personalen skulle med stérsta
sannolikhet vara intresserad av omradena for foljande &mnen: Akademiskt
erkdnnande, Erasmus+ projektresultat, samarbetspartnerskap, Erasmus+-
program (i allmanhet), ans6kningsomgéangar, ansokningsformulir f6r mo-
bilitetsmodeller fér vuxenutbildningspersonal, formular f6r personalmo-
bilitet for utbildning, Vanliga termer relaterade till mobilitetsprojekt, Ge-
mensamt mobilitetsrelaterat ordférrad, Motivationsbrev — universitet, Ett
motivationsbrev f6r en arbetsansokan etc. Eftersom dessa dmnen och de-
lamnen &r nira kopplade till hogre utbildning, kan de flesta av dem vara
intressanta. inte bara till en grupp app-anvindare utan dven till minst tva
eller till och med alla tre anvindargrupperna.

Det tredje steget var forberedelserna av rorlighetsévningarna. Férbe-
redelserna av 6vningarna féregicks av en ytterligare nirmare granskning
av de mobilitetsrelaterade texter och material som finns pa ovan nimn-
da EcC:s webbsidor. Resurserna och deras innehaill tabellerades for att pa
ett transparent sitt presentera deras anvindning vid utarbetandet av
undervisnings-/inldrningsmaterialet relaterat till mobilitet. Tabellen ar
organiserad i sex kolumner, med féljande data: resursens ordningsnum-
mer (totalt 99 anvinda killor), dess titel, killa och hemsida, ett sprak som
materialet skrevs pad och motsvarande korta beskrivning. Webbsidorna,
hemsidorna och liankarna besoktes under andra halvan av 2020 och férsta
halvan av 2021.

For andamalet med den konkreta 6vningssammanstéllningen anvindes
ett sarskilt Aktivitetskategoriseringsformulir som tagits frami enlighet med
LanGuide Metodologi, det vill siga med Metodguiden fér utarbetande av den
gemensamma metodiken och vigledningen. Forutom uppgiften/6vningens
text- och instruktionsdelar, finns annan information i den, t.ex. uppgif-
tens identifieringsindex (t.ex. 1F-oo01 for Ivo Fabijani¢, 6vningsnummer
1), textens kalla och ikthet (original, adopterad och anpassad), de avsed-
da nivaerna aktiviteten var férberedd for (grundlaggande, medel, avance-
rad), fardighetstyp (lasa, lyssna, skriva, tala och ordférrad), aktivitetstyp
(t.ex. matchning, stavning, cloze test, etc.), en lirande person (student,
akademisk personal, administrativ personal), faltet (akademisk, administ-
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rativ, mobilitet och 1T), kognitionstyp (minna, férsta, tillimpa, analysera,
utvirdera, skapa). Den del som handlar om sjilva aktiviteten/6vningarna
som forbereds innehéller avsnitten om aktivitetens text, instruktionerna
for att gora den och méjliga killor eller upphovsritt. Den sista delen av
rutnitet laimnades f6r sjilva layouten av uppgiften.

Mobilitetsévningarna utvarderades av tre grupper av forskare/experter
inom lingvistik, involverade i LanGuide-projektet — de frdn universitetet
i Primorska (Koper, Slovenien), universitetet i Rijeka (Kroatien) och uni-
versitetet i Bragsov (Ruminien). Deras kommentarer togs i beaktande for
den slutliga inkluderingen av 6vningarna i ansékan. Fér utvardering av 6v-
ningar anvindes ett anpassat LanGuide-materialutvirderingsrutnit for att
utvirdera alla Languide-6vningar (akademisk engelska, administrativ el-
ler sekreterarengelska, mobilitetsengelska och 1T-engelska), producerade
av alla sprakliga medlemmar i partnerskapet. Rutnitet ir uppdelat i fem
sektioner: (1) Ovningsidentiﬁering, (2) Allmian bedémning, (3) CLIL, (4)
Inlarningsstil och (5) Slutkommentarer. Det sista fjarde steget innebar att
forberedda och utvirderade 6vningar inkluderades i LanGuide-appen. Det
gjordes med hjilp av Content Manager Application.® Cirka 420 rorlighetsév-
ningar infogades i appen. For alla tre nivaerna och alla tre anvindargrup-
perna ir det totala antalet infogade évningar, enligt en specifik fardighet
som foljer: for att tala — 50 6vningar, for att lyssna — 92, f6r att skriva — 57,
for att lasa — 88 och for ordférrad — 136 6vningar.

Syftet med detta dokument var att visa och beskriva detaljerna kring
forberedelser for rorlighetstraning, savil som deras inkludering i Lan-
kaGuide-appen. Huvudtanken med att inkludera sidan information fran
olika andra projekt som finansierats av Europeiska kommissionen var att
framja viktiga, vardefulla och mycket uppskattade data for att forbatt-
ra battre och kvalitativa socialpedagogiska, kulturella, interkulturella och
kommunikationsfragor, vilket ocksa kan forstas som mycket vardefulla in-
om rorligheten for studenter, larare/forskare och administrativ personal
som arbetar vid hégskolorna. Fyra steg i ESP-6vningsférberedelser 6ver-
vigdes och planerades: (1) utforskning av och bekantskap med Ec:s webb-
plats, (2) beslut om innehillen lamplighet f6r ESsPp-6vningsférberedelser,
(3) 6vningsforberedelser och utvirdering, och (4) inkludering av 6vningar
till LanGuide-appen. Efter att ha utforskat Erasmus+ webbsida och infor-
mationen i den, klassificerades och bestilldes materialet som vi fann vir-
defullt f6r det senare steget av traningsférberedelser. Beroende pa dmnet

® https://languide.si/en.
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som behandlades klassificerades materialet i grupper av amnen av intresse
for app-anvindare. Amnena var: (1) Erasmus+-projekts spridning (med 35
relaterade delamnen), (2) Erasmus+-programrelaterade dokument (med
56 relaterade deldmnen), (3) Europeiska kommissionens initiativ (med 11
relaterade delimnen), (4) Specifik vokabulir relaterad till mobilitetdoku-
ment och projekt (med 5 relaterade delamnen), (5) Utbildningsfardighe-
ter (1 relaterat underamne) och (6) Specifika egenskaper hos olika sprak
(2 relaterade delamnen). Forberedelserna av 6vningarna foregicks av en
ytterligare nirmare granskning av de mobilitetsrelaterade texter och ma-
terial som finns pd EC:s webbsidor. Resurserna och deras innehall tabel-
lerades for att pa ett transparent sitt presentera deras anvandning vid
utarbetandet av undervisnings-/inlarningsmaterialet relaterat till mobi-
litet. For 6vningssammanstallningen anvandes ett sarskilt Aktivitetskate-
goriseringsformuldr som tagits fram i enlighet med LanGuide Metodologi,
det vill siga med Metodguiden fér utarbetande av den gemensamma metodi-
ken och vigledningen. Mobilitetsévningarna utviarderades av tre grupper av
forskare/experter inom lingvistik och involverade i LanGuide-projektet.
Deras kommentarer togs i beaktande fér den slutliga inkluderingen av 6v-
ningarna i ans6kan. For utvirdering av 6vningar anvindes ett LanGuide
materialutvirderingsrutnit. Inkluderingen av férberedda och utvirderade
6vningar i LanGuide-appen gjordes med hjilp av Content Manager Applica-
tion.

Nyckelord: LanGuide, Erasmus+ dokument, 6vningar, mobilitet, forbere-
delser av 6vningar, leverans av évningar, inkludering av 6vningar i appen.

Var kan vi forbattra: forslag att uppgradera languide-appen for
slovene language

Nika Pavletié¢, Klara gumenjak och Jana Volk

Enligt forskningsstudier och ett vixande antal utlindska anviandare av slo-
venska har intresset for slovenska ¢kat under de senaste aren. Ett hogt
tempo i livet och snabb teknisk utveckling har férandrat méinniskors liv i
modern tid. Internet, datorer och smartphones blev en ofelbar del av vara
liv och paverkade diarmed alla delar av minsklig aktivitet och deltagande -
inklusive att lara sig frimmande sprék.

For att anvandarna ska kunna halla sig uppdaterade och lira sig fram-
mande sprak genom att anpassa tiden, sittet och nivan av inlirning ef-
ter deras behov, har sprakvigledningsappar utvecklats. Nigra av de mest
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populira apparna pa marknaden ir till exempel Duolingo, Memrise, Busuu,
Mango Languages, Brainscape (Drazumerié, 2017)° och 50 Languages, som
erbjuder vigledning for flera frimmande sprak. Antalet appar som specia-
liserar sig pa att l4ra sig slovenska som andra/fraimmande sprak, till exem-
pel Slovens¢ina za vsak Zep (Jurkovig, 2015), Slonline, ZNAM, SOS slovensci-
na, Hotel Slovens¢ina, har 6kat under de senaste iren. Dessa appar erbjuder
mestadels 6vningar fér ordférrad, fraser och dialoger pa en grundliggande
niva (A1-A2 enligt CEFR).

Till skillnad fran andra slovenska sprakvigledningsappar och pa samma
satt som Hotel Slovens¢ina, fokuserar LanGuide-appen pa sprak for speci-
fika andamal (LSP). Den erbjuder sina férvintade anvindare — studenter,
universitetsprofessorer och administrativa arbetare — ordf6rrad och gram-
matikévningar fér mobilitet, akademiska, 1T- och administrativa LPs:er.
Ovningarna har sammanstillts for tre sprakfirdighetsnivaer (A1, A2 och
A3) och utformade for att mojliggora férbattringar i grammatik och in-
nehall. Den foreliggande artikeln utvirderar 6vningarna kritiskt utifran
undersokningars och apptesters resultat, presenterar tekniska och inne-
hallsmaissiga brister i 6vningarna och ger avslutningsvis riktlinjer f6r vi-
dare arbete och apputveckling.

De slovenska sprikovningarna skapades mellan februari och september
2021. De ar uppdelade i fyra omraden och utformade for att fa sprakkun-
skaper pa tre CEFR-nivéer, dvs. A1, A2 och A3. I bérjan av projektet var vi
inte medvetna om framtida begransningar och har skapat manga 6vning-
ar som inte ingick i appen pa grund av tekniska begransningar. Varje f6r-
fattare har forberett 6vningar for en av nivaerna, men for att 6vningarna
ska komplettera och uppgradera sig sjilva har vi forst férberett 6vningar-
na foér A1-nivan, direfter f6r A2-nivan och slutligen fér B1-nivan. Andra
sprak tillhandahéller bara tva nivaer (nybérjare och medelnivi) och for att
vi ska kunna kombinera vira 6vningar med de pa andra sprak har vi kom-
binerat nivaerna A2 och B1 till mellannivan. Vi bedémer att detta inte var
det bista beslutet eftersom var och en av de tre nivaerna har sina sardrag
och anser att det skulle vara bittre att bevara den primira strukturen for
évningar.

A1-nivan har 6o 6vningar som ar utformade pa ett sitt sa att anvinda-
re utan forkunskaper, eller med minimal kunskap i spraket, framgangs-
rikt kan lésa dem och pa si satt fi viktiga kommunikationsférmaga pa
ingangsniva. P4 denna niva &r instruktionerna tvasprakiga, dvs pa slo-

¢ Se bibliografin pa s. 118-119.
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venska och engelska, medan andra nivier endast erbjuder instruktioner
pa slovenska. Ovningarna pa A1-niva fokuserar frimst pa grundlaggan-
de ordférrad, vilket ar avgorande for framgingsrik kommunikation pa det
slovenska spraket. Majoriteten av dessa 6vningar l6ses genom att matcha
och vilja ritt svar, eftersom eleverna pa A1-nivd normalt inte har nagra
eller minimala kunskaper i slovenska. Vi har undvikit att anvinda typ-
in-6vningar, eftersom en saddan typ passar battre elever med atminstone
grundliggande kunskaper pa hogre nivaer. Ovningarna pa A1-niva gor det
mojligt f6r anvandare att utveckla grammatikkunskaper och uppgradera
sitt ordforrad.

A2-nivin har 188 6vningar som 4r designade fér anvandare som uppnatt
sprakliga och kommunikationsmal pa A1-niva eller anvindare av de boj-
ningsslaviska sprak som anvinder grammatiska kasus i sitt spraksystem.
Majoriteten av 6vningarna pa A2-niva ir grammatiska (skriver in korrekta
former av substantiv, adjektiv eller verb). Vi har designat nastan alla 6v-
ningar som typ-in-6vningar, eftersom detta var den enda typen vi var sikra
pa att fungera korrekt i appen. Ovningarna pa A2-niva gor det mojligt for
anvandare att kontrollera och konsolidera sina grammatiska kunskaper.

B1-nivan har 89 6vningar som uppgraderar A1- och A2-6vningar for in-
nehill och grammatik, och fokuserar pa svirare grammatiska samman-
sattningar och egenheter hos det slovenska spriket. Exempelovningar vi-
sar egenheter i accentuering, anvindning av dual och de tva mojliga ka-
susformerna i deklinationen av namn pa linder och regioner som slutar
med suffix -ska eller -ska. Meningar kan vara nigot langre, inom appens
tekniska mojligheter, men dnda begripliga f6r anvandare som redan har
fatt kunskaper pa A2-niva. Ovningarna pa B1-niva kan vara av olika slag,
med flervals- och typ-in-6vningar som rdder. Ovningarna p& B1-nivan gér
det mojligt f6r anvandare att kontrollera, konsolidera och uppgradera sina
grammatikkunskaper inklusive grunderna i fonetik.

Vi har varit medvetna om tekniska begrinsningar som orsakar manga
brister i 6vningarna redan nir vi férberedde 6vningarna. De kan grovt de-
las in i tva typer: tekniska och innehallsmissiga brister.

Det faktum att appen inte &r tillganglig for alla typer av operativa system
ar en stor teknisk brist hos appen enligt bida undersékningarna (de offi-
ciella inldrningsspriken med LanGuide App — Feedback Formundersokning f6r
apptestare och LanGuide-undersékningen utarbetad av Pavleti¢, Sumen-
jak och Volk for slovenska testare).

Det slovenska spraket har testats av totalt 39 anviandare. 28 anvianda-
re kunde inte ladda ner appen, av vilka 64% inte kunde installera den ef-
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tersom de anvinder operativsystemet 10S, medan resten inte kunde in-
stallera eller kéra appen.

Ovningarna visas slumpmassigt av appen dven om nigra av dem har de-
signats for att relatera till tidigare 6vningar och utgéra en heltickande en-
het. Detta ar aterigen en teknisk brist, eftersom sadana 6vningar ska visas
iratt ordning och inte slumpmassigt.

Ovningar kan innehalla en kort férklaring av vad varje 6vning testar
och vilka grammatikregler som méaste bemistras for att utféra uppgiften.
Grammatiktabeller bor ocksa vara tillgangliga f6r anvandare i en genvig
som Aar synlig i varje grammatikévning, eftersom de kan vara till hjalp f6ér
anvandarna. Instruktionerna bér alltid visas i 6vningen, eftersom det ar
distraherande att soka efter dem varje gang. I b6rjan av projektsamarbetet
var det inte klart vilka typer av 6vningar som kommer att stédjas av appen
och eftersom vi redan hade forberett ett flertal 6vningar som inte ingick i
appen pa grund av tekniska begriansningar, har vi beslutat att 6vervigan-
de designa typ- i, flervals- och matchningsévningar. Av denna anledning
saknas sikert lis- och horforstielseévningarna samt de for sjalvstindig
textbildning. Sddana typer av 6vningar kraver att appen moéjliggor lampli-
gamekanismer for val av flera svar och kontroll avl¢sningar. Av samma an-
ledning 4r majoriteten av 6vningarna grammatiska, eftersom vi inte visste
om appen skulle stédja anvindning av bilder, videor och ljudband. Bristen
pd multimediaanvindningsmoéjligheter 4r definitivt en innehallsbrist i ap-
pen. Ovningarna bor dven vara tillgingliga i desktopversionen eftersom
smartphones ofta har dalig synlighet och utéver det féredrar vissa anvin-
dare att anvinda datorer framfér smartphones. Vi féreslar att du etablerar
bade mobila och stationira versioner av appen i framtiden.

En av de huvudsakliga innehéillsbristerna ar fé6r manga grammatikov-
ningar, faktumet dr ocksa betingat av tekniska brister. Detta gér att 6v-
ningarna blir trkiga och framst avsedda for att konsolidera och utveckla
grammatiska firdigheter, som ar en viktig del av sprakkurser, men defi-
nitivt inte de enda, darfér saknas 6vningar for att lyssna, lisa och skriva
kommunikation. Grammatikévningar boér atminstone laggas till, 6vning-
arna for att eskalera adjektiv, konsolidera skillnaderna mellan genitiv och
ackusativkasus, konsolidera skillnaderna mellan lokativ och ackusativka-
sus, anvindning av modala verb, imperativ och personliga pronomen i 1:
an, 2: an och 4: e grammatiska fallet. Dessutom &r 6vningarna inte lika re-
presenterade pa olika nivier; de flesta passar A2-nivin, dock skulle ménga
A2-6vningar kunna anvindas pa A1-nivan, vilket vi kommer att 4ndra pa i
framtiden.
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Vi ser den storsta fordelen med LanGuide-appen i dess existens, ef-
tersom det inte finns manga appar som ir specifika fér att lira sig slo-
venska, och vad mer dr som erbjuder riktlinjer fokuserade pa Lsp:er. Med
lararnas hjilp kan sddana 6vningar utgéra en gedigen grund fér att befista
kunskap, férbereda sig infér tentamen med mera

Allt kan forbattras och vi anser att det ar lampligt att uppgradera Lan-
Guide-appen. Vi foreslar forbattringsforslag nir det galler teknik och inne-
hall. Det férsta och viktigaste forbattringsforslaget ar att gora appen till-
ganglig for alla mobila och stationira operativsystem och pa sa sitt moj-
liggbra en enklare upplevelse for alla anvindare (en del av dem foredrar
att arbeta med en dator medan andra féredrar smartphones). Ovningarna
ska visas i den ordning som férfattaren har angett och inte slumpmaissigt
valda av appen som den 4r nu. En genomtinkt struktur av 6vningar, i mot-
sats till slumpmassiga 6vningar, ar mycket bittre for att lira sig ett sprak
eftersom det gor det mojligt for anvandare att uppgradera sina kunskaper
nar det galler grammatik och innehall. Den visuella bilden av appen ska va-
ra grafiskt och kromatiskt foérfinad, med betonade instruktioner, tillagda
bubblor med instruktioner eller tabeller och en ordnad lista med 6vning-
ar. Ett enklare sitt att ladda ner appen till smartphones skulle ocksé vara
fordelaktigt for en bittre anvindarupplevelse.

Ovningar bér laggas till en beskrivning av vad dvningen testar och dess
syften, samt en presentation av vissa grammatiska former (exempelvis nir
man testar grammatiska fall ska en anvindare 6verhuvudtaget ha mojlig-
het att titta pa suffix och deklinationsregler ganger).

Appen skulle ocksa avrundas battre genom att lagga till vningar for att
lyssna, lasa och skriva kommunikation eftersom det 4r avgorande for al-
la kommunikationsférmagor att utvecklas lika ndr man lar sig fraimman-
de sprak. Ovningar for att testa och utveckla horforstaelse bor ocksa inga
da talare pd B1i-niva kan uttrycka sin asikt och ge rad i utvalda 4mnen,
och sarskilt delta i vardagliga samtal. Dessutom bor dessa évningar ha re-
gistreringar av korrekt uttal. Ovningar fér att konsolidera bildningen av
skrivna och talade texter for att uppna malet att beskriva upplevelser, hin-
delser, drommar . .. samt dsikter eller planer i korthet, bér definitivt 1aggas
till i appen. Nir de sjalvstandigt skapar texter gor eleverna ofta stavnings-
och/eller grammatiska fel. Ovningar som skulle hjilpa anvindare att korri-
gera/eliminera de vanligaste stavnings- och/eller grammatiska felen skul-
le siakert vara mycket intressanta och anvindbara. Sddana évningar skulle
baseras pé en korpus av vanliga fel i appanvindares formning av skrivna
och talade texter.
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Mobilappar och e-lirandesystem kommer inte att kunna ersitta och li-
kavil ersitta det klassiska sittet att lira sig frimmande sprak —i ett klass-
rum med en lirobok och en lirare — de kan dock spela en avgorande roll
for att ytterligare konsolidera den inhdmtade kunskapen, bredda kommu-
nikationsférméga och interaktivt behirska frimmande sprak. Vi anser att
appen &r ett lampligt tillbehor for klassisk inldrning, men anser att den ar
mindre lamplig f6r sjalvstindig inlarning av det slovenska spraket.

Nyckelord: slovenska som andra/frimmande sprak, undervisning i slo-
venska, sprakinlarningsapplikation, LanGuide.

LanGuide Content Manager: Webbaserad plattform for att stodja
LSP-inlirningsinnehall

Maria Dolores Lozano, Enrique Arias och Pablo Bermejo

I det har kapitlet presenterar vi LanGuide Content Management System.
Den har designats och utvecklats som en webbaserad applikation och den
vander sig till lingvister som vill skapa 6évningar pa olika sprak, filt och
nivaer i inldrningssyfte. Denna mjukvaruapplikation erbjuder ett brett
utbud av olika typer av 6vningar enligt den vanliga metodiken och 6v-
ningsmallen som definieras i LanGuide-projektet. Dessutom komplette-
ras det med ett gemensamt f6rrad av resurser for att lagra och dela kom-
pletterande material till 6vningarna, sdsom videor, texter, ljudfiler och
bilder. Verktyget tillater hantering av bade forfattare och 6vningar med
olika filter for att underlatta s6kningar. Dessutom innehaller den en for-
handsgranskningsfunktion som liter lingvister kontrollera den resulte-
rande 6vningen som skapats och simulera dess beteende for att kontrol-
lera inkonsekvenser innan den slutligen publiceras. Vi presenterar ocksa
bedémningen av verktyget for verkliga anvindare, vilket bevisar dess an-
vindbarhet inom LanGuide-projektet.

Introduktion

Ett av resultaten fran LanGuide-projektet var utarbetandet av digital tek-
nik och en mobilapp fér att placera sprakvigledningsverktyget i en ram av
uppdaterad digital teknik f6r sprakvigledning och sprikinlidrning. For nar-
varande finns inte ett liknande verktyg som kan ge anvandarna en inblick
i deras kunskap samt vigledning om hur de kan férbittra sina kunska-
per och dessutom helt kostnadsfritt tillgangligt. Ett av huvudmalen med
LanGuide-projektet dr darfor att utveckla en uppsattning mjukvaruappli-
kationer som kommer att vara fritt tillgingliga pa projektets webbplats.
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Det hir kapitlet presenteras LanGuide Content Manager (LangGuide In-
nehallshanterare), en webbaserad applikation utvecklad for att tillata ling-
vister och experter inom sprakundervisning att skapa 6vningar och akti-
viteter pa olika sprak som méjliggér Ls p-inldrning, enligt den metod som
definierasiLanGuide-projektet. Innehallshanteraren inkluderar dessutom
ett arkiv med resurser - sdsom bilder, videor och ljudfiler — genererade av
forfattarna, som kan anvindas av alla forfattare for att sen integreras i
utformningen av 6vningarna.

Under utvecklingen av innehéllshanteraren har det tagits hansyn till att
samlingen av évningar som skapats av lingvister maste visas i den mobi-
lapplikation som utvecklats i projektet for att slutligen utféras av appens
malslutanvindare, som ir studenter, lirare och administrativ personal.
Kommunikationen mellan Content Manager och mobilappen stods ge-
nom motsvarande API och en robust och pélitlig klient-server-arkitektur,
som beskrivs lingre fram i kapitlet. Systemet installerades ursprungligen
pa den kostnadsfria Heroku-servern. Fér nirvarande ar projektet utplace-
rat pd en ny och definitiv server, vird fér och hanteras av University of
Primorska, som ar koordinatorer f6r LanGuide-projektet.’

Innehallshanteraren har bedémts tva gdnger av lingvisterna som har an-
vint den for att skapa évningar pi olika sprak. Feedbacken som vi fick i
den forsta utvirderingen har gjort det mojligt f6r oss att férbattra syste-
met och fixa nagra buggar, vilket resulterade i en férbittrad version som
utvirderades igen for att bevisa dess giltighet som ett robust innehalls-
hanteringssystem.

LanGuide Content Manager arkitektur och teknologier

I det har avsnittet beskriver vi klient-server-arkitekturen som anvands for
implementeringen av Content Manager, och indikerar de olika teknikerna
som anvands bide fér front-end och back-end, som visas i Figur 6.1.

Frontend och Backend Implementering
Frontend har utvecklats med hjilp av Pug Template Language, som ir ett
mycket kraftfullt verktyg for att skapa mallar pa ett enhetligt och robust
satt (Hibbard, 2019).°

Vi har anvint Node.js for utvecklingen av hela backend och motsvaran-
de API f6r att kommunicera med mobilappen. Node.js 4r en 6ppen kall-

" https://cm.]anguide.si.
® Se bibliografin pa s. 135-136.
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kod, plattformsoberoende, back-end JavaScript-runtime-miljé som kor
JavaScript-kod utanfér en webblisare (Orsini, 2013). Node.js later ut-
vecklare anvanda JavaScript for att skriva kommandoradsverktyg och for
skript pa serversidan - att kora skript pa serversidan fér att producera
dynamiskt webbsideinnehall innan sidan skickas till anvindarens webbla-
sare. Fgljaktligen representerar Node.js ett "JavaScript éverallt’-paradigm
(Scott, 2020) som férenar webbapplikationsutveckling kring ett enda pro-
grammeringssprak, snarare dn olika sprak for skript pa serversidan och
klientsidan.

Databas genomférande

Databasen for Content Manager har implementerats i MongODB, ett
NOSsQL-databassystem (Bradshaw et al., 2019). Den arrangeras online hos
MongoDB Atlas for att underlitta implementeringen av projektet och dess
hantering 6ver internet.

LanGuide Content Manager Utseende och funktionalitet

Det hir avsnittet presenterar innehallshanterarens utseende och funktion
som den &r i sin slutliga version, efter att ha utfért nigra iterationer av
forbattringar och tillagg.

Atkomst till innehéllshanteraren

Tillgang till innehallshanteraren dr begransad till lingvister eller exper-
ter pa sprakundervisning som tidigare borde ha registrerats i systemet
av administratéren. Den aktuella versionen av innehallshanteraren ar in-
te 6ppen for externa anvindare om de inte har bjudits in av LanGuide-
projektkoordinatorerna.

F6r att komma &t innehéllshanteraren behover forfattaren logga in med
deras angivna uppgifter. Denna funktion inkluderar méjligheten att ater-
stilla glomda losenord genom systemadministratéren.

Huvudfunktionalitet

Innehallshanterarens huvudfunktioner kan nds via menyalternativen till
vanster i huvudfonstret. Anvandare kan soka efter specifika 6vningar eller
kan skapa nya ¢vningar.

Anviandare kan soka 6vningar efter forfattare eller filtrera 6vningar en-
ligt olika kategoriseringsfalt. Systemet tillater skapandet av fyra typer av
6vningar: Flerval, Vilj, Skriv in mellanrummet och Dra och slapp, som vi-
sas i Figur 6.4. Den har utformats for att anvindare ska kunna se alla 6v-
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ningar, men de kan bara redigera eller ta bort 6vningarna som de sjilva har
skapat.

Systemet innehaller en instrumentpanel, som har utformats som en an-
slagstavla, for att presentera uppdateringar eller nya funktioner hos inne-
hallshanteraren som foérfattarna behéver vara medvetna om nir de skapar
6vningar eller multimediaresurser i férvaret. Instrumentpanelen ger ock-
sa tillgang till 6vningarna och listan 6ver forfattare.

Forfattare. Denna funktion tilldter visualisering av listan 6ver férfattare
registrerade i systemet. Det gir att konsultera deras namn, e-post och se
de skapade 6vningarna.

Ovningar. Denna funktion tillater visualisering av listan 6ver évningar
som skapats i innehallshanteraren av de olika férfattarna. Det gar att sor-
tera efter olika kategorier (férfattare, fardighet, niva, etcetera).

Nér du viljer en 6vning fran listan visas 6vningsbladet bestar évnings-
bladet av féljande delar:

- 6vningskategorisering,
- traningssimulering och
- atgarder for att redigera, duplicera eller ta bort 6vningen.

Ovningskategoriseringen motsvarar den som definieras i LanGuide-
metoden.

Innehallshanteraren innehaller en funktion for att simulera beteendet
hos de skapade évningarna och goér det mojligt for forfattare att kontrol-
lera eventuella misstag som kunde ha inférts under definitionen av 6v-
ningen. Figur 6.9 visar simuleringsgrinssnittet f6r en flervalsévning, och
framhiver huvudalternativen fér det granssnittet. P4 sa satt kan vi se den
slutliga layouten av 6vningen och kontrollera dess korrekthet innan den
publiceras.

Skapa och modellera 6vningar med innehallshanteraren

Nir en 6vning skapas visar innehéllshanteraren i bérjan de varningar och
meddelanden som férfattarna bor ta hansyn till under 6vningskonfigura-
tionen. Denna information &r olika beroende pa typ av traning.

Forsta miste forfattarna definiera 6vningskategoriseringen genom att
skriva in och vilja de olika alternativen, som motsvarar kategoriseringen
av §vningar som definieras i LanGuide-metoden. Denna kategorisering ar
densamma for alla typer av 6vningar.

Utéver kategoriseringsfalten 4r 6vningarna modellerade med en serie
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metadata som definierar dess presentation och slutliga beteende. Forfat-
tare har mojlighet att inkludera en link till en YouTube-video, infoga en
bild, text eller ljudfil fran arkivet f6r multimediaresurser.

Funktionalitet for administratérsrollen i innehdllshanteraren

Innehéllshanteraren inkluderar rollen som administratér med specifik
funktionalitet fér hanteringen av systemets mélanvindare, som férfattar-
na som skapar évningar. Administratérens huvudfunktioner ir f6ljande:

- Registrera nya anvindare med rollen som forfattare.
- Redigera data for en anvindare med rollen som forfattare.
- Tabort en tidigare skapad anvindare med rollen som forfattare.

Gemensamt arkiv for multimediaresurser

Innehallshanteraren integrerar ett delat arkiv fér att lagra multimediare-
surser, sdsom bilder, YouTube-videor, ljudfiler eller 1anga texter. Forfatta-
re kan komma direkt till f6rvaret via innehallshanteraren. Figur 6.20 visar
nagra av de resurser som skapats av lingvisterna i projektet for att anvin-
das i 6vningarna.

Lagret for multimediaresurser har konfigurerats pa ett sddant sitt att
vem som helst kan anvinda resurserna for vilken foérfattare som helst men
de kan bara ta bort eller 4ndra resurserna som de sjilva har skapat. Foérfat-
tare kan associera en resurs som ar lagrad i arkivet till en specifik 6vning i
motsvarande 6vningskonfigurationsformular.

Utvirdering av LanGuide Content Manager

Innehallshanteraren har utvirderats tvd ganger. Den forsta bedémningen
agde rum efter att den forsta fullt fungerande versionen slapptes och dis-
tribuerades pa den bestimda servern,® och lingvisterna i projektet hade
anvant den foér att skapa de férsta 6vningarna med verktyget.

Utvirderingen var fokuserad pa kvaliteten i anvindningen, anvindbar-
heten och larbarheten avinnehallshanteraren och utférdes med 12 deltaga-
re med rollen som forfattare som anvant systemet fér att skapa och han-
tera ovningar under en tid innan bedémningen. Alla deltagare har kon-
torskunskaper pa anvandarniva och erfarenhet av att anvinda vissa var-
dagliga webbapplikationer.

® https://cm.languide.si
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gav de 12 deltagarna 4r kvinnor och 3 avdem 4r méan. Allahade en grund-
laggande forstaelse for verktyget innan de pabérjade utvirderingen. Alla
deltagare fick sina inloggningsuppgifter och dtkomstinstruktioner, samt
en enkel anvindarmanual om hur man anvinder applikationens funktio-
naliteter.

Vi har baserat utvirderingen pa den mycket anvinda metoden som kal-
las System Usability Scale (SUS) (Brooke, 1996). sUs-skalan bestar av en
uppsittning av 10 fragor, som visas i Tabell 6.1.

I sus-enkiten ar fragor med udda nummer positiva, medan frigor med
jimna nummer ir negativa, for att minska bias med samtyckesvar. Del-
tagarna ombads svara pa en Likert-skala pa fem poing — fran 1 till 5 -
som representerar: "instimmer inte alls”, "instimmer delvis”, "neutral”,
"instimmer delvis” och "instimmer helt”. Efter att ha tillimpat motsva-
rande formel pa svaren, enligt definition i (Brooke, 1996), blir resultatet
ett tal mellan o och 100, vars betydelse visas i f6ljande skala (Figur 6.22).

Resultaten av bedémningen visas i Tabell 6.2, som listar poidngen for
de tio pastaendena i enkiten. I de sista kolumnerna listas det totala SUs-
poéngen (suUs), Usability faktorpoangen (Us.) och Learnability faktorpo-
angen (Le.) separat. Som visas i Tabell 6.2 kan vi se att SUS-poingen ir
75,2 vilket anses vara mellan "BRA” och "UTMARKT” enligt adjektivbety-
gen (Bangor et al., 2009) definierade fér SUS-skalan. SUS-resultaten f6r de
12 deltagarna visas i Figur 6.23).

Vi har ocksa undersékt bedémningen av anvindbarhet och enkel in-
larning utifran tva uppsittningar faktorer. Pastdendena 4 och 101 sus-
enkiten (Tabell 6.1), bidrar till utvirderingen av det litta att l4ra sig, me-
dan de aterstiende pastadendena i frageformularet bidrar till utvirderingen
av anvindbarheten (Lewis och Sauro, 2009). Genom att ldgga till poangen
for pastidendena 4 och 10 och multiplicera med 12,5 kan vi utvirdera sy-
stemets inlidrbarhet, som visas i den sista kolumnen i Tabell 6.2. Medel-
poangen for inlarningsférmaga ar 75,0 av 100, vilket betyder att det har
verktyget har en hog grad av inlarningsférmaga och kriver bara lite tid och
hjalp. Anvindbarhetspoingen beriknas genom att addera poangen for de
andra péstiendena och sedan multiplicera allt med 3, 125. Medelpoingen
for anvandbarhet ir 75,3 av 100, vilket indikerar en mycket bra attityd hos
anvindarna till LanGuide Innehéllshanterare.

Resultaten som erhills f6r anvandbarhet och inldrningsbarhet visas i Fi-
gur 6.24 respektive Figur 6.25. Som gar att se i de olika diagrammen har sa
de flesta anvindare héga poing, férutom tva anvindare (3 och 4) som visar
de lagsta poangen, dven under 50. Men generellt sett kan vi frdn ovansta-
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ende analys dra slutsatsen att de flesta av anvindarna dr ganska néjda med
Innehallshanteraren som ett verktyg for att skapa och hantera $vningar
inom LanGuide-projektet och visar en mycket bra instéllning till anvand-
barheten och larbarheten hos LanGuide Content Manager.

Nyckelord: Innehallshanteringssystem, Webbaserat verktyg, LanGuide re-
sursforrad.

Mobilapplikation som ett laromedel
Afshin Ameri, Radu Dobrin och Philip Rautell Lindstedt

Sammanfattning

Det har funnits olika forskningslinjer f6r utveckling av mobila applikatio-
ner som anvands f6r undervisning/inlarning av sport, klinisk omvéardnad,
medicin, etik etc. Detta arbete presenterar en mobilapplikation (LanGui-
de App) for att lira sig/6va olika spridk inom ramen for europeiska mobi-
litetsprogram f6ér akademiska institutioner. Syftet 4r att anvinda denna
mobilapplikation fér studenter och akademisk personal som flyttar till ett
annat europeiskt land som en del av olika mobilitetsprogram.

LanGuide-appen ar byggd kring en uppsattning 6évningar utvecklade av
sprakexperter. Uppsittningen av 6vningar kan utokas av samhaillet och
nya experter som vill gd med i projektet. LanGuide-appen stéder kroatis-
ka, engelska, spanska, italienska, ruminska, slovenska spraken och har 6v-
ningar speciellt utformade fér studenter, lirare och administrativ personal
i fyra olika kategorier: Akademisk, Mobilitet, Sekreterare & IT.

I denna sammanfattning diskuterar vi design- och utvecklingsproces-
sen for LanGuide-appen och dess funktioner. De verktyg och teknologi-
er som anvands i utvecklingen diskuteras ocksa, och slutligen utforskas
vagen framit for utveckling och férbattringar av LanGuide-appen.

Anvindargrinssnittsdesign for mobilapplikationen

For att utforma anvindargrinssnittet studerades aktuella kommersiella
sprakinldrningsapplikationer'® och anvindarfeedback genom kommenta-
rer om dessa appar. Flera méten hélls ocksd med LanGuides sprakexper-
ter for att analysera anvindarnas behov och Miro-miljén'! anvindes for

* Duolingo (https://play.google.com/store/apps/details?id=com.duolingo); Babbel (https://
play.google.com/store/apps/details?id=com.babbel.mobile.android.en); Rosetta Stone
(https://play.google.com/store/apps/details?id=air.com.rosettastone.mobile
.CoursePlayer).

** https://miro.com.
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att samla in informationen. De funktioner som ansigs nédvandiga ur Lan-
Guides experters synvinkel diskuterades ocksi vid dessa méten. Studierna
och métena med experter anvindes for att generera en uppsittning fri-
stidende funktioner som utvecklades av utvecklingsteamet. Funktionerna
organiserades sedan och en tidsplan fér utvecklingen skapades. Figur 7.1
visar Miro-tavlan som skapats genom dessa méten.

Funktionsuppsittningen och den resulterande utvecklingsplanen gjor-
de det mojligt for oss att dela upp utvecklingen i tre distinkta omraden, dar
en partner skulle ansvara for att utveckla funktionsuppsittningen. Funk-
tionsuppsittningarna och ansvariga teamen ar:

- LanGuide Content Manager Application: detta ir en webbaserad appli-
kation som kommer att anvindas av sprakexperter for att ligga till
nya 6vningar i systemet. Teamet leds av UCLM, Spanien.

- LanGuide Mobile Application: detta dr en mobilapplikation fér Android-
enheter som later eleverna se och trina 6vningarna pa sina mobila
enheter. Detta team leds av MDU, Sverige.

- LanGuide User Manager: denna applikation analyserar en anvindares
framsteg under en tidsperiod. Det ansvariga teamet leds av UNIRI,
Kroatien.

Utveckling av mobilapplikationen
En agil utvecklingsstrategi anvindes vid utvecklingen av LanGuide Mo-
bile Application. Vid varje tillfille valdes och utvecklades en uppsittning
funktioner. Resultatet skulle sedan delas med LanGuide-partnerna fér att
utféra inledande tester och rapportera feedback till utvecklingsteamet.
LanGuides mobilapplikation dr utvecklad med Flutter Development
Kit."* Databasen ir utvecklad pd en mysQL server som arrangeras av MDU
och Firebase'® anvinds fér felrapportering och distribuering av applika-
tionen bland partners. Genom de interna testerna och feedbacken fran de
olika partnerna har anvindargrinssnittet genomgatt en del revisioner och
sma buggar har eliminerats f6r att ge en bra anviandarupplevelse (UX) till
anvandarna.

LanGuide mobilapplikation
Den allra forsta skdrmen som anvindaren moéts av nir den startar Lan-
Guide-appen ir inloggningsskdrmen, (Figur 7.2). Anvindaren kan logga

*? Flutter Development Kit.
** https://firebase.google.com.
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in med ett befintligt konto eller registrera ett nytt konto. En giltig e-
postadress, som de maste bekrifta, och ett 16senord krivs vid registrering
av ett nytt konto. Efter anvindarinloggningen kommer applikationen att
komma ihag anvindaren och logga in automatiskt i framtiden for att gora
det mer bekvamt.

Forsta gangen en anvindare loggar in kommer en vilkomstsida att vi-
sas dar anvindaren far stilla in de nédvandiga instillningar som behévas
goras, spraket som ska 6vas och vilken typ av elev, Figur 7.4. Dessa alter-
nativ kan senare dndras i instillningarna. Nar du dr klar kommer en kort
handledning att visas fér att komma i gdng med applikationen.

Hemskarmen (Figur 7.5), som anvindaren kommer att se efter att ha
loggat in, innehaller fyra olika faltikoner: Academic, Mobility, Secretarial
och 1T. Med dessa falt kan de specificera vilken typ av 6vningar de vill tra-
na pa. Nivan pd évningen kan stillas in genom att géra ett 1angt tryck™ pa
filtikonen. Detta kommer att dndra den fargade cirkeln runt faltet for att
indikera nividn Grén (Grundliggande), Orange (Mellan) och Réd (Avance-
rat).

Nir anvindaren trycker pi ett av falten himtar LanGuide-appen en 6v-
ning, med specifika instdllningar for vad man ska lira sig, fran LanGuide
Content Manager-applikationen. LanGuide-appen stoder tre olika typer av
inlarningsaktiviteter: Flera val (Multiple Choices), Skriv in mellanrummet
(Type in the Gap) och Dra och sliapp. Nir anvandaren ser en inlarningsak-
tivitet for férsta gangen sa kommer en kort handledning att férklara hur
det fungerar. Om anvindaren skulle avsluta en 6vning innan évningen har
skickats in, dd kommer 6vningens tillstdnd att sparas och alternativet att
fortsatta senare &r tillgangligt.

Nar anvandaren har fyllt i alla svar 1dses knappen ”Skicka” upp och blir
gron. Detta for att anvindaren inte ska kunna skicka in innan évningen
ar klar och for att indikera att de har fyllt i allt. Efter att de har skickat in
kommer resultatet att visas. Resultatet visar anvindaren hur manga kor-
rekta svar de hade av totalt tillgingliga, det ger ocksd mojligheten att se
vilka av svaren som var fel och ritt. Nir anvindaren tittar pa svaren kan
de vixla till ratt svar dir de svarade fel genom att trycka pa en 6gonikon
bredvid svaret.

Nyckelord: anvandargranssnitt, mobilapplikation, sprakinlarning.

** https://developer.apple.com/documentation/uikit/touches_presses_and_gestures
/handling_uikit_gestures/handling long-press_gestures.
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