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Glasbeno izobraževanje učencev s posebnimi potrebami je področje, ki 
mu v slovenskem prostoru do sedaj ni bilo posvečene prav veliko po-
zornosti. Cilj doktorske disertacije je z raziskovalnimi ugotovitvami 

podkrepljeno argumentiranje potrebnosti omogočanja glasbenega izobraževa-
nja v glasbenih šolah (v nadaljevanju GŠ) tudi učencem s posebnimi potre-
bami (v nadaljevanju UPP) in oblikovanje predloga potrebnih sprememb na 
področju zakonodaje, izobraževanja bodočih in že zaposlenih učiteljev v GŠ, 
možnosti sistemskih sprememb na področju napredovanja učiteljev, konkret-
nih prilagoditev procesa izobraževanja različnim skupinam UPP in s tem večje 
možnosti vključenosti in participacije UPP v GŠ po Sloveniji. 

Umetnost, ki ima v življenju posameznika in družbe velik pomen, je na 
področju izobraževanja velikokrat spregledana, zato je v uvodnem poglavju 
teoretičnega dela kar nekaj pozornosti namenjene argumentom za vključeva-
nje umetnosti v izobraževanje. Ker je temeljno vprašanje doktorske disertaci-
je glasbeno izobraževanje UPP, je posebna pozornost namenjena zlasti glasbe-
ni umetnosti. Glasba je imela pri ljudeh že od nekdaj pomembno vlogo, zato je 
predstavljen tudi kratek pregled pomena glasbene umetnosti v različnih zgo-
dovinskih obdobjih, v nadaljevanju pa tudi nekateri glasbenopedagoški kon-
cepti (Dalcroze, Willems, Suzuki, Orff, Kodaly, Bašić, Gordon) in pouk glas-
bene umetnosti v slovenskih osnovnih šolah ter GŠ.

Analiza mednarodno zavezujočih in domačih uradnih dokumentov je 
omogočila identifikacijo pravnih argumentov za glasbeno izobraževanje UPP, 
nemalo pozornosti pa je namenjene pedagoškim argumentom, ki so izpeljani 
zlasti iz kompleksnega pojmovanja inkluzivnosti. Kljub nekaterim prepričlji-
vim argumentom, ki naj bi tudi UPP dajali možnost glasbenega izobraževanja, 
pa raziskave opozarjajo na ključno vlogo stališč, predsodkov in stereotipov, ki 
jih morda gojijo ravnatelji in učitelji pri vključevanju UPP v GŠ.

Četudi se UPP v GŠ v primerjavi z osnovnošolskim izobraževanjem pre-
cej redkeje omenja, je za kakovostno pedagoško delo v GŠ pomembno pozna-
vanje osnovnih značilnosti posameznih skupin UPP, zlasti značilnosti učenja 
oziroma poučevanja. Zato so predstavljene tudi različne strategije glasbenega 
poučevanja (instrumentov, notizacije), ki bi bile učiteljem v GŠ lahko v pomoč.
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V empiričnem delu raziskave, kjer sta bili uporabljeni kvalitativna in 
kvantitativna metoda raziskovanja, podatki pa zbrani z vprašalnikoma na re-
prezentativnem vzorcu ravnateljev in učiteljev iz slovenskih GŠ ter s polstruk-
turiranimi intervjuji s tremi UPP, z njihovimi starši in učitelji, so predstavljene 
ugotovitve, vezane na raziskovalna vprašanja in hipoteze.

Rezultati raziskave so pokazali, da večina ravnateljev kot najpomembnejši 
cilj glasbenega izobraževanja prepoznava »sooblikovanje osebnosti in načrtno 
izboljševanje glasbene izobraženosti prebivalstva« in ne »odkrivanja in raz-
vijanja glasbene in plesne nadarjenosti«. Glede glasbene nadarjenosti večina 
ravnateljev in učiteljev ocenjuje, da je glasbena nadarjenost pogojena z motnjo 
oziroma učenčevim primanjkljajem, zato ocena ravnateljev in učiteljev, da bi v 
GŠ najlažje vključili učence z govorno-jezikovnimi motnjami, najtežje pa glu-
he in naglušne učence, ne preseneča. Velika večina ravnateljev in učiteljev je iz-
razila dvom v kriterije na sprejemnih preizkusih z vidika preverjanja glasbene 
nadarjenosti kot tudi dvom v to, da je rezultat na sprejemnih preizkusih za-
dosten kriterij za vpis v GŠ. Pridobljeni podatki o številu vseh učencev in po-
sebej UPP v GŠ kažejo, da kar četrtina ravnateljev ocenjuje, da v njihovi GŠ ni 
UPP, zato je tudi izračunani delež UPP v slovenskih GŠ zelo majhen, le 0,25 
% vseh v GŠ vključenih učencev. Z vidika izkušenj s poučevanjem UPP so po-
datki skladni z ugotovljenim nizkim deležem UPP v GŠ, saj imajo le dobri dve 
petini učiteljev in slaba polovica ravnateljev tovrstne izkušnje. Med pomemb-
nejšimi ugotovitvami učiteljev z izkušnjo poučevanja UPP velja izpostaviti, da 
je po poročanju dobre tretjine učiteljev ta izkušnja prispevala k osebni oboga-
titvi, dobra tretjina pa je poudarila, da je izkušnja poučevanja UPP prispeva-
la k profesionalni rasti, saj so učitelji spoznali nove pristope poučevanja in pos-
tali fleksibilnejši. Tri četrtine učiteljev z izkušnjo poučevanja je poročalo, da je 
imelo pri glasbenem poučevanju UPP težave, in sicer najpogostejše z branjem 
notnega zapisa, nezbranostjo in s slabšo koncentracijo, slabšo motoriko, slab-
šim razumevanjem glasbenih vsebin in slabšim razumevanjem učiteljevih na-
vodil. Pa vendar lahko glede na oceno uspešnosti UPP sklepamo, da so učite-
lji te težave dokaj dobro reševali, saj jih je le dobra desetina poročala, da UPP 
sploh niso bili uspešni. 

Pri samooceni usposobljenosti učiteljev za poučevanje UPP le slaba po-
lovica učiteljev ocenjuje, da ni usposobljena za poučevanja UPP, medtem ko 
dobri dve petini poročata, da so usposobljeni za poučevanje nekaterih skupin 
UPP. Po oceni učiteljev je v procesu glasbenega izobraževanja UPP najpo-
membnejša učiteljeva pripravljenost za poučevanje UPP, šele nato pa znanje 
s področja specialne metodike in kakovostna pedagoško-andragoška uspo-
sobljenost učitelja. Posebej je treba omeniti, da je več kot dve tretjini učite-
ljev prepričanih, da bi dodatna strokovna usposabljanja vplivala na priprav-
ljenost poučevanja UPP. Slaba polovica učiteljev se je strinjala s trditvijo, da 
so UPP lahko vključeni tudi v javne GŠ oziroma šole s koncesijo, čeprav je 
bilo nekajkrat izraženo, da lahko pri vključevanju UPP težavo predstavljajo 
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učni načrti. Še posebej pomembne so ugotovitve kvalitativnega dela raziska-
ve, ki na podlagi intervjujev z učenci kažejo, da se v GŠ večinoma dobro poču-
tijo, očitno pa k temu nemalo prispeva dober odnos z učiteljem in sposobnost 
slednjega, da prilagaja pedagoško delo. Učitelji poročajo, da se metode pouče-
vanja pri preučevanih UPP bistveno ne razlikujejo od tistih, ki jih učitelj upo-
rablja pri poučevanju učencev, ki posebnih potreb nimajo, prav tako pa se tudi 
težave preučevanih treh UPP niso bistveno razlikovale od tistih, ki jih učitelji 
prepoznavajo pri poučevanju učencev, ki posebnih potreb nimajo. Na podro-
čju glasbenega izobraževanja starši od učiteljev pričakujejo predvsem, da ima-
jo do njihovih otrok jasna pričakovanja in jih znajo motivirati, cilje glasbenega 
izobraževanja pa prepoznavajo predvsem v splošni razgledanosti, gradnji oseb-
nosti in razvoju delovnih navad. Še posebej pomembna pa je ugotovitev, da so 
izkušnje učiteljev pokazale, da so za glasbeni napredek ključnega pomena pred-
vsem učenčeva motivacija in njegove delovne navade.

Ključne besede: učenci s posebnimi potrebami, glasbena umetnost, glasbeno iz-
obraževanje, koncept inkluzivnosti, strategije poučevanja

abstract

Music education for students with special needs is an area that has not been 
given much attention in Slovenia thus far. The aim of the doctoral dissertation 
is to present the argumentation, supported by research findings, of the necessi-
ty of enabling basic music education in music schools (hereinafter referred to as 
MS) for students with special needs (hereinafter referred to as SEN students), 
the drafting of a proposal for the necessary changes in the field of legislation, 
education of future and already employed teachers in MS, the possibility of 
systemic changes in the field of teacher professional promotion, specific ad-
justments of the educational process according to the needs of various groups 
of SEN students, and greater opportunities for inclusion and participation of 
SEN students in MS across Slovenia.

Although art has a great significance both in the life of an individual and 
the society as a whole, it is often overlooked in the field of education; therefore, 
a lot of attention is paid to the arguments for the inclusion of art in education 
in the introductory chapter of the theoretical part. Since the underlying ques-
tion of this doctoral dissertation is the music education of SEN students, spe-
cial attention is paid to musical art. Music has always played an important role 
in people’s lives, hence a brief overview of the importance of musical art in dif-
ferent historical periods is presented, followed by the discussion of certain mu-
sical-pedagogical concepts (Dalcroze, Willems, Suzuki, Orff, Kodaly, Bašić, 
Gordon), and music lessons in Slovenian elementary schools and MS.
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The analysis of internationally binding and national formal documents fa-
cilitated the identification of legal arguments for the music education of SEN 
students, and a lot of attention is devoted to pedagogical arguments derived 
mainly from the complex concept of inclusiveness. Despite some convincing 
arguments that SEN students should also be given the possibility of music ed-
ucation, the research points to the key role of attitudes, prejudices, and stereo-
types that may be raised by principals and teachers in the process of involving 
SEN students into MS.

Although SEN students are much less often mentioned in MS compared 
to elementary schools, it is important to be well acquainted with the basic char-
acteristics of individual groups of SEN students in order to carry out quality 
teaching work in MS, especially the characteristics of learning and teaching. 
Therefore, various strategies of music teaching (instruments, notation), which 
could be helpful for teachers in MS, are presented.

In the empirical part of the research, questions and hypotheses are pre-
sented. Qualitative and quantitative research methods have been used, and the 
data were collected with questionnaires administered to a representative sam-
ple of principals and teachers from Slovenian MS, and by means of semi-struc-
tured interviews with three SEN students, their parents, and teachers.

The results of the research showed that the majority of principals some-
what unexpectedly recognize the “co-shaping of the personality and planned 
improvement of the music education of the population” as the most important 
goal rather than the aim to “discover and develop musical and dance talent”. 
The majority of school principals and teachers estimate that the musical talent 
is conditioned by a student’s disorder or deficit; therefore, the assessment made 
by principals and teachers that students with speech-language disorders would 
be the easiest to include in MS, while deaf and hard of hearing students would 
be the most difficult to include, is not surprising. The vast majority of princi-
pals and teachers expressed doubts regarding the entrance examination crite-
ria in terms of recognizing the musical talent, as well as the doubt that the re-
sult of an entrance examination is a sufficient criterion for enrolment in MS. 
The obtained data on the number of all students in MS and, in particular, the 
number of SEN students in MS, indicate that a quarter of the principals report 
that there are no SEN students in their MS, therefore, the calculated share of 
SEN students in Slovenian MS is very low, amounting to only 0.25 % of all stu-
dents included in the MS. From the perspective of experience with teaching 
SEN students, the data are consistent with the established low share of SEN 
students in MS, as only just over two fifths of the teachers and just under a half 
of the principals have this type of experience. One of the most important find-
ings of teachers that have experience with teaching SEN students is that, ac-
cording to a good third of these teachers, the experience contributed to person-
al growth, and more than a third emphasized that the experience of teaching 
SEN students contributed to professional development, as they learned new 
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approaches to teaching and became more flexible. Three-quarters of the teach-
ers with this kind of teaching experience reported that they had problems with 
SEN students in musical teaching; they observed the most common problems 
with reading the notation, unwillingness and poor concentration, weaker mo-
tor skills, poorer understanding of music content, and poorer understanding 
of the teacher’s instructions. However, according to the assessment of the per-
formance of SEN students, we can conclude that teachers were quite good at 
solving these problems, as only just over a tenth of the teachers reported that 
the SEN students were not successful at all. The self-assessment of the teachers’ 
SEN students teaching skills is surprising as well, as only half of them think 
that they are not qualified to teach SEN students, and two-fifths of them re-
port that they are qualified to teach some groups of SEN students. It is espe-
cially striking to note that, according to the teachers’ assessment, the teach-
er’s willingness to teach SEN students is the most important in the process 
of music education of SEN students, followed by the knowledge in the field 
of special didactics and the teacher’s qualitative pedagogical and andragogi-
cal qualifications. In particular, it should be emphasized that more than two 
thirds of teachers are convinced that additional professional training would 
influence the willingness to teach SEN students. It is surprising, however, 
that almost half of the teachers agreed with the assertion that SEN students 
can also be included in public music schools or schools with concession, al-
though it has often been perceived that curriculum design can pose a problem 
when integrating SEN students. Of particular importance are the findings of 
the qualitative part of the research which, based on interviews with students, 
reveal that most of them feel good at MS, however, a good student-teacher rela-
tionship and the teacher’s ability to adapt his pedagogical work obviously con-
tribute significantly to the wellbeing at MS. Teachers report that the methods 
used when teaching SEN students are not significantly different from those 
used in teaching students who do not have special needs, and the difficulties 
of the three SEN students included in the study did not differ significantly 
from those identified by teachers in teaching students who do not have special 
needs. With regards to music education, parents expect teachers to have clear-
ly defined expectations from their children and to be able to motivate them, 
while the goals of music education, according to them, primarily include the 
development of general knowledge, personal development, and the formation 
of work ethic. Another crucial finding is the fact that, according to the teach-
ers’ experience, the development of musical skills is primarily dependent upon 
the students’ work ethic and motivation.

Key words: students with special needs, musical art, music education, concept 
of inclusiveness, teaching strategies




